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Foreword
COVID-19 has suddenly caused unforgiving disruptions in the public education all over the world, and
brought about threats of fragmentation due to disparities in accessibility and connectivity in many
systems. In Bhutan too, continuity of education and learning has been severely affected as a result of
nationwide school closures and due to restrictions and health protocols. The disruptions have led to
challenges in many existing patterns and trends in education resulting in a massive shift away from
learning and teaching in traditional settings with physical interactions to the maximum in terms of
relevancy and efficiency. This has caused a major problem for children living in poverty worldwide, who
often rely on the physical settings of their schools for educational materials, guidance, and, sometimes,
the only decent meal of the day.
In the new normal education, human interaction and well-being is a priority. Technology, particularly
digital technology that enables communication, collaboration and learning across distance, is a
formidable tool – not a panacea but a source of innovation and expanded potentials. As we embrace
this exceptional opportunity to transform the world, and as we reimagine the organization of our
educational institutions and learning environments, we will need to think about where we want to go.
In the post COVID 19 era, we must prioritize the development of the whole person not just academic
knowledge. Inspiration for the change can be drawn from the 1996 Delors report, Learning the treasure
within, in its specification of four pillars of learning as “learning to know”, “to do”, “to be”, and “to live
together”. Therefore, curricula must be increasingly perceived as an integrated and based on themes
and problems that allows learners to learn to live in peace with our common humanity and our common
planet. This has the potential in the development of a strong base of knowledge about one’s self and
about the world and find purpose and be better able to participate in social and political milieu.
The New Normal Curriculum is, not just a mere response to the pandemic, but also a culmination of the
curriculum reform work for the last four years by the Royal Education Council. It is an attempt to
transform education from the teaching of “what” to learning of “how” and “why” towards empowering
learners with the transversal competencies and the 21st century skills, and preparing them to be lifelong
learners. We are optimistic that this move orients our education process towards nurturing nationally
rooted and globally competent citizens.
Wish all our learners and teachers a life enriching experiential teaching and learning.
Tashi Delek

Kinga Dakpa
Director General
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Introduction
This guide has been developed for teachers teaching English in schools across the country for the
implementation of the English curriculum. As all the schools follow the same curriculum aimed at
equipping the students with the same set of competencies, it is crucial for all the teachers to have the
same understanding about the intent of the curriculum so that they would be able to implement it as
desired.
The English curriculum consists of four strands, according to the language competencies to be taught;
they are Listening and Speaking, Reading & Literature, Writing and Language and Grammar. The
language competencies to be acquired and demonstrated by the learners at each stage of learning are
outlined as Standards, Competencies and Objectives. While guiding teachers on what to teach, these
standards, competencies and objectives will also inform the stakeholders about the levels of knowledge
and skills expected from the learners at various stages of education.
The sample activities given in the guide are suggestive in nature. Teachers can negotiate to adapt and
design their own teaching learning activities or experiences that best suit their learners and their
environment. What is non-negotiable is the teaching of the competencies that the learners must
acquire at each class before they move on to the next class.
The curriculum has a wide range of knowledge, concepts and skills that the students need to master.
There are those which the learners can explore, acquire and practice to master on their own, and there
are also more complex ones which need to be taught explicitly and practised consistently to gain a
satisfactory level of mastery. Classroom teaching and instructional time should focus on teaching those
concepts and skills that the students cannot learn on their own, while encouraging learners to explore
some areas to learn and practice on their own.
The major shift in the curriculum is the teaching and development of skills by the learners. Therefore,
the curriculum contents should be used as vehicles to move towards the acquisition of competencies.
The competencies for each class are further broken down as objectives that should serve as signposts
for teachers to decide what to teach.
Since, competencies are at the heart of curriculum and its implementation, teachers should make
conscious choice of the most suitable teaching-learning approaches. And, because the teaching
focusses on acquiring skills/competencies, assessment will also be on the acquisition and
demonstration of the skills -skills in terms of literacy and language, social, behavioural and affective
domains that are demonstrable/measurable. Various assessment approaches, tools and rubrics have
already been disseminated to the teachers through the CFA guidebook. Teachers are asked to be
consistent to meaningfully assess students and report to stakeholders at various levels. Further, the
focus of assessment should be for learning rather than assessment of learning which would happen
periodically.
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Curriculum Content
Curriculum content is the main lever of education quality. The knowledge, skills and attitudes imparted
by learning areas/subjects, cross-cutting approaches and extra-curricular activities is a main source of
systematic and comprehensive learning. While learners may learn from many other different sources
(especially in an informal way from the Media and Internet), curriculum’s advantages in structuring and
sequencing learning represents a major asset for sustainable acquisitions that ought to be well
exploited and capitalized on. For coherence and consistency, learning materials, such as textbooks and
readers should be developed and used in line with the broader curriculum perspective defined in the
curriculum framework.
While, teachers may have access to number of materials, it should be kept in mind that the teaching
and learning should be focused on achieving the competencies rather than the coverage of the syllabus.
The teaching learning materials should be used as means to create a learning environment that is
competency-based where the students need to master the skills presented to them. While designing
lesson plans and teaching learning activities, teachers need to ensure that the materials are relevant
and appropriate for the given task.
The assessment should be competency-based wherein the teachers should assess the learners’ mastery
of the given task. Teachers should use appropriate assessment tools and techniques depending on the
nature of the learning activities. The learner should be clearly informed the success criteria and the
areas of assessment tools so that they know exactly what task to be performed or expected to do. In
the process of the performance, the teacher should continuously provide feedback and if necessary,
modify instructions. Efforts have to be made to ensure that every learner has mastered the skills,
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Listening and Speaking
Competency
•

Listen and respond to the speaker with comments and questions to show empathy.

We listen for different purposes at different situations. Therefore, it is important to listen to respond
appropriately, and to show empathy for the speaker.
Knowledge: discussion, prediction, dialogue, empathy, respond and question. Skills: listening to
understand, speaking to communicate clearly, read text fluently, comprehending, responding to
speakers. Behaviour: paying attention, team work, being polite, being receptive, respecting,
participation, making eye contact.

Objectives
•
•

Initiate and carry-on conversations and discussions.
Listen with empathy and respect during discussions and respond with relevant comments and
questions.

Note: The above objectives can have multiple objectives specific to lesson topic.

Pedagogy/Learning experiences
Students use listening and speaking to solve problems, speculate, share ideas, make decisions and
reflect on what is important. Therefore, having the right words to express their thoughts, to rationalise
their ideas, and talk about their feelings and viewpoints are essential for all aspects of education.
Similarly, while listening it is important to pay attention to have respect and show empathy to get the
intended message.
Contact Teaching
• Let the learners listen to the video clip:
https://www.youtube.com/watch?v=R2rNyPhxUA8
• Divide the students into groups as per convenience.
• Ask each group to pick up a topic of their choice and prepare a speech. (Remind them to
reflect back on the video on how to deliver an effective speech) Each group should field one
speaker.
• The speakers take turns to speak, while the listener might jot down their thoughts on the
speech.
• Ask the learners to comment on the content and the efficacy of each of the speakers (they
might refer the note they had taken).
• Students listen to the following video clip, and provide appropriate feedback to show
empathy for the speaker.
https://www.youtube.com/watch?v=lO1gpzakbik
Non-Contact Teaching
•
•
•

Send the video clip through social group
Let learners provide constructive feedback after listening to the video
https://www.youtube.com/watch?v=lO1gpzakbik
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•

Provide necessary prompts and feedback if the learners show difficulty in comprehending the
video.

Materials: Auditory texts

Assessment and Reporting
•
•
•

Use sample rubric
Inform learners about their performance.
Take appropriate remedial measures if the learners do not demonstrate the desired skills.

Sample rubric
Category

5 marks

4 marks

3 marks

2 marks

1 mark

Content
Introductio
n
(greetings,
addresses)

Can use
greetings and
addresses
accurately

Can use
greetings and
addresses almost
accurately

Can use
greetings and
addresses
fairly
accurately

Can use
greetings and
addresses less
accurately

Can use greetings
and addresses
poorly

Content is
relevant to
the
topic

Content is
relevant

Content is
relevant but
1-2 irrelevant
points

Content is
relevant but a
few irrelevant
points

Content
is relevant
but some
irrelevant points

Content is not
relevant

Excellent
Language
Concluding
statement

Has very
strong
concluding
statement

Very good
Has strong
concluding
statement

Good
Has fairly
strong
concluding
statement

Satisfactory
Has not
so strong
concluding
statement

Poor
Has a weak
strong
concluding
statement

Delivery
Fluency
Audibility
Eye contact
Confidence
Posture
Dress

Note: The success criteria should be made clear to the learners and develop together wherever
possible.
Share the learner’s assessment to parents and learners (contact and non-contact)

Resources (online and offline)
•
•
•

https://www.youtube.com/watch?v=R2rNyPhxUA8
https://www.youtube.com/watch?v=lO1gpzakbik
Auditory text
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Competency
•

Use the knowledge of grammar and vocabulary to speak fluently and accurately.

The knowledge of grammar is crucial in accurately receiving and conveying messages. A learner with a
high level of proficiency in grammar and vocabulary would be able to use his/her knowledge of complex
grammatical structures to communicate effectively in a variety of contexts and for a variety of purposes.
Knowledge: Dialogue, question tag, reading text, choral reading. Skills: speaking to communicate
clearly, describing, storytelling/narration, pronunciation, identifying words. Behaviour: sharing with
friends, team work, giving instructions, following instruction.

Objectives
•
•

Initiate and carry-on conversations and discussions.
Speak using correct question tags.

Note: The above objectives can have multiple lesson objective based on the topics.

Pedagogy/Learning experience
The correct use of question tags, where applicable, is important in communicating emphasis, assertion
or confirmation especially in oral communication. To develop the ability to demonstrate correct use of
question tags, the child engages in the following learning experiences.
Contact teaching
• Introduce and explain the common question tags used in our daily life.
• Let the learners watch video clip
https://www.youtube.com/watch?v=3vTec7CK1tg
• Demonstrate using examples, the correct use of question tags.
• Ask the learners to practice question tags through role plays.
• Extend the function of question tags in various social contexts through PBE approach.
Non-contact teaching
• Shares the video clip.
https://www.youtube.com/watch?v=lszgZRTWiLg
• Ask the learners to practice question tags with their friends through role play.
• Learners record/ videotape their activity and share in the class social group.
• Provide reading materials on question tags through group chat.
• Encourage children to practise the correct use of question tags with their families and friends.
Materials
• Video links
• TLM
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Assessment and Reporting
•
Sl.
no

Use sample checklist
Name of the
student

Use question tags
correctly

All the times

Some times

Never

Remarks

Note: The success criteria should be made clear to the learners and develop together wherever
possible.
Teacher shares learner’s assessment with the learners and parents.

Resources (online and offline)
•
•

https://www.youtube.com/watch?v=3vTec7CK1tg
https://www.youtube.com/watch?v=lszgZRTWiLg
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Competency
•

Employ listening and speaking skills to talk appropriately on an increasing range of contexts.

Listening requires the fundamental skill of focusing attention on the speaker to be able to hear and
understand what the speaker is saying. Speaking skills require students to take turns, speak confidently,
stay on topic, and speak with clarity. Listening and speaking skills help to talk appropriately for a wide
range of purposes.
Knowledge: book talk, sharing experiences, read text, speech delivery, sharing feelings and imagination.
Skills: comprehending, responding to the speaker, intonation, pronunciation. Behaviour: being polite,
paying attention, being receptive, participation, making eye contact.

Objectives
•
•
•
•

Narrate events, stories and experiences briefly.
Deliver simple speeches with fluency and confidence.
Identify and respond appropriately to both the intent and the tone of speaker’s message.
Enjoy listening and speaking English.

Note: The above objectives can have multiple lesson objectives based on the topics.

Pedagogy/ Learning experience
Developing and applying listening and speaking skills to convey messages and respond to speakers
appropriately, in both formal and informal situations increase the learner’s chances of learning and
acquiring other skills.
Contact teaching
Give real-life scenarios (a Gup- developmental activities in the community, H.A-prevention of
common cold, Principal- Positive Discipline
• Divide the class into convenient groups.
• Ask the group to choose any of the roles provided above.
• Let learners to take the role of different community leaders and prepare a speech.
• Provide preparation time for the groups.
• A speaker from each group delivers their speech.
• The others will listen and ask questions on the content of the speech delivered.
Non-contact teaching
Give real-life scenarios (a Gup- developmental activities in the community, H.A-prevention of
common cold, Principal- Positive Discipline)
•
•
•
•

Learners choose a role from the given scenario.
Ask them to choose a role and prepare a speech.
Provide time for preparation
Let the learner’s video record their speech and send through class social group.

Note: Teacher can incorporate other learning experience which fulfils the objectives.
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Assessment and Reporting
•
•

Use rubrics suggested in the Teacher’s Guide to assess their group presentation.
Teacher shares learner’s assessment to parents and learners.

Note: The success criteria should be made clear to the learners and develop together wherever
possible.
Teacher shares learner’s assessment with the learners and parents.
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Competency
•

Retell a piece of literature they have read to improve comprehension and expression.

Reading literature enables us to see the world through the eyes of others. It trains the mind to be
flexible, to comprehend other points of view to set aside one's personal perspectives to see life
through the eyes of someone who is of another age, class, or race. Therefore, reading and retelling a
piece of literature not only helps the learner in acquiring information it also enhances comprehension
and expression
Knowledge: vocabularies related to retelling, responding. Skills: question and answering,
communication strategies, storytelling/narration. Behaviour: eye contact, politeness, paying attention
and comprehension, being receptive.
Objectives
•
•
•

Listen and respond to folktales, poems and other topics of interest.
Enjoy, appreciate and retell a piece of literature that they have listened to or read.
Adapt the pace, loudness and voice intonation appropriately when performing or reading
aloud.

Note: The above objectives can have multiple lesson objective based on the topics.

Pedagogy/ Learning experience
Reading enables us to see the world through multiple perspectives. It also allows the readers to either
confirm or challenge the views and beliefs presented in the texts, thereby passing their own opinions
or judgment. At class IV level, learners also read to gather information, enhance their comprehension
skill and to retell stories by sharing with others.
Contact teaching
• Inform the learners that they are going to listen to a text being read aloud.
• Ask them to listen carefully for pace, loudness, intonation and other expressions of the
reader.
• They could also comment on the content/likes and dislikes.
• Read an appropriate text (poem, folktales, and essay).
• Let the learners respond appropriately to the text they heard.
• Tell them they will make a presentation on a text they have read or heard about.
Allow some time (5 -10min)/for the learners to prepare.
• Teacher encourage to adapt the pace, loudness and intonation appropriately whenever they
speak.
• Practice retelling a text through role plays.
Non-contact teaching
• Create a video lesson on retelling a text on any of the genres, and then sends it through group
chat.
• Ask the learners to listen to the video clips to respond appropriately.
• Let learner’s video record on retelling a text incorporating all the components. (intonation,
pace and loudness) and send in the group chat to appreciate and enjoy a piece of literature
they heard or listened to.
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Materials:
• Text
• Video records
• TLM

Assessment and Reporting
Note: Teacher can develop an appropriate assessment tools (rubric and checklist) involving students
for different activities.
•
•

Report the progress to both the students and parents.
Have the learner’s revisit their works if necessary.
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Reading and Literature
Competency
•

Read various texts by using their features to make meaning independently.

Different text consists of different features which helps the reader to comprehend and make their
meanings independently.
In this competency a child will be able to achieve (knowledge: read aloud, building on prior knowledge,
concepts and skills), Skills: making text to life connection, viewing pictures, scanning and skimming),
Behaviour: team work, paying attention, following instructions,)
Objectives
•
•
•
•

Use the reading strategies and skills developed in earlier classes to comprehend the texts.
Read texts for explicit and implicit meaning.
Read non-fiction texts – descriptions of the natural world and explanations of natural
phenomena – for knowledge and information.
Use contextual cues to understand the meaning of the words in the text.

Note: the above objectives can have multiple lesson objectives based on the lesson topic.

Pedagogy/ Learning experience
Contact teaching
•
•
•
•
•
•
•
Sl.no

Provide different text (print and non-print)
Provide a text from different genres (poem, essay, non-fiction, informational text)
Teach vocabulary in context
Provide definitions and examples for the learners who are unfamiliar with the words.
Ask the learners to read the texts for implicit and explicit meaning.
Learners summarize and write the meaning of the new words
Ask the learners to represent the information from the text into KWL chart.
What I know

What I wanted to know

What I learned

Non-contact teaching
•
•
•
•
•
•

Provide e-books of different genres. (poem, essay, informational text, non-fiction)
Provide definitions and examples for the learners who are unfamiliar with the words.
Provide definitions and examples for the learners who are unfamiliar with the words.
Let learners read using contextual cues to understand the meaning of the words in the text.
Let the learners select important ideas from the text and provide a main idea.
Ask the learners to apply the information acquired from the text in different situations
whenever confronted.

Materials: Text (print and non-print), e-book

13

Assessment and Reporting
•
•

Learners write the summary of the text they read.
Assess learners using the rubrics given in annexure.

Resources (online and offline):
•
•

Print and non-print text
e-books

Sample Rubrics to assess summary writing
Criteria
Content
Language

Use of
punctuation

Presentation

Neatness

Exceeding
Shows a full
understanding of the
topic

Meeting
Shows a good
understanding of the
topic

Approaching
Shows a good
understanding of the
parts of the topic

Beginning
Does not seem to
understand the topic
very well

Excellent
Be aware of all the
punctuation marks
(comma, full stop,
question mark,
quotation, exclamation)

Very good
Be aware of almost all
the punctuation marks
(comma, full stop,
question mark,
quotation, exclamation

Good
Be aware of most of
the punctuation
marks (comma, full
stop, question mark,
quotation,
exclamation

Satisfactory
Be aware of some t of
the punctuation marks
(comma, full stop,
question mark,
quotation,
exclamation

Paragraphs and ideas
are well organised.

Paragraphs and ideas
are well organised with
few errors.

Paragraphs and ideas
are well organised
with some errors.

Paragraphs and ideas
are well organised
with lots of errors.

Exceptionally well
designed, neat and
attractive

Neat and relatively
attractive

Lines are neatly
drawn but sentences
are not formed
correctly

Appears messy. Lines
are visibly crooked or
disconnected.
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Competency
•

Use appropriate strategies to develop reading fluency.

Fluency develops as a result of many opportunities to practice reading with a high degree of success.
Therefore, students should practice rereading aloud texts that are reasonably easy for them – that is,
texts containing mostly words that they know or can decode easily. In other words, the texts should be
at the students' independent reading level.
In this competency a child will be able to achieve - knowledge: read aloud, building on prior knowledge,
differentiate between facts and opinion, concepts and skills. Skills: viewing pictures, making text to life
connection, making text to life connection, viewing pictures, finding meaning., Behaviour: team work,
paying attention, following instructions, participation.
Objectives
•
•
•

Read aloud with fluency and expression.
Recognize the difference between fact and opinion in the texts they read.
Use phonemic skills to pronounce unfamiliar words correctly.

Note: the above objectives can have multiple lesson objectives based on the lesson topic.

Pedagogy/ Learning experience
Contact teaching
•
•
•
•
•
•
•
•
•
•

A fact generally refers to something that is true and can be verified as such. That is, a fact is
something that can be proven to be true.
An opinion expresses a personal belief, idea, or feeling and is not provable.
Provide learners with opportunities to read and reread a range of stories and informational
texts by reading on their own, peer reading, or choral reading.
Introduce new or difficult words to learner, and provide practice reading these words before
they read on their own.
Include opportunities for learner to hear a range of texts read fluently and with expression.
Ask the learners to recognize the facts and opinions in the text they read and note down in
their book.
Suggest ideas for building home-school connections that encourage families to become
involved actively in children's reading development.
Encourage learners to use phonemic skills to pronounce unfamiliar words correctly like
blending, segmenting, sounds, rhyming, syllables, alliteration)
Model fluent reading and have students reread the text on their own.
Let learners read text of their choice incorporating all the strategies of a fluent reader.

Non-contact teaching
•
•
•
•
•
•

A fact generally refers to something that is true and can be verified as such. That is, a fact is
something that can be proven to be true.
An opinion expresses a personal belief, idea, or feeling and is not provable.
Provide learners with opportunities to read and reread a range of stories and informational
texts by reading on their own, partner reading, choral reading.
Ask the learners to find out new words and explore their meanings.
Let them practice reading using new words on their own.
Encourage learners to practice fluent reading skills with friends and family at home.
15

•

Ask learners to note ‘facts’ and ‘opinions’ from the text they read, send through social media
group.

Materials: Text (print and non-print)

Assessment and Reporting
•

Assess using the following rubrics.

Note: Teacher can develop the assessment tools (rubric and checklist) involving students for different
activities.

Resources
•

Text print and non-print
Rubrics to assess reading

Criteria

4 marks

3 marks

2 marks

1 mark

Audibility

Can be heard by all the
audience

Can be heard by
almost everybody

Can be heard by more
than half of the class

Can be heard by only
the front benches

Fluency

Can read the entire
text
fluently.

Can read almost the
entire text fluently

Can read more than
half the text fluently

Can read but without
fluency

Syntax clues

Can use syntax clues
very confidently

Can use syntax clues
confidently

Can use syntax lesser
confidently

Can use syntax clues
almost without
confidence

Phonic cues

Can use phonic cues
very confidently

Can use phonic
cues confidently

Can use phonic cues
with lesser confidence

Can use phonic cues
almost without
confidence

Pronunciation

Can pronounce all the
words accurately

Can pronounce
almost all the words
accurately

Can pronounce almost
of the words
accurately

Can pronounce some
of the words
accurately

Punctuation

Be aware of all the
punctuation marks
(comma, full stop,
question mark,
quotation,
exclamation)

Be aware of almost
all the punctuation
marks (comma, full
stop, question mark,
quotation,
exclamation)

Be aware of most the
punctuation marks
(comma, full stop,
question mark,
quotation,
exclamation)

Be aware of some of
the punctuation
marks (comma, full
stop, question mark
quotation,
exclamation)

Intonation

Can read all the words
with correct intonation

Can read almost all
the words with
correct intonation

Can read most the
words with correct
intonation

Can read some of the
words with correct
intonation

Eye contact

Maintains good eye
contact

Maintains fairly
good eye contact

Maintains satisfactory
eye contact

Maintains
unsatisfactory eye
contact
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Competency
•

Use the conventions of grammar to read and comprehend written texts.

Grammar conventions such as spelling, punctuation, capitalization, and grammar help make a learner’s
essay clear and understandable. When the audience can finish reading, without having to stop to try to
figure out what was actually intended, the value of learning these writing conventions becomes clear.
In this competency a child will be able to achieve (knowledge: read aloud, building on prior knowledge,
concepts and skills. Skills: maintain reading log, making text to life connection, viewing pictures,
scanning and skimming. Behaviour: team work, paying attention, following instructions, giving
instructions.
Objectives
•
•

Read text to understand how lexical and grammatical items are used in context.
Recognize the function of quotation marks in reading.

Note: the above objectives can have multiple lesson objectives based on the lesson topic.

Pedagogy/ Learning experience
Contact teaching
Direct speech: are actual or direct words spoken. (e.g., She said to me “I am looking for my keys.”)
In direct speech: reports on what someone said or wrote. (e.g., She said that she was looking for her
keys)
• Provide video link on Direct and in direct speech
https://www.youtube.com/watch?v=DGl9dxtTfE&list=PL8WWToQ5Kvkdb2cYz3S7AqRf0evE7DwNk&index=12
•
•
•

Let the learner carryout the activities given in the link.
Provide a video link on parts of speech
https://www.myenglishpages.com/site_php_files/grammar-exercise-parts-of-speech.php
Learners carry out the exercise on the above link

Non-contact teaching
•

Provide the following video link on parts of speech
https://www.youtube.com/watch?v=yiAJW85JMcQ

•
•
•

Ask learners to watch the link above.
Let learners write all the parts of speech with examples correctly.
Learners send their work in the social group.

Note: Teacher can incorporate other learning experience which fulfils the objectives.

Assessment and Reporting
•
•

Assess the following questions and provide feedback.
Encourage learners practice parts of speech.

Note: Teacher can develop the assessment tools (rubric and checklist) involving students for different
activities.
17

Decide which parts of speech are the underlined words
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

You have to believe in yourself if you ever expect to be successful at something.
We left for the mountain just before six in the morning.
We first went to the store to buy a few things.
We had a breakfast at a café near the rail station.
My friend wasn’t strong enough to lift his heavy rucksack.
I helped him carry it.
The weather was very cold.
My friend said, “Oh! What a cold weather!"
We didn’t spend the night there.
We got back home late at night but we didn’t go to sleep immediately. We were very hungry.

Resources
•
•

Video links
Text (print and non-print)
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Competency
•

Read texts to infer meanings at different levels of understanding.

Reading encourages literacy, promotes reading skills and contributes to the sharing of the joy of
literature. It also helps to understand the meanings at different levels.
Knowledge: Pronunciation, intonation, read various text, elements of short story and folktales,
Sustained reading, poetry, rhyming words. Skills: Use visual cues to read, questioning and answering,
scanning and skimming text, decoding. Behaviour: following instruction, giving instructions, sharing
with friends)
Objectives
•
•
•
•

Read stories and poems about subjects outside their personal experience.
Identify the elements of short stories including folktales and use them to make meaning in
their reading.
Identify the rhythm in poetry.
Read and view widely, least 25, for pleasure to demonstrate independent reading and
learning in content area

Pedagogy/ Learning experience
Contact teaching
Provide text from different genre (story, poem, folktales)
•
•
•
•
•

•
•

Story: an account of imaginary or real people and events told for entertainment.
Elements of short story: setting, plot, characters, conflict, point of view and theme.
Poem: a piece of writing in which the expression of feelings and ideas is given intensity by
particular attention to diction (sometimes involving rhyme), rhythm, and imagery.
Folk tale is a story or legend handed down from generation to generation usually by oral
retelling.
Features of folktale
o Simple and straight forward
o Includes magic or supernatural powers
o Characters represent human qualities such as good, evil, wisdom, foolishness,
laziness
o Problems and conflicts are clear
o Ending usually happy or satisfying
o Good usually rewarded, evil punished.
Simile: A simile is a comparison between two different things using “like” or “as”. (e.g., The
sun was like a yellow marble in the sky. She was as busy as bees)
Metaphor: A metaphor is a figure of speech that compares two things without using “as” and
“like”. (e.g., My mother is an angle).

Note: Teacher can incorporate other learning experience which fulfils the objectives.
•
•
•

Let the learners read a text from different genre. (story, poem, folktale)
Ask the learners to read using different strategies to get the deeper insight of the text.
(strategies like using background knowledge, ask questions, identify the authors purpose and
main idea, summaries, make predictions, make connections)
Let learners identify the elements of short story from the text they read.
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•

Ask the learners to compare their findings in their groups and discuss.

Non-contact teaching
•
•
•
•
•
•

•
•
•

•
•
•

Provide text from different genre (story, poem, folktales)
Story: an account of imaginary or real people and events told for entertainment.
Elements of short story: setting, plot, characters, conflict, point of view and theme.
Poem: a piece of writing in which the expression of feelings and ideas is given intensity by
particular attention to diction (sometimes involving rhyme), rhythm, and imagery.
Folk tale is a story or legend handed down from generation to generation usually by oral
retelling.
Features of folktale
o Simple and straight forward
o Includes magic or supernatural powers
o Characters represent human qualities such as good, evil, wisdom, foolishness,
laziness
o Problems and conflicts are clear
o Ending usually happy or satisfying
o Good usually rewarded, evil punished.
Simile: A simile is a comparison between two different things using “like” or “as”. (e.g., The
sun was like a yellow marble in the sky. She was as busy as bees)
Metaphor: A metaphor is a figure of speech that compares two things without using “as” and
“like”. (e.g., My mother is an angle).
Provide the video link
https://www.youtube.com/watch?v=pbomcv5KuTc&list=PL8WWToQ5Kvkdb2cYz3S7AqRf0ev
E7DwNk&index=41
Ask the learners to go through video link
Let the learners read a text on folktale
Learners write the features of folktale from the text they read and send through social group.

Assessment and Reporting
Design appropriate rubrics to assess the learning experiences.
Note: Develop the assessment tools best suited involving the students to assess the task.
Note: The success criteria should be made clear to the learners and develop together wherever
possible.

Resources
•
•
•

Texts
e-books
video links
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Competency
•

Explore and use different sources to find meanings of unfamiliar words and phrases.

While reading a text, utilizing different resources can allow you to compare and evaluate data to gain a
full understanding of what you intended to know. It helps in understanding the meanings and promotes
reading fluently.
In this competency a child will be competent in knowledge: identifying vocabularies. Skills:
pronunciation, use visual cues to read, maintain reading log, dictionary use, finding meaning, scanning
and skimming text, reading text. Behaviour: sharing with friends, participation, following instruction)
Objectives
•
•

Recognize, read in context, and understand a minimum of 500 words (high frequency words).
Use the dictionary and other sources to find meanings of words and other information.

Pedagogy/ Learning experience
Contact teaching
•
•
•
•

Provide text (story, folktale, informational)
Ask the learners to read in context.
Let them write the meaning for new/difficult words.
Encourage them to use different sources for finding the meanings.

Non-contact teaching
•
•
•

Ask the learners to read a text (story, folktale, informational)
Let them read in context and identify new/difficult words.
Learners explore different sources to write the meaning of words.

Assessment and Reporting
•
•

Teacher assess their works
Update to students

Note: Teacher can develop the assessment tools (rubric and checklist) involving students for different
activities.

Resources
•
•
•

Text
URL links
Dictionary
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Writing
Competency
•

Use a range of sentence structures and punctuation accurately to convey meaning and create
effects.

Sentence structure is the way a sentence is arranged grammatically. Correct sentence structures and
appropriate use of punctuation plays a vital role in conveying meanings accurately.
Knowledge: essay writing, punctuation, spelling. Skills: writing coherent paragraphs, transcribing,
communicating, decoding. Behaviour: paying attention, comprehension, being receptive and encode.
Objectives
•
•

Use punctuation – full stops, question marks, commas, quotation marks, apostrophes, and
exclamation marks.
Write detailed compositions based on picture sequence.

Note: The above objectives can have multiple lesson objective based on the topics

Pedagogy/ Learning Experience
To write effectively, the knowledge and use of correct sentence structures and punctuation is
imperative. This will not only help the writer to write correctly but will also facilitate clarity in
understanding the message for the reader.
Contact teaching
• Display sample pictures
• Demonstrate how to describe the pictures clearly and in sequence using correct sentence
structures and punctuations.
Note: It is important for the learners to “see” the thinking process, so think aloud as the writing is
being demonstrated.
•
•
•

Provide sample pictures.
Ask learners to write about the pictures following writing process as demonstrated.
Remind the learners to use correct punctuations in their writing.

Non-contact teaching
• Display sample pictures in the social media apps.
• Explain how to describe the pictures clearly and in sequence using correct sentence
structures and punctuations. (send the snap pictures through group chat)
• Provide sample pictures.
• Ask learners to write about the pictures following writing process as demonstrated.
• Remind learners to use correct punctuations in their writing.
• Instruct learners to send their work through social media app.
Note: Encourage learners to create online page/blog to post their write ups.
Note: Teacher can suggest different learning experiences to cater to the diverse learners.
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Note: Suggested activities can be integrated with Reading & Literature.
Note: Ask learners to read a story and transform striking features from the story in the picture like… (a
beautiful setting, the main character)
Materials:
• Text (continuous and non-continuous)
• TLM

Assessment and Reporting
•

Use the sample checklist given below.

Sample rubric
Criteria

Content

Mechanics of
writing

Presentation

•
•

Exceeding
There is unity and
coherence
throughout the
written work and
can be understood
clearly.
No errors in
Spelling,
punctuation,
capitalization
The writing has
been thoroughly
edited for format
and indentation. It
is neat.

Meeting
There is unity and
coherence
throughout the
written work and
can be understood
clearly.

Approaching

Beginning

The reader has to
struggle three to
five times to
understand the
message.

The writing lacks
flow. Though the
writing contains
logical ideas, they
are all mixed up.

Less than 3 errors

5 to 7 errors

More than 7
errors

The writing is
appropriately
formatted and
clean with one or
two lapses in
indentation.

For the most
parts, the writing
follows
appropriate
indentations. It
has a few
overwriting

The writing is not
formatted and
does not follow
any indentation. It
has many
overwriting for
deletions.

Asses their work and provide constructive feedback until they exhibit the desired outcome.
Report the progress to both the students and parents.

Note: Teacher can develop an appropriate assessment tools (rubric and checklist) involving students
for different activities.
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Competency
•

Use the Writing Process to develop as writers.

Writing is a complex combination of skills which is best taught by breaking down the process. The
writing process involves a series of steps prewriting, drafting, revising, editing and publishing to follow
in producing a piece of writing
Knowledge: essay writing, punctuation, spelling. Skills: writing coherent paragraphs, transcribing,
organizing ideas in writing, communicating, decoding. Behavior: paying attention, comprehension,
being receptive and encode.
Objectives
•
•

Use the process of writing – planning, drafting, revising, editing, and publishing.
Enjoy writing as a creative activity.

Note: The above objectives can have multiple lesson objective based on the topics.

Pedagogy/Learning Experiences
Writing process helps learners to learn to write effectively by breaking down writing step-by-step. The
burden of writing is removed. Students discover the benefits of constructive feedback on their
writing, and they progressively master, and even enjoy, writing.
Contact Teaching
•
•
•
•
•

Introduce, writing process through the demonstration
o Prewriting: (think and decide)
Make sure you understand your assignment
Decide on a topic to write about.
Consider who will read your work.
Brainstorm ideas about the subject.
o

Drafting

•

Put the information you researched into your own words.

•

Write sentences and paragraphs even if they are not correct.

•

Read what you have written and judge if it says what you mean.

•

Write some more.

•

Read it again.

•

Write until you have said everything you want to say about the topic.
o

Revising

•

Read what you have written again

•

Rearrange words, sentences or paragraphs

•

Take out or add parts

•

Carry out more research if you think you should.

•

Replace overused or unclear words.

•

Read your writings aloud to be sure it flows smoothly.
o

•

Editing

Be sure all sentences are complete.
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•

Correct spelling, capitalization, and punctuation.

•

Change words that are not used correctly or are unclear.

•

Make sure you are using the appropriate style formatting.
o

•

Publishing

Publishing is the last stage where writers submit their work to the publisher.

Note: For learners, publishing can happen by way of submitting their work to the teacher for
assessment, sharing their writing with friends and displaying on the classroom or school Literary
Board etc.
•

Ask learners to think of the things they would like to write about.

•

Let them make a list of topics

•

From the list, let them choose ONE they are really interested in writing about.

Note: The learners should be taken through the Writing Process in the classroom during the
instructional time. It is important that the learners, in the initial stage, write in the classroom so that
they could be guided with prompts and feedback.
•

Assess and provide constructive feedback for further improvement.

Non-contact teaching
•

Provide a video link on the process of writing.

https://www.youtube.com/watch?app=desktop&v=fsffR-cu00k
•

Let students watch the link

•

Ask learners to think of the things they would like to write about.

•

Let them make a list of topics

•

From the list, let them choose ONE they are really interested in writing about, following
writing process.

Note: Teacher and learners need to interact frequently through social apps in order to produce the
final draft.
• Assess and provide constructive feedback for further improvement.
Note: Teacher can suggest different learning experiences to cater to the diverse learners.
Note: Encourage learners to create online page/blog to post their write ups.
Note: Suggested activities can be integrated with Reading & Literature.
Materials:
•

TLM

•

Text (print and non-print)
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Assessment and Reporting
•

Use the sample checklist in annexure.
Prewriting

Yes/No

Writing territories
Webbing and brainstorming
Drafting
Redrafts with editing
Final/completed version
Published the work

•
•

Asses the work and provide constructive feedback until they exhibit the desired outcome.
Report the progress to both the students and parents.

Note: Teacher can develop an appropriate assessment tools (rubric and checklist) involving students
for different activities.
Resources (Online and Offline)
•

Text

•

Video links
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Competency
•

Maintain writing portfolios containing their best pieces of writing to reflect on their
progression as a writer.

The purpose of a writing portfolio is to demonstrate a writer's improvement and achievements.
Portfolios allow writers to collect a body of writing in one place and to organize and present it in an
effective, attractive format.
Knowledge: writing process, vocabularies, portfolio, essay writing, punctuation, and spelling. Skills:
writing coherent paragraphs, organizing ideas in writing, transcribing, communicating, decoding.
Behaviour: paying attention, comprehension, being receptive and encode.
Objectives
•
•

Present their final drafts in an appropriate format.
Choose at least five pieces of writing to place in their portfolios.

Note: The above objectives can have multiple lesson objective based on the topics.

Pedagogy/Learning Experiences
Contact Teaching
•

Provide the video link

https://www.youtube.com/watch?v=X51MprsSXzg&list=PL8WWToQ5Kvkdb2cYz3S7AqRf0evE7DwNk
&index=33
•
•

Let learners watch the link on features of a Lyric poem
Ask the learners to write a lyric poem on the topic of their choice following writing process.

Note: The learners should be taken through the Writing Process in the classroom during the
instructional time. It is important that the learners, in the initial stage, write in the classroom so that
they could be guided with prompts and feedback.
•
•

Ask learners to write a lyric poem on the topic of their choice following writing process.
Assess and provide constructive feedback for further improvement.

Non-contact Teaching
•

Share the video link in the class social media group.

https://www.youtube.com/watch?v=X51MprsSXzg&list=PL8WWToQ5Kvkdb2cYz3S7AqRf0evE7DwNk
&index=33
•
•
•
•
•

Let learners watch the link and take the notes.
Ask learners to choose any topic to write a lyric poem.
Remind learners to use writing process.
Instruct them to send their work through social media.
Assess and provide constructive feedback for further improvement.

Note: Teacher and learners needs to interact frequently through social apps in order to produce the
final draft.
Note: Teacher can suggest different learning experiences to cater to the diverse learners.
Note: Encourage learners to create online page/blog to post their write ups.
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Note: Suggested activities can be integrated with Reading & Literature.

Assessment and Reporting
•

Use the sample check list given below

Criteria
Features

Flow:

Language

•
•

Exceeding
Has all the
features of a
lyric poem.
Has a clear
rhythm and
flow
throughout the
poem
Correct use of
language
throughout the
poem

Meeting

Approaching

Beginning

Has most of the
features of a lyric
poem.
The poem has a
clear rhythm and
flow most of the
time

Has some of the
features of a lyric
poem.
The poem lacks
clear rhythm
throughout the
time.

Only few features
are used.

There are some
errors in the use of
language

There are few
errors in the use
of language

There are lots of
errors in the use
language.

There is no clear
rhythm, beat or
flow.

Asses the work and provide constructive feedback until they exhibit the desired outcome.
Report the progress to both the students and parents if required.

Note: Teacher can develop an appropriate assessment tools (rubric and checklist) involving students
for different activities.
Materials
•
•

TLM
Text

Resources (Online and Offline)
https://www.youtube.com/watch?v=X51MprsSXzg&list=PL8WWToQ5Kvkdb2cYz3S7AqRf0evE7DwNk
&index=33
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Competency
•

Select and develop content and use register and language appropriate to genre, purpose, and
audience to practise writing skills.

Language varies from one location to another, from one culture to another and from one situation to
another. We use varieties and registers of language to suit different communication context. In
writing, we need to use specialized features of words to clearly convey the message. It is the
responsibility of a reader or the receiver on how he/she will be going to interpret the message.
Knowledge: vocabularies, writing process, portfolio, essay writing, punctuation, and spelling. Skills:
writing coherent paragraphs, using the writing process, organizing ideas in writing, transcribing,
communicating, decoding. Behaviour: paying attention, comprehension, being receptive and
encoding.
Objectives
•
•

Write with a clear beginning, middle and end to organize ideas using a variety of forms to
include simple book reviews, leave application, folktales, summaries, and explanations.
Use simple figures of speech like similes and metaphors in their writing.

Note: The above objectives can have multiple lesson objective based on the topics.

Pedagogy/Learning Experiences
Varieties and register of language are all about appropriateness and context in speaking and
grammatical correctness of words in writing. It is also important to use appropriate varieties and
registers of language in a certain communication context in order to determine the level of
‘formality’. For instance, one would not speak to his/her teacher the same as he/she would talk to the
classmates. There is proper etiquette when dealing with a certain person on his/her status in the
society. In short, “Right words at the right time to the right person with the right reason.”
Contact teaching
Introduce simile and metaphor
•
•

Simile: Simile: A simile is a comparison between two different things using “like” or “as”.
(Example: The sun was like a yellow marble in the sky. She was as busy as a bee)
Metaphor: A metaphor is a figure of speech that compares two things without using “as” and
“like”. (Example: My mother is an angel).
• Ask learners to construct sentences using simile and metaphor.
• Ask question like, “Do you talk to the Principal in the same manner you talk to your friends?”
• Let the class discuss in groups and explore and note down all the differences in terms of the
tone, the type of language, gesture, attitude and physical behaviour.
• They should share their findings with the whole class while their points are noted down on
the board.
• Use those points to explain that use of language depends on factors like context, purpose and
audience among others.
• Ask in groups, to prepare a dialogue between two people. They should identify the people
and the purpose and accordingly use appropriate language.
• They should perform the dialogue (role play) for the class. The audience can pass on their
comments after each enactment.
• Design application formats (one each for block and indented) in chart papers.
• Display the formats and explain each.
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•
•
•

Instruct the learners to write an application (block/ indented form) to their class teacher
stating the reasons seeking leave.
Instruct learners to incorporate simple figure of speech (simile and metaphor) in their writing.
Assess and provide constructive feedback for further improvement.

Non-contact Teaching
•
•
•
•
•

Send the sample of an application written on the charts (block/indented) in the social media
group.
Let the learners go through the samples.
Ask learners to write an application. (Indented form/block form) to the principal stating
reasons and seeking leave.
Learners send their work through the social media group.
Assess and provide constructive feedback for further improvements if necessary.

Note: Teacher can suggest different learning experiences to cater to the diverse learners.
Note: Encourage learners to create an online page/blog to post their write ups.
Note: Suggested activities can be integrated with Reading & Literature.

Assessment and Reporting
•

Use sample checklist in annexure.

Formal Letter Components
Date
AddressSpacing
Salutation
Indentations
Sign off

•
•

Yes/No

Asses the work and provide constructive feedback until they exhibit the desired outcome.
Report the progress to both the students and parents.

Note: Teacher can develop an appropriate assessment tools (rubric and checklist) involving students
for different activities.
Materials
•

TLM
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Competency
•

Use handwriting and IT effectively, making appropriate choices of presentation to prepare
writing for publication.

Presentation skills involve planning, preparing and delivering organized talks on specific topics for
specific purposes to specific audiences. When learners are assigned any kind of assignments, they
need to consider the format for which their assignments are to be best presented. Different
assignments can frame different presentation formats.
Knowledge: vocabularies, writing process, portfolio, essay writing, punctuation, and spelling. Skills:
writing coherent paragraphs, using the writing process, organizing ideas in writing, transcribing,
communicating, decoding. Behaviour: paying attention, comprehension, being receptive and
encoding.
Objectives
•

Present their final drafts in an appropriate format.

Note: The above objective can have multiple lesson objective based on the topics.
Pedagogy/Learning Experiences
Contact teaching
•
•
•
•
•

Demonstrate how to represent information from continuous text to non-continuous text.
Discuss on an informational text and represent in the tabular or pictorial form.
Provide a text. (continuous text)
Ask the learners to represent the information in non-continuous text(tabular/pictorial)
Remind learners to use the writing process.

Non-contact Teaching
•
•
•
•
•

Send the samples of transforming information from continuous to non-continuous text in the
social media group.
Explain on the samples as to how to go about.
Provide a continuous text in the social media group.
Instruct the learners to present the information in an appropriate format (graphs, diagrams,
phrases, sentences) for wider range of audience.
Learners send their work through the social media group.

Note: Teacher can suggest different learning experiences to cater to the diverse learners.
Note: Encourage learners to create an online page/blog to post their write ups.
Note: Suggested activities can be integrated with Reading & Literature.
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Assessment and Reporting
•

Use the sample rubric as suggested below

Content
Information

Language/grammar

Neatness

•
•

Exceeding
All the
information is
captured
Correct use of
language
throughout the
text.
All the
information is
written neatly
and orderly.

Meeting
Some of the
information is
missed.
There are few
language errors

Approaching
Most of the
information is
missed.
Some language
errors.

Beginning
Very less
information

Most of the
information is
written neatly
and orderly.

Some of the
information is
written neatly and
orderly.

Only a few
information is
written neatly
and orderly.

Language errors
are more.

Asses the work and provide constructive feedback until they exhibit the desired outcome.
Report the progress to both the students and parents.

Note: Teacher can develop an appropriate assessment tools (rubric and checklist) involving students
for different activities.
Materials
•
•

TLM
Different texts (continuous and non-continuous)
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Competency
•

Use knowledge of language and its conventions when writing, speaking, reading, or listening.

Language conventions are different combinations of ways a writer manipulates language to show the
audience something in a unique way. Conventions refer to the mechanical correctness of a piece of
writing. Correct use of conventions, such as spelling, capitalization, punctuation, paragraphing,
grammar and usage, guides the reader through the text easily.
Knowledge: vocabularies, writing process, portfolio, essay writing, punctuation, and spelling. Skills:
writing coherent paragraphs, using the writing process, organizing ideas in writing, transcribing,
communicating, decoding. Behaviour: paying attention, comprehension, being receptive and
encoding.
Objectives
•
•
•

Use knowledge of phonics, high frequency words, vocabularies, and spelling patterns to move
towards conventional spelling in their writing.
Use dictionary and other sources to learn the meanings of words and write them correctly.
Distinguish between the conventions of spoken and written language.

Note: The above objectives can have multiple lesson objective based on the topics.

Pedagogy/Learning Experiences
Contact Teaching
•
•
•
•

Revise the features of folktale through examples.
Let learners take the notes.
Instruct learners to choose any folktale they have heard and write the examples of the
features in the folktale.
Encourage the learners to use correct vocabularies and spellings.

Non-contact Teaching
•
•
•
•
•

Share the slides on the features of a folktale in the social media group.
Let the learners to go through it.
Instruct learners to choose any folktale they have heard and write the examples of the
features in the folktale.
Remind the learners to use correct vocabularies and spellings.
Instruct them to send through the social media group.

Note: This activity can be integrated with Listening & Speaking and Reading & Literature strands.
Note: Teacher can suggest different learning experiences to cater to the diverse learners.
Note: Encourage learners to create an online page/blog to post their write ups.
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Assessment and Reporting
•

Use the sample checklist given below

Features
Has a moral
Has a good and bad characters
Good characters have a problem to solve
Has a happy ending…the good characters win over the bad
characters.
Has a simple character in the tale.
Has an element of fantasy, magic and supernatural power…
•
•

Yes/No

Asses the work and provide constructive feedback until they exhibit the desired outcome.
Report the progress to both the students and parents if required.

Note: Teacher can develop an appropriate assessment tools (rubric and checklist) involving students
for different activities.
Materials
•
•

TLM
Power point presentation

Resources
•

Power point presentation
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Language and Grammar
Competency
•

Use complex sentence structures like periodic and interrogative sentences to show growing
ability of language use.

Sentence structure refers to the physical nature of a sentence and how the elements of that sentence
are presented. Use of complex sentences promotes the ability to use correct language to convey the
meanings clearly.
Knowledge: Sentences, fragments and run on, spellings, vocabularies. Skills: Accurate sentence
structure, effective statement, accurate grammatical structure, reading comprehension. Behaviour:
Respect, time management.
Objectives
•
•
•

Produce complete sentences, recognizing and correcting inappropriate fragments and runons.
Use subject – verb agreement correctly in simple- present- past- future- sentences.
Correctly use frequently confused words (e.g., to, too, two; there, their).

Note: The above objectives can have multiple lesson objective based on the topics.

Pedagogy/ Learning experience
Contact Teaching
• Demonstrate the use of subject verb agreement in a sentence by writing a sentence on the
board and identify them.
• Provide a set of sentences in which the subject and verbs are used incorrectly.
• Ask the learners to identify and rectify them.
• Let learners write a short article on any topic of their choice where they show the concept of
subject verb agreement.
Non-Contact Teaching
•

Share the video link on subject verb agreement.

https://www.youtube.com/watch?v=6L2XVxI1SmQ
•
•
•

Provide a set of sentences.
Let them identify subject and verb given in the video link.
Learners send their work in the class group chat.

Note: Encourage learners to create an online page/blog to post their write ups.
Note: Teacher can suggest different learning experiences to cater to the diverse learners.
Note: Suggested activity can be integrated with Reading & Literature, speaking and writing strands.
Materials
•

TLM
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•
•

Text
Video link

Assessment and Reporting
Choose the best word to fill in the blank.
•

Do
a) he
b) they

•

Dorji
in groups compared to individual tasks.
a) is preferring working
b) prefers works
c) prefers be
d) prefers to work

•

They
gone to the supermarket.
a) have
b) has

•

Everyone here, except Sonam, ___________ looking for the remote.
a) is
b) are

•
•

Asses their work and provide constructive feedback until they exhibit the desired outcome.
Report the progress to both the students and parents.

know what time the party starts?

Note: Teacher can develop an appropriate assessment tools (rubric and checklist) involving students
for different activities.

Resources
https://www.youtube.com/watch?v=6L2XVxI1SmQ
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Competency
•

Use word order accurately to express thoughts and ideas.

Using appropriate word order helps the learner to express thoughts and ideas effectively.
Knowledge: Dictionary use, vocabularies, prepositional phrases, tenses, spellings. Skills: decoding,
encoding, communicate effectively, accurate grammatical structure, accurate sentence structure,
effective statement, accurate grammatical structure, Behavior: Respect, time management, following
instruction.
Objectives
•
•
•

Use alphabetical order to find meanings of words in the dictionary and other sources.
Form and use the progressive (e.g., I was walking; I am walking; I will be walking) verb tenses.
Form and use prepositional phrases.

Note: The above objectives can have multiple lesson objective based on the topics.

Pedagogy/ Learning experience
Contact Teaching
• Introduce Prepositional Phrases and their uses through a game using classroom objects.
• Let learners explore Prepositional Phrases and their uses using other resources.
• Ask the learners to list at least ten prepositional phrases and present to the class.
Non-Contact Teaching
•
•
•

Introduce prepositional phrases and their uses through social media apps.
Let learners explore Prepositional Phrases and their uses using other resources.
Ask the learners to list at least ten prepositional phrases and send through social media apps.

Note: Encourage learners to create an online page/blog to post their write ups.
Note: Teacher can suggest different learning experiences to cater to the diverse learners.
Note: Suggested activity can be integrated with Reading &l literature, Listening & Speaking and
Writing strands.
Materials
•
•

TLM
Power Point Presentation

Assessment and Reporting
•
•
•

Learners list prepositional phrases and make sentences of their own.
Asses their work and provide constructive feedback until they exhibit the desired outcome.
Report the progress to both the students and parents.

Note: Teacher can develop the assessment tools (rubric and checklist) involving students for different
activities
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Competency
•

Talk about complex topics and abstract ideas using adequate vocabulary.

If we have the knowledge of adequate vocabulary, it will help us to talk about complex topics and
abstract ideas for a wider range of purpose and audience to convey the intended meaning effectively.
Knowledge: Dictionary use, vocabularies, prepositional phrases, tenses, spellings. Skills: decoding,
encoding, communicate effectively, accurate grammatical structure
Accurate sentence structure, effective statement, accurate grammatical structure, Behaviour: Respect,
time management, following instruction.
Objectives
•
•
•

Use question tags correctly.
Use relative pronouns (who, whose, whom, which, that) and relative adverbs (where, when,
why).
Use modal auxiliaries (e.g., can, may, must) to convey various conditions.

Note: The above objectives can have multiple lesson objective based on the topics.

Pedagogy/ Learning experience
Contact Teaching
• Introduce question tags by using them.
Example: I responded to your greetings, didn’t I?
We have chalks in the class, don’t we?
Pema, you ate your breakfast this morning, didn’t you?
The principal is in the school today, isn’t he?
•
•

•
•
•

Divide the class into convenient groups.
Provide different scenario for each group. (two friends discussing over lunch menu in a
restaurant, late in the school-a teacher conversing with a student, a dialogue between a
doctor and a patient about sickness)
Let the group select a pair for the role play using question tags.
Provide preparation time for the groups and facilitate for the role play.
Learners present their role play using correct question tags.

Non-Contact Teaching
•

Share the link on question tags in social media apps.

https://www.thoughtco.com/teaching-question-tags-3575681
•
•
•

Provide a set of positive and negative statements through social media app.
Ask them to insert correct question tags against each statement.
Learners send their work through class group chat.

Note: Encourage learners to create an online page/blog to post their write ups.
Note: Teacher can suggest different learning experiences to cater to the diverse learners.
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Note: Suggested activity can be integrated with Reading Literature, Listening & Speaking and Writing
strands.
Materials
•
•
•

TLM
Text
You tube link

Assessment and Reporting
•

•
•

Assess following questions.
1. She didn't watch the film last night, ________
2. It's great to see each other again, __________
3. He comes every Friday, _________
4. You're married, __________
5. You went to Tom's last weekend, _________
6. You don't like tripe, ___________
7. She isn't much of a cook, ________
8. He hasn't lived here long, ________
9. You weren't invited to the party, __________
Asses their work and provide constructive feedback until they exhibit the desired outcome.
Report the progress to both students and parents.

Note: Teacher can develop the assessment tools (rubric and checklist) involving students for different
activities

Resources
•
•

Text
https://www.thoughtco.com/teaching-question-tags-3575681
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Competency
•

Use conventions of Standard English grammar and usage when writing or speaking.

Learners use Standard English grammar in writing or speaking for effective expression and
communication.
Knowledge: Dictionary use, vocabularies, prepositional phrases, tenses, spellings. Skills: decoding,
encoding, communicate effectively, accurate grammatical structure.
Accurate sentence structure, effective statement, accurate grammatical structure, Behaviour: Respect,
time management, following instruction.
Objectives
•
•
•
•
•
•
•

Identify some parts of speech- (common and proper noun, regular and irregular verb,
adjective and preposition).
Use definite and indefinite articles correctly.
Use the singular and plural forms of nouns correctly.
Use capital letters at the beginning of sentences and for proper nouns.
Use punctuation marks (full stop, question mark, exclamation mark, and comma) in their
writing.
Use contractions (for omitted letters).
Correctly use frequently confused words (e.g., to, too, two; there, their).

Note: The above objectives can have multiple lesson objective based on the topics.

Pedagogy/ Learning Experiences
Contact Teaching
•
•
•
•

Build on the learner’s prior knowledge- diagnostic test through questions
Ask learners to pick up a text from Reading and Literature and pick-up examples on definite
and indefinite articles and punctuations.
Note how the words are used in sentences, how are the punctuations used. etc.
Instruct learners to explore other sources, including the net to pick up specific examples of
the above items (stated in the objectives)

Note: This activity is applied for definite and indefinite articles and use of correct punctuations.
Similar activities need to be designed to cover up the other objectives.
Non-Contact Teaching
•

Share a video link on the ‘Articles’

https://youtu.be/TSd0uByBoTo
•
•

Ask the learners to write ten sentences each using definite and indefinite articles with correct
punctuation.
Let the learners send their work through social media apps.

Note: Encourage learners to create an online page/blog to post their write ups.
Note: Teacher can suggest different learning experiences to cater to the diverse learners.
Note: Suggested activity can be integrated with Speaking and Writing strands.
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Materials
•
•

TLM
Text

Assessment and Reporting
Sample assessment activity
•

Provide a set of questions and carryout the assessment.
1. …..apple a day keeps the doctor away.
2. Mount Everest is in…….Himalayas.
3. We spent a lot of time swimming in…..sea oh holiday.
4. My garden’s looking lovely now that…..daffodils are flowers.
5. It’s …….most expensive hotel in town.

Note: Teacher can develop the assessment tools (rubric and checklist) involving students for different
activities

Resources
•
•

Text
https://youtu.be/TSd0uByBoTo

41

Continuous Assessment (CA) and Examination Weighting for Class IV
Term One
CA

Examination

Listening
and
Speaking

15%

Reading
Portfolio

5%

Writing
Portfolio

10%

20%

Term Two
Total A

50%

CA
Listening
and
Speaking

15%

Reading
Portfolio

5%

Writing
Portfolio

10%

Examination

Total B

Grand Total
(Total A + Total B)

20%

50%

100%

Note:
1. The Term One examination should be conducted out of 100% and converted to 20%. The 15%
CA marks from the Listening and Speaking, 5% from the Reading Portfolio, and 10% from the
Writing Portfolio should be added to the examination marks to make it 50%.
2. Similarly, the Term Two examination should be also conducted out of 100% and converted to
20%. The 15% CA marks from the Listening and Speaking, 5% from the Reading Portfolio, and
10% from the Writing Portfolio should be added to the examination marks to make it 50%.
3. Finally, the total marks of term one and term two should be added to make it 100%.
4. Listening and Speaking activities such as debates, extempore speeches, presentations, book
talks, reports, and discussions should be conducted consistently throughout the year ideally by
integrating in other strands so that the students get maximum time to practice the skills.
Teachers need to develop their own additional listening and speaking exercises wherever
necessary. Use Continuous Formative Assessment (CFA) to help students achieve the
instructional goals.
5. At the end of each Term, a formal test should be conducted to assess each learners’
competencies in listening and speaking. Teachers should develop oral test items and other
listening and speaking exercises out of 15 marks and using appropriate assessment tools to
conduct the test.
6. The Reading and Writing Portfolios of each learner should be monitored consistently to check
their progress. Teachers should provide timely feedback, support and make necessary
intervention so that the learners meet the expected objectives and competencies. At the end
of each term, both the portfolios should be assessed to award marks accordingly.
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English Paper (Writing, Reading and Literature, and Grammar) - Written Examination Marks Break-up
Sl No

Genre

Weighting

Remarks

1

Essay writing

20%

Composition based on picture sequence, narrative
writing.

2

Letter writing

10%

Personal letter/leave application/invitation.

3

Grammar

20%

As stated in the framework. Questions can be
asked from the lower classes as well.

4

Short Story

20%

Any ONE from the prescribed short stories.

5

Essay

20%

From outside the prescribed textbook.

6

Poetry

10%

From outside the prescribed textbook.

Total

100%

Note: The question pattern need not necessarily remain the same every year.
Listening and Speaking CA (15%)
Listening and Speaking activities
•
•
•
•
•
•

Listening and Speaking skills
Reports
Debates
Extempore speeches
Presentation of their written pieces
Book talk

Remarks
•
•

Teachers can design additional activities as per the
lesson plans.
Conduct oral test/listening and speaking tests out
of 15 marks at the end of each term.

Reading Portfolio and Writing Portfolio CA (15%)
Reading Portfolio (5%)
•
•
•

Record of reading
Critical response to
books read
Text talk or book talk

Writing Portfolio (10%)
•
•
•
•
•

Best pieces of writing selected
by students
Best pieces selected by
teacher
Simple book reviews
Folktales
Simple poems
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Remarks
•
•
•
•
•

Use notebooks for maintaining
portfolios.
Consider process while assessing the
quality of work.
The writing portfolio should show the
records of the Writing Process
Avoid plagiarism.
Both Reading and Writing Portfolios
should be assessed at the end of each
term and award marks accordingly.

Annexure 1: List of suggested materials for Class IV Reading and Literature strand.
The following is the recommended texts the learners of class IV should study for the Reading and
Literature strand. As recommended by the curriculum framework, the assessment should be focused
on the learners’ mastery of the competencies rather than on mere content knowledge of the texts.
The examination questions should be prepared from the texts the learners have studied.
Theme

Texts

Author

Genre

Friends to the Rescue

Meena Cariappa and Geeta
Dang

Short story

The Quarrel

Elaeanor Farjeon

Poem

Some small mammals in
Bhutan

Unknown

Informational text

The Monkey and the
Crocodile

Ellen C. Babbitt

Short Story

At the zoo

Patricia Vickery

Poem

Treasures of Another Kind

Bob Barton

Play

Why the Sky is Far Away

Freta Wishinsky, retold by Marci
Stillerman

Folktale

Little Kay

Robin Muller

Folktale

No More Water

Ken Nesbitt

Lyric Poem

Deserts and Desert Life

Tracey Reeder

Informational Text

Picnics

Nocholas Horsburgh

Lyric Poem

Unit 5
Theme: Time to be
a Hero

Emil and the Detectives

Erich Kastner

Story

Riding the Rapids

Mark Iversen

Informational text

Unit 6
Theme: We Are
All Related

Genekha

CAPSD

Informational Text

The Streets Are Free

Kurusa

Short Story

Unit 1
Theme: People
around us

Unit 2
Theme: Furry,
Feathery, and
Scaly Friends

Unit 3
Theme: Tales of All
Time

Unit 4
Theme: Our
Beautiful Earth
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Annexure 2: Essential Components of
1. A Balanced Literacy Classroom
•
•
•
•
•
•
•
•
•
•
•

Balance of quiet and talk activities
Interactive conversations concerning reading and writing
Expectations are clear to students, and they can self-regulate
Students engaged in meaningful literacy work
Higher level questions are asked by the teachers and students
Independent literacy work may be open-ended, encouraging higher level skills
Students encouraged to take risks
Transitions between activities smooth and efficient
Evidence of on-going assessment of student progress
Community and cooperation
Student independence, ownership, and responsibility.

2. Read Aloud Session
•
•
•
•
•
•

Selection is appropriate for age and interests of students
Uses a variety of types of text for read aloud
Teacher models reading strategies through “think aloud’s”
Occurs every day
Students invited to respond to read aloud selections
Specific teaching points are evident.

3. Shared Reading
•
•
•
•

All students have access to text
Specific teaching points are evident
Parts of text are highlighted to reinforce teaching point
Text read repeatedly.

4. Guided Reading
•
•
•
•
•
•
•
•
•

Teacher working with small, flexible group (5-6 students)
Group has similar needs, determined through assessment
Text used presents challenges and supports to students
Teacher provides support through introduction to selection, highlighting key ideas,
vocabulary, etc.
Students read text independently with teacher available to provide support
Teacher and students return to text for a teaching point after reading
Teaching points are evident and clear to students
Teacher making anecdotal notes about individuals and group
Teacher listening to individuals read.

5. Independent Reading
•
•
•
•
•

Students know how to select appropriate books for themselves
Students reading independently
Students self-select reading material
Teacher conferencing with individuals
Students may be responding to text through writing or some other form
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6. Modelled/Shared Writing
•
•
•
•
•
•
•

Teacher thinks aloud about all aspects of writing process
Focused on specific skill(s)
Skill focus determined from assessing student work
Writing done so all students can view it
Teacher models rereading and revising
Teacher discusses writing with students
Teacher clearly states expectations to help students in their own writing—may develop a
rubric together.

7. Guided Writing (Writing Workshop)
•
•
•
•
•
•

May begin with mini-lesson (this may also be part of the modelled/shared/interactive
writing components)
Students writing, practicing skills learned through mini-lessons
Writing may be student choice or teacher assigned
Teacher meeting with individuals or small groups of students to teach specific skills
Students aware of and following routines established
Students may be participating in peer conferences.

8. Independent Writing
•
•
•

Students self-select topics
Teacher conferencing with students
Students have opportunity to publish writing if they want
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