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Foreword

It is with great pleasure and enthusiasm that the Ministry of Education and Skills
Development introduces the Instructional Guide (IG) for the Advanced Learners' Course,
a pivotal component of our ongoing commitment to enhancing education and empowering
learners within our communities.

This comprehensive instructional guide, comprising 80% skills component and 20% of the
course curriculum, covers a diverse array of subjects including English, Dzongkha, and
relevant topics such as the utilisation of Information and Communication Technology
(ICT) for daily tasks, digital literacy, financial literacy, environmental awareness, gender
equality, and more. Through this curriculum, we aim to equip learners in the Community
Learning Centers (CLCs) with essential skills that extend beyond traditional literacy,
enabling them to thrive in an ever-evolving world.

At the heart of this endeavour lies our dedication to fostering inclusive and holistic
education, ensuring that learners have the tools and knowledge necessary to navigate and
contribute positively to society. By incorporating a range of subjects and topics, we strive
to create a dynamic learning environment that encourages critical thinking, creativity, and
active participation.

This IG will serve as a vital resource for instructors at Community Learning Centers,
providing them with structured guidance and innovative teaching methodologies to
effectively deliver the Advanced Learners' Course. It is our fervent hope that this guide
will empower instructors to inspire and motivate learners, fostering a culture of lifelong
learning and personal growth.

The Ministry extends our sincere gratitude to all those who contributed to the development
of this IG, including teachers, curriculum developers, experts, and stakeholders whose
expertise and insights have enriched its content. Special thanks are also due to the Korean
National Commission for UNESCO for their generous support under the 2023 Bridge
Bhutan Project, which has made this initiative possible.

As we embark on this journey to empower CLC learners with skills that transcend
traditional literacy, let us remain steadfast in our commitment to education as a catalyst for
positive change. Together, let us strive to build a brighter, more inclusive future for all.

Tashi Delek!

(Tashi Namgyal)
Director
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Introduction

Non-Formal Education (NFE) stands as a beacon of opportunity in the educational
landscape, offering avenues for learning outside the traditional classroom setting.
In contrast to formal education, which often follows a structured curriculum and
rigid assessment methods, NFE embraces flexibility, innovation, and personalised
learning experiences tailored to the unique needs and aspirations of learners.

In the realm of NFE, the focus transcends mere accumulation of knowledge; it
extends to the cultivation of essential skills, values, and behavioural changes
essential for holistic development and societal engagement. Recognizing the
limitations of conventional pedagogical approaches, NFE leverages the
transformative power of interactive methodologies, harnessing the potential of
Information and Communication Technology (ICT) as both tools and ends of
education.

Embracing a learner-centered paradigm, NFE emphasises active engagement and
participatory learning experiences, where learners take ownership of their
educational journey. By reducing the emphasis on rote memorization and instead
fostering deep learning through exploration and inquiry, NFE paves the way for
meaningful skill acquisition and knowledge application.

Themes serve as catalysts for experiential learning, connecting theoretical concepts
to real-world contexts and encouraging learners to critically examine societal issues
and cultural practices. Grounded in epistemological theories tailored to the nature
of the subject matter, NFE promotes critical thinking, creativity, and problem-
solving abilities essential for navigating an ever-evolving global landscape.

Continuous Formative Assessment (CFA) takes precedence over summative
evaluation, providing ongoing feedback and opportunities for reflection, thus
nurturing continuous growth and development. By aligning curriculum design with
the realities of learners' immediate environments and societal beliefs, NFE fosters
personalised learning experiences that inspire innovation and cultivate a passion for
lifelong learning.

Within the framework of NFE, instructors undergo a transition into facilitating and
guiding, empowering learners to explore, question, and discover knowledge
autonomously. The Instructional Guide (IG) for NFE serves as a roadmap for
instructors on this transformative journey, equipping them with the tools and
methodologies necessary to cultivate transversal competencies and 21st-century
skills in learners, preparing them for success in an increasingly interconnected
world.
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NFE transcends the confines of traditional education, offering a dynamic and
inclusive platform for lifelong learning and personal growth. By embracing
innovation, adaptability, and learner empowerment, NFE holds the key to
unlocking individual potential and fostering positive societal change.

Purpose of the Instructional Guide

The purpose of the Instructional Guide is to streamline teaching and learning by
adhering to the NFE Curriculum Framework while also promoting the development
of knowledge, skills, and values among learners. It aims to:

e encourage learners to analyse, evaluate, and synthesise information to make
informed decisions and solve problems effectively;

e provide opportunities for learners to express themselves clearly, both
verbally and in writing, and to engage in effective communication with
others;

o foster the ability to work cooperatively with others, listen to different
perspectives, and contribute to group goals;

e stimulate imaginative thinking and the generation of new ideas,
encouraging learners to approach tasks and challenges with originality and
ingenuity;

e equip learners with the skills to identify issues, explore alternative solutions,
and implement strategies to address problems effectively;

e help learners develop the capacity to adjust to changing circumstances,
overcome obstacles, and persevere in the face of challenges;

e provide instruction on how to effectively navigate digital tools and
technologies, critically evaluate online information, and use digital
resources for learning and productivity, and

e sensitise learners on the available educational opportunities after the course
completion to encourage lifelong learning.

Teaching Learning Approaches

Teaching and learning approaches refer to the use of strategies most appropriate
and effective while teaching a particular concept or skill. In its broadest sense,
effective pedagogies should build interdisciplinary skills, concepts, knowledge, and
values while facilitating integration of knowledge, skills, and values within and
across the disciplines thereby promoting enduring understanding and deeper
learning. Effective instructional strategies should build collaboration, cooperation,
and shared learning to promote active engagement of the learners in the learning
process.
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In teaching adults, methods and principles called Andragogy are used or followed.
It refers to a theory of adult learning that details some of the ways in which adults
learn differently than children. For example, adults tend to be more self- directed,
internally motivated, and ready to learn. Thus, andragogy is an approach in
participatory learning based on the premise that adult learners are propelled to learn
in real life situations as they can bring their own experiences and knowledge into
the classroom and can immediately practise to their lives and careers. There are
many specific teaching methods that can be used to support adult learning.

Principles of Andragogy

Since the target of NFE programme is the adult population, the following principles
of andragogy should be the basis while implementing the curriculum:

Adult learning is based upon comprehension, organisation and synthesis of
knowledge rather than rote memory. There are seven Principles of Adult Learning:

1. Adults must want to learn —They learn effectively only when they are free
to direct their own learning and have a strong inner and excited motivation to
develop a new skill or acquire a particular type of knowledge, this sustains
learning.

2. Adults will learn only what they feel they need to learn — Adults are
practical in their approach to learning; they want to know, how is this going
to help me right now? — Is it relevant (Content, Connection and Application)
and does it meet my targeted goals.

3. Adults learn by doing — Adolescents learn by doing, but adults learn through
active practice and participation. This helps in integrating component skills
into a coherent whole.

4. Adult learning focuses on problem solving-Adolescents tend to learn skills
sequentially. Adults tend to start with a problem and then work to find a
solution. A meaningful engagement, such as posing and answering realistic
questions and problems is necessary for deeper learning. This leads to more
elaborate, longer lasting, and stronger representations of the knowledge
(Craik & Lockhart, 1972).

5. Experience affects adult learning-Adults have more experience than
adolescents. This can be an asset and a liability, if prior knowledge is
inaccurate, incomplete, or naive, it can interfere with or distort the integration
of incoming information (Clement, 1982; National Research Council, 2000).

6. Adults learn best in an informal situation-Adolescents have to follow a
curriculum. Often, adults learn by taking responsibility by the value and need
of content they have to understand and the particular goals it will achieve.
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Being in an inviting, collaborative and networking environment as an active
participant in the learning process makes it efficient.

7. Adults want guidance and consideration as equal partners in the process-
Adults want information that will help them improve their situation. They do not
want to be told what to do and they evaluate what helps and what doesn't. They
want to choose options based on their individual needs and the meaningful
impact a learning engagement could provide.

Source: https://en.wikipedia.org/wiki/Andragogy

How to Use the Instructional Guide?

The Non-Formal Education draws inspiration from the principles of experiential
learning in educational practices. Therefore, the function of the Instructional Guide
is to facilitate deep learning and foster the learning of how to learn through active
engagement and provisioning of diverse learning experiences. They include, but
are not limited to, real-time interaction with life realities, designing and modelling
artefacts, knowledge acquisition through diverse sources — books and digital, and
the epistemological processes of investigation and analysis to generate knowledge
and create innovative solutions to suit the situation and the problems.

The Instructional Guide is arranged and aligned with the Non-Formal Education
Curriculum Framework. The content of the Instructional Guide for Advanced
Learning Course is organised as follows:

Theme: Each Theme is introduced with a broad overview of the bigger ideas, issues
and concerns setting context of the learning and sensitises learners of what learning
experiences they are to engage in. This context serves to arouse curiosity and
concern about the issues and challenges related to the content, society and the
environment.

The instructor presents the theme with brief explanations, sensitising learners
through thought-provoking questions to stimulate the learner's thinking and
curiosity. Learners, in turn, engage with the overview, formulating their
expectations and aspirations regarding what he or she aspires to gain from the
theme.

Topic: Each theme contains two or more topics in order to cover the desired
essential concepts and principles necessary for the development of intellectual,
social, physical and emotional competencies including digital skills through their
unique epistemological processes. Each topic begins with an overview of the
fundamental concepts, ideas, laws and principles, issues and concerns to set context
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of the learning and sensitise learners of what learning experiences they are to
engage in.

Learning objectives: The learning objectives are statements of what learners will
know, be able to do, and be able to display by the end of every lesson of experiential
learning. Every learning objective contains action words relevant to the domain of
cognitive, psycho-motor and affective learning. The learning objectives guide the
selection and design of learning experiences for learners. They clarify the intended
outcomes of teaching and learning for instructors and learners.

Learning experiences: This section is crucial in the Non-Formal Education
Instructional Guide. Learning experiences are a wide variety of experiences across
different contexts and settings which transform the perceptions of the learner,
facilitate conceptual understanding, yield emotional qualities, and nurture the
acquisition of knowledge, skills and values. Learning experiences are ideally
challenging, interesting, rich, engaging, meaningful, and appropriate to learner
needs. Previous learning experiences are considered to be key factors predicting
further learning. As such, learning experiences in this IG are based on specific
content knowledge and skills that facilitates experiential and deep learning. Such
experiences foster the development of critical thinking and problem solving,
creativity and innovation, communication, collaboration, citizenship and sensitivity
to social and cultural values and practices.

Instructors assume the roles of facilitator, guide, motivator and evaluator while
learners are the active players in the learning paradigm. In order to facilitate
uninterrupted learning as influenced by the situation, the design of the IG and
selection of learning experiences are based on the Blended Learning and Flip
Classroom models. This approach emphasises experiential learning, uninterrupted
progress and cultivates self-directed learning skills. Instructors have the freedom to
deploy diverse teaching methods, manage classrooms, and implement continuous
formative assessment.

Learners are expected to participate in every learning activity and they are
empowered to continue learning independently anytime and anywhere. In the
blended learning and flipped classroom approaches, Instructors create their own
audio-visual materials to inspire learners. Instructors guide learners using various
sources of information and ideas by using websites and library resources as
stipulated by learning experiences. The instructor also leverages digital tools for
assessment. However, it's crucial to ensure accessibility and connectivity to prevent
digital barriers to learning.

Questions: Learning experiences encompass a range of activities, such as visual
viewing, reading, completing classroom tasks, conducting investigations, or
making field observations. The set of questions are designed to help learners
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construct knowledge and generate ideas. Instructors use these questions to evaluate
learners' active engagement in the learning process and assess their understanding.
These questions can be integrated into continuous formative assessment (CFA) or
used by learners themselves to stimulate reflection and enhance their awareness of
how they learn.

Note: Notes on various activities and contents act as a roadmap to keep the lesson
moving forward. Notes ensure consistency among all instructors nationwide. They
guide the instructor to create lessons that are aligned with the needs of learners, to
prepare lessons effectively aligning with the objectives, contents, key concepts,
materials, and activities. Notes can include information on the objective (s), key
concepts that will be taught, materials and resources needed for the lesson, and any
activities or assessments that will be implemented.

Assessment and Reporting: There are many types of assessment that education
institutes and related agencies use according to the needs and purpose. The
assessment of intellectual, psychomotor, social and emotional competencies are
imperatives; unfortunately, they cannot be assessed at the end of the teaching, rather
must be assessed on the real time basis when learners are displaying their
competencies and dispositions. The continuous formative assessment (CFA) is
conducted throughout the educational process with a view to enhancing learner’s
learning. It implies: eliciting evidence about learning to close the gap between
current and desired performance; providing feedback to learners; and involving
learners in the assessment and learning process.

Uncertain of diversity of learners and purpose and context of assessment, the IG
does not provide specific assessment techniques and tools, rather the instructors can
use appropriate assessment tools and techniques of CFA based on the topics and
lessons. Instructors may use any appropriate techniques and tools leveraging on
digitised assessment, both for gauging learning progress on a continuous basis,
recording and reporting.

Resources: This section provides an overview of resources - digital - online and
offline, and physical materials. It must be noted that in Non-Formal Education,
textbooks are to be used as one of the resources. This discourages textbook
teaching, but promotes facilitation of learners in learning.

Annexures: In helping the teacher and learners in effective teaching and learning,
there is a need for pertinent information, ideas and clues which cannot be covered
in the main text. Such resources are generally annexed for ready reference and
information.

The instructors and learners refer to sample assessment techniques and tools in
using CFA during the teaching and learning process, clarify their misconception by
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referring the assessment scheme and modes with the assessment matrix, and plan
lessons based on the topic-wise weighting and instructional time for each topic.

Assessment and Evaluation

Assessment is the evaluation of a learner’s progress in learning and their
achievements in performance. The assessment shall be both formative and
summative. The main purpose of assessment is to obtain evidence of learning
achieved by the learners for each level as per the learning outcomes/objectives.
Therefore, assessment should be an integral and designed feature of the curriculum
and support the teaching and learning process.

The purpose of assessment and evaluation is to inform teaching and to encourage
and promote learning. It is necessary then, for instructors to collect data in a variety
of formats and examine the data to determine what it tells about learners’ learning
as well as their own teaching. Instructors should not rely on a single test or exam to
determine performance levels; instead, should use multiple sources of information
collected in a variety of contexts over a period of time to evaluate learners’
achievement and growth.

A balanced assessment and evaluation model consists of anecdotal notes based on
several observations, checklists, learner’s inventories, face-to-face and remote
conferences with the learners, portfolios and some tests. In addition to these tools,
instructors also should use samples of learners’ work such as projects and
presentations to provide evidence of learning. All of these assessment tools provide
information to help evaluate learners’ growth as well as provide valuable
information about what needs to be done to enhance learners’ learning.

In the NFE programme, the emphasis of teaching is to build skills for
communication, livelihood, and a vocation which will improve learners’
productivity and their living standards. To this end, the assessment approach of the
NFE programme is based on the following principles:

Principles of Assessment

1. Focus on Learning and Skills Acquisition: Assessment practices should
guide and lead learners towards acquiring new knowledge and skills that are
outlined in the learning objectives. Where appropriate, it is important to
separate behaviour issues (such as being late for class, handing in late
assignments, or talking out of turn) from learning and achievement. Learners
should be encouraged to do their best and use performance tasks and class
discussions as opportunities to display new skills and understanding they are
acquiring. Instructors should be aware of different learning styles, paces of
learning, and background cultures and provide opportunities for all learners to
document their achievement.
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Equality and Trust: Assessment practices should be inclusive of class, race,
age, gender, sexual orientation, and disability. If a learner cannot make it to
class, he or she should be provided with a make-up assignment to cover the
concept or skill area that had been missed. Group works and discussions should
ensure that all learners have the opportunity to participate. Assessment process
and practices should be such that learners trust the instructor’s judgement.

Recognise Limitations: All assessment practices will have limitations; they
should be acknowledged as they arise and, when appropriate, spell them out in
the syllabus. (For example, tell learners whether they will be penalized for not
meeting deadlines.) This is valuable information to learners who may choose to
take a different course or redesign their study strategies based on the
acknowledged limitations.

Mutual Support Among Learners: Competitive assessment practices
frequently tend to adversely affect relationships within a group of learners.
Instructors should promote cooperation and respect in the classroom that would
build mutual support for learning. For instance, peer assessment with positive
feedback will help build healthy relations. Involving everyone in the
discussions on the assessment, evaluation, and reporting could help the group
to work collectively in achieving the objectives of the course.

Learners as Active Participants: Invite and value self-assessment and peer
assessment and use them as evidence for determining levels of performance to
decide next steps. Allow learners the opportunity to practise and redo their work
until they meet the learning objectives. Learners might be encouraged to share
their work with each other during the first part of their class, allowing them to
do a quick self- assessment. Then learners can decide whether they need to redo
the assessment or it is truly their best work, ready for the scrutiny of the
instructor. Learners should be made aware of assessment criteria and rubrics for
assessment. Wherever possible, involve learners while developing assessment
criteria and rubrics. This way they will not only know what is expected of them,
but will also be able to tell the difference between an ‘excellent’ work with one
that is “‘mediocre’.

Periodic Review and Renewal: To cater to the changing societal needs, the
NFE programme is flexible in nature and is, therefore, open to change and
development. A change in the programme or a course would lead to a
corresponding change in assessment practice and strategies.

Reliability and Validity: Assessment strategies and tools used should be such
that they match the knowledge and skills that are being assessed, and that they
are used uniformly, in a consistent manner to assess all learners.
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8. The assessment scheme that shall be used in assessing Advanced Learning
Course (ALC) during the year will consist of the following:
1. Continuous Formative Assessment (CFA)
2. Continuous Summative Assessment (CSA)
3. Test
4.  Project work

Teaching Learning Method and Approaches

Teaching and learning approaches refer to the use of a pedagogy that is most
effective in teaching a particular skill or concept. The term teaching method refers
to the general principles, pedagogy and management strategies used for classroom
instruction. Your choice of teaching method depends on what fits you- your
educational philosophy, classroom demographic, subject area(s) and mission
statement.

A teaching learning method comprises the principles and methods used by
instructors to enable learners learning. In its broadest sense, effective pedagogies
should build interdisciplinary and cross-curricular skills, concepts, knowledge, and
values while facilitating integration of knowledge, skills, and values within and
across the disciplines thereby promoting enduring understanding and deeper
learning.

Technology has become an increasingly important part of learners’ lives beyond
the classroom. Besides face-face teaching and learning, using ICT within and
outside the classroom help increase learners’ understanding of complex concepts.
It also encourages collaboration among peers and with their instructors. ICT should
be integrated into the curriculum as a teaching and learning tool to enhance deep
and independent learning.

Some of the suggestive methods and approaches are as follows:

1. Lecture Method: Lecture method is the oldest method of teaching. It is based
on the philosophy of idealism. This method refers to the explanation of the topic
to the learners. The instructor clarifies the content matter to the learners by
using gestures, simple devices, by changing voice, change in position and facial
expressions.

2. Inductive Method: It is a teaching method that promotes learning through
inductive reasoning where skills of observation, comparing, classifying are
used to arrive at generalisations or definition of concept. (specific observations
to broader generalisations). In inductive learning, the flow of information is
from specific to general, and it is more focused on the learner. The activity or
test is introduced first before a discussion of the concept is initiated.
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Deductive Method: Deductive reasoning, or deduction, starts out with a
general statement, and examines the possibilities to reach specific, logical
conclusions/concepts. (General to specific). The deductive method
introduces a concept and its process before applying it in a test or activity.
Field Trip: Field trips describe opportunities for incorporating outside
experiences into a particular course. This may take the form of field trips to
relevant locations, or it may be more project-based field work with learners
regularly visiting or working at one site as part of a course project.

Place Based Education (PBE): PBE is an approach that connects learning and
communities to increase learners’ engagement, academic outcomes, and
community impact. According to educators, Place Based Education emphasises
on “hands-on, real-world learning experiences” and gives learners opportunities
to connect to the culture, ecology, and economy of local places. In the
Bhutanese context, a place can relate to ecology, economy, culture, and
governance of a place. It engages learners in local heritage, cultures, landscapes,
opportunities and experiences, using these as a foundation for the study of
topics across the theme. PBE emphasises learning through participation in
service projects for the local school and/or community.

Role Play: Role-play is a technique that allows learners to explore realistic
situations by interacting with other people in a managed way in order to
develop experience and trial different strategies in a supported
environment.

K-W-L Chart: KWL, an acronym, know, want-to-know, and learned, is an
effective way to read with purpose. KWL is easy to apply and can lead to
significant improvement in learners’ ability to learn efficiently and to retain
what they have learned. Before reading, assess and record what learners know.
Set a purpose for their reading.

Independent Reading: Independent reading occurs when a learner can read
without the assistance of another person. It allows learners to practise and
extend newly acquired reading competencies and to select books from areas of
their own interest. It is important, at this stage, for learners to be exposed to a
wide variety of books at their own reading level and to be given opportunities
to read in order to develop into an avid reader.

Choral Reading: Choral reading is group recitation of poetry or prose that
allows learners to explore together the depth and various meanings of literature
and to experiment with words and phrases. It is a useful classroom tool,
especially for learners who are shy, withdrawn or experiencing speech
problems.
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How to get started:

e Instructor reads a selection. (A short, lively poem works best for beginners)
e Instructor re-reads the selection and discusses the words and meaning.

e Learners read again and again and ask learners to join in on specific parts.
e Learner lessens the amount he/she reads, allowing learners to read alone

10. Buddy Reading: As the term suggests, buddy reading happens when two or
more friends take turns to read aloud to each other. However, instructors can
take the role of a friend and take turns in reading aloud with the learners. This
helps in enhancing reading fluency and listening skill.

11. Independent Reading: In Independent reading learners are involved in
choosing and reading material for their independent consumption and
enjoyment. Learners that read independently have an emphasised creative
choice in what they want to read and choose to learn.

12. Group Discussion: Group discussion is a discussion involving a number of
people to talk on specific topics or issues. Everyone gets the opportunity to
share their ideas.

13. Blended Learning and Use of Technology: Using ICT within and outside the
classroom helps increase learners’ understanding of complex concepts.

It also encourages collaboration among peers and with their instructors. ICT
should be integrated into the curriculum as a teaching and learning tool to
enhance deep and independent learning. The use of ICT as a teaching and
learning tool enables learners’ access to large quantities of information online.
Teaching Approaches such as blended learning can be effective and useful in

different settings.

Blended learning is learning that is facilitated by the effective combination of
different modes of delivery, models of teaching and styles of learning and applying
them in an interactively meaningful learning environment. It is a mix of face-to-
face and online learning. Blended learning comprises web-based lessons, webinars,
video lessons, simulations, mobile learning and many more. Instructors can use a
range of available blended teaching and learning tools. Instructors can take
advantage of teaching through online platforms such as blogs, Wikis, and online
discussion formats where learners can post and answer questions on these platforms
to expand on the topics. In addition, WebQuests are a good platform to guide
learners through project works, writing short stories, essays, and other forms of
writing. This way learning becomes more meaningful and learners take ownership
of their learning.
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Sample Yearly and Daily Lesson Plans

A Year Plan is an annual planning of the syllabus given in the units, wherein the
syllabus to be covered is tentatively distributed into a certain number of weeks
along with the total number of hours allocated for each theme based on the number
of topics given to that theme.

Unit Theme Topic Duration
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Unit Theme Topic Duration
7% % ABNBREGE|
A alARIRF AR
e a
74N AR &
2N G TFHE
2.1.1 Effective Communication and Speech
2.1.2 Independent Writing
6.7 hours
2.1. My Home and | 2.1.3 Features of Texts
Community
2.1.4 Phrasal Verbs
2.1.5 Figures of Speech
2.2.1 Gender Stereotypes and Social Biases
2.2. My country 2.2.2 Compare and Contrast Beliefs and 3 hours
and Governance Values
2.2.3 Nation Building Dynamics
2.3.1 Quantifiers
2.3. My F.arm and 2.3.2 Community Farming Practices 5 hours
Community
II 2.3.3 Values and Responsibilities
2.4.1 Importance of Health, Hygiene, and
Nutrition
2.4.2 Global Perspectives
2.4. Health, 9.5 hours
. 2.4.3 Types and Formats of Formal
Hygl'e‘ne and Communication
Nutrition .
2.4.4 Determiners and Connectors
2.4.5 Adverbs of Manner and Frequency
2.4.6 Exploring Varied Sentence Structure
2.5.1 Information Transfer
2.5. Financial and | 2.5.2 Paragraph Writing
ia Li ; ) ) 6 hours
Media Literacy 2.5.3 Correlative Conjunctions
2.5.4 Coordinating Conjunctions
3.1. Environment | 3.1.1 Environmental Degradation and
III and Environment Conservation 4 hours

Degradation

3.1.2 Environmental Protection Policies
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Unit Theme Topic Duration
) inabl 3.2.1. National and International
3.2. .Sustama ¢ Environmental Policies
Environment - 4 hours
Practices 3.2.2.' Global Environmental Challenges and
Solutions
3.3.1. Sustainable Lifestyle
3.3. Environment | 3.3.2. Green Employment
and Lifestyle of | 3.3.3. Sustainable Land Use and Land 9 hours
People Management
3.3.4. Waste and Waste Management
4.1.1. Introduction to Computer
Fundamentals
4.3. Technology 4.1.2. Installing Computer Software
e - 12 hours
Operations 4.1.3. MS Office Application
4.1.4. Digital Payment
4.1.5. Graphic Design
4.2.1. Google Workspace
4.2.2. Online Communication Tools
L 4.2.3. Internet Search
4.2. Communication - - R hour
v and Collaboration 4.2.4. Social media ours
4.2.5. Government to Citizen Services (G2C)
4.2.6. Education Management Information
System (EMIS)
4.3.1. Data Backup
4.3.2. Privacy Setting
4.3.3. Fake N
4.3. Safety and Ethics 3.3. Fake News 9 hours

4.3.4. Online Security

4.3.5. Cybersecurity

4.3.6. Safe Use of social media
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Daily Lesson Plans

A lesson plan is the first and most important task toward creating an effective
opportunity for learning. Adult learners have a greater desire to be in charge, apply
their learning to their outside lives, and feel like there are good reasons to learn the
subject. They want to bring their own experiences to the classroom. If you plan
well, you can offer your adult learners exactly what they need.

Every lesson plan should provide each of the following:
e Objectives (what the learners will be able to do after the lesson)
e Assessments (how the learner’s capability will be tested)
e Activities (how the learners will learn the skills)
e Application (how the learners can connect the learning to their lives and to
the next lesson)

SI. No Components How to write/what

e Mention date, day and month

e Ifyou are unable to teach the lesson on the

1 |Date/Month/year mentioned date then you should change it.
Mention the date, month and year of the day you
teach.

Lesson objectives should state specifically the new
things the learners will be able to do when the
lesson is over. Objectives should be Specific,
Measurable, Achievable, Relevant and Timely

(SMART).
) Lgssgn o .
Objectives Objectives should include the answers to these
questions:
1. What will the students be able to do?
2. Under what circumstances will they be able to
do it?
3. How will their success be measured?
Chalk board, textbook, instructional guide and
work-book are not only the materials to be relied on.
Teaching  Use relevant materials that are locally available
3 learning  Use improvised materials
materials o Use materials such as charts, flashcards, videos

 Use real objects
o Use mobile/computer/ laptop and internet
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Teaching and | Use varieties of methods to encourage active
learning participation and make teaching and learning more
methods effective.

In the lesson introduction provide equal opportunity

for the learners by:

o asking questions to get the learners to think
about the topic of the lesson.

Introduction e showing pictures that relate to the lesson topic.

o telling a story to show the importance of the
topic.

o bringing in real objects related to the lesson

e show videos and ask questions.

e mention topic for the day

Lesson e provide clear instruction for all the activities
Development | e mention specific time and methods for all the

activities

Activity should be:

e in line with the objectives

Activity o followed by presentation or sharing

o relevant to their learners’ life and applicable in

their daily life

Assessments should be included in your lesson to:
o identify the learner’s strengths and weaknesses

Assessment and and the gaps they may have in their

follow-up learning/skills.
o make teaching effective
Summarise the lesson by
Closure o explaining the key points

o asking questions
o asking learners to share what they learned
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Lesson Plan Sample

Unit: 3

Theme I: Environment and
Environmental Degradation

Date: 6/11/2024

Topic: 1.1 Environmental
Degradation and Conservation

Time: 1 hour

Day: Saturday

Learning Objectives: At the end of the lesson, the learner will be able to:

e explain the ecosystem and its components

e explain the causes and impacts of environmental degradation

Teaching/Learning Materials: Chart paper; YouTube video- https://shorturl.at/aksP3

Teaching Strategy: Group Discussion

Introduction

Instructor’s Activity

Learner’s Activity

Time in Mins

e Ask learners to name the
things that they see around
outside.

e C(lassify as living and
nonliving components.

e Introduce the topic and
write the definition of the
ecosystem on the board.

e Look around and name the
things they see such as trees,
flowers, stone, soil, birds,
dogs, people, etc.

o Identify the things as living
or nonliving.

e Write the definition of
ecosystem in the notebook.

10 minutes

Lesson Development

Instructor’s Activity

Learner’s Activity

Time in Mins

e Display the picture of the
ecosystem through
Projector or a drawing on
the chart.

e Explain briefly about the
term ecosystem and its
functioning.

e Ask some common human
activities that they feel are
disturbing the functioning
of the ecosystem.

e Briefly discuss the
degradation of ecosystems
and environment caused
by human activities.

e Comprehend what an
ecosystem is.

e Describe some common
human activities such as
deforestation, construction of
roads, houses, industries, etc.

e Comprehend the relation
between human activities
and environmental
degradation.

10 minutes
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Activity 1

Show the YouTube video
given on the link:
https://shorturl.at/aksP3
Ask learners to take note
of the causes and impacts

Watch video

After watching the video,
get into small groups and
write down the causes and
impacts of environmental
degradation in the chart

Ask to answer the
questions provided at the
end of the topic.

understanding from the
lesson.

; aper. 25 minutes
of environmental p
degradation shown in the I?;Z(;)fgﬁg share the
video and write in the p )
chart paper.
e Ask to share their points
with the other learners in
the class.
Follow-up Activity
e Ask one member from
:jgﬁ{group to present their One member from each
. Provide necessary group presents their work 10 minutes
to the class.
feedback after each 0 the class
presentation.
Closure
e Summarise the lesson by
Zi{liisﬁsi;stlggsthe Answer the questions asked
crmp g based on their .
important points. 5 minutes

Disciplinary Core Idea Wise Weighting and Instructional Time

NFE Level III - Advanced Learning Course is designed for one year with a total
duration of 200 instructional days with a minimum of 600 contact hours to teach
80% Skills component and 20% Literacy component. A minimum of 10
instructional hours per week (2 hours daily) should be allocated to teach the
skills component and 5 instructional hours per week (1 hours daily) should be
allocated to teach the literacy component.

Different marks are allocated for assessing each topic for English, Dzongkha,
Environmental Awareness and Sustainability, and Digital Literacy as given in the
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table below. At the end, you must add the marks scored and convert them into 100
marks/percentage. After completion of assessment, marks scored must be entered
in the NFE-MIS which would contribute to award of certificate for completion of
course.

The table below shows the disciplinary core idea wise weighting and
instruction time:

SI. No Disciplinary and Sub-disciplinary Core Ideas {;1:3‘:(03(::;1 We:§/i1)ti ng
UNIT I - DZONGKHA
719 q«m'qqr\'r\r\"gr\'%x @o X
102 | GINEER ZRE 6o 9
791 &qm'qqr\'r\r\' r\if'q\;aq @o 74
108 | Gy s ?
~ A~
729 | &) §3| qRam @o 74
g,.ga.ﬁ,\. E a2y ymi&?qm'n&' gq'?\:rr\z;' &q'iqm
1232 - s ¢o A
g AR AR AR
121 | SRE o 2
N A a
227 | TRHTITRS] ¢o 7.4
722 | dayagargRa 120 2
P2 | EE S o 7
& & A~ ~

7.8 | HYNARINIAREG RN o Y
7.€ 2 | ARERERRAZXAGIRRARUTE @o 74
2.¢4 | &xsx g3 60 9
7.¢ e | Eqaknands ¢o o
X gr\@'gx'gm'qaraq] 120 2
726 | ARyRRaaEs o Y
2.2 | gFqR B Taen *3g %) ¢o Y
7.0 | Feedy o 74
w2 | Bax q&a‘qg&‘@qs’r\g] @0 79
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SL. No Disciplinary and Sub-disciplinary Core Ideas {;‘fg:fg‘::;l We%/il;ing
! irgm'qér\'&mgéq] @o 74
0.9 | RaRgag e o ?
7 | Faaq 5o ?
NG TIVHE| 0 "
UNIT II - English
2.1.1 | Effective communication and Speech 120 2
2.1.2 | Independent writing 120 2
2.1.3 | Features of Text 50 1
2.1.4 | Phrasal Verbs 50 1
2.1.5 | Figures of Speech 60 1
2.2.1 | Gender stereotypes and social biases 60 1
2.2.2 | Compare and Contrast beliefs and values 60 1
2.2.3 | Nation Building Dynamics 60 1
2.3.1 | Quantifiers 120 1.5
2.3.2 | Community Farming Practices 60 1
2.3.3 | Values and Responsibilities 50 1
2.3.4 | Summarization 60 1
241 g?lpt)ggggce of Health, Hygiene and 90 1
2.4.2 | Global Perspectives 120 2
243 | et s o o |
2.4.4 | Determiners and Connectors 60 1
2.4.5 | Adverbs of manner and frequency 120 1.5
2.4.6 | Exploring Varied Sentence Structure 60 1
2.5.1 | Information Transfer 120 2
2.5.2 | Paragraph Writing 120 2
2.5.3 | Correlative Conjunctions 60 1
2.5.4 | Coordinating Conjunctions 60 1
UNIT III - Environmental Awareness and Sustainability
311 Environmental degradation and 120 )
conservation
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SL. No Disciplinary and Sub-disciplinary Core Ideas {;‘fg:fg‘::;l We%/il;ing
3.1.2 | Environmental protection policies 120 1
391 I;(?ltiicoirelasll and international environmental 120 )
399 é}éi)liaili)rl:isnwronmental Challenges and 120 )
3.3.1 | Sustainable lifestyle 120 2
3.3.2 | Green employment 60 1
3.3.3 | Land Use and Land Management 180 2.5
3.3.4 | Waste and Waste Management 180 2.5
UNIT IV - Digital Literacy
4.1.1 | Introduction to Computer Fundamentals 120 1
4.1.2 | Installing Computer Software 120 1
4.1.3 | MS Office Application 180 2
4.1.4 | Digital Payment 120 2
4.1.5 | Graphic Design 180 2
4.2.1 | Google Workspace 120 2
4.2.2 | Online Communication Tools 60 1
4.2.3 | Internet Search 60 1
4.2.4 | Social Media 60 1.5
4.2.5 | Government to Citizen Services (G2C) 120 1.5
Education Management Information
426 | G ctom (EMIS) 8 60 1.5
4.3.1 | Data Backup 60 1
4.3.2 | Privacy Setting 60 1.5
4.3.3 | Fake News 60 1.5
4.3.4 | Online Security 120 1.5
4.3.5 | Cybersecurity 120 1.5
4.3.6 | Safe Use of Social Media 120 1.5
Total 7200 100

The total time required to complete the topic is 7200 minutes or 120 periods of
60 minutes in a period.
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UNIT I - DZONGKHA
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UNIT Il -
ENGLISH




2.1. MY HOME AND COMMUNITY

The theme "My Home and Community" focuses on exploring the dynamics of one's
living environment and its relationships. It involves examining the connections
between individuals and their homes, neighbourhoods, and broader communities.
This theme encourages reflection on the significance of personal and communal
spaces, the impact of community support, and how individuals contribute to and
engage with their surroundings. It also highlights the importance of fostering
positive relationships, promoting mutual understanding, and actively participating
in community initiatives for collective well-being and growth.

2.1.1. Effective Communication and Speech
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. analyse the elements of effective communication.
2. explain the importance of communication in their life.
3. improve communication skills to participate in different forums.
4. deliver short speeches to enhance public speaking skills and express
personal viewpoints effectively.

Learning Experiences

Communication is the process of understanding and being understood through
ideas, facts, thoughts and emotions. Good communication is determined not by how
well we say things but more by how well we have been understood. The ability to
communicate effectively at work, home and in life is a very important skill a person
needs. Effective communication helps us to resolve issues respectfully; it helps us
understand important ideas of different people and convey messages to others. It
also helps us structure our ways of communicating. Forums such as meetings,
conferences, and debates are important for expressing learners’ thoughts/ideas,
sharing information, and making decisions. Therefore, individuals must develop
effective communication skills. The elements of communication skills include body
gestures; content and coherence; articulation; and delivery style.

Activity 1: Identifying basic components of communication

Task: Learners watch the videos available at the weblink https://encr.pw/SkzAm,
https://acesse.dev/jCR4s and https://I1nq.com/6fVKU to explore more on
effective communication and answer the following questions.

Questions

1. What is communication?

2. What is the importance of communication?

3. What are different types of communication?

4. How can we improve our communication skills?
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Activity 2: Exploring the importance of attending meetings

Task: Learners share their experiences of attending meetings such as
Gewog/Chiwog at the community level, parent-teacher meetings in schools, or any
other national/international conferences by focussing on the areas such as the
agenda, resolution and their contribution.

Speech 1i1s not only exchanging information but also
understanding the emotion behind the information.
Effective speech can improve relationships in social
situations by deepening an individual®s connection to
others and 11mproving decision-making, teamwork, and
problem-solving.

Activity 3: Delivering a speech

Task: Learners deliver effective speech on various scenarios. An example of a
scenario is given below:
In a gewog meeting, most of the people support the idea of
constructing a village Lhakhang, while you feel the construction
of an irrigation canal is more important. Prepare a speech to
communicate your ideas and convince people to support you?

Task: Learners prepare and deliver a 3-minute speech on various topics: love,
family support, parenting, local celebrations, and community relationships.

Assessment and reporting

Assess communication skills using the suggestive rubric in table below.

Content and . . Body
coherence: Articulation esture:
; style: Variety gesture: Time
Clear purpose of Facial Total

Name . of tone, clear . management

speech, logical o expression, (15)

: pronunciation (1)
and organised 5) eye contact
ideas (5) (4)
Karma 3.5 4 2.5 1 11
Resources:

1. Communication Skills: Introduction to Effective Communication Skills -
https://acesse.dev/jCR4s

2. Communication - Basics and Importance - https://encr.pw/5kzAm

3. Article on what is communication? - https://11ng.com/6fVKU

4. Effective Communication in Decision-Making - https://encr.pw/X8aoe
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2.1.2. Independent Writing
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. Apply the writing process to refine their writing and progress towards
becoming independent writers

Learning Experiences

Writing boosts imagination to create new worlds, situations and characters. It can
be an enjoyable and rewarding process, especially when learners follow some
simple steps to organise their thoughts and ideas effectively. It helps clarify one’s
thoughts and ideas into a logical process. Further, it also encourages the expansion
of vocabulary as one explores new ways of expressing oneself. This lesson will take
the learners through the writing process to grow as independent writers.

Steps of the writing process

Step Process

Brainstorm ideas
Create an outline through a mind map
etc.

Pre-writing on
chosen topic

Introduction
Drafting Body
Conclusion

Clarity
Revisiting Coherence and unity
Relevance

Ask a friend, family member, or teache
to review your writing and provide
feedback.

Correct any errors In grammar,
punctuation, and spelling

Editing and
Proofreading

Displaying of one’s creative writing
Publishing on the literary board/in the class.
Filing in the portfolio.

Task: Learners explore more on the writing process by watching the video
from https://cutt.ly/fwOeavPH
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Activity 1: Creating a layout on a topic

The layout of a written literary piece consists of the
following components:

1. Introduction: The introduction consists of
information that tells the reader what the written
piece i1s about. It usually consists of Interesting
facts or iInformation so that the readers would
continue to read.

2. Body Paragraphs: There should be at least three
paragraphs. Each paragraph should focus on a different
main idea related to the thesis. Each paragraph
begins with a topic sentence that introduces the main
point of the paragraph. Provide supporting details,
examples, or evidence to explain the main point.

3. Conclusion: It 1s the concluding paragraph of the
essay. It should summarise the main points discussed
in the body paragraphs.

Task: Learners select an idea or a topic that they want to write about. make an
outline of what they would include in their writing focusing on the
components. Sample topics are given below:

An unforgettable adventure

My home and community

My home, the beautiful nature

A historical event/festival celebrated in the locality

Importance of parenting

My family

Mmoo o

Activity 2: Drafting

Task: After completion of the prewriting step (outlining a layout), learners begin
to draft the essay keeping in mind the description of each component.

Note: Remind learners not to be too much concerned about
the mechanics or the accuracy of writing. These can be
looked at In the revision and editing stages.

Activity 3: Seeking Feedback

Feedback In writing is crucial as 1t provides writers
with valuable insights into their strengths and areas
for improvement, guiding them towards clearer and more
effective communication. Additionally, feedback fosters
accountability and motivation, encouraging writers to
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continuously refine their skills and produce high-
quality work.

Task: After drafting the details, learners seek feedback from their peers to improve
the quality of their article.

Activity 4: Revision and editing

Revision and editing process involves refining and
perfecting the language, style, and presentation of the
text to enhance clarity, coherence, and overall
readability. In this stage learners must generate, ideas
are generated, organised, and articulated 1iInto a
cohesive piece of content, laying the foundation for
subsequent revision and refinement.

Task: Learners start writing more clearly and coherently by considering feedback
from their friends.

Activity S: Publishing

Task: Learners complete their writings to publish in journals, social media, blogs,
or share with their friends.

Assessment and reporting

Note: Assessment of the learners” writing process can
be done through observation of learners as they go
through the steps of writing. Assessing learners®
writing process i1s important for two reasons:

1. It allows learners an opportunity to observe and
reflect on their approach, drawing attention to
important steps.

2. Following a creative rubric i1s a powerful means to
allow opportunities for learners to mentally
rehearse the strategy steps.

Instructors should have a sound knowledge of the writing
process to conduct assessment of learners” writing
process. The assessment rubric may be designed to suit
the writing process of the learners. A sample rubric
below iIs created as suggestive.
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Name of the learner:

Criteria Description Point

Being able to translate one’s thoughts into written words

Fluen s
uency using apt words and sentences

Structure (beginning, middle, end)
Content Accuracy & Cohesion: stick to topic, use of keywords
Originality (creative point of view

Correct sentence structure

) Punctuation
Conventions X
Spelling
Neatness
Syntax Variation in the use of sentence patterns

Vocabulary | Use of variety of words, avoid repeated words

Resources:

1. The writing process: A step by step guide to academic writing -
https://cutt.ly/fwOeavPH

2.1.3. Features of texts
(50 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. Identify features of a variety of texts and use them to support their
reading.

Learning Experiences
Features of texts refer to various elements of written or spoken communication.
Knowledge of the features of the different genres or sub-genres helps in better
understanding and analysis about the content, structure and style, among others.
The activities in this lesson will focus on the basic structural and genre-specific
features of written texts.

Reading different genres/texts exposes readers to diverse perspectives, fostering
empathy and understanding of various societal issues. In addition, literary
exploration encourages critical thinking, enabling readers to reflect on their roles
within their homes and communities. Engagement with a range of texts cultivates
a sense of responsibility by highlighting the interconnectedness of individuals and
their impact on their community and surroundings around them.
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Activity 1: Features of Text

Take copies of different genres of texts like short
stories, poems, newspapers, and essays. Distribute the
texts among the learners in palrs/groups.

Task: Learners watch the video at https:/n9.cl/k2e6f to understand the features
of text.

Task: Learners examine the text in terms of its structure and organisation, and
share with their colleagues.
(Remind the learners to include the following features in their presentation).

Features of Text

e Organised iInto paragraph

e Often narrated in chronological
order

¢ Events

e Conflicts

e And resolution

e Has characters

e« Often with theme or a moral
lesson

e Organised Into stanza

e Often contains figurative
language and imagery

e Rhythm and rhyme

e Organised Into paragraphs

e Each paragraph begins with a
topic sentence followed by
elaborations

e Usually explained in terms of
cause and effect and compare

and contrast.
Essay
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Activity 2: Values and responsibilities

Task: Learners read various texts of their choice: a short story, poem or essay to
enhance their critical thinking skills and reflect on their roles within their homes
and communities.

Assessment and reporting

Assess the learner's presentation in identifying the features of text using the
following table.

Name |Content and [ Preparedness | Clarity | Body Visual | Total
Organization (2) (2) Gesture | Aids (10)
) ) )
Karma
Resources:

1. Understanding text features - _https://n9.cl/k2e6f

2.1.4. Phrasal Verbs

(50 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. Use common phrasal verbs in writing and speaking

Learning Experiences

Phrasal verbs play a significant role in English language communication,
contributing to the richness and flexibility of expression. The activities in this
lesson are designed to help learners understand what phrasal verbs are, identify
phrasal verbs in texts based on home and the community, and use them in their
writing or speaking.

Note: Write some sentences on the board containing
phrasal verbs. Underline the phrasal verbs. Example:
Noticing the dark clouds, Deki gave up the i1dea of having
a picnic in the community garden.

Ask questions to prompt their critical thinking.

e What do the underlined words mean?

e What does each individual word in the phrase mean?
(Remind learners how the meaning changes when used
together)
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A verb i1s a word that expresses an action, occurrence,
or state of being, for iInstance sleep, eat, and study.
Phrasal Verbs are verbs combined with one or more
prepositions or adverbs.

Activity 1: Brainstorm on the topic

Task: Learners discuss what common phrasal verbs mean.
Examples is given below:

Particle-
Main verb- Break Up

(adverb)

Example sentence-They

Meaning- To end a decided to break up after

relationship being together for many
years.

Particles-after

Main verb- look (preposition)

Look after

Meaning- To take care Example sentence- Can
of or watch over you look after my cat
someone or something while | am on vacation?

Activity 2: Reading and Comprehension

Take copies of different genres of texts like short
stories, poems, newspapers, and essays containing
phrasal verbs. Distribute the texts among the learners
in pairs/groups.
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Sample text

Home isn"t just about "settling in" and "laying down roots";
it"s where we "hang out" with family and "catch up™ with
friends. In our community, we "pitch in" for local events,
“drop by" for spontaneous chats, and "look out'™ for each
other"s well-being. We "‘chip In" for neighbourhood clean-
ups and "'show up"™ for celebrations. Together, we "fit In"
like pieces of a puzzle, "leaning on" each other for
support. These connections ''stick around," creating a sense
of belonging that turns mere houses into cherished homes
and transforms neighbours into family.

In our vibrant community, connections run deep, and
neighbours aren®"t just people who live nearby; they"re
friends we "hang out"™ with on lazy Sunday afternoons and
confidants we '"open up" to during late-night chats over
fences. We 'pitch 1n" for Qlocal fundraisers, 'coming
together™ to support our schools and parks. Whether i1t"s
"dropping by'" for a cup of sugar or '‘checking in" on elderly
neighbours, we"re always there for each other, ready to
"chip in" whenever someone needs a hand.

Community events are more than just gatherings; they“re
opportunities to "catch up" with old acquaintances and "meet
up™ with new faces, fostering a sense of unity that "holds
together™ our diverse neighbourhood. We "look out™ for one
another, whether 1t"s keeping an eye on each other"s homes
during vacations or ''standing up'" against injustices.

Through shared experiences and mutual support, we "fit In"
seamlessly, creating a tapestry of relationships that
"stand by" us through life"s ups and downs. In this tight-
knit community, every individual plays a vital role, and
together, we "build up"” a sense of belonging that makes our
neighbourhood more than just a place to live—-it"s a home
where bonds are forged and cherished for generations to
come.

Anonymous

Task: Learners read text to identify a list of phrasal verbs that convey specific
meanings or tone in the text.

Expected list: Hung out, stick around, catch up, stand by, build up...

Task: Learners discuss the impact of phrasal verbs on the overall atmosphere of
the text. Share the ideas.
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Sample response:

The use of phrasal verbs iIn this text enhances the
narrative by providing vivid imagery and conveying the
active, interconnected nature of life In a vibrant
community. For example, phrases like ""hang out,™ "pitch
in,” "drop by, and "catch up' evoke a casual, friendly
atmosphere, i1llustrating the ease with which people
come together and engage in social activities. These
verbs create a sense of friendship and shared
experiences, emphasising the importance of community
involvement and support.

Activity 3: Creative Writing

Task: Learners write a short piece of original writing (a paragraph or a dialogue)
that includes a set of phrasal verbs. Display the works on the class wall. Other
learners provide constructive feedback for improvement.

Assessment and reporting

Use the following checklist to assess activity 3.

Name | Parameter Yes | No | Remarks

Phrasal verbs contribute to the meaning and
flow of the paragraph.

Deki | Phrasal verbs used enhance clarity of the text.

Phrasal verbs are suitable for the audience, tone,
and context of the paragraph.

Resources:

1. What are Phrasal verbs and how are they used - https://cutt.ly/pwOeWT3F
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2.1.5. Figures of Speech
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. use appropriate figures of speech in their writing.
2. identify different figures of speech related to home and community from
various texts.

Learning Experiences

Learning about figures of speech can enhance our skills in various ways.
Knowledge of figures of speech enables us to communicate more effectively. They
can employ rhetorical devices to emphasise, or persuade to their writing or
speaking, making their communication more engaging and memorable. Moreover,
Figures of speech infuse the theme of "home and community" with vivid imagery,
fostering a deeper emotional connection and portraying the essence of belonging in
just a few words.

Activity 1: Conceptualizing Figures of Speech

Task: Learners watch the video at https://n9.cl/jofdv, https:/n9.cl/wd4hw and
https://n9.cl/70l2u to learn about the figures of speech.

1. What is the figure of speech?

2. What are the different types of figures of speech?

3. Why do writers use different figures of speech in their writing?

Figures of speech refers to the use of words and
expressions in a way that goes beyond their literal
meaning, to create vivid 1Images or convey i1deas
emphatically. Following are the common Tfigures of
Speech.

Figures of Speech Examples

Imagery: Imagery refers to
the use of vivid and
descriptive language to
create sensory experiences
for the reader, often
appealing to the five senses
(sight, sound, touch, taste,
and smell).

The sound of children
in my community
laughing echoed through
the park on a sunny
afternoon.
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Simile: It 1s a figure of
speech that compares two
different things using the
words ""like"™ or "as'.

My father’s snoring was
like a bee buzzing
through the night.

Metaphor: It is a figure of
speech that directly refers
to one thing by mentioning
another, implying a
comparison between the two.

The clock on the wall
is a relentless thief,
stealing precious
seconds of our lives.
The road ahead In the
community forest iIs a
winding journey full of
twists and turns.

Onomatopoeia: It 1s a figure
of speech i1n which words
imitate the sounds
associated with the objects
or actions they refer to.

"The bees buzzed around
the flowers in our farm
garden.™

Personification: It 1Is a
figure of speech in which
human characteristics are
attributed to non-human
things.

The river below our
community danced
merrily along its
course, bubbling with
joy.

Hyperbole: It 1s an
exaggerated statement or
claim not meant to be taken
literally but used for
emphasis or effect.

"I"ve told you a
million times to clean
your room!"™ My mother
shouted.

Alliteration: It is the
repetition of the same
consonant sound at the
beginning of neighbouring
words.

The buzzing bees busily
pollinated the blooming
flowers In my sister’s
flower garden.

Task: Learners read and identify a few figures of speech used in the text. Present
the findings to the class. Sample text with figures of speech is given below.
(Arrange a few copies of texts that contain figures of speech in relation to theme)
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Home 1is not just a physical space; I1t"s a sanctuary
where hearts find solace and memories are woven into
the very fabric of existence. In the community, each
house 1s like a puzzle piece, fitting snugly into the
larger picture of togetherness. Like a comforting
embrace, neighbours greet each other with warmth, their
laughter echoing through the streets like a symphony.
The bustling sounds of children playing in the park,
their giggles and shouts like musical notes dancing in
the air, create a vibrant tapestry of life. And when
challenges arise, the community stands united, their
support as boundless as the sky. Indeed, In this haven
of iInterconnected souls, every gesture of kindness 1is
magnified, as if a simple "hello”™ could move mountains.
Truly, home 1i1s where the heart finds 1its true
resonance, and community is the chorus that sings its
praises to the world.

Anonymous

Activity 2: Use figures of speech in writing

Task: Learners write any creative piece incorporating few figures of speech.
Exchange writings with a friend and get constructive feedback.

Assessment and reporting

Use the following checklist to assess writing.

Name | Parameter Yes [ No | Remarks

Has used figures of speech learnt in the writing.

Figures of speech used are apt to the context of
Dorji | the writing.

Figures of speech used convey the intended
meaning.

Resources:
1. Figures of Speech - https://n9.cl/jofdv
2. Figures of Speech: Simile, Metaphor, Personification, Hyperbole -
https://n9.cl/wd4hw
3. Types of figures of speech - https:/n9.cl/7012u
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2.2. MY COUNTRY AND GOVERNANCE

The theme "My Country and Governance" is about understanding how our nation
operates and our role within it. It's about examining things like our government,
laws, and how ordinary people can influence them. This theme urges us to think
about how our choices impact our country and the Government, our roles to
improve Country and Government. It is about being active in our communities,
advocating for fairness, and ensuring our leaders are accountable. Ultimately, it's
about creating a just and equitable society where everyone can thrive.

2.2.1. Gender stereotypes and social biases
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. understand and appreciate other peoples’ perspectives on gender
stereotypes and gender equity.
2. identify and discuss ways in which our country and government can
promote equal opportunities and rights for all genders.

Learning Experiences

Every society, including ours, has a set of values and beliefs about how we expect
men and women to dress, behave, and present themselves. For example, girls and
women are generally expected to dress in typically feminine ways and be polite,
accommodating, and nurturing. Men are generally expected to be strong,
aggressive, and bold. These sets of values and beliefs, particularly those related to
gender, can perpetuate harmful biases and inequalities. They can limit individuals'
opportunities, contribute to discrimination, and reinforce societal norms that are
unfair and unjust. By being mindful of stereotypes, individuals can become more
aware of our own biases and prejudices. This awareness enables us to challenge
and question stereotypes, both within ourselves and in our interactions with others.
It empowers individuals to recognize and appreciate diversity, fostering a culture
of respect and acceptance.

Activity 1: Exploring categories of stereotypes and their impacts.

Stereotypes about gender can cause unequal and unfair
treatment in society. Stereotypes can fTall 1iInto several
categories such as racial, gender and cultural stereotypes.
These categories can intersect and overlap, contributing to
the complexity of stereotyping in society. These stereotypes
can be harmful as they oversimplify diverse groups of people,
leading to prejudice, discrimination, and the perpetuation of
inequalities.

Task: Learners watch videos to learn about gender stereotypes from the
weblink https://n9.cl/jemea, https://n9.cl/eqd52, https://n9.cl/1j1tv. Discuss in pairs/groups to
understand gender stereotypes.
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Task: Learners discuss categories of stereotypes and their reasoning behind the
classifications.

Categories of stereotypes | Reasons

Activity 2: Exploring stereotypes in their community

Common gender stereotypes that exist within the Bhutanese
community are:

Roles in the Household: An expectation that women should
primarily be responsible for household chores, childcare, and
cooking, while men are expected to be the breadwinners and
focus on providing for the family.

Education and Career Choices: Stereotypes that differentiate
certain fields of study or professions are more suitable for
men or women. For example, there might be a perception that
women should pursue careers in teaching or nursing, while men
should focus on fields like engineering or business.

Social Behavior: Stereotypes may dictate how men and women
are expected to behave in social settings. For instance, there
might be an expectation that men should be assertive and
outgoing, while women are expected to be more reserved and
nurturing.

Marriage and Family: Traditional gender roles often influence
expectations surrounding marriage and family life. Men may be
expected to be the head of the household and make important
decisions, while women are expected to priorities their roles
as wives and mothers.

Clothing and Appearance: Stereotypes about appropriate
clothing and appearance for men and women may exist within
the Bhutanese community, with certain styles or attire
associated more closely with one gender than the other.

Task: Learners discuss how these stereotypes impact individuals, community and
society, and ways to overcome the stereotypes.

Stereotypes Impacts Ways to overcome the stereotypes
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Gender stereotypes can impact children and youth at various
levels. They can shape children®’s emotions, thoughts,
behaviours, and lives. Therefore, understanding gender
stereotypes and their impacts helps to promote gender
equality and help reduce gender stereotypes in society.
Actively working towards creating a more equitable and
inclusive society involves taking tangible steps to challenge
and dismantle stereotypes. This includes promoting diversity
and representation, advocating for equal rights and
opportunities, and fostering environments where everyone
feels valued and respected regardless of their gender or any

other characteristics.
Activity 3: Appreciating other people’s viewpoints

Task: Learners explore different sources such as newspapers, stories, videos,
anecdotes, poems, and magazines to know how other people's viewpoints on
gender stereotypes would influence their perceptions in confronting gender
stereotypes in society. A sample is given below.

Newspaper article

In a society where gender stereotypes run deep, women are
portrayed as less capable than men. This iIs accepted by not
only men but a large majority of Bhutanese women themselves,
according to a study that was commissioned by the National
Commission for Women and Children (NCWC), and launched on
14 October in the capital during the Bhutan+10 conference.
Key findings of the study show such an attitude leads to
women having lower expectations of themselves, of their
leadership capabilities and of their role in politics. This
low self-esteem, the report states, is derived from the
pervasive belief iIn society that leadership and politics
are purely masculine. While more men hold such views than
women, it is significant to note that women share the
misplaced gender beliefs that persist in society. Without
effective interventions in place, such persistent views can
make 1t very difficult for women to participate in public
life.

Source: Extracted from The Bhutanese, 25 October
2012

Activity 4: Impacts of gender stereotypes and ways to promote gender equity

Task: Learners watch the video in the link https://n9.cl/ueaht to learn about the
impacts of gender stereotypes and ways to promote gender equality.
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Task: Insert the information gathered from the video in the table below.

Gender stereotypes

Impact of Gender
stereotypes

Ways to address gender
stereotypes

The generalised view about
attributes and the roles of
men and women in society.

Low Self-esteem
Emotional

Slow personal
growth

Poor academic
performance

Create awareness activities

Sensitise on human rights
policies

Create adequate and
accessible opportunities

Assessment and reporting

Use the rubrics below to assess learners understanding of gender stereotypes

Criteria 4 3 2 1
defines gender
stereot ge Defines Defines
.. ype stereotypes with | stereotypes Mumbles a
Definition | correctly in . o
, words taught in | with incorrect | few words
one’s own
the class words
words
Gives more than | Gives 4-5 Gives 2-3 )
Gives one
Examples | five correct correct correct
example
examples examples examples
Gives 4 or more ) )
Measures . Gives 3 -4 Gives 2 )
effective . . Gives 1 or
to effective effective
measures to none
overcome measures measures
overcome
Resources:

1. Gender Stereotypes - https://n9.cl/jemea

bl

https://n9.cli7mr7y

6. National Gender Equality Policy, 2020 - https://n9.cl/qo957

Stereotypes for kids - What are stereotypes? - https://n9.cl/cqd52
What are Gender Stereotypes? - https:/n9.cl/1j1tv
Understand Goal 5: Gender Equality (Primary) - https://n9.cl/ueaht

Attitude and Stereotypes keep women away from the high offices -
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2.2.2. Compare and contrast beliefs and values
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:

1. read non-fiction texts like articles and essays on issues of national and
international interest and critically discuss how these issues relate to them.

2. evaluate the main idea(s) of texts and generate their own understanding.

3. reflect on personal connections to identified issues, considering their
significance and relevance to individual lives.

4. generate strategies and solutions to address social issues, promoting
critical thinking and problem-solving skills.

Learning Experiences

Various non-fiction texts such as newspapers, magazines, and technological
sources present factual information such as issues, beliefs and values. Reading
nonfiction texts enables us to compare and contrast beliefs and values of different
people at the community, national and international levels, thereby broadening
critical and analytical skills. In addition, non-fiction texts provide opportunities to
analyse how these issues affect individuals' lives. Everybody must explore and
reflect on the differences and similarities between the beliefs and values prevalent
in their homes and communities and those presented in the texts.

Activity 1: Identifying social issues in non-fiction texts

Task: Learners analyse nonfiction texts to identify social issues, values, or beliefs.
Share the findings with the class.

Sample text for analysis

It 1s often remarked that the media tends to emphasise
negative aspects of society. However, recent
developments, although unpleasant, are a cause of
concern and demand our attention and iInterventions.
With the rise In cases of substance abuse, and drug
trafficking, even i1f it i1s attributed as a result of
special operations, violence, accidents and even
butchering stolen animals during the auspicious month,
is deeply concerning.

While these issues are frequently covered by the media
and discussed by the public, they are often quickly
forgotten. This superficial treatment is insufficient.
What i1s needed i1s a deeper Inquiry into the root causes
of these problems. Why do some individuals in Bhutan
steal and butcher cattle during sacred months? What
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drives young people to enter the drug trade? Why are
road accidents on the rise despite knowing the causes?
We need to find answers and therefore solutions to the
issues we are facing. Some are quick to attribute the
problems to wunemployment, while others point to
inflation and the rising cost of living, both of which
push people towards illicit means of making money.
There i1s merit In both arguments.

Source: Current issues that we face (Kuensel, February 29, 2024 - https://cutt.ly/vw0eKOg]1)

Activity 2: Reflecting on Personal Connections

Task: Learners take a moment to think about a specific issue, value, or belief that
resonates with them personally. Share thoughts with the class. Consider why it's
important to them and how it relates to their life or experiences. Example: ""The
substance use really struck me. 1"ve seen how i1t affects
people®s lives, both personally and within the
community. It"s something | feel strongly about
addressing because 1°ve witnessed its detrimental
effects on individuals and families."

Activity 3: Sharing Impactful Experiences

Task: Learners take turns to share an issue that has impacted their
lives. Example: "One 1issue that has had a significant
impact on my life 1s unemployment. 1 come from a family
where job opportunities have always been scarce, and
this has created financial instability and stress. It"s
not just about finding a job; i1t"s about feeling a sense
of purpose and security for me and my loved ones."

Activity 4: Creating Solutions for Social Issues

Addressing social i1ssues such as substance use, poverty,
and unemployment i1s crucial for building a healthier,
more equitable society. Engaging In activities to tackle
these i1ssues not only empowers learners but also fosters
critical thinking and problem-solving skills while
promoting a sense of responsibility for positive change
in their communities.

Task: Learners discuss to find out strategies they could use to address social issues
in their homes and communities.

Task: Learner’s research and report on a specific community issue, outlining
proposed solutions and steps for implementation. Submit written reports, including
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the interviewer's name, interviewee's name, interview date, discussed issue, and
proposed actions for addressing it.

Way
Name of the | Name of the Date of Issue forward/steps
Interviewer | Interviewee | interview | discussed | taken to address
the issue
Lgcé;?f Initiate finding a
Tashi Ap Kado 24/3/2025 . reliable water
drinking
source.
water
Assessment and reporting
Use the checklist below to assess the learners’ understanding.
Name: ..cocevviviiiniiinninnnnnnen. Date: .........
Statements Yes No Remarks

Can interpret the issues from texts

Can provide real examples of the issues

Can make personal connections, if applicable

Can provide realistic solutions to the issues
Can compare and contrast issues

Resources:
1. Current issues that we face - https://cutt.ly/vw0eKOg1

2.2.3. National Building Dynamics
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. talk about our country and governance to understand its relationship.
2. communicate effectively in practical and social situations to deliver a
clear message.

Learning Experiences

Country and governance are inextricably linked, with both determining a country's
political, social, and economic landscape. A country's governance structure
includes the systems, institutions, and mechanisms that guide decision-making,
policy implementation, and resource management. It has an impact on the level of
citizen engagement, openness, and accountability in government. Effective
governance is crucial for maintaining stability, supporting progress, and meeting
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the population's different requirements. A well-functioning governance system
upholds the rule of law, safeguards human rights, and promotes a conducive
atmosphere for advancement. In essence, the relationship between a country and its
governance serves as the foundation for the nation's identity, progress, and future
prosperity.

The relationship between a country and its governance is important for the
functioning of society. By talking and discussing about one’s country and the
government, learners will understand the system of the country and its government
in fostering a prosperous and stable society.

Activity 1: Exploring Governance Structures

Task: Learners discuss following questions in groups/pairs, and share their points
in the class.

1. What is a government?

2. How is a government formed?

3. Discuss the levels of government in Bhutan.

Note: It is important to provide learners with accurate
information on the country and i1ts governance. Use the
information below or any other relevant information
suitable to the learners.

What 1s the government?
Government is a system of rules by which a state is
organised and governed. It 1s a political system
comprising the executive, the judiciary, and the
legislature. The government has the right and duty to
make, implement, and enforce state laws. There are
different forms of government such as democracy,
monarchy, and communism. There are different levels of
government such as the central government, state
government, and provincial government.

Source: https://www.youtube.com/watch?v=PvOsSdsmM

Levels of government in Bhutan

1. The Local Government: The LG Act of Bhutan was
enacted on September 11, 2009, by the parliament of
Bhutan 1n order to further implement i1ts program of
decentralisation and devolution of power and
authority. It i1s the most recent reform of the law
on Bhutan’s administrative divisions: Dzongkhags,
Dungkhags, Gewogs, Chiwogs, and Thromdes
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(municipalities). The Local Government Act of
Bhutan has been slightly amended in 2014.

The Local Government Act of 2009 establishes local
governments iIn each of the twenty Dzongkhags, each
overseen ultimately by the Ministry of Home and
Cultural Affairs. The Act tasks all local
governments with various objectives, 1including
promoting Gross National Happiness, providing
democratic and accountable government, preserving
culture and tradition, promoting development,
protecting public health and discharging any other
duties specifically created by other laws.
District Government: The Kingdom of Bhutan is
divided into 20 districts (Dzongkhags). Dzongkhags
are the primary subdivisions of Bhutan. Each
dzongkhag has i1ts own elected government with non-
legislative executive powers, called a dzongkhag
Tshogdu (district council). The dzongkhag Tshogdu
Is assisted by the dzongkhag administration headed
by a Dzongdag (royal appointees who are the chief
executive officer of each dzongkhag). Each
dzongkhag also has a dzongkhag court presided over
by a Dzongkhag Drangpon (judge), who is appointed
by the Chief Justice of Bhutan on the advice of
Royal Judicial Service Council. The dzongkhags, and
their residents, are represented In the Parliament
of Bhutan, a bicameral legislature consisting of
the National Council and the National Assembly. Each
dzongkhag has one National Council representative.
National Level Government: The Government of Bhutan
has been a constitutional monarchy since 18 July
2008. The King of Bhutan i1s the head of state. The
executive power 1s exercised by the Lhengye
Zhungtshog, or council of ministers, headed by the
Prime Minister. Legislative power is vested In the
bicameral Parliament, both the upper house,
National Council, and the Ilower house, National
Assembly. A royal edict issued on April 22, 2007
lifted the previous ban on political parties,
ordering that they be created, in anticipation of
National Assembly elections to be held the following
year. In 2008, Bhutan adopted its Tirst modern
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Constitution, codifying the institutions of
government and the legal framework for a democratic
multi-party system.

Source: Government & Political System - https://rb.gy/a7gztr

Activity 2: Discussion on Citizenship and Expectation

Task: Learners discuss their roles and responsibilities towards the country and their
expectations from the country.

Activity 3: Field Explorations and Interviews on Gewog Development

Task: Learners explore on interview protocol by watching videos from the
weblinks, https://rb.gy/sz7zz6 and https://rb.gy/yv497wl

Task: Learners learn about the roles and responsibilities of local government in
gewog development, through field trips or interviews. There the findings in the
class.

Assessment and reporting

Use the table below to assess the activity 3 - Field explorations and interviews on
gewog development.

Name | Content | Organisation (2) | Delivery | Time Management | Total
(0] () ()] ®

Deki

Resources:

1. Government & Political System - https://rb.gy/a7gztr
2. Simple Journalist Techniques for Effective Interviews - https://rb.gy/a7gztr
3. Journalism: How to Lead an Interview - https://rb.gy/y497wl
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2.3. MY FARM AND COMMUNITY

The theme "My Farm and Community" focuses on the relationship between
farming life and the broader community. It looks at how farms affect and are
influenced by the people around them. This theme explores the connections
between farmers, their land, and the community members who benefit from their
work. It emphasises the importance of collaboration, mutual support, and
sustainable practices in ensuring the well-being and prosperity of both the farm and
the community. It highlights how farming activities contribute to the local
economy, food security, and cultural identity, while also addressing challenges
such as environmental stewardship and rural development. Ultimately, it
underscores the interdependence between agricultural practices and community
life, emphasising the need for cooperation and shared responsibility for a thriving
and resilient community.

2.3.1. Quantifiers
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. identify and use quantifiers wherever appropriate both in speaking and
Writing.

Learning Experiences

Quantifiers help learners express the quantity or number accurately, which is
crucial for clear communication. Understanding quantifiers enable learners to
convey their thoughts more precisely and effectively in both spoken and written
English.

Quantifiers are words or phrases used to specify the quantity or scope of a countable
or an uncountable noun. They can indicate a precise amount, an approximate
amount, or a relative amount. Here are some common quantifiers in English:

Countable/definite Quantifiers: All, every, each, both, few, this, these, those, that...

Uncountable/indefinite Quantifiers: Some, many, several, a few, much, little, a
little, a lot of, lots of, plenty of...

Activity 1 - Exploring quantifiers

Task: Learners watch the video to know more about the contains the most common
quantifiers from the weblink https://rb.gy/dkar6y. Learners discuss some of the
quantifiers they use frequently.

Task: Provide handouts with exercises on quantifiers, such as gap-fill exercises,
matching activities, or creating sentences using given quantifiers. Some exercises
can be retrieved from the weblink https://rb.gy/dvighe.
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Assessment and reporting

Use the table below to assess activity 1.

Correct Variety Clarity Grammar Engagement
Usage and Syntax
Grammar
Have and syntax
demonstrated a | Clarity of errors
range of sentences to | related to | Participation in
Have used quantifiers in | ensure that | quantifier | discussions and
quantifiers | their responses, | the chosen | usage, such activities to
appropriately indicating a quantifiers | as subject- gauge their
in sentences good effectively verb engagement and
and exercises. | understanding | convey the | agreement | comprehension
of different intended and of the topic.
quantifying meaning. placement
expressions. within
sentences.

Resources:

1. Quantifiers in English - https://rb.gy/dkar6y
2. Grammar Exercise - Quantifiers - https://rb.gy/dvighe

2.3.2. Community Farming Practices

(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. ask relevant questions about their community and farm to learn about
others’ ideas.

Learning Experiences

Asking questions helps an individual to learn more about other people, different
ideas and the world around you. Questioning is a fundamental step in the inquiry
process. Effective questioning guides us to explore deeper meanings, make
connections, and develop analytical skills about their home, farm and the
community. Asking questions effectively helps us to improve our communication
skills and develop positive relationships with our colleagues, clients and other
professionals in our network. Asking the right questions will help us gather
important information, learn new things and develop productive solutions.
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Activity 1: Thoughtful Questioning

Task: Learners explore more on effective questioning techniques from the weblink
https://n9.cl/kgmlk.

Task: Discuss how questioning can help in effective communication.

Note: There are different ways of questioning
techniques. Out of which, two questioning strategies
are: open and closed questions.

1. Open questions: Asking open questions IS a great way
to gather more details about a specific situation.
When you ask an open question, i1t gives the other
person an opportunity to elaborate and offer an iIn-
depth explanation.

2. Closed questions: Closed questions can be useful
when you need a simple answer. Often these are yes
or no questions. You may use this type of questioning
technique 1T you"re looking for confirmation about
a specific topic or assessing whether someone else
agrees with you.

Note: See table below for closed question types.

Words to use for Open questions | Words to use for Closed questions
How... Are...

What... Aid...

When... Do...

Why... Should...

Which... Could...

Explain...

Activity 2: Inquiry Learning

Task: Learners ask questions in pairs to know about their farm. Sample questions
are given below:
1. How do sustainable farming practices contribute to environmental
conservation?
2. What challenges do small-scale farmers face in today's agricultural landscape?
3. When is the best time for planting crops in your region, and why?
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4. Why is it important for farmers to adopt technology in modern agriculture?
5. Which crops are most suitable for your local climate and soil conditions?
6. Explain the role of community involvement in promoting successful farming
initiatives.
Activity 3: Exploring and Learning

Task: Learners should be able to use closed-end questions to learn about their
communities. Sample questions are given below.
1. Are there community initiatives to support local farmers in your area?
Did the recent changes in farming practices have positive impacts on the
community?
Do you think community engagement is essential for sustainable farming?
4. Should there be more government involvement in promoting community-
supported agriculture?
5. Could collaborative efforts between farmers and community members
enhance overall well-being?

(98]

Assessment and reporting

Assess learners' questioning skills using the sample checklist below.

Statement Yes | No

Name of

The learner can use open questions appropriately
the learner

The learner can use closed questions appropriately.

Resources:

1. Effective questioning technique - https://n9.cl/kgmlk

2.3.3. Values and Responsibilities
(50 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. develop values and social responsibility towards the community.

Learning Experiences

Values and responsibilities are the principles that guide how individuals should
behave and interact with each other in the community as well as globally. In this
theme, learners should learn about the values and responsibilities such as social
interaction, local festivals, national dress, inclusiveness, transparency, and equality
that reflect an individual’s commitment and civic responsibility associated with
their farm and community. Learners should be able to make comparisons of the

Page 134 of 275


https://n9.cl/kgmlk

values and beliefs of their community with other people's perceptions through
various literature: poems, stories, essays and other articles.

Activity 1: Reflection

Embracing values and responsibilities for our community
fosters a collective effort towards building a cohesive,
sustainable, and thriving society.

Task: Learners list down a few values and responsibilities they have for their
community (Use the lyrics given in the link https://n9.cl/fe6i2 to assist learners
draw their points).

Activity 2: Creative writing
Task: Learners write a short article like poems, stories, or songs independently
using the values and responsibilities.

Note: The content should be based on some of the strong
shared values of the community and how these values unite

the community for
provided below:

its development. An

example 1s

Values

Responsibilities

Respect for nature and
animals: We believe iIn
treating our land and
livestock with care and
kindness.

Sustainability: We
prioritise practices that
ensure the long-term
health of our farm and
environment.

Generosity: We share our
produce with neighbours
and those in need,
fostering a sense of
community support.

Honesty and integrity: We
conduct our farm
operations with
transparency and honesty,
earning the trust of our
community.

Tending to crops and animals: We
ensure that our farm®"s resources
are well cared for and
maintained.

Engaging with the community: We
participate in local events such
as Tshechu, local celebrations,
traditional games and sport,
fostering connections and
support in our community.

Environmental preservation: We
implement practices that
minimise our environmental
impact and promote biodiversity.

Education and outreach: We share
our knowledge and experiences
with others, promoting awareness
and understanding of farming
practice.
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Assessment and reporting

Use the rubrics below to assess creative writing.

Criteria/
Mark 4 3 2 !
Content clearly Content captures | Content clearly Content
the values and captures the values
captures the shared e o does not
responsibilities in | and responsibilities
Content values and . . . match
e the community in the community )
responsibilities in . . with the
. with 1 or 2 with more than 3 .
the community . . topic
mismatches mismatches
o Each idea glearly lor2 1d.eas More than 3 ideas Ideas
Organisation elaborated in overlap in scattered
overlap
paragraphs/stanzas | paragraphs all over.
Resources:
1. Community Song (Citizenship Song) - https://n9.cl/fe6i2
2.3.4. Summarisation
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. Write a summary of texts related to the theme "My Farm and Community"
by identifying key information, main ideas, and supporting details.

Learning Experiences

Summarization teaches learners how to identify the most important themes in a text.
It helps learners to integrate the central ideas in a meaningful way. Summarization
skills promote the theme of community by fostering communication, collaboration,
and a shared understanding among members. When individuals possess strong
summarization skills, they can effectively distil complex information into concise
and comprehensible summaries. This ability is invaluable in community settings,
where clear communication is essential for building connections, resolving
conflicts, and achieving common goals.

Activity 1: Introduction to the Theme

Summarization involves identifying main 1deas, key details,
and important information within a text. By discussing the
importance of farms and communities and brainstorming
related words and phrases, students practise extracting
relevant i1nformation and organising 1t into concise
summaries. This process strengthens their summarization
skills. Moreover, brainstorming words and phrases related
to farms and communities serves as a pre-reading activity
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that prepares learners for the summarization task. It helps
learners anticipate the key themes and concepts they may
encounter in the texts they will be summarising.

Note: Use the picture below and inform learners that
summarization is the process of grasping the main ideas from
a text. Summarization is the process of reading a text and
identifying the main 1ideas in-order to produce a
comprehensive text.

Task: Discuss the following questions to )
) | Jud need
brainstorm learners. +theVmain ideac
N
a. Discuss the importance of farms and - \,ﬁ;”
communities. i(}{*., 2 \
b. Brainstorm words and phrases related to ,2»'3 J \
farms and communities. \/&@,

c. Introduce the concept of summarization
and its importance in understanding texts.
d. Familiarise learners on the steps for Summarization as in the following.

Steps for summarization

Read and skim the Make a list of the key
text points
Skim 10,0, Read carefully ﬁ
Skim the text in order to understand the main Read the text again more carefully, highlighting or
ideas. Pay special attention to any headings or underlining important information. Look up any
subheadings. unknown words needed to understand the main
points.
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Note down the supporting Describe the key
evidence concepts

Revise and edit the main ideas

Task: Learners familiarise with the features and purpose of summarization.

Shorter than the main text
Does not contain any personal opinions and
interpretations

Features e Includes only important details that support
main ideas.
e Avoiding minor details
e To provide readers with the main ideas of the
text
e Helps to build comprehension capability of the
learners.
Purpose

Helps learners to gather essential
information from the passage

Help learners remember the important details
of a passage
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Activity 2: Reading Comprehension

Task: Learners read the text carefully with a short text or passage related to the
theme "My Farm and Community”.

Task: Learners identify and note down key information, main ideas, and supporting
details to aid in summarization.

Sample Text

The Kingdom of Bhutan is very protective of i1ts culture.
It’s why you see prayer flags, temples, monasteries, monks,
nuns and temples everywhere. It’s also why you see no
advertising anywhere. So, no billboards blotting the
landscape. There are small signs only above shopkeepers”
doors indicating the name of the business and what services
or products they sell. That’s it!

Apart from a few overseas hotel chains, there are no foreign
businesses in Bhutan. So, no franchises nor foreign shops
anywhere. For me, therefore, travelling in Bhutan iIs so
mind-cleansing. 1 am so dismayed at seeing the same set of
shops in every city you visit In the world these days. Why
bother leaving home? Too many cultures have sold their soul,
but not in the Kingdom of Bhutan. Trust me. Not seeing giant
billboards nor the same boring shops you can see anywhere
else makes tourism in Bhutan so worthwhile and different to
anywhere else. Yes, the culture of Bhutan is unique alright.
Extracted from https://n9.cl/vn74f

Sample Summary

Bhutan prioritises happiness over GDP, reflected In its
happiness index. The country values cultural preservation,
evident i1n its lack of advertising in and protection of
local businesses. With no billboards and few foreign
enterprises, Bhutan offers a refreshing escape from
homogenised tourism. Its unique culture and landscape make
it a distinct and worthwhile destination for travellers
seeking authenticity and diversity.

Page 139 of 275


https://n9.cl/vn74f

Assessment and reporting

Use the sample rubrics to assess summarization.

Checklist/Points 4 3 2 1
Main ideas .. Main ideas
Main ideas .
traced out somewhat Confusing and
traced out and .
and focus . unclear, and ambiguous
focus is .
Content strongly focus ideas. Focus
. o somewhat . . .
maintained o insufficiently may drift the
maintained for . .
for the } sustained for audience
. the audience .
audience the audience
Ideas are Ideas are Uneven
. . . Ideas are not
logically logically presentation of .
. logically
sequenced. sequenced. 1deas. sequenced
Coherence Effective Adequate Inadequate d
. . . . . . Inadequate
introduction | introduction introduction .
Introduction
and and and .
. . . and conclusion
conclusion conclusion conclusion.
Consistent Mostl . .
Y Many errors in | Many errors in
usage of consistent
the usage of the usage of
sentence usage of
sentence sentence
structure, sentence .
Grammar and correct tenses | structure structure, structure with
Mechanics ’ With more than | more than 10
Fewer errors correct tenses. . .
. . . 5 spelling spelling errors
in spelling Minor errors
. . errors and and
and in spelling and . .
. . punctuation. punctuation.
punctuation punctuation.
Resources:

1. English Key Stage 3 4 & 5: Summary Writing - https://n9.cl/syrhl
2. ELA Summary Writing Rubric and Scoring Guide - https:/n9.cl/wgbemk
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2.4. HEALTH, HYGIENE AND NUTRITION

The theme "Health, Hygiene, and Nutrition" revolves around promoting well-being
through healthy habits, cleanliness, and proper nutrition. It emphasises the
importance of taking care of our bodies and surroundings to prevent illness and
maintain overall health. This theme encourages awareness of hygiene practices,
such as regular hand washing and keeping living spaces clean, to reduce the spread
of diseases. Additionally, it highlights the significance of balanced nutrition in
providing essential nutrients for growth, development, and disease prevention. The
theme underscores the interconnectedness of health, hygiene, and nutrition in
promoting a healthy lifestyle and enhancing quality of life for individuals and
communities. It also advocates for access to clean water, sanitation facilities, and
nutritious food as fundamental rights for all individuals, irrespective of their socio-
economic background.

2.41. Importance of Health, Hygiene and Nutrition
(90 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. talk about the texts they have written and also the themes and central ideas
in the texts they have read.
2. demonstrate positive behaviour and attitudes while listening and speaking.

Learning Experiences

Learners read almost every day for many reasons. They may read shopping lists,
letters, stories, and articles. Whatever the motive of reading, it involves making
meaning from the texts. The activities in this lesson allow learners to discuss what
they have learnt from their reading, specifically themes or central ideas.

Activity 1: Brainstorm on Health and Hygiene

Task: Learners give a three-minute talk on various topics such as the importance
of regular hand washing, keeping living spaces clean, reducing the spread of
diseases, significance of eating a balanced diet, healthy lifestyle and access to clean
water.

Task: Learners prepare and give a short talk on the topics of their choice. Focus on
delivering clear and coherent messages, centred around the central theme of the
topic. Include any one of the following questions in the talk.

1. How will you promote regular hand washing in your community?

2. Name three specific diseases that can be prevented by maintaining the
surrounding clean?

3. How can you encourage people to adopt a more balanced diet in their daily
lives?
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4. Will you personally make any changes in your habits or lifestyle after
listening to the talks given by your friends?

Activity 2: Book Talk

Note: A book talk should aim to engage learners with a
chosen book/literary piece, spark the iInterest of
listeners and encourage them to read it. The following
elements should be included In a book talk.

Setting: The setting of a story refers to the time and
place in which it takes place. It encompasses the physical
environment, such as geographical location, historical
period, and cultural context, that depict the reader"s
understanding of the story"s themes, mood, and atmosphere,
creating a more immersive reading experience.

A concise summary of a book means a brief description that
captures the main plot and themes in a succinct manner,
typically in just a few sentences.

Conflict in a story refers to the struggle or tension
among/between the characters, driving the narrative
forward and creating dramatic tension. It often involves
challenges, obstacles, or disagreements that characters
must resolve.

Resolution refers to the part of the story where the
central conflict or conflicts are resolved. The resolution
provides closure for the reader and often offers insights
into the themes and messages of the text.

Character refers to any person or animal within the
narrative, and may have distinct personalities,
motivations, and roles. Characters can be protagonists,
antagonists, or supporting figures, and they often undergo
changes or experiences that contribute to the overall
narrative arc. The portrayal and development of characters
play a crucial role in engaging readers and conveying
themes, emotions, and ideas within the text.

Theme refers to the central idea or message the author
conveys to the reader. Themes may include insight about
life, society, human nature, or the human condition often
emerging through the interactions of characters, events,
and symbols within the story.
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Task: Learners watch the video on how to give a book talk from https://n9.cl/ni3ju

Task: Learners select texts/books that are relevant to their interests, age group,
and reading level. In groups/pairs, learners read and give a book talk using the
elements discussed above. The book talk should focus on the elements of
motivations, personality traits, actions in the story, and how the themes and ideas
from the book relate to their lives.

Assessment and reporting

Use the suggestive checklist to assess the book talk.

Areas Statements Yes | No

Accuracy: Did the learner accurately summarise the
main plot and themes of the book?

Content Relevancy: Did the learner focus on essential
elements such as setting, conflict, resolution,
characters, and theme?

Structure: Clear introduction, body, and conclusion
Organisation | Logical Flow: Present information in a coherent and
sequential manner.

Clarity: Clear and articulative

Engagement: Maintain audience's interest
Confidence: Demonstrate confidence in discussing
the book's content?

Delivery

Vocabulary: Use of appropriate vocabulary related to
literary elements

Grammar and Mechanics: minimal errors in
grammar, punctuation, and sentence structure
Expression: Convey ideas effectively and
impressively

Language

Resources:

1. How to do a book talk - https:/n9.cl/ni3ju
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2.4.2. Global Perspective
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. read critically about issues in the national and international community
(non-fiction texts, newspapers, magazines, and technology assisted
sources) and discuss how these issues relate to them.

Learning Experiences

Fostering learners with global perspectives on health and hygiene is essential for
improving healthcare, promoting cultural understanding, and addressing global
health challenges effectively. Global perspectives on health and hygiene are vital
for disease prevention, cultural sensitivity in healthcare, informing public health
policies, pandemic preparedness, and promoting health equity worldwide.
Understanding diverse approaches to sanitation and healthcare helps in addressing
global health challenges effectively and reducing disparities in access to healthcare
and sanitation.

Note: SDG Goal 3 symbolises the global commitment to
ensure healthy lives and promote well-being for all at
all ages, striving for universal access to healthcare
and the eradication of diseases worldwide. It represents
a vision for a healthier, more equitable future where
everyone can thrive.

Through SDG Goal 3, learners will be able to understand
the global perspectives on the importance of health and
wellbeing.

Activity 1: Visual Perspective

Note: Learning through visual ailds such as 1mages,
symbols, diagrams, charts, graphs, videos, and other
visual representations is an important activity to
enhance understanding and retention of information.
Visual learning leverages the power of visual cues to
convey concepts, illustrate relationships, and engage
learners in a more dynamic and memorable way.

Task: Learners watch videos to explore on SDGs from the weblink
https://n9.cl/7rmxh, https:/n9.cl/64gb0, https://n9.cl/tntpl and https://n9.cl/vy754
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Task: Learners interpret the importance of health from global perspectives
looking at the symbol.

Task: Learners explore more information on SDGs from https:/n9.cl/bkds;j

Activity 2: Exploring and Solutions

Task: Learners read the text below to understand the global perspectives on SDG
goal 3.

At least one iIn eight people on Earth are living with
obesity, the World Health Organization (WHO) said on
Friday, citing a newly released global medical study.

That’s one billion people who lived with the disease
in 2022, a number that has doubled among adults and
quadrupled among 5 to 19-year-olds since 1990,
according to data from the study, published iIn The
Lancet, a renowned United Kingdom-based medical
journal.

“This new study highlights the importance of preventing
and managing obesity from early life to adulthood
through diet, physical activity and adequate care, as
needed,” saild Tedros Adhanom Ghebreyesus, Director-
General of WHO, which contributed to the study.

Global targets to curb obesity

A complex chronic disease, obesity has become a crisis,
unfolding 1n epidemic proportions that reflect a stark
rise over the past few decades. While the causes are
well understood, as are the evidence-based
interventions needed to contain the crisis, the problem
iIs that they are not implemented, according to the UN
health agency.
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“Getting back on track to meet the global targets for
curbing obesity will take the work of governments and
communities, supported by evidence-based policies from
WHO and national public health agencies,” the UN health
chief said. It also requires the cooperation of the
private sector, which must be accountable for the
health Impacts of their products, he added.

The study’s data also showed that 43 per cent of adults
were overweight in 2022.

Deadly consequences

In Europe, overweight and obesity are among the leading
causes of death and disability, with estimates
suggesting they cause more than 1.2 million deaths
annually, according to WHO’s regional office.

Obesity increases the risk for many noncommunicable
diseases, including cardiovascular diseases, type 2
diabetes and chronic respiratory diseases. Overweight
people and those Iliving with obesity have been
disproportionately affected by the consequences of the
COVID-19 pandemic, often experiencing more severe
disease and other complications, the UN health agency
said.

It 1s considered a cause of at least 13 different types
of cancer, likely to be directly responsible for at
least 200,000 new cancer cases annually across Europe,
according to WHO.

Undernutrition challenges

Malnutrition, in all 1ts fTorms, includes obesity,
inadequate vitamins or minerals and being overweight.
It also includes undernutrition, which covers wasting,
stunting and being underweight (or thinness) and 1is
responsible for half of the deaths of children under
five.

The study showed that even though the rates of
undernutrition have dropped, 1t i1s still a public
health challenge 1i1n many places, particularly in
Southeast Asia and sub-Saharan Africa. Countries with
the highest combined rates of underweight, or thinness,
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and obesity In 2022 were island nations iIn the Pacific
and the Caribbean and those in the Middle East and
North Africa.

WHO”s acceleration plan

At the World Health Assembly iIn 2022, Member States
adopted the WHO acceleration plan to stop obesity,
which supports country-level action through 2030. To
date, 31 governments are now leading the way to curb
the obesity epidemic by implementing the plan. Some of
the ways they are doing that include such core
interventions as breastfeeding promotion and
regulations on the harmful marketing of food and
beverages to children.

Healthy diets for all

One of the co-authors of the study, Dr. Francesco
Branca, Director of WHO’s Nutrition and Food Safety
Department, said there are “significant challenges” in
implementing policies that aim to ensure affordable
access to healthy diets for all and create environments
conducive to physical activity and overall healthy
lifestyles.

“Countries should also ensure that health systems
integrate the prevention and management of obesity iInto
the basic package of services,” he said.

Addressing undernutrition requires action 1iIn the
agriculture, social protection and health sectors to
reduce food iInsecurity, improve access to clean water
and sanitation and ensure universal access to essential
nutrition interventions, according to the UN health
agency.

The new study used data from 200 countries and
territories, including 3,663 population-based studies
with 222 million participants. WHO contributed to the
data collection and analysis of the study and
disseminated the full dataset through its Global Health
Observatory.

Task: Learners discuss how the health issues in the text relate to them, and how
they would curb such health issues. Share discussions to the class.
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Activity 3: Explore on Non-Communicable Diseases (lifestyle diseases)

Task: Learners discuss the causes, risk factors, symptoms, preventive measures,
and available treatments of common non-communicable diseases (NCDs) such
as heart disease, diabetes, cancer, or respiratory diseases. Share a few findings to
the class.

Assessment and reporting

Use the rubrics to assess activity 3.

Name of the learner...c.c...ovveeeeeeeniiiieeeeeeenneseeeeenenne

Criteria Description Points/5

The information presented about NCDs
Content including cause, risk factors, symptoms,
prevention, and treatment are accurate.

Structure and There is coherence and logical progression of
organisation ideas throughout the presentation.
Delivery The presenter is confident.

Resources:

1. Non-communicable diseases (Obesity): At least one in eight people now
obese | UN News

Do you know all 17 SDGs? - https://n9.cl/7rmxh

SDG 3: Good Health and Well-being - https://n9.cl/64gb0

Understand Goal 3: Good Health and Well-Being - https://n9.cl/tntpl
SDG 3 Good Health and Well Being - UN Sustainable Development
Goals - https:/n9.cl/vy754

kA
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2.4.3. Types and formats of Formal Communication
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. Read and write various kinds of formal writing like business letters, reports,
applications, and invitations.

Learning Experiences

Formal communication serves as a cornerstone of organisational effectiveness,
fostering transparency, accountability, efficiency, and trust across all levels of the
organisation. It also helps organisations maintain clarity, professionalism, and
efficiency in conveying information, making decisions, and achieving their
objectives. An official communication channel includes memos, emails, business
letters, applications, reports, presentations, invitations, and meetings. Besides
learning of report and application formats, all will learn on sex education through
the sample study.

Activity 1: Orientation on features of official communication

Task: Learners learn on the two forms of official communication: Report writing
and official letter writing.

Features:

1. Heading: Name of the event

2. By line: Name of the reporter and designhation

3. Body: Introduction or opening paragraph, 5w
questions (what, who, why, when and where) and main
content (how)

4. Conclusion: Summary / description of how the event
ended.

Activity 2: Understand features of report writing through visual aid.

Task: Learners watch the video from the link https:/n9.cl/vcbpk to understand
features of event or function report writing.

Task: Learners must read the sample report below and to learn the format for
formal communication.
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Sample on Report Writing

Seminar on Sex Education
By Pema,School Health Captain,Thimphu,6th March, 2024

A seminar on Sex Education was held from 9AM to 4PM on
6th March, 2024 at Gatshel School. The seminar was
organised by UNESCO office, Thimphu. It was attended
by 50 participants from nine different schools. Most
of the attendees were teachers and health captains from
government and private schools and those schools which
conduct classes for working people iIn the evenings.
These teachers have faced many practical difficulties
in spreading sex education. The seminar aimed to
explore the importance of comprehensive sex education,
debunk myths and misconceptions, and discuss
strategies fTor i1mplementation 1in diverse cultural
contexts.

The seminar was presided over by a well-known urologist
Dr Lotey from the Ministry of Health. In his address,
he talked of ignorance and i1lliteracy that prevails in
the society and how damaging it can be for those
children who are not aware of sex education. The
seminar mainly discussed on reduction of unintended
pregnancies and STDs, promotion of gender equality and
LGBTQ+ rights, prevention of sexual violence and abuse,
and a need of addressing sensitive topics in diverse
cultural contexts. The teachers and students
representing various schools gave suggestions
regarding steps that could be taken to enhance peer
education and youth-led Initiatives ensuring access to
comprehensive sex education for all iIndividuals,
regardless of age, gender, or cultural background.

The seminar was highly informative and laid out a road
map for future action iIn this iImportant mission to
Create supportive environments where individuals can
make 1nformed choices about their sexual and
reproductive health.
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Task: Distribute the sample leave application for learners to read and learn the
format.

Sample on Leave Application

Yusipang Higher Secondary School
Thimphu, Bhutan

8th March, 2024

The Principal

Yusipang Higher Secondary School
Thimphu, Bhutan

Subject: Requesting for Leave

Respected Sir/Madam,

I am writing to formally request a leave of absence from 9t
to 12t March, 2024. The reason for my leave is to attend to
my brother who is undergoing surgery in the hospital and
there 1s nobody to look after him.

I ensure that my responsibilities will be handled during my
absence, and I will coordinate with my colleagues to ensure
that there is no disruption to the school®s operations. |1
will also make myself available via email or phone iIn case
of any urgent matters that require my attention. |1
understand the importance of maintaining continuity In my
work, and 1 assure you that 1 will make every effort to
catch up on any missed assignments or responsibilities
promptly upon my return.

Thank you for considering my request and I would appreciate
it if you could approve my leave application at your
earliest convenience.

Thanking you

Yours Sincerely,

[Signature]
(Tashi Dorji)
Teacher

Page 151 of 275



Assessment and reporting

Having learnt the format of leave application, learners should be able to write an
application using the correct format. Use the features given below to assess
applications written by the learners.

1. Sender’s address 6. Introductory paragraph
2. Date 7. Body
3. Receiver’s address 8. Conclusion followed by ‘thanking
4. Subject you’
5. Salutation 9. Subscription
Resources:

1. Report writing - How to write a report - https://n9.cl/vcbpk
2. Sample report writing - https://n9.cl/bhzsxe

2.4.4. Determiners and Connectors
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. demonstrate the use of prepositions, determiners, and connectors correctly
to enhance communication skills.

Learning Experiences

Determiners and connectors are necessary for efficient communication. Learners
will be able to incorporate determiners and connectors into their written and spoken
communication.

Note: It 1s important to demonstrate four types of determiners
to let learners understand how they are used iIn a sentence.
Learners watch the video available at the weblink
https://n9.cl/j8pl9 to explore determiners.

Activity 1: Paragraph writing with Determiners
Sample paragraph with determiners

Maintaining good hygiene practices 1is essential for
promoting overall health and well-being. The use of **this**
toothbrush and **that** toothpaste ensures proper oral care.
**These** daily habits, such as brushing and flossing,
contribute significantly to preventing dental issues.
Additionally, using **a** clean towel and soap during
showers helps in keeping the body free from germs. It"s
important to note that hygiene practices extend beyond
personal care. Regularly cleaning shared spaces with
**some** disinfectant and wiping surfaces with **a lot of**
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care can help prevent the spread of 1llnesses. Everyone must
take responsibility for **their** personal and communal
hygiene to create a clean and healthy environment.

Task: Learners use the given determiners and write a short paragraph. (a, an, the,
this, that, these, those, many, a lot of, some, any, many, much, their, a few, their).
Share with friends to get constructive feedback on the usage of determiners.

Activity 2: Collaborative Paragraph Writing with Connector Words and
Phrases

Sample paragraph

First, 1it"s crucial to prioritise a balanced diet,
incorporating a variety of fruits, vegetables, and lean
proteins into our meals. Next, engaging in regular physical
activity plays a key role in maintaining overall health.
Then, ensuring an adequate amount of sleep is essential for
physical and mental well-being. After that, staying hydrated
throughout the day supports various bodily functions.
Finally, incorporating stress-relieving activities, such as
meditation or hobbies, can contribute to a holistic approach
to health.

Task: Learners write a paragraph using connector words and phrases such as first,
next, then, after that, finally.

Assessment and reporting

Use the sample checklist to assess the learners.

Name | Parameter Yes [ No | Remarks

Connector words or phrases are used
appropriately in the writing.

Tashi
Connector words and phrases effectively
enhance coherence and logical flow of ideas.
Resources:

1. Connectors in English, Sentence Connectors, Definition and Example
Sentences - https://n9.cl/qwpy5

2. Connectors and linkers - https://n9.cl/ntw27

3. Determiners: Articles, Demonstratives, Quantifiers & Possessives -
https://n9.cl/j8pl9
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2.4.5. Adverbs of manner and frequency
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. Identify and use adverbs of manner and frequency correctly in speaking
and writing.

Learning Experiences

Adverbs of manner and frequency are vital for clear and precise communication,
adding descriptive detail and expressing frequency in activities. Skillful use
enhances writing style, enriching narratives and improving readability. They
facilitate effective communication by conveying nuances in meaning and providing
essential details about actions and their occurrence.

Activity 1: Understanding the concept

Task: Learners discuss the concept of adverbs of manner and frequency through
the following questions.
1. How do you walk when you are in a hurry?
Answer: I walk quickly.
2. How often do you eat vegetables?
Answer: always or frequently.

Note: Explain in relation to the above examples: Adverbs
of manners describe how an action is performed which
includes quickly, loudly, carefully, slowly, quietly,
smoothly, eagerly, and TfTiercely, while adverbs of
frequency indicate how often an action occurs such as
always, usually, normally, often/frequently, sometimes,
occasionally, rarely, and never.

Task: Learners discuss meanings of adverbs of frequency and manner. Sample
examples as shown below.

Examples:

Raju ran quickly to catch the bus.

The driver unloaded the fragile vase carefully.

The singers sang happily during the Dbirthday
celebration.

The cat tiptoed quietly across the room.

She laughed loudly at the appearance of her friend.

Examples:

I always go to the cinema at the weekend.
Dema usually eats bread for breakfast.
They sometimes watch TV In the evenings.
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My son often reads in bed at night.
The teacher never takes students to the museums.

Task: Learners use appropriate adverbs of frequency and manner to fill in the
blanks.

1. The dog barked at the stranger.

2. She spoke during the presentation.
3. They go for a walk in the park

4. We eat out on weekends.

5. They always behave during class.

Task: Learners observe some actions done by someone (or it could be a natural
event or occurrence) over a period of a week or ten days and take note in the forms
of sentences using adverbs of frequency and manner.

Provide examples
o It rained heavily yesterday.
e T usually see my neighbour milking her cow.

Assessment and reporting

Use the rubrics to assess the learners’ work.

Criteria/Mark 4 3 2 1
Has written 8
Has written to 10 Has written | Less than 6
more than 10 | grammatically | 6 — 7 correct | correct
Sentences grammatically | correct sentences or | sentences or
correct sentences or 3 -4 are more than 5
sentences. 1-2 sentences | wrong are wrong
are wrong
3-4
All adverbs 1 or 2 adverbs | adverbs used | 5 or more
used are used are are adverbs used
Use of adverbs s . ) . )
appropriate to | inappropriate | inappropriate | are
the context. to the context | to the inappropriate.
context

Resources:
1. Adverbs of frequency - https://n9.cl/5a026
2. Adverb of manner - https://n9.cl/korwl
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2.4.6. Exploring varied sentence structures
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. write coherent paragraphs using a range of sentence structures to convey
a clear message.

Learning Experiences

Sentence structures contribute significantly to the overall tone and style of writing.
Learners will be able to use simple, compound and complex sentences to organise
their thoughts into paragraphs.

Activity 1: Understanding sentence Structure

Task: Learners watch the video at https://n9.cl/xj6mg to learn more about sentence
structure.

Task: Learners take turns to pick up and put down word cards until they can build
a correct sentence.

Sample word card:

-

8
Balance
Eating/being/
and

Physically
active

O,_. Pema/Dechen
His/Her

W 0f/by ;
Takes care J

Examples of sentence:

1. Simple sentence - Dechen takes care of her health
by eating a balanced diet.

2. Compound sentence - Pema takes care of his health
by eating a balanced diet, and he is also physically
active.

3. Complex sentence - Despite a busy schedule, he/she
takes care of his/her health by making sure to eat
a balanced diet and being physically active.
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Activity 2: Construction of sentences

Task: Learners watch video from the link https://n9.cl/i2pbe to learn how to
identify simple, compound and complex sentences and use them in writing. Write
an example for each type of sentence.

Activity 3: Writing and Refining Paragraphs with Varied Sentence Types
Task: Learners write a paragraph using simple, compound and complex sentences.
Assessment and reporting

Use the sample checklist to assess the learners

Name of the learner..........................

Parameter Yes No

The paragraph starts with a topic sentence.

The paragraph includes adequate details.

All of the sentences are complete.

Additional comments...............cooeiuunnn.

Resources:
1. What is a Sentence? - https://n9.cl/xjémgq
2. Simple, Compound, Complex Sentences - https://n9.cl/i2pbe
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2.5. FINANCIAL AND MEDIA LITERACY

The theme "Financial and Media Literacy" centers on equipping individuals with
the knowledge and skills necessary to navigate the complex realms of finance and
media in today's society. It emphasizes understanding financial concepts such as
budgeting, saving, investing, and managing debt to make informed financial
decisions. This theme also focuses on developing critical thinking skills to assess
and analyze media content, including news, advertisements, and social media, to
distinguish between fact and fiction and identify bias or misinformation. It
underscores the importance of being able to critically evaluate financial products
and media sources to avoid scams, misinformation, and financial pitfalls.
Furthermore, it advocates for promoting financial inclusion and media literacy
education to empower individuals to participate more actively in economic and
civic life. Overall, this theme aims to foster a more informed and empowered
society capable of making sound financial decisions and navigating the vast
landscape of media with discernment and confidence.

2.5.1. Information Transfer
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. apply skimming and scanning techmniques where appropriate to gather
information
2. evaluate the main idea(s) of texts/visuals and generate their own
understanding

Learning Experiences

Information transfer refers to the process of conveying and converting information
from a continuous text to a non-continuous text and vice versa. This skill is
important for learners to comprehend and make meaning from different sources. In
this theme, learners will be able to illustrate information on financial and media
literacy using various sources such as graphs, tables, and articles.

Activity 1: Data Interpretation

Task: Learners watch videos from the web link https:/n9.cl/5zg6t and
https://n9.cl/ayedm to learn about the information transfer.

Task: Learners explore what is data interpretation, how to write it, its types and
features by watching videos from the web link https:/n9.cl/vvkrlr and
https://n9.cl/on6knw

Task: Learners study the graph given below and transfer the information into a text
in about a paragraph. Share work to the whole class.
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Sample transfer the information into a text:

A person earns Nu.1600.00 in a month out of which s/he
spends half (Nu. 800.00) on wutilities to live
comfortably, Nu.200.00 on clothing, Nu.150.00 on food,
and Nu.100.00 on maintenance and repailrs. S/he saves
the rest of his i1ncome (Nu.400) every month. This
balanced method demonstrates diligent Tfinancial
management, addressing essentials, savings, and
lifestyle demands within a monthly framework.

Activity 2: Transferring of information
Sample Text

Teacher attrition rate highest as of May this year
October 15, 2019

A total of 480 teachers left the profession as of May this
year, 125 more than last year. With this, 2019 records the
highest teacher attrition rate iIn the last five years,
according to the 2019 Annual Education Statistics.

The report states that the reasons for Ileaving the
profession include voluntary resignation, superannuation
and expiry of the contract, besides others.

Of the total 480 teachers who left the profession this year,
277 voluntarily resigned, 57 superannuated, 8 compulsorily
retired and 103 left upon contract expiration. On average,
3.89 percent of teachers leave the education system from
public schools. The attrition rate has been increasing every
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year and as of this year, 1t stands at 5.44, the highest so
far.

However, the attrition rate is likely to resolve with the
government’s initiative of pay revision for teachers, making
them the highest-paid civil servants from July this year.
While addressing the United Nations General Assembly last
month, Prime Minister Dr Lotay Tshering said the move 1is
expected to motivate teachers. “l am happy to share that my
government has made teachers i1n Bhutan the highest-paid
civil servants this July. We aspire to motivate the teachers
and also to attract the best and the brightest into this
profession. It is only through investment in the teaching
that we can bring significant improvement in the quality of
education.”

Over the five years, over 1,600 teachers have left the
profession. As per the report, there are over 9,600 teachers
in the country today.

Sonam Pem

Task: Learners read the sample news article given below and convert the
information into a bar graph. Use the table below to extract the information from
the article.

Voluntary Compulsory . Expiry of

Year Resignation Retirement Superannuation Contract Others
Assessment and reporting
Use the following table assess learners’ understanding of the topic.

Name Accuracy of Sequencing of main | Neatness | Total

information (5) ideas (3) 2) (10)

Sonam 3.5 2 1.5 7

Resources:

1. Information Transfer - https://n9.cl/5zq6t

2. Information Transfer - Verbal to Non-Verbal, Non-Verbal to Verb,
Examples - https://n9.cl/ayedm

Data interpretation - https:/n9.cl/vvkrlr

4. Data Interpretation - https://n9.cl/on6knw

(98]
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2.5.2. Paragraph Writing
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. write coherent paragraphs using a range of sentence structures to enhance
writing skills.
2. exhibit appropriate use and control of grammar, sentence and paragraph
structures, diction, and syntax in writing to convey a clear message.

Learning Experiences

Creating a coherent paragraph involves organising ideas logically and using
appropriate transitions to ensure a smooth flow of information. Learners will be
able to write a coherent paragraph with proper sentence and paragraph structures
using the PEEL method. Furthermore, they will be able to apply the learned
grammar, diction, and syntax correctly in their writing.

Activity 1: Paragraph writing

Task: Learners watch the video at https://n9.cl/1yo6pz to understand paragraph
writing using the PEEL method.

An example to write a paragraph following the PEEL
method: Media literacy is about being smart with the
information we see and hear (Point). Start by looking
closely at what you read or watch, and remember that not
all info 1s equally trustworthy. It"s important to check
ifT the sources are reliable and credible (Elaboration).
Media literacy helps us question why the media says what
it says, find any bias, and understand how it affects
what people think (Evidence). By learning about media,
we become better at handling information and making wise
choices, creating a society that thinks and acts more
responsibly (Link).

Task: Learners use the PEEL method of writing paragraphs on any topic of the
following topic. Exchange their work with other learners.

1. Exploring Different Types of Investments

2. Analyzing Bias in News Reporting

3. The Power of Advertising in Shaping Consumer Behavior

4. The Influence of Economic Factors on Personal Finances

Task: Learners identify the components of a coherent paragraph and provide
feedback.
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Task: Learners rewrite their paragraph keeping in mind the feedback received
from their friends.

Task: Let the groups share their paragraph to the whole class and generate further
discussion.

Assessment and reporting

Use the following checklist to assess learners’ understanding of the topic.

Component of Paragraph Yes | No | Feedback

Point (Topic sentence): The paragraph contains a topic
sentence

Evidence: The paragraph contains evidence of claim.

Explanation: The topic sentence is elaborated with
examples.

Link: The concluding sentence restates the idea of the
paragraph or gives a link to what idea would come later.

Resources:
1. Writing an Extended PEEL Method - https://n9.cl/1yo6pz

2.5.3. Correlative Conjunctions
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. use correlative conjunctions correctly in sentences.

Learning Experiences

Words and phrases within a sentence relate to one another. A text is more concise
and cohesive when correlatives are effectively used in speech and writing. An
effective use of correlatives maintains the unity of the ideas being communicated.

Activity 1: Exploring Correlatives through Prior Knowledge and Examples

Task: Learners elicit prior knowledge on correlatives by watching the video from
the link https://n9.cl/br34q

Task: Learners illustrate the concepts and uses of correlatives using
examples.
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Note: Correlative conjunctions work i1n pairs, similar in

length and grammatical
balanced clauses,

shown below.

that connect two
like the pictures

structure,
phrases, or words,

Examples of correlative conjunctions

Correlative
Conjunctions Sanmple
We can go to either Autsho or Boelangdra
Either. or for our holiday.
h You can buy either the red car or the
blue car.
Not only is he a professional footballer,
not only . . . |but he’s also a successful businessman.
but also Not only is he an excellent writer, but
also a great public speaker.
Neither Shar nor Lungsigang is in the
neither Thimphu Dzongkhag.
nor- T Neither the stock market nor the bond
market seems to offer attractive returns
in the current economic climate.
No sooner No sooner had she got her mail than she
than left for Thimphu. /7 No sooner did she get
""" her mail than she left for Thimphu.
Hardly had the news channel aired the
breaking story when social media
Hardly..when platforms were flooded with contradictory
accounts and opinions.
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Activity 2: Collaborative Exploration

Task: Learners read the text and identify correlative conjunction followed by
sharing and discussion. A sample text is given below.

Financial literacy i1s important for individuals to navigate
the complex world of personal finance. Not only does it
empower individuals to make iInformed decisions about
budgeting and investing, but also enhances their ability to
plan for the future. Neither should financial literacy be
seen as a luxury nor as an optional skill; 1t is an essential
aspect of modern life. Developing financial literacy not
only leads to better financial outcomes for individuals but
also contributes to overall economic stability. Therefore,
it 1s imperative for education systems and communities to
prioritize financial Iliteracy initiatives, ensuring that
people are equipped with knowledge needed to make sound

financial

choices.

Anonymous

Activity 3: Construction of sentence

Task: Learners create three sentences using any THREE correlative conjunctions

identified.

Task: Learners write a short paragraph on any topic using the correlative

conjunctions.

Assessment and reporting
Use the checklist given below to assess learners.

Criteria/Marks 4 3 2 1
The paragraph | The paragraph | The paragraph The pgragraph
. . 1s a mixture of
Paragraph elaborates a contains two contains more o
. . . . . various ideas
single idea different ideas | than 2 ideas
and concepts
Used more than | Used 3 -4 Used 3 -4
Use of 4 correlatives correlatives correlatives, Used less than
correlatives correctly and correctly and but 1 or 2 are 2 correlatives.
appropriately appropriately inappropriate
All sentences lor2 More than 5
. are 3 -4 sentences
Conventions . sentences are . sentences are
grammatically . are incorrect .
correct correct.
correct
Resources:

1. Coordinating Conjunction Vs Correlative Conjunction -
https://n9.cl/9¢clgx
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2.5.4. Coordinating Conjunctions
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. identify and understand the usage of coordinating conjunctions and apply
them appropriately in sentences.

Learning Experiences

Coordinating conjunctions play an important role in structuring sentences,
expressing relationships between ideas, and creating coherence in writing. They
help convey meaning effectively and add variety in writing.

Activity 1: Exploring Coordinating conjunctions

Note: Coordinators/Coordinating conjunctions are words
that connect similar elements within a sentence, such as
words, phrases, or clauses. Common coordinators include:
And, but, or, nor, for, so, and yet.
= for
and
nor
but
or
yet
so

nNn<Kow=ZrmT
1

Coordinating conjunctions connect the different elements
of the sentence. Example: Jigme likes to read fiction

novels, and he enjoys watching action movies.

Task: Learners watch the video from the link https:/n9.cl/fljap7 to understand
coordinating conjunctions.

Task: Learners in pairs or small groups discuss and create their own sentences
using all the coordinators. Share with others to get feedback.

Task: Learners work individually to identify and insert the appropriate
coordinators into the given exercise.

1. Do you want to go swimming golfing?
2. Istudied grammar for a long time, I still make mistakes.
3. I'wasn’t feeling well this morning, I had to go to work

Task: Learners make a list of coordinators they come across in their reading and
share with each other.
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There are various types of loans available to
individuals and businesses, each serving distinct
financial needs. For instance, personal loans can be
utilized for various purposes, such as debt
consolidation or unexpected expenses. Additionally,
home loans, commonly known as mortgages, enable
individuals to purchase or refinance real estate.
Business loans are essential for entrepreneurs seeking
capital to start or expand their ventures. Auto loans
facilitate the purchase of vehicles, while student
loans support educational pursuits. Furthermore, small
and medium-sized enterprises often rely on term loans
or lines of credit to manage cash flow. In essence,
loans play a crucial role in the financial landscape,
offering diverse solutions for different
circumstances, and borrowers can choose the type of
loan that best suits their specific requirements.
Anonymous

Task: Learners explore and learn different types of loans available at different
financial institutions from the website of Bank of Bhutan - www.bob.bt, Bhutan
National Bank - www.bnb.bt, Bhutan Development bank - www.bdb.bt and Druk
PNB Bank Ltd- www.drukpndbank.bt

Assessment and reporting

Use the checklist given below to assess activity 1

Name | Parameter Yes | No | Remarks

Lhamo | Able to identify coordinating conjunctions in
the given text.

Resources:

1. Bank of Bhutan - www.bob.bt
Bhutan National Bank - www.bnb.bt
Bhutan Development bank - www.bdb.bt
Druk PNB Bank Ltd- www.drukpndbank.bt
Coordinating conjunctions- https:/n9.cl/fjap7

Nk W
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3.1. ENVIRONMENT AND ENVIRONMENTAL
DEGRADATION

Earth's environment - a vibrant web of living things and their surroundings, is under
threat. Human actions often disrupt this delicate balance, leading to environmental
degradation. This degradation comes in many forms, from pollution and
deforestation to habitat loss and climate change. As a result, our natural resources
decline, ecosystems unravel, and the variety of life on Earth is put at risk. However,
by implementing effective conservation and restoration strategies, we can work
towards a sustainable future for our planet. Even governments play a crucial role,
enacting laws and policies that safeguard our environment.

3.1.1. Environmental Degradation and Conservation
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. explain the causes and impacts of environmental degradation.
2. evaluate strategies for conserving and restoring ecosystems.

Learning Experiences
With the increasing population and developmental activities, the environmental
degradation has been intensified threatening the intricate equilibrium of the Earth’s
ecosystems. Therefore, it has become imperative to prioritise actions in response to
the need for conservation initiatives in order to secure a sustainable future for
succeeding generations.

Environment consists of two components: living organisms and the non-living
physical conditions. The living organisms include all the types of microorganisms,
plants and animals while the non-living component includes soil, water, air,
sunlight, nutrients, etc. The living organisms in a habitat interact with their physical
surroundings and function together as a single unit. This ecological unit is called
an ‘ecosystem'. Therefore, an ecosystem forms a self-sustaining, structural and
functional unit of the environment. An ;
ecosystem can be as small as a pool of water
or as large as an ocean.

The organisms in an ecosystem are usually
well balanced with each other and with their
environment. For instance, if a population of
herbivores within an ecosystem increases,
they may exert greater pressure on the
available vegetation. In response, predators
that feed on these herbivores may also
increase in number. As the predator population rises, they control the herbivore
population, allowing the vegetation to recover. This cyclical regulation
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demonstrates how ecosystems naturally adjust to changes, preventing any single
species from dominating and maintaining a sustainable equilibrium. Self-regulation
is a critical aspect of ecological health, ensuring the longevity and resilience of
diverse ecosystems.

However, this natural self-regulating process of the ecosystem is often disturbed by
various human activities such as modern urbanisation, industrialization, population
growth, pollution, deforestation, intensification of agriculture, increase in energy
use, increase in transportation etc., and natural factors such as flood, typhoons,
droughts, rising temperatures, fires, etc. These activities gradually lead to the
degradation of the environment affecting the overall health and functioning of the
ecosystems. Environmental degradation will result in depletion in quality and
quantity of the Earth's natural resources such as water, air and soil. The degradation
also impacts all forms of life on Earth. For example, the pollution of water sources
due to discharge of toxic chemicals and wastes from the factories causes severe
illnesses in humans and animals. Even the pesticides and fertilisers used in
agriculture can contaminate drinking water quality and cause various diseases. The
reality is that human actions are causing irreversible harm to our planet resulting in
extreme consequences. Some of the general impacts of environmental degradation
faced by the world today are such as:
¢ land, water and air pollution
outbreak of diseases in plants, animals and humans
loss of soil fertility and decline in agricultural produce
loss of biodiversity, endangered species, extinction of species
excess carbon dioxide emission, global warming/climate change and
melting glaciers
e increase in frequency of natural disasters such as floods, windstorm,
heatwave and cold wave
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Forest Fire

Human activities
responsible for
environmental

Deforestation

Deserﬁflcéiin

(Figure: Causes of environmental degradation)
Activity 1: Exploring causes and impact of environmental degradation

Task: Learners watch the video available at https://shorturl.at/aksP3 to understand
the causes and impact of environmental degradation.

Task: Identify a few causes and impacts of environmental degradation in their
community.

Since our environment is under constant threat of degradation
due to various human activities, the importance of
conservation and restoration of degraded environments play a
pivotal role 1i1n safeguarding biodiversity, preserving
ecosystems, and mitigating the consequences of environmental
degradation. The efforts to counteract this problem include
environmental conservation and restoration. Environment
conservation and environment restoration are related concepts
that focus on protecting and improving the health of the
natural world, but they involve different approaches.

Environment Conservation refers to the sustainable use and
management of natural resources to prevent their depletion or
degradation. The primary goal of conservation is to maintain
and preserve the existing biodiversity, ecosystems, and
natural resources in a balanced and sustainable manner.
Conservation efforts iInvolve practices such as sustainable
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forestry, wildlife protection, habitat preservation, and the
promotion of responsible resource use. It aims to prevent
further damage to the environment and maintain its current
state.

Environment Restoration involves actively repairing,
rehabilitating, or returning a degraded or damaged
environment to a more natural and functional state. The main
goal of restoration is to reverse the negative impacts of
human activities, natural disasters, or other disturbances on
ecosystems, ultimately improving their health and
functionality. Restoration activities include reforestation,
wetland restoration, soil remediation, and reintroduction of
native species. The focus is on repairing ecosystems that
have been altered, damaged, or degraded over time.

Activity 2: Ecosystem restoration

Task: Learners visit the links https://shorturl.at/fuyAZ and https://shorturl.at/akr56
to explore the importance and methods of ecosystem restoration.

Task: Learners work in groups to discuss measures taken to conserve or restore the
degraded environment in their locality. Share their ideas with other learners.

Questions
1. What is an ecosystem?
2. Describe two causes of environmental degradation that are common in your
community.
Mention at least three impacts of environmental degradation.
4. As aresponsible member of your community, how can you contribute
towards conservation of the environment?

(98]

Assessment and reporting

Use the following checklist to assess learners’ understanding of the topic.

Name Areas of assessment Yes |INo Feedback

M | X)

Describe some common causes and impacts
of environmental degradation

Explain the importance of conservation and

restoration of environment
Tobgay

One or more example of conservation and
restoration activity carried out in the
community
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Resources:
1. Causes and impacts of environmental degradation
- https://shorturl.at/aksP3
2. Ecosystem Restoration - https://shorturl.at/fuyAZ
3. Ecological Restoration on Degraded lands - https://shorturl.at/akr56

3.1.2. Environmental Protection Policies
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. explain the role of policies and regulations in environmental protection.
2. analyse conservation roles of relevant organisations at the community
level.
3. develop an action plan to conserve the biodiversity in the community.
4. evaluate the role of indigenous practices in biodiversity conservation.

Learning Experiences

The government plays a crucial role in the protection and conservation of the
environment by formulating and implementing legislation such as acts, policies,
rules and regulations. The environmental legislations of a country contribute
towards controlling industrial emissions, waste disposal, and deforestation,
ensuring that the activities that have potential threat to the environment are
conducted responsibly. Through enforcement mechanisms and penalties for
environmental violations, governments act as guardians of natural resources.
Additionally, public awareness campaigns and educational initiatives are often
initiated by governments to encourage environmental consciousness among
citizens. By coordinating efforts at both national and international levels,
governments contribute significantly to the preservation of ecosystems,
biodiversity, and the overall health of the planet.

Environmental legislation plays a pivotal role in safeguarding the delicate balance
of our ecosystems and ensuring the well-being of both present and future
generations. Therefore, Bhutan, known for its commitment to environmental
conservation and sustainable development, has implemented several important
environmental policies. The table below describes some of the important
environmental policies and Acts implemented in Bhutan:
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Table: List of National Acts and policies for protection of environment

Policies and Acts

Description/Roles

The Constitution of
the Kingdom of
Bhutan Article 5

Every Bhutanese is a trustee of the Kingdom’s natural
resources and environment for the benefit of the present
and future generations and it is the fundamental duty of
every citizen to contribute to the protection of the natural
environment, conservation of the rich biodiversity of
Bhutan and prevention of all forms of ecological
degradation including noise, visual and physical pollution
through the adoption and support of environment friendly
practices and policies. The Government shall ensure that,
in order to conserve the country’s natural resources and to
prevent degradation of the ecosystem, a minimum of sixty
percent (60%) of Bhutan’s total land shall be maintained
under forest cover for all time.

The National
Environment

Protection Act of
2007 (NEPA)

Outlines principles of environmental protection;
constitution, functions and powers of authorities;
protection of environmental quality; protection of forest,
biodiversity and integrity; environmental financing and
incentives; right to environmental information and
citizens' protection; procedure for inspections and
verification; enforcement, offences and penalties; and
miscellaneous.

The Water Act of
Bhutan 2011 and
The Water
Regulation of
Bhutan 2014

Ensures that the water resources are protected, conserved
and/or managed in an economically efficient, socially
equitable and environmentally sustainable manner; and
establish suitable institutions.

Waste Prevention
and Management
Act of Bhutan 2009
and Waste
Prevention and
Management
Regulation 2016

It ensures to protect and sustain human health through
protection of the environment by: a) reducing the
generation of waste at source; b) promoting the
segregation, reuse and recycling of wastes; c¢) disposal of
waste in an environmentally sound manner; and d)
effective  functioning and coordination = among
implementing agencies.
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Environmental
Assessment Act
2000

This Act establishes procedures for the assessment of
potential effects of strategic plans, policies, programs and
projects on the environment, and for the determination of
policies and measures to reduce potential adverse effects
and to promote environmental benefits.

Regulation for

This regulation outlines the responsibilities and
procedures for implementing the Environmental
Assessment Act of 2000 in Bhutan. Its key objectives
include providing opportunities for public review of
project environmental impacts, ensuring alignment with

Environmental sustainable development policies, considering all
Clearance of foreseeable environmental impacts, implementing
Projects 2016 measures to avoid or mitigate damage, promoting
renewable resources and clean technologies, ensuring
local communities benefit from projects, strengthening
local environmental decision-making institutions, and
creating a comprehensive database on environmental and
cultural conditions in Bhutan.
The Biodiversity Bill of Bhutan 2021 aims to strengthen
Biodiversity Act of | focus on conservation and sustainable use of biodiversity.
Bhutan 2022 It also ensures that people and communities will have

access to benefits from the use of genetic and biological
resources available in the country.

Forest and Nature
Conservation Act of
Bhutan 2023

This Act aims to protect the environment and forests by
promoting balanced development. It focuses on wisely
managing plants and animals in a way that benefits both
present and future generations. It ensures that everyone
has fair access to and benefits from forest products and
services. It addresses climate change by helping forests
adapt and cope better. Additionally, the Act is dedicated
to restoring, safeguarding, and improving water sources
like watersheds and wetlands, ensuring a steady supply of
water for the environment and people's well-being.
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This Act aims to regulate the safe use and handling of
chemicals to prevent public health and environmental
hazards through integrated pest management, limiting the
The Pesticides Act | use of pesticides as the last resort. It ensures that only
of Bhutan, 2000 appropriate types and quality of pesticides are introduced
into Bhutan and the pesticides used are effective. It also
aims to minimise deleterious effects of the pesticides to
human beings and the environment. It enables
privatisation of sale of pesticides as and when required.

Activity 1: Role of policies and regulations in environmental protection

Task: Learners discuss in groups to complete the following table.

Contribution of legislations | Challenges faced while Whom to contact to
towards conservation of implementing the overcome the
environment legislations challenges?

Lack of collection
system of non-
degradable wastes

Gewog Administration
/Health Workers

Example: Segregation of
wastes

Activity 2: Indigenous practices in biodiversity conservation

Bhutan has conservation ethics deeply rooted iIn 1its
people”’s culture and religion. The association of
beliefs and behaviours on the basis of religion and
culture strengthened the environment management
practices. Some of these practices are still prevalent
and effectively promoted by government institutions.

Task: Learners watch an example of indigenous practices - Buli Tsho conservation
which is available at https://bit.ly/38mmmG3.

Task: Learners work in groups to find out some of the traditional conservation
practices in their locality. Learners may collect information on the following areas:
o different forms of conservation practices, of past and present.
o benefits and significance of these conservation practices.
e personal opinion on the practices.

Questions

1. How do the acts and policies help in protection of our environment? Explain
with reference to one of the acts or policies.
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2. If you want to establish a Brick Factory in your locality, which acts or
policies would you refer to in order to establish legitimate business?

3. How do traditional practices and beliefs contribute to biodiversity
conservation?

Assessment and reporting

Use the following checklist to assess learners’ understanding of the topic.

Levels
Name Criteria
C)) 3 2 (1)
h a
Demonstrates a S OWS
. solid Demonstrates
comprehensive . . .
. understandi | a basic Displays
understanding of . L
ng of the understandin | limited
the roles and
. roles and g of some knowledge of
importance of .
Knowledge . importance | roles of the roles of
environmental . .
. of environmenta | environmental
protection . . .
.. environment | 1 protection protection
policies at local . S e
. al protection | policies but | policies.
and national .
Tobga policies at lacks depth.
levels.
y local level.
. Fails t
Integrates real- | Provides 510
provide
world examples | relevant Includes )
. . meaningful
Connection | to illustrate the | examplesto | some
.o real-world
to Real- application and | support key | examples but
! : examples
World effectiveness of | points about | may lack related to
Examples environmental environment | relevance or .
. . e environmental
protection al protection | specificity. .
.. . . protection
policies. policies. .
policies.
Resources:

1. Buli community: Guardians of conservation - https://bit.ly/38mmmG3
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3.2. SUSTAINABLE ENVIRONMENTAL PRACTICES

In recent decades, the need for international laws and policies has been felt as the
exploitation of the environment has led to unprecedented consumption of natural
resources. In order to advocate for the need to check overharvesting of the natural
resources and maintain the balance in nature it is important to understand
sustainable environmental practices, laws and policies. Likewise, it's equally
important to engage in generation of solutions to pressing environmental concerns
such as global warming and climate change.

3.2.1. National and International Environmental Policies
(120 minutes)

Learning Objectives: At the end of the lesson, the learners should be able to:
1. understand the existence of national and international environmental
policies
2. evaluate the role of environmental policies in sustainable environmental
practices in the locality

Learning Experiences

In this fast-changing materialistic world characterised by emerging towns and
buildings, the environment is often least of concern, leading to massive losses of
biodiversity. In the mid-19th century, the conservation effort gained momentum.
To maintain the balance between development and environmental preservation,
many international and national environmental policies were created. Despite being
small in size, Bhutan is known as a champion of environmental conservation, as
evidenced by her constitutional mandate to retain 60% of its land covered in forest
for all time to come.

Bhutan received many accolades for the same, for instance, in 2022, His Majesty
the Fourth King received Blue Planet Prize, worth 5000000 Yen equivalent to
550885.13 Ngultrum. The prize is usually provided to individuals or the
organisations whose work has and continues to contribute significantly to the
improvement of the global environment.
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Table: Listed here are some examples of international and national policies:

planet. The SDGs cover a
wide range of issues,
including poverty,
inequality, climate
change, environmental

Policy Level Or%z:)lllilcziz;gon/ Conservation roles Resource
Signed in 2015, this
agreement aims to limit
global warming to below httos:/6
. 2°C or even 1.5°C ttps://tinyurl.co
Paris m/23afdv5d
Agreement comp arhed to pre- https://tinyurl.co
industrial levels. Each m/vmevd’85
country determines its MYMEyeoss
own climate targets under
this agreement.
CITES, which stands for
. the Convention on
zr}llelrggri\;iinotg:ll International Trade in .
Trade in Egdangered Species of . https://tinyurl.co
Endangered Wild Fauna and Flora, is m/yufyqlwe
Species of Wild a global agreement https://tinyurl.co
Fauna and Flora | #M0Ng governments to m/2nbzrkrg
(CITES) regulate or ban
International ' international trade in
species under threat.
The Sustainable
Development Goals
(SDGs) are a set of 17
global goals established
by the United Nations in
2015. These goals serve | https://tinyurl.co
. as a universal call to m/2xaqygrw
]S)tsvtzllggg; ¢ action, aiming to address | https://tinyurl.co
Goals various global challenges | m/y79t4vgx
and improve the well- https://tinyurl.co
being of people and the m/nfgth9q
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degradation, and justice.
The objectives are
designed to create a more
sustainable and equitable
future for all nations. To
achieve these goals,
countries worldwide are
urged to collaborate and
take collective action.
The SDGs act as a
blueprint for building a
better and more
sustainable world by
2030.

National

Forest Act

It refers to the various
laws relating to forests in
Bhutan; the latest act is
Forest and Nature
Conservation Act of
Bhutan, 2023. Bhutan
commits to keeping 60%
of its land cover under
forest.

https://tinyurl.co
m/yvvr49md

Water Act

It refers to the various laws
relating to water in Bhutan;
it ensures that water
resources are protected,
conserved, and and/or
managed in ways that are
economically efficient,
socially equitable, and
environmentally
friendly.

https://tinyurl.co
m/yvvr49md

Activity 1: Paris Agreement

Bhutan 1s one of 195 countries to become a sighatory to
the Paris Agreement for Climate Change.
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Task: Learners watch videos which are available at the links
https://tinyurl.com/23afdv5d & https://tinyurl.com/ymgyd885 to explore the Paris
Agreement.
1. What is the Paris Agreement?
2. What is the global temperature rise that countries in the Paris Agreement
are trying to stay under?
3. What are some of the advantages of Bhutan's joining the Paris Agreement?

Activity 2: CITES

Task: Learners watch videos at https://tinyurl.com/yk72gnlg to understand the role
of environmental policies such as CITES in regulating the transportation of things
from one country to another.
1. Why are antiques like elephant tusks not allowed to be transported on flights?
2. Why are some plants and plant products not permitted on a flight?

Activity 3: Sustainable Development Goals

Task: Learners watch the video on sustainable development goals available at
https://tinyurl.com/y79t4vgx, https://tinyurl.com/2xaqygrw &
https://tinyurl.com/nfgth9q.
1. What is SDG? Why is it important?
2. Which, according to you, is the most important SDG in the context of Bhutan?
Why?
3. List the activities that you are doing in your locality that contribute to any of
the Sustainable Development Goals.
4. Complete the worksheet available at https://tinyurl.com/ywbr4dbwk.

Activity 4: Case Study

Task: Learners read the case study to understand the role of environmental policies
in our community.
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Case Study: Kado vs Nado - The Irrigation Channel Dispute

Characters:
o Kado: A farmer who relies on the irrigation channel for his crops.
e Nado: Kado's neighbour, who recently bought the land upstream.

Issue: Kado has always used the irrigation channel that runs through his and his

neighbors' properties to water his crops. Recently, Nado, the new owner of the

land upstream, diverted a significant portion of the water flow, leaving Kado's

crops parched.

Moral: Sharing resources fairly and resolving conflicts peacefully are essential

for maintaining a harmonious community.

Water Act:

e Principle of equitable distribution of water resources for irrigation (Chapter
2, Section 5 (¢))

“Every individual shall have access to safe, affordable, and sufficient water for

basic human needs”.

e Right to reasonable access to water for agricultural purposes (Chapter 9,
Section 44 (f))

“If there is sufficient water and capacity in the irrigation channels, the existing

beneficiaries shall provide access to a new user or to an existing user that
requires additional water, including a user who wants to convert kamzhing to
chhuzhing”.

Possible Solutions:

e Mediation: Kado and Nado could come together with a mediator (Gewog
Administrator) to discuss their needs and find a solution that ensures fair
water distribution for both parties.

e Relying on the Water Act: If mediation fails, Kado can seek help from the
Gewog Administrator to ensure his rights under the Water Act are upheld.

Importance of the Water Act:

The Water Act provides a legal framework for ensuring fair and sustainable water
management practices. It protects the rights of all water users, including farmers
like Kado, and promotes responsible water use.

Note: This is a fictional scenario. It is recommended that you seek assistance
from the gewog administration or legal professionals.

Activity 5: Understanding Forest Act of Bhutan

Task: An official from the forestry division gives a 30-minute talk about the
Forest Act of Bhutan. Learners ask questions to know more about the Forest Act
of Bhutan.
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1. Are people allowed to fish as and when they want? Why? What is the proper
way to do it?

2. Why are people not allowed to do sandalwood business?

3. Why are people restricted from poaching of endangered species ?

Assessment and reporting

Use the following checklist to assess learners’ understanding of the topic.

Areas of Assessment Yes | No | Feedback

Does the learner understand the role of international
and national policies for maintaining sustainability?

Does the learner understand why they are not
permitted to do fishing or sandalwood business?

Does the learner understand the importance of policies
such as the Water Act in fair and equitable use of
natural resources?

Resources:

1. What is the 'Paris Agreement', and how does it work? -
https://tinyurl.com/23afdv5d & https://tinyurl.com/ymgyd885

2. What is CITES? - https://tinyurl.com/yufyolwe &

https://tinyurl.com/2nbzrkrg

Forest Act & Water Act - https://tinyurl.com/yvvr49md

CITES - Are your goods all good? - https://tinyurl.com/yk72gnlg

What is sustainable development? - https://tinyurl.com/2xaqygrw

The Sustainable Development Goals: 17 Goals to Transform Our World -

https://tinyurl.com/y79t4vgx

7. How We Can Make the World a Better Place by 2030 -
https://tinyurl.com/nfgth9q

AN
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3.2.2. Global Environmental Challenges and Solutions
(120 minutes)

Learning Objectives: At the end of the lesson, the learners should be able to:
1. explain global warming, its causes, and its impact.
2. state a few solutions to global warming.

Learning Experiences

With the rapid urbanisation and increasing population, there emerges various
environmental issues such as global warming, over generation of waste, poor water
and air quality, etc. Amongst many such environmental issues the one that affects
all and that needs urgent attention is Global Warming. Global warming refers to the
warming of the earth caused by greenhouse gases which are produced by human
activities such as burning fossil fuels, deforestation, etc. It is critical that we
understand our daily activities, if not mindful, can contribute to the gradual
warming of the Earth, resulting in climate change. In the context of Bhutan, as of
2023 it has been recorded that Bhutan has gotten warmer by 1.02°C in the last 27
years, with a yearly rise of 0.0378°C.

Activity 1: Global Environmental Challenges

Task: Learners take global warming as an example and understand the causes,
impacts, and possible solutions to it.

Task: Learner watch the videos at https://tinyurl.com/2xgm?28z6,
https://tinyurl.com/yuupmru5 & https:/tinyurl.com/y7mtgbrk to understand
Global Warming.

1. What is global warming?

Explain the greenhouse effect in your own words.

What are some of the causes of global warming?

List down some of the impacts of global warming?

What are some of the solutions to global warming?

As individuals, list down some of the activities that we can avoid to reduce

the emission of greenhouse gases.

7. Imagine you're a mayor (Gup) 30 years from now. How do you think
global warming might have changed the community compared to what it
is like today? What challenges or opportunities might people be facing?

8. Small actions by many people can add up to a big difference. Can you
think of ways to make your daily choices, like transportation or what you
buy, might contribute to or help address global warming?

9. Some people don't believe global warming is real or a serious threat. How
would you explain the science of global warming to someone who might
be skeptical?

AT
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Assessment and reporting

Use the following checklist to assess learners’ understanding of the topic.

Name | Area of assessment Yes | No | Feedback

Explain global warming and its impact on
climate change.

karma | List the causes of global warming.

Suggest various solutions at the local level to
address global warming.

Resources:
1. Climate change trends in Bhutan - https://tinyurl.com/yml6goyf
2. Understand Global Warming - https://tinyurl.com/yuupmru5
3. What Is Global Warming? - https://tinyurl.com/2xgm28z6
4. Greenhouse Effect and Global Warming - https://tinyurl.com/y7mtgbrk
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3.3. ENVIRONMENT AND LIFESTYLE OF PEOPLE

With the increasing population and the change in the lifestyle of people, it exerts
enormous pressure on the environment. As some of the human activities have
extremely affected our environment, it is important to live a sustainable life through
the practice of sustainable lifestyle. It extends to maintaining a small environmental
footprint, conscious consumption, green employment, sustainable land use and
responsible waste management. These practices promote harmonious balance
between human activities and the environment for a healthier and more resilient
planet.

3.3.1. Sustainable Lifestyle
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. explain sustainable lifestyle with examples.
2. identify ways to reduce environmental footprint.
3. evaluate the conscious consumption practices and responsible resource
use in promoting a sustainable lifestyle.

Learning Experiences

The growing population consumes resources extensively, influencing both our
lifestyle and the environment. Understanding how to select products and resources
helps to reduce environmental degradation, promote healthy living and fosters
responsible resource management. Therefore, embracing conscious consumption is
essential in cultivating a sustainable lifestyle, aligning personal choices with the
broader goals of environmental conservation and social responsibility.

Sustainable lifestyle refers to making conscious choices of food and other resources
by adopting sustainable lifestyle practices mainly to reduce one's environmental
impact and promote a balanced and healthy living. The key principles of sustainable
lifestyle include reducing environmental footprint, conscious consumption, and
fostering economic viability for present and future generations. For better
understanding, make learners watch the video at https://shorturl.at/cBJTO.

Environmental footprint (Ecological footprint) measures the impact of human
activities on the Earth, representing the amount of land and other resources required
to sustain an individual, community or nation. It helps to understand the amount of
resources required and the degree of negative impacts on the environment. For more
information watch the video available at http://surl.li/rdakv_on environmental
footprint.
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(Figure: Ecological footprint and its component)

It is important to maintain a small environmental footprint to ensure environmental
sustainability, mitigating climate change, conserving natural resources and
fostering economic stability. As environmental footprint is influenced by the way
we live, sustainable practices can reduce the amount of resources we use, ultimately
reducing environmental footprint. For instance, growing our own food, depending
on renewable resources, conscious consumption, reducing waste, etc. help reduce
environmental footprint.

Activity 1: Ways to Reduce Environmental Footprint

Task: Learners watch a video available at http://surl.li/rdbnd on how to reduce
environmental footprint.

Task: Learners find out effective ways to reduce environmental footprint at
community level. Share work with other learners.

Conscious consumption involves making intentional and
thoughtful choices about what products and services to
purchase, considering their environmental, social, and
ethical mmpact. This practice is important in promoting a
sustainable lifestyle and addressing the environmental
challenges posed by consumerism, encouraging a shift towards
environmentally friendly and socially responsible behaviour.

Remaining well-informed about production processes, sourcing,
and ethical standards are essential for conscious
consumption. Consumers can prioritise eco-friendly, locally
sourced, and minimal packaging goods. Repairing, reusing, and
recycling further reduce the overall environmental impact.

Given below are some of the practices that contribute to a
sustainable lifestyle.
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e Reduce consumption: Opt for minimalistic and mindful
consumption, choosing quality over quantity to minimise
waste and reduce the depletion of natural resources.

e Energy efficiency: Using energy-efficient appliances,
turning off lights and electronics when not in use, and
supporting renewable energy sources are some of the
energy-saving practices. For iInstance, use of LED bulb
and star rating labelled electrical appliances

e Eco-friendly transportation: Prioritising walking,
cycling, carpooling, or using public transportation
will reduce pollution associated with personal travel.

e Waste reduction and recycling: Minimise waste
generation by practising the principles of "reduce,
reuse, and recycle."

e Sustainable diet: Choose locally sourced, organic, and
plant-based foods to support sustainable agriculture,
reduce the environmental footprint of food production.

o Water conservation: Fix leakage, use water-saving
appliances, and adopt water-efficient practices in
daily activities.

o Natural resources preservation: Use renewable natural
resources and participate in initiatives that promote
responsible resource management and conservation.

Activity 2: Sustainable lifestyles for green living

Task: Learners watch a video at http://surl.li/rdprx on sustainable lifestyles for
green living.

Task: Learners list down some sustainable lifestyles observed in the video that
are applicable in their community.

Activity 3: Choosing energy efficient electrical appliances

Task: Study the Figure given below and discuss choosing energy efficient
electrical appliances, and answer the following questions.

Count the stars within
the coloured strip (more
stars, more savings)

Know the number of
electricity units
consumed in one year

Compare morels t www tneryrating govau

(Figure: Star rating label)
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. What are some of the labels one must consider while purchasing electrical

appliances?

In the market, a 5-star refrigerator costs Nu. 20,000 and a 2-star refrigerator
costs Nu. 10,000. As an informed consumer, which one would you prefer?
Why?

What do you mean by a sustainable lifestyle?

List down at least three importance of leading a sustainable lifestyle.

How will you promote a sustainable lifestyle at home? List down three ways.
What are some of the importance of understanding environmental footprint?
Explain how promotion of a sustainable lifestyle helps to conserve
biodiversity.

Assessment and reporting

Use the following checklist to assess learners’ understanding of the topic.

Yes No

Name Area of assessment Feedback
™ | ®
Explain the importance of sustainable
lifestyle
Suggest some ways to promote sustainable
living
.. | Explain the importance of maintaining a
Dorji . .
small environmental footprint.
Suggest ways to reduce environmental
footprint
Explain conscious consumption and its
importance
Resources:
1. Environmental footprint - http://surl.li/rdakv
2. Sustainable practices in the workplace - http://surl.li/rdalv
3. Sustainable living - https://shorturl.at/cBJTO
4. Sustainable lifestyle for green living - http://surl.li/rdprx
5. New BEE star rating (Meaning, Measurement, Types of Labels) -

o

https://shorturl.at/gvyTX
Environmental Science Textbook for Classes X, REC - 2019 Edition

Page 188 of 275



http://surl.li/rdakv
http://surl.li/rdalv
https://shorturl.at/cBJT0
http://surl.li/rdprx
https://shorturl.at/gvyTX

3.3.2. Green Employment
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. explain green employment.
2. identify the green employment opportunities that are available in the
community.

Learning Experiences

As the world faces global environmental challenges such as climate change, the
concept of green employment has emerged as a pivotal force shaping the future of
the workforce. Green employment not only provides employment opportunities to
the growing population but also mitigate environmental degradation and climate
change. As nations make every effort to meet ambitious climate targets, the
significance of green employment becomes increasingly apparent in shaping a more
sustainable and harmonious future.

Green employment (green job) refers to the jobs that contribute to preserving or
restoring our environment. Green employment can also be defined as jobs that
require environmental skills, knowledge and competencies to produce products and
services that have environmental benefits. It addresses climate and other
environmental issues while promoting economic growth and innovation. This
global shift towards environmentally friendly practices underscores the pivotal role
of green employment in creating a sustainable workforce for the future.

Activity 1: Understanding green jobs

Task: Learners may watch a video at https://tinyurl.com/mvwkvefx on green jobs
for their better understanding.

The following are some of the sectors that provide

green employments:

e Renewable energy: This sector focuses on harnessing
and developing clean energy such as electricity from
renewable energy sources such as water, wind and sun.
Examples- electrical engineer, solar panel
installers, wind turbine technicians, etc.

e Energy efficiency: 1t focuses on 1i1mproving the
efficiency of energy use by designing energy-
efficient buildings and energy-efficient electrical
appliances, etc. For iInstance, use of LED bulb and
star rating electrical appliances.

« Environmental management and conservation: It aims to
protect and conserve the environment, wildlife and
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natural resources. Examples- foresters, wildlife
conservationists, environmentalists, etc.
Sustainable agriculture: This sector aims to develop
and promote sustainable farming and food production
practices. Examples- organic Tfarmers, agriculture
extension officers, etc.

Green transportation: This sector creates and
promotes environmentally friendly transport such as
electric vehicles, cycling and public transportation.

Importance of green employment

Address climate change: Green jobs help us face and
adopt climate change by reducing greenhouse gas
emissions, conserving resources, and promoting
sustainable practices.

Foster economic growth: Green Jjobs can drive
economic growth by creating new iIndustries and
market opportunities. Green jobs will continue to
expand and provide a stable source of employment to
meet the need for renewable energy, eco-friendly
products, and sustainable practices.

Increase resource efficiency: Green jobs contribute
to the efficient use of resources by promoting
recycling, waste reduction, and energy efficiency.
Protect biodiversity: Green jobs that focus on
environmental management and conservation help
protect endangered species, ecosystems and
briodiversity as a whole.

Task: Learners in small groups list sectors that provide green employment in the
community and choose any one sector and explore ways to provide green
employment.

Task: One member from each group shares their ideas.

l.
2.

Define green employment

Name the sector that provides green employment opportunities at
community level?

How does green employment contribute to environmental sustainability?

Page 190 of 275



Assessment and reporting

Use the following checklist to assess learners’ understanding of the topic.

Name Area of assessment Yes No | Feedback

™ | ®

Define the concept of green employment in
their own words.

Dema | List examples of green employment.

Relate green employment with sustainable
management of resources?
Resources:

1. Green job - https://tinyurl.com/mvwkvefx

2. Environmental Science Textbook for Classes X, REC - 2019 Edition

3.3.3. Sustainable Land Use and Land Management
(180 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. identify different types of land use in Bhutan
2. identify impacts of different land use
3. explain different types of sustainable land use management

Learning Experiences

Land use includes the modification and management of land for different purposes
and land use patterns are dictated by its topography, climatic conditions, natural
resources availability, population growth, and economy of the society or country.
Smart land management practices are required for sustainable land use, thereby
improving the productivity of the land resources and improving the
wellbeing of people.
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Bhutan is a landlocked country with 38,394 km: of territorial area, of which only
6.3 percent is arable land. As shown in the Figure, in Bhutan, use of land is broadly
classified into forest, agricultural, settlement, pastures, infrastructure development
and industrial areas.

Bhutan’s land use and land cover is getting altered due to change in societal needs,
economic growth and population shifts. Land use change is a process of
transformation of natural landscape based on alterations in how land is utilised,
often caused by urbanisation, agriculture expansion, or infrastructure development.
This change in land use is causing decline in the soil fertility, limiting expansion of
agriculture land, decreasing forest cover and decline in biodiversity. Therefore,
understanding and managing such shifts are an important part of sustainable land
use practices.

Activity 1: Sustainable land use management

Task: Learners watch a video on sustainable land use management at
https://shorturl.at/nosN9 to understand more about land management.

(Figure- Thimphu, owig land use and land cover change)
Sustainable land management practices

Land use management is a practical approach to protect
land and 1ts productivity lost due to human activities
or natural processes. It is carried out through the
implementation of legal iInstruments and adopting good
agriculture practices.

a. Legal 1i1nstrument for sustainable land use: legal
instrument iIncludes acts, policies and plans for
sustainable management of land use. It provides
guidelines for efficient use of land and land
resources. The National Forest Policy-1991, National
Urbanisation Strategy-2008, Forest and Nature
Conservation Act-1995, National Environmental
Protection Act (NEPA)-2007 and Land Act of Bhutan
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b.

Task

2007 are some of the examples of such acts and
policies.

Agricultural practices: Agriculture, when practised
sustainably, serves as an Important land management
strategy. Sustainable agriculture promotes
resilience to climate change, mitigates soil
erosion, and promotes long-term food security. The
following are some of the examples of sustainable
agricultural practices:

e Organic farming: 1t i1s environmentally friendly
practice to produce healthier food by avoiding
synthetic chemicals such as pesticides and
fertilisers.

e Land reclamation: It involves converting
unproductive or degraded 1land 1i1nto fertile
areas. It often includes techniques such as soil

improvement, drainage, and vegetation
establishment to restore land functionality and
productivity.

« Smart land use: It involves strategic planning,
utilising technology, and sustainable practices
to enhance productivity of the land.

e Integrated farming: It is a complete
agricultural approach that combines various
complementary farming activities such as crop
cultivation, livestock rearing, and aquaculture.
It enhances soil fertility, climate resilience
and overall farm productivity.

e Retaining fTertility: Mixed cropping, crop
rotation and leaving the land fallow for a few
years helps to enhance the soil fertility.

: Learners work in small groups to answer the questions.
What is the dominant form of land use in the community?
What are the legal procedures one must follow to convert chhuzhing
(wetland) and orchards into dry land or residential land?
How has development of the community influenced land use and land
cover change in the last decade?
What are the environmental consequences of agricultural expansion and
deforestation on land cover?
In what ways do land use changes affect local biodiversity and
ecosystems?
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6. Can sustainable land management practices mitigate negative effects of
land use and land cover change?

7. What are some of the advantages of practising sustainable land use
management?

Assessment and reporting

Use the following checklist to assess learners’ understanding of the topic.

Name Area of assessment Yes No | Feedback

™ | ®

Identify the different types of land use.

Share a few practical sustainable land
Karma | management practices.

Explain the impacts of land use and land
cover change.

Resources:
1. Sustainable land use management - https://shorturl.at/nosN9
2. Environmental Science Textbook for Classes X, REC - 2019 Edition

3.3.4. Waste and Waste Management
(180 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. explain the waste management and different categories of the wastes.
2. segregate waste into different types based on their physical, chemical and
biological properties.
3. develop a waste management plan to manage waste in the community.

Learning Experiences

Humans generate significant amounts of waste daily, in the form of solids, liquids,
and gases. The traditional Bhutanese way of living was environmentally conscious,
utilising natural and organic materials, resulting in minimal waste production.
However, evolving consumption habits due to changes in lifestyles have led to a
surge in waste generation, particularly non-degradable waste. These non-
degradable wastes pose environmental hazards, threatening the well-being of
ecosystems and living organisms. Therefore, managing waste has become a matter
of concern and is an important part of sustainable lifestyle practices.

Waste management is the organised process of collecting, treating, and disposing
of various types of waste materials in a manner that is environmentally responsible,
safe, and efficient. It is essential to comprehend the origins, characteristics, and
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effective management of various types of waste to safeguard the health of our
environment and its inhabitants.

Activity 1: Classification of wastes

Task: Learners can visit the link https://rb.gy/b5sadg to understand the sources
and classification of wastes. Learners also watch the video from the link
https://shorturl.at/jpsAB to understand more about the classification of wastes.

Task: Learners discuss and complete the following table on waste segregation,
based on the waste generated in their locality. An example has been provided for
reference. Present the findings to the class.

Form Moisture Effect Property
Waste Source (Solid/ (Wet or f)ilzlilz(?;flous f)]:;gorl?_dable
Liquid/Gas) | Dry)
hazardous) | degradable)
Vegetable | Domestic Solid Wet Non- Degradable
covers waste hazardous

Waste has significant impacts on the environment, affecting
the air, water, and soil we rely on. Improper disposal of
waste, especially plastic and harmful chemicals, can lead to
pollution. Plastic waste, for example, takes a very long time
to decompose, cluttering our surroundings and harming
wildlife. When waste is not managed well, 1t can contaminate
water sources, making them unsafe for both humans and animals.
Additionally, burning certain types of waste releases harmful
gases iInto the air, contributing to air pollution and climate
change. Therefore, i1t iIs important to reduce the generation
of waste from the source i1tself

in order to maintain a Most Prefarred

sustainable li feStyI e. By m gfe::ﬁzss;ec;:\:rgggs;s
taking responsible actions '
toward waste, one can become R
stewards of the planet, current form.

actively participating in the
conservation of ecosystems and
ensuring a sustainable future
for ourselves and generations
to come.

The Figure given shows the
preferred ways of managing the
waste at home or community.

Processing waste to
recover commercially
valuable products.

=1 Recovering energy, like
% | heat or fuel, through the
£ waste treatment process.

Safely disposing of waste
in a landfill.

Least Preferred
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Activity 2: Waste management

Task: Learners gather information on waste management from the links
https://shorturl.at/eosD0 and https://shorturl.at/ikuvO0.

Task: Learners carry out a survey to find out the types of wastes generated in the
locality. Based on the types of wastes generated, learners discuss and develop a
plan for waste management in the locality using the ideas from the given videos.
Present their plans to the class.

Consider the following aspects while developing the waste
management plan:

Waste Assessment: Understand the types and quantities of
waste generated in the locality.

Segregation System: Implement a waste segregation system,
encouraging residents to separate recyclables, organic
waste, and non-recyclables at the source.

Collection and Transportation: Plan an efficient
collection system, considering the frequency of waste
collection and transportation methods.

Composting Programs: Introduce composting programs for
organic waste, promoting the production of nutrient-rich
compost for local gardens and reducing the burden on
landfills.

Waste Reduction Strategies: Encourage residents to adopt
practices that minimise waste generation, such as using
reusable bags, containers, and reducing single-use i1tems.
Public Awareness: Develop strategies to educate and raise
awareness among community members about the importance of
waste management, proper disposal practices, and the
benefits of recycling.

Partnerships: Collaborate with local businesses, schools,
and community organisations to strengthen waste management
efforts.

Regulatory Compliance: Ensure that the waste management
plan complies with local regulations and standards. Work
with local authorities to obtain necessary permits and
approvals.

Incentive Programs: Introduce incentive programs to reward
residents and businesses for their active participation in
waste reduction and recycling initiatives.

Recycling Facilities: Identify or establish recycling
facilities for processing recyclable materials.
Collaborate with 1local recycling centres and explore
opportunities for waste-to-energy initiatives.
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Waste Audits: Conduct periodic waste audits to evaluate

the success of the waste management plan, identify areas
for improvement, and make necessary adjustments.

Activity 3: Recycling and resume of wastes

Task: Based on the ideas gained on the waste management, learners make an item
using the wastes generated in the household.

Task: Learners display their products and create an exhibition to share their ideas
on recycling and reusing of the wastes.

1.

2.

Distinguish between hazardous and non-hazardous waste and give two
examples each.

What are some of the impacts that you foresee on the environment with the
increasing amount of waste generated in the community?

Which category of waste is common in your community? Explain why some
wastes are generated more than others.

Imagine yourself as an environmental officer in one of the Dzongkhags where
there is a waste management issue. Develop a strategy to mitigate the waste
management issue.

Assessment and reporting

Use the following checklist to assess learners’ understanding of the topic.

Name Areas of Assessment Feedback

Yes | No
M [ X)

Tshering | waste.

Classify the waste into different categories
based on its source and properties.

Make a simple usable item from recycling of

Demonstrates a personal responsibility for
environmental conservation through responsible
waste management practices.

Resources:
1. Introduction To Waste: Waste Management 2020 - https://rb.gy/b5sadg
2. Interactive Short Video on Waste - https://shorturl.at/jpsAB
3. Proper Waste Management | How waste reduction and recycling help our
environment - https://shorturl.at/eosD0
4. What is Waste Management? - https://shorturl.at/ikuv0
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UNIT IV -
DIGITAL LITERACY



4.1. TECHNOLOGY OPERATIONS

The Technology Operations strand broadens the learners’ understanding of
computers as a system and the basic principles on which computers work. Learners
become familiar with the concepts and elements of modern computers, devices and
applications. They recognize common, similar features and functions in digital
environments and independently apply those to new technology experiences. With
this strand, students are also exposed to efficient operations of hardware and
software related to different digital devices and applications.

4.1.1. Introduction to Computer Fundamentals
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. understand the basics of computer operation.
2. apply basic computer operations.
3. analyze technical specifications of computer systems.

Learning Experiences

In today's digital age, having a fundamental understanding of computer basics and
operations is essential for navigating both personal and professional life. By
embarking on the journey to learn computer basics and operations will lay a strong
foundation for future success in an increasingly digital world. A computer is a smart
machine that helps to do things like write, play games, watch videos, and more. It
can store information, follow instructions, and complete tasks faster.

Basic computer operations encompass fundamental tasks such as file management,
data input/output, and system navigation essential for utilizing and interacting with
a computer system effectively. These operations enable users to manage data, solve
problems, and enhance digital literacy. Proficiency in basic computer operations
opens up career opportunities, supports lifelong learning, and ensures individuals
can navigate the modern world successfully.

Computer specifications, including the CPU, RAM, storage, GPU, and peripherals,
determine a computer's performance and capabilities. Faster processors, more
RAM, and larger storage capacities enhance functionality. Understanding these
specifications aids users in selecting a computer suitable for their needs and budget,
ensuring optimal performance for tasks like gaming, graphic design, or office
work.

In this lesson, learners will explore different parts of a computer, make computers
perform different tasks and check the specifications of the computer.
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Activity 1: Identifying the basic parts of a computer

Show a computer system to learners and explain different parts of the computer.
Further, describe the functions of each computer part and demonstrate how each
part contributes to performing a task by a computer.

A computer system includes a system unit along with all
its software and peripheral devices such as a mouse,
keyboard, monitor, printer and other devices connected
to it.

BASIC COMPUTER PARTS

Monitor

UPS ( Uninterrupted CPU(Central
Pever Supri) - Processing Unit)

- N

%4 Wy - Mouse

Shecar Keyboard
Printer

Task: Learners identify each computer part and write the names of each part
along with their functions as given in the table below.

Computers

SL# Parts Functions
It 1s like a TV screen. It displays the
1 [ Monitor results of the computer doing its

tasks.

It does all the thinking and
2 | CPU calculations to make programs work,
like games or word processors.

It is used to type words, numbers, and

3 | Keyboard commands into the computer.
It 1s used to make sound for music,
4 | Speaker videos and other applications.
) It gives computer outputs into paper or
5 |[Printer other types of material.
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It helps to move a tiny arrow on the
6 | Mouse computer screen called a cursor to give
instructions.

It helps to back up the power supply
7 | UPS and prevent computers from shutting
down unexpectedly.

Additional Resources
e Web page on introduction to computers - https://n9.cl/omwds
e Video on identifying the parts of a computer - https://n9.cl/wtjfl

Activity 2: Operating a computer system to perform tasks

Demonstrate the correct procedure to operate a computer such as powering on the
computer, logging in, creating a file/folder on the desktop and shutting down a
computer.

Task: Learners complete the following task in pairs or small groups:
e Create a folder on the desktop.
e Identify a music file and play the music.
e Transfer a document or multimedia file to a pen drive.
e Play a Dzongkha movie.
e Open a browser and watch a YouTube video.

Additional Resources
e Video on how to operate a computer - https://n9.cl/r2h3f
o Website on basic operations of an operating system: https://rb.gy/hywuoo

Activity 3: Checking computer specifications

Display a computer system and point out its various parts of specification such as
RAM, Processor and hard drive. Briefly explain each part, and demonstrate how
they contribute to the performance of a computer system.

Computer specifications refer to the detailed technical
information about the components and capabilities of a
computer system. They are like a blueprint that tells
you what®"s inside your computer and how It performs.

Computer specifications usually include:

1. Processor (CPU): This 1is like the brain of your
computer. It handles all the tasks and calculations,
like how your brain tells your body what to do.

2. Memory (RAM): RAM i1s like short-term memory for your
computer. It helps your computer run programs smoothly
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and quickly. The more RAM you have, the more tasks
your computer can handle at once.
Storage (Hard Drive or SSD): This 1i1s like vyour
computer®s long-term memory. It stores all your files,
programs, and data permanently. A hard drive is slower
but can store more, while an SSD is faster.
Graphics Card (GPU): If you play games or work with
graphics-intensive programs Qlike video editing
software, you need a good graphics card. It helps your
computer render 1images and videos quickly and
smoothly.
Operating System (0S): This is like the software that
controls everything 1In your computer. Popular
operating systems include Windows, macOS, and Linux.
= T

About

Task: Learners check the computer specification of their system and complete the
table given below.

Name:

SL# Specification Details

Random Access Memory (RAM)

Processor

Graphic Card

1
2
3 Hard drive
4
5

Operating System

Additional Resources

e Website on how to check your PC specifications - https://rb.gy/jSqmxl
e Video on computer specifications - https://n9.cl/xeo8a
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Assessment and reporting

1. Observe the learner while performing some basic computer operations and ask
them to perform some steps like starting and shutting down computers, opening
and exiting/closing programs and creating files and folders.

2. Maintain a record of learners’ performance using the following checklist.

Name:

SL# Objectives/task Yes/No

Explain computer parts and their

1 functions.

2 | Start and shut down a computer.

Perform basic tasks on the computer such
3 |as opening a program or creating a
folder.

Check the specifications of their
computer system.

Explain the benefits of knowing the
5 |[computer specifications in terms of
performance and budget.

4.1.2. Installing Computer Software
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. install and uninstall computer software proficiently.
2. conduct comprehensive virus scans on computers and other digital devices.

Learning Experiences

Installing software on a computer is like adding a new app inside the phone. This
can be done by downloading it from the Internet or using a USB drive. Once the
installation is complete, new software is displayed in the computer's start menu or
applications folder. Installing new software such as MS Office or antivirus on a
computer is crucial because it adds useful tools and features that can make tasks
easier and more efficient. On the other hand, some unwanted software can be
removed from the computer to free up space inside the computer by uninstalling it.
Additionally, performing a comprehensive virus scan on a computer is crucial for
maintaining its security and protecting personal information. Just like we clean a
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house to keep it free from germs and bacteria, scanning a computer for viruses helps
ensure that it remains safe from malicious software that can harm the system.
Having antivirus software installed in a computer system will ensure that it is
protected against harmful files and applications.

In this lesson, learners will install new software, remove unwanted software from
the computer, and run a comprehensive virus scan of the computer system.

Activity 1: Installing antivirus software

Provide a step-by-step
demonstration on how to

. . . - .
download and install antivirus e &= Windows10

software on a computer. Use a N aisue
projector or screenlfsharing ANTIVIRUS -—-° ’
software to display your ON WINDOWS 10
computer screen to the learners. LAPTOP i
Narrate each step as you perform I —
it, emphasizing important points
such as downloading the software from a trusted source, following installation
prompts, and ensuring that the software is up-to-date.

Task: Learners download an antivirus program from the Internet (providing a
licensed antivirus is preferred) and install the software on their computer system.

Task: Learners install the MS Office package on their computer system. Share the
installation steps and how it is different or similar compared to installing antivirus
software.

Additional resources
e Video tutorial on installing Antivirus - https://n9.cl/llui3
o Website on how to install antivirus software - https:/n9.cl/c9jmo

Activity 2: Uninstalling software from a computer

Explain the importance of regularly uninstalling unnecessary software from their
computers to free up space and improve performance. Discuss the potential
consequences of installing unused software, such as decreased system speed and
reduced storage capacity.
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Uninstall or change a program

To uninstall a program. select it from the list and then dick Uninstall, Change, or Repair
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4/10/2023 920MB 113.0.
3/1/2023 386 MB 14.1.0

& AOME! International Network Limited. t 9.100 http://www.aomeitech.comy
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Task: Learners uninstall software that is not used from their computer.

Additional resources
e Video on how to uninstall programs from the computer -
https://shorturl.at/IwFI1
e Website on how to uninstall the program - https://shorturl.at/ CFMTV

Activity 3: Scanning a computer with Antivirus or Window Security

Explain the concept of computer viruses, and how they can infect computers and
compromise security. Emphasize the importance of regularly scanning computers
for viruses to detect and remove any malicious software.

A computer virus 1is

a type of malicious @ ~

software (malware) ¥ . =

that is designed to , T oo =

_ O Rootkits Ransomware

infect computers ¥ i
= '!!.

and other devices, MALWARE Logic

such as smartphones g TYPES
and tablets.

Bomb
Keylosse
To protect against
computer viruses,
practise safe computing habits, such as keeping their
operating system and software up to date, using
reputable antivirus software, being cautious when
downloading files or clicking on links, and avoiding
suspicious websites or emails.
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An antivirus software iIs a
program that is designed to

prevent, search for, detect, and

remove software viruses, and
other malicious software like
worms, Trojans, and adware from
the computer system.

Task: Learners run an antivirus scanning or

PANDA
U McAfee
BullGuard g

SRO0OT

KASPER§KY#

Avira

- CDATA
[
®
F-Secure
Vinvoon (e[
NOD 32
¥ Ave
@) 1rene
o avast! vw' e

Windows Security scan of the computer system. Share the observation or result
generated after the scanning is completed.

Additional resources
Video on how to run an antivirus scan - https://n9.cl/xt6p5
Website on how to run an antivirus scan - https://shorturl.at’kgVZ9

Assessment and reporting

Ask the following questions to check learners' understanding of the concepts.
What are the potential consequences of a computer virus infection on a

1.

2.
3.

system?

What are some best practices for preventing computer virus infections?
What are the different methods for installing programs on a computer?
How can users ensure that they are downloading and installing programs

from trusted and reputable sources?

What is antivirus software, and what is its primary function in protecting

computers from viruses?

How often should users update their antivirus software, and why is this

important?

Use the following checklist to assess learners’ understanding of the topic.

Name:

SL#

Objectives/task

Yes/No

1 | Install the software on the computer.

2 | Uninstall software or unwanted software from the computer.

Explain the benefits of using antivirus or performing computer scans

using Windows Security.

4 | Run a computer scan using an antivirus or Windows Security.

Take actions to improve the computer system based on the report

generated by an antivirus or Windows Security scan.
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4.1.3. MS Office Application
(180 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. utilise tools within office applications to enhance productivity.

Learning Experiences

MS Office is a suite of software applications developed by Microsoft that are
commonly used for various office and personal tasks. It includes programs like MS
Word for word processing, MS Excel for spreadsheets, and MS PowerPoint for
presentation.

MS Office application is crucial because it helps to create documents, spreadsheets,
and presentations. It's widely used, making it easy to share files, and its various
tools cater to different tasks like writing, analyzing data, and communicating
effectively.

Moreover, MS Office applications are extensively taught, equipping individuals
with essential skills for the job market. With continuous updates and compatibility
with various file formats, Microsoft Office remains essential for decision-making
and productivity in both personal and professional spheres.

In this lesson, learners will learn the purpose of office applications to improve
productivity.

Activity 1: Writing Application in MS Word

Introduce MS Word by explaining what MS Word is and its function. Demonstrate
how to open MS Word, create a new document, save a document and use basic
features like typing text, changing font (styles, color, and size), adjusting formatting
(bold, italic, underline), and alignment (left, right and center).

MS Word is &8 m———F o
versatile e L L e iy
tool for o el T o o |
writing
documents Ko 208 Decmber 202
like 1T
letters, oo o

essays, and

resumes. It

offers easy R4S S R B
text ey Tt word e ey o o g s o
formatting, .

organization
with bullet points and headings, and the ability to

Subject: Requesting for travel permit from high risk to high risk via low-risk area
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insert images for visual appeal. Its built-in spell
check and grammar checker ensures error-free writing.

MS Word i1s widely used for school projects, business
documents, and personal tasks like crafting resumes and
invitations. It supports collaboration and enables
document sharing, making 1t essential for various
writing tasks in both personal and professional
settings.

Task: Learners to compose an application addressed to their community leaders,
outlining the inadequacy of water supply in their locality.

Additional resources
e Video on getting started with MS Word - https://n9.cl/glfOw2
e Link on introduction to MS Word and its various features -
https://n9.cl/6rrh4

Activity 2: Creating a presentation on Agriculture farming in MS PowerPoint

Explain what is MS PowerPoint, demonstrate how to open MS PowerPoint and
create a new presentation. Show how to add slides, choose layouts, and insert text
and images onto each slide. Explain how to format text by adjusting font styles,
sizes, and colours to enhance readability and visual appeal.

MS PowerPoint is a tool for creating presentations for
various purposes such as academic projects, business
meetings, and personal events. It offers easy slide
formatting, organization with bullet points and
headings, and the ability to insert images, charts, and
multimedia elements for visual appeal.

MS PowerPoint
is widely used
in educational
settings,
corporate
environments,
and for
personal
projects like
event planning
and photo
slideshows. It supports collaboration and enables
sharing, making it essential for creating engaging

o o
It also known as responsible digital citizen
The way of using technology more appropriately and
operating online safely and knowledgeably.
When individual is harassed, embarrassed or threaten
use of technology is known as Cyberbullying.

It leads to depression, anxiety and stress-related disorde
that individual.

Cyberbullying can occur on commonly used platforms such
social media, SMS(short messaging services), email and insta
messenger(IM).

For instance: sending threat messages, mocking someone ‘s
profiles, spreading rumors or false information, and even 4
criticizing someone’s looks. il

The person who is bullying online is called a Cybcrbul&l‘l\d
the person who is bullied iz called a victim,

i v S . ! PE
.
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presentations in both professional and personal
settings.

Task: Let learners create a presentation focusing on agriculture and farming within
their village, with an emphasis on agricultural techniques, cultivated crops, and the
challenges encountered by local farmers.

Additional resources
e Video on how to create a PowerPoint presentation - https://n9.cl/kén7e
e Webpage on creating MS PowerPoint presentation - https://n9.cl/4h3fp

Activity 3: Creating an account to track vegetable sales in MS Excel

Explain what a spreadsheet is and how it helps to organize and analyze data.
Demonstrate opening MS Excel and creating a new spreadsheet. Show how to set
up columns for vegetable types, quantities sold, prices, and total sales. Explain data
entry and basic formulas (arithmetic operations) for calculations. Show how to
adjust font styles, colours, and sizes, and add borders.

MS Excel i1s a versatile tool for creating spreadsheets
and managing data. It allows users to organize, analyze,
and visualize data effectively. With features like
formulas and functions, users can perform calculations
and manipulate data easily. MS Excel offers customizable
formatting options for cells, rows, and columns, making
data presentation clear and professional. Its built-in
features such as charts and graphs enable users to
represent data visually for better understanding.

i AutoSave " 0",;‘ v cellreferen... « Saved to this PC v P search

MS Excel 1is
Widely used in File  Home Insert Pagelayout Formulas Data Review View Automate Help

various fields, R S xw ==Goe
including we%V BIU-E-0-A ZEZ== B §-%9 48 O
finance » Cllpboavd’ 5 Font 5 Alignment 5 Number 5
accounting, s Vi[X v A&

project A B ¢ D E E 16 w11 X
management, and T T

data anal ysS iIs. It |3 e 45 550 24750

supports :
collaboration °
through sharing and co-authoring features, making it
essential for managing data and performing
calculations in both personal and professional

settings.

General v ﬂ
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Task: Learners create a record of weekly sales of their vegetables to find out the
total amount generated at the end of the week based on either real or sample data
in MS Excel.

Additional resources

Video on MS Excel - https://n9.c1/47n38
Video on arithmetic operations in MS Excel - https://n9.cl/b8nxv

Assessment and reporting

1. Observe the learners' actions, as they format the document, create PowerPoint
slides, and input data into Excel.
2. Ask questions to check the learners' understanding of the topic.

a.

Mention an example of a real-life scenario where each MS Office
application is used.

b. What is MS Word?
c. What are its primary functions?
d. Explain the purpose of creating a presentation in MS PowerPoint.
e. Give two applications of MS Excel.
3. Maintain a record of their performance using the checklist.
Name:
SL# Objectives/Task Yes/No
1 [Create MS Word document
2 | Apply basic text formatting in MS Word
3 Open MS PowerPoint and create
presentations independently.
4 Apply basic text formatting in the
presentation
5 | Add slides and layout
6 |Open MS Excel and enter data in MS Excel
v Applies basic formulas for calculations
in MS Excel
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4.1.4. Digital Payment
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:

1. utilize journal numbers to monitor transactions for accurate record-
keeping.

2. access comprehensive transaction statements to gain detailed insights into
financial activities.

3. manage accounts, including tasks such as adding, de-linking, enabling, and
disabling features for effective financial management

4. execute financial transactions using a digital wallet, exploring its
functionality as an alternative to traditional banking apps.

Learning Experiences

Digital payment, also known as electronic payment or cashless payment, refers to
a transaction in which payment is made electronically without the use of physical
currency or checks. Instead, digital payment methods utilize electronic devices such
as computers, smartphones, or other digital platforms to transfer funds from one
party to another.

There are several reasons to embrace digital payment methods in today's
increasingly interconnected world. Digital payments allow individuals to make
transactions anytime, anywhere, without the need to carry physical cash or cards.
Moreover, digital payment systems are often faster than traditional methods,
enabling swift and efficient transfers of funds, which can be particularly
advantageous for businesses in optimizing cash flow. Additionally, digital
payments enhance security by reducing the risks associated with carrying large
amounts of cash or the potential for theft or fraud.

Furthermore, digital payment solutions often come with added features such as
transaction tracking and budgeting tools, empowering users to manage their
finances more effectively. Overall, embracing digital payment methods not only
streamlines financial transactions but also fosters a more secure, efficient, and
convenient way of conducting business and managing personal finances in the
modern digital age.

In this lesson, learners will learn how to keep track of their payments and
understand the purpose of transaction statements.

Activity 1: Keeping a record of journal entries

Explain the importance of accurate record-keeping using the journal numbers and
show how we can access comprehensive transaction statements to gain detailed
insights into financial activities.
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Accurate record-keeping 1In

businesses 1s crucial for

e mBet maintaining transparency,

TR - compliance with regulations,

A/c Mo 102250387 informed decision-making,

Avatobie Batance ] and Tfacilitating efficient
S R Genarate o8 financial management.

Transaction statements are

oate JoumsiNo. Amoust e vital when using digital

Mous sseemss 7000  ©OR payment methods as they

T — offer a comprehensive record

S, of financial transactions,

pEEESS= S prov!dlng users with a

detailed overview of their

ol Brsnosoa T osnrin spending, payments, and

R transfers. These statements

serve as a crucial tool for

‘ verifying the accuracy of

transactions, enabling users
to detect any discrepancies or unauthorized charges
promptly.

Additionally, transaction statements facilitate
budgeting and financial planning by allowing users to
analyze their spending patterns and make informed
decisions about their financial goals. They also play a
critical role in dispute resolution, serving as evidence
to contest billing errors or fraudulent activity.

et Account Statement Customer Mr. DORJI THINLEY

From Date 08-Dec-2023 To Date 15-Dec-2023 Account 102204806

[ Txn. Date Txn. Ref No Description

08-12.2023 452022 WITHDRAWAL TRANSFER 300.000R 0 80049CR

08-12.2023 800067392 DEPOSIT TRANSFER (AT 10,000.00CR 10,800 49CR

08-12-2023 634221 WITHDRAWAL TRANSFER 700.000R ) 10.100 49CR

08-12:2023 679595 WITHORAWAL TRANSFER 60.000R 0 10,040 49CR

08-12.2023 758637 WITHDRAWAL TRANSFER 7000 ORATRRNS Y 1,000 000R 0 9.040 49CR

08122023 818004 WITHORAWAL TRANSFER 6,000 000R 0 3,040 49CR

818004
334213156762/5100121794001C

Task: Learners check their recent transactions using their mBoB and download
their detailed transaction statements.
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Task: Learners check their email and take note of the journal numbers for record-
keeping in the table given below.

SL#

Journal No:

Purpose Credited Debited

1

2

Additional resources

Bank of Bhutan - https://n9.cl/40uyr

Bhutan National Bank - https://n9.cl/qg4ze

Activity 2: Managing the Account in mBoB

Explain why we should manage the account and demonstrate how to manage the
account in mBoB app.

Managing accounts involves various tasks aimed at
organizing and optimizing financial activities. Here's
a breakdown of the tasks along with examples:

1. Adding Accounts: Adding a new bank account to your

financial

< MANAGE ACCOUNTS

O
=)

po  po

Do

You can
for mBol

to use the service for certain period

Add Account

De-link Account

Enable Account

Disable Account

Note

temporarily disable the account
B transaction if you do not intend

management software or app to track

transactions and balances accurately.
2. De-linking Accounts: Remove a
linked 1Investment account from your
financial management tool 1f you no
longer wish to track its performance
or transactions. De-linking a savings
account that is no longer active or
relevant for your financial planning.
3. Enabling Features: Enabling
automatic transaction categorization
to classify expenses such as
groceries, utilities, or entertainment
automatically. Enabling budget
tracking features to set spending
limits and receive notifications when
nearing or exceeding budgeted amounts.
4_ Disabling Features: Disabling
overdraft protection on a bank account
to avoid overdraft fees and better

manage spending within your means. Disabling
notifications for low-balance alerts i1If you prefer
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to monitor your accounts manually without receiving
constant alerts.

Task: Ask learners to open their mBoB app and add an account if they have any
of the following accounts (Saving Account, Current Account, Overdraft Account,
Recurring Account, and Fixed Account).

Additional resources
e How to Disable Account on mBoB - https://n9.cl/vvimzx
e How to enable Account on mBoB - https:/n9.cl/udewp
o Bank of Bhutan - https://n9.cl/40uyr

Assessment and reporting

1. Ask the following questions to check the learners' understanding of the topic
a. Explain the importance of the transition statement.
b. Why is it important to manage your account in the mBoB?
c. What are some tasks involved in managing accounts?

2. Maintain the record to assess the learner's performance.

Name:

SL# Objectives/task Yes/No

Explain the importance of accurate
1 | record-keeping using journal numbers in

businesses.

> Download the account statements for
record keeping.

3 Identify common services offered by
digital wallets

4 Record recent transactions using their

digital wallets and journal numbers

Page 214 of 275


https://n9.cl/vvmzx
https://n9.cl/udewp
https://n9.cl/40uyr

4.1.5. Graphic Design
(180 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. understand various open-source applications for designing.
2. understand and apply basic skills of graphic design.
3. design banners/pamphlets using online templates.

Learning Experiences

For beginners, learning graphic design is like learning a new skill that opens up a
whole world of creativity and possibilities. It's about experimenting, learning the
basics of design principles like balance, contrast, colours, and alignment, and
practising to improve your skills. With time and practice, individuals will be able
to create beautiful and effective designs that communicate useful messages.

Learning graphic design is crucial for effective communication and brand
representation across various mediums such as social media. From posters, banners
and logos to marketing materials, graphic designers help to promote effective
communication of messages for target audience in today’s visually driven world.

In this lesson, learners will explore a few graphic designing tools including online
platforms and use basic design principles to create attractive posters and banners.

Activity 1: Editing images using GIMP

Explain GIMP image editing tools to the learners and demonstrate basic features
within the GIMP to manipulate images and texts to create a poster. Remind learners
that GIMP is a powerful tool for beginners to learn about graphic design.

GIMP stands for GNU Image Manipulation Program. It°s a
free and open-source raster graphics editor used for
tasks such as photo retouching, image composition, and
image authoring. GIMP provides tools for editing and
enhancing photos, creating original artwork, and
designing graphics for various purposes. It"s available
for multiple operating systems, iIncluding Windows,
macOS, and Linux, making it accessible to a wide range
of users. GIMP 1s often compared to Adobe Photoshop, as
it offers many similar features, although with a
different iInterface and workflow. The software can be
downloaded from https://www.gimp.org/
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Task: Instruct learners to upload an image in GIMP and enhance it to look more
attractive and meaningful by applying basic image enhancement tools and adding
text. Tell them to share their final product with friends through social media for
comments and feedback.

Additional resources
e Web page tutorial on GIMP - https://www.gimp.org/tutorials/
e Video tutorial on GIMP - https://n9.cl/tkovi
e Video tutorial 2 on GIMP - https://n9.cl/b3ir9

Activity 2: Applying design principles to design works in GIMP.

Tell learners that certain principles of graphic design can be applied to make digital
products look attractive and professional. As graphic designers, learning about
design principles is key to enhancing design skills and creating quality products.
Introduces the design principles to learners and helps them to apply relevant
principles in their designs.

Graphic design principles are fundamental guidelines
that govern the creation of visually appealing and
effective designs. These principles help designers
organize elements on a page, create harmony, and
communicate messages. Some of the key graphic design
principles include:

Balance: Balance refers to the distribution of visual
weight 1n a design. It can be symmetrical, where elements
are evenly distributed, or asymmetrical, where different
elements are balanced based on their visual weight.

Page 216 of 275


https://www.gimp.org/tutorials/
https://n9.cl/fkovi
https://n9.cl/b3ir9

Hierarchy: Hierarchy establishes the order of importance
within a design. It guides viewers®™ attention to the
most important elements first and helps create a clear
flow of information.

Contrast: Contrast involves using differences in colour,
size, shape, or texture to make
certain elements stand out. It adds PR
visual interest and helps emphasize 12 8 ot echl Sk
important parts of a design. 7 B

HIERARCHY
[

Emphasis: Emphasis highlights the
most important elements iIn a design
to draw attention and create focal @ >
points. This can be achieved through NEGATIVE DIRECTION
size, colour, position, or contrast. : e

unity: Unity ensures that all
elements iIn a design work together
cohesively. It creates a sense of
harmony and consistency, making the
design feel complete and purposeful.

CONTRAST

Typography: Typography refers to the
style, size, and arrangement of text
in a design. Choosing appropriate fonts and organizing
text effectively can enhance readability and convey the
intended message.

Whitespace: Whitespace, or negative space, IS the empty
space around and between elements in a design. It helps
reduce clutter, improve readability, and create a sense
of balance and sophistication.

Alignment: Alignment 1involves positioning elements
relative to each other to create a sense of order and
structure. Aligning elements along a common axis or edge
helps create a neat and organized layout.

Task: Ask learners to apply different design principles to their digital work on
GIMP. Tell them to share the difference they notice in their design work after
applying design principles.
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Task: Display a popular poster or banner (sample given) shared through social
media and ask learners to identify the design principles applied to the posters. Ask
them to share their observations of what they liked about the poster or how the
poster can be improved further.

Additional resources
e Web page on 7 basic design principles - https://n9.cl/tugSe
e Video on mastering 5 design principles - https://n9.cl/erkry
e Web page on 12 graphic design principles - https:/n9.cl/m2a4zn

Activity 3: Designing posters and banners using online tool (Canva)

Introduce Canva online designing tool to learners and tell them that it helps to easily
design digital products using pre-defined templates. For using Canva, they will
have to create an account and explore different tools to design digital products.
Demonstrate the steps to create a poster using a template and then ask them to create
a poster.

Canva is an online graphic design platform that enables
users to create a wide range of visual content, including
presentations, social media graphics, posters, flyers,
and more. 1t provides a user-friendly interface with
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drag-and-drop fTunctionality, making it accessible to
individuals without extensive design experience.

Canva offers a vast library of pre-designed templates,
stock photos, i1llustrations, icons, and fonts that
users can customize to suit their needs. It also
allows for easy collaboration, with features like
real-time

editing and
commenting,
making 1t
suitable for
teams working
on design
projects
together.

Overall,
Canva is a

popular tool
for creating professional-looking designs quickly and
easily, making i1t a valuable resource for businesses,
educators, marketers, and individuals alike. You can use
the website https://www.canva.com/ to access Canva.

Task: Learners create an account in Canva and explore its different features and
tools.

Task: Learners create a poster or a banner on the topic of their interest using Canva.
Tell them to add images, text, and other elements relevant to their topic.

Task: After the design in Canva has been completed, ask the learner to share their
final product with friends. They may use their social media platform like Facebook
or Telegram to share. Further, allow one or two learners to display their work to the
class and ask other learners to provide comments and feedback to improve the
work.

Additional resources
e Web page on Canva tutorial - https://n9.cl/k6s1w
e Video tutorial for Canva beginners - https://n9.cl/7ads1
e Video on Canva tips and tricks - https://n9.cl/aiyydl
e Web page sharing information on what is Canva and how it works -
https://n9.cl/frf3g
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4.2. COMMUNICATION AND COLLABORATION

The Communication and Collaboration strand prepares learners to work together to
create innovative solutions to real-world problems and communicate their solutions
with others using online platforms. As they carry out their investigations and
projects, they must access, analyse, and use the information they need to complete
the learning tasks. While working through the task, learners build important life
and career skills by learning to manage their time, to become self-directed learners
and to collaborate effectively with others. Using appropriate technology tools to
complete their task, learners discover the most effective and efficient ways to access
and manage the world of digital information that is available.

4.2.1. Google Workspace
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. use Google Workspace for collaboration, including scheduling,
presentations, surveys, teamwork, and map navigation.

Learning Experiences

Google Workspace is a suite of cloud-based productivity and collaboration tools
offered by Google, designed to help teams work together efficiently from
anywhere.

Google Workspace offers numerous benefits for individuals and organizations,
making it a compelling choice for productivity and collaboration. It provides a
seamless and integrated suite of cloud-based applications such as Gmail, Google
Drive, Docs, Sheets, and Meet, enabling users to create, share, and collaborate on
documents, spreadsheets, presentations, and more in real time.

It allows for flexible and remote work arrangements, enabling teams to collaborate
from anywhere with an internet connection, fostering productivity and agility.
Furthermore, Google Workspace offers scalability, allowing organizations to easily
add or remove users, adjust storage, and access regular updates and new features,
ensuring that their productivity tools remain up-to-date and relevant.

Overall, Google Workspace provides a comprehensive and user-friendly platform
for modern work environments, empowering teams to work smarter, faster, and
more collaboratively.

In this lesson, learners will learn how to use Google Workspace for collaboration,
scheduling, presentations, surveys, teamwork, and map navigation.
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Activity 1: Creating a Gmail account to use Google Workspace

Demonstrate the correct procedure to create a Gmail account, compose and send
the message.

Email (electronic mail) Is a way
to send and receive messages
across the Internet. It"s similar
to traditional mail, but 1t also
has some key differences.

Understanding email addresses

To receive emails, you will need
an email account and an email address. Also, 1T you want
to send emails to other people, you will need to obtain
their email addresses. An email account is essential
when utilizing Google Workspace due to 1its core
integration with email services.

Task: Learners create a Gmail account.
Task: Learners compose a message and send it to their friend.
Task: Learners respond to the message received from their friend.

Additional resources
e Video to create a Gmail account - https://n9.cl/akdlyx
e Video to send an email using Gmail - https:/n9.cl/s2h3k

Activity 2: Collaborating on Google Docs to create solutions

Explain how to collaborate on documents in real-time using Google Docs and Show
the learners how to create, edit, and work collaboratively with team members.

Collaboration is crucial in both work | o ;. o
and life as it fosters innovation,
problem-solving, and mutual support,
leading to greater productivity,

LY IV a T

[+

Folder

satisfaction, and success. B Fileupload

Folder upload
Google Docs 1s a collaborative word- S X
processing tool that allows multiple | _ . & >
users to edit documents Sooxiaiiice :
simultaneously, Tfacilitating real- More ,

time collaboration and seamless - -
document sharing.
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Task: Create and share a Google Docs file with learners. Instruct learners to
identify and discuss issues in their community, and collectively write the solutions
to their issues.

Additional resources
e Video on how to collaborate on a Google Doc - https://n9.cl/11t71

Activity 3: Scheduling with Google Calendar

Demonstrate how to use Google Calendar to schedule meetings, events, and
appointments. Show how to create events, set reminders, and manage schedules
effectively.

Google Calendar allows for easy creation and
customization of events, including reminders and
notifications, to ensure timely attendance.

The option to sync = Fetrury 302 B - *
Google Calendar with b oue
other applications,
such as Gmail and . - =
Google Meet, .
streamlines e
communication and . =52
productivity. Whether e

for personal or
professional use,
Google Calendar simplifies scheduling, enhances
efficiency, and helps individuals stay on track with
their commitments.

Task: Learners create a personal schedule for the upcoming week, including work
schedules, home activities, and personal commitments.

Additional resources
e How to create a schedule in Google Calendar - https://n9.cl/i9avu
e How to create Task, Events and Remainder - https://n9.cl/efx9p

Activity 4: Creating a questionnaire using Google form

Explain how Google Forms can be used to create surveys and feedback forms.
Guide learners through the process of creating a new form, adding questions, and
customizing form settings. Discuss the importance of collecting feedback and data
through surveys, and how Google Forms simplifies this process.

Google Forms provides a versatile platform for creating
customizable forms and collecting data efficiently,
making 1t a valuable tool for both personal and
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professional use. Conducting surveys with Google Forms
is invaluable for gathering valuable insights, feedback,
and data from respondents efficiently and effectively.

Google Forms offers different types of questions for
gathering information. This includes:

1.

Mu!tiple ChOice: What is your name?
This type allows
respondents to Your answer

choose one option
from a list of
predefined answers. | Gnyouatend”
It"s great for when | O ves nivethere
you want respondents
to pick a single
answer from a set of

O sorry, cant makeiit

ChO i ces. How many of you are attending?
Checkboxes: WIth | o answer
checkboxes,

respondents can

select mull€i p le What will you be bringing?

Opt i ons from a I i St . Let us know what kind of dish(es) you'll be bringing
It"s useful when you | [ mains

want to allow | 7 sad
respondents TO | [ pessen
choose more than one | ;..
answer . (] sides/Appetizers
Dropdown Menus: | [ oter
Dropdown menus

present a list of options, but the options are hidden
until the respondent clicks on the menu. 1t helps iIn
conserving space on the form, especially 1T there are
many options to choose from.

Short  Answer: Short answer questions allow
respondents to type in a brief response. It"s suitable
for questions where a short, precise answer 1is
expected.

Paragraphs: Paragraph questions are similar to short
answer questions, but they allow respondents to type
longer detailed responses. It"s useful when you need
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respondents to provide a more elaborate answer or
explanation

Additionally, the ability to analyze survey data 1in
real-time through built-in tools and integrations
enhances decision-making and informs strategic planning.

Task: Following the demonstration, instruct the learners to craft a questionnaire
using Google Forms, utilizing the provided sample as a template. Encourage
learners to select appropriate question types for their questionnaire. Once the
questionnaire is created, prompt them to share it with their friends to collect
responses.

Additional resources
« Video on creating survey form in Google Form - https://n9.cl/z57up
e Video on how to use Google Form - https://n9.cl/sxyhri

Activity 4: Navigating on Google Maps

Introduce Google Maps as a tool for navigation, location-based services, and map
visualization.

Demonstrate how to search for locations, get directions, and explore maps using
Google Maps.

Map navigation with Google Maps i1s important in modern
life as i1t provides users with accurate and detailed
geographical information, helping them navigate
unfamiliar locations, plan efficient routes, and locate
points of iInterest with ease.

Overall, the O 2 stops

convenience, :

reliability @ Como House & Garden

and . . .
accessibility B 14mn B 14mn § 27min § 10min & 7 n
of Goog le Maps : ot victoria ~ w STy -

make it an 0 A >
indispensable DT Qe £ B -
tool for 2¢)

ind ! viduals ? Fawkner: Park coinstid O\ 2
businesses, Prahran Mar®x

and emergency )

responders alike, enhancing safety, efficiency, and
convenience In navigating the world around us.

Page 224 of 275


https://n9.cl/z57up
https://n9.cl/sxyhri

Task: Assign each learner or group a specific location to find using Google Maps
(e.g. Docula, Taj Tashi, Paro Taktshang) and ask them to use Google Maps to
search for the assigned locations, view its details, and explore nearby points of
interest.

Task: Provide learners with a list of starting and ending locations for various
destinations (e.g school to the nearest park, home to a popular museum) and let
them use Google Maps to get directions between the provided locations, selecting
the most suitable route based on preferences (e.g., fastest route, avoid highways).

Additional resources
e Video on Google Maps Street View - https://n9.cl/Oncubw

Assessment and reporting

1. Ask questions to check the learners' understanding of the topic.
Why should we learn Gmail?

Why should we use Google Docs?

What are the steps to create an event in Google Calendar?
What are the types of questions Google Forms offers?
What is the purpose of using Google Maps?

opo o

2. Maintain a record of their performance using the following checklist.

Name :

SL# Objectives/Task Yes/No

1 |Create a Gmail account

2 | Send and Respond to the email

Work collaboratively on Google Docs to
Create a document.

4 |Create schedules with Google Calendar.

Conduct a simple survey using Google
Forms.

Locate different places around the globe
using Google Maps.
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4.2.2. Online Communication Tools
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. use online communication tools such as Zoom, Google Meet, and Skype
for video conferencing.

Learning Experiences

Online communication tools are platforms or software applications that allow
people to connect and communicate with each other over the Internet. These tools
enable various forms of communication, such as text messaging, voice calls, and
video conferencing, regardless of the physical distance between users. Examples
include messaging apps like WhatsApp, video conferencing platforms like Zoom
Google Meet, Skype, and social media platforms like Facebook Messenger.

Furthermore, online communication tools promote inclusivity by overcoming
barriers to participation, such as mobility constraints or remote locations. This
allows for broader participation in meetings, discussions, and collaborative efforts,
leading to more diverse perspectives and improved decision-making.

In this lesson, students will delve into the functionalities of online communication
platforms, arrange Zoom sessions, and participate in them.

Activity 1: Engaging in a Zoom session with other CLC learners to discuss
livestock farming

Introduce Zoom, Google Meet and Skype as the various online communication
tools. Demonstrate how to initiate a Zoom meeting and invite learners to join.
Explain the simple steps to join a Zoom meeting, such as clicking on the meeting
link or entering the meeting ID provided. Explain the features of Zoom.

Zoom is known for being easy to use, with great video and
sound quality. It has handy tools like screen
sharing, virtual backgrounds, and meeting
recording. It"s good for big meetings and keeps
things secure with passwords

and encryption. 2] G 9

Google Meet, part of Google | feoun  sech e
Workspace, offers powerful video conferencing B B M
capabilities for seamless collaboration. With
features such as HD video, screen sharing, and
real-time captions, 1t supports productive o B N

Play News Gmail

meetings for teams, clients, or classrooms. Meet Ghat  Contects
Integration with other Google apps simplifies | g2 = %
SChedu' ing and inVites- Drive Calendar Translate
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Skype i1s a communication platform that allows users to connect

with others through voice and video calls,
instant messaging, and file sharing over the
Internet. It enables individuals to communicate
with friends, family, and colleagues regardless
of their location, making it a convenient tool
for both personal and professional use.

Task: Initiate a Zoom meeting and instruct the learners to join Zoom meetings with
other Community Learning Center/s (CLCs). Learners discuss the importance of
livestock farming and its role in the community's economy.

Additional resources
e Video on Scheduling Zoom meeting - https://n9.cl/mvSas
e Video on how to join in Zoom meeting - https://n9.cl/k6bgtq
e Web Page on Zoom - https://n9.cl/adeit
e How to use Google meet - https://n9.cl/6r81p
e How to use Skype - https://n9.cl/wga69

Assessment and reporting

1. Ask the following questions to check the understanding of the learners

1.

What are some examples of online communication tools?

2. What is the purpose of using Zoom?

3. How do you join a Zoom meeting?

4. What is the difference between Zoom and Google Meet?

5. Explain similarities shared by Zoom, Google Meet, and Skype.
2. Maintain a record of their performance using the following checklist.

Name:
SL# Objectives/Task Yes/No
1 Download the Zoom app or access via the
web
> List of commonly used video conferencing

tools like Zoom Google Meets and Skype.

3 |Join Zoom meeting through Zoom ID or link

Toggle audio and video while discussing
on the Zoom platform.

5 |[Participated In Zoom discussions
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4.2.3. Internet Search
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. execute targeted searches to access the most relevant and suitable data,
information and content.

Learning Experiences

In today's digital world, finding information from the internet has become easier
than ever before. With just a few keystrokes or taps, information on various topics
can be accessed. However, it's essential to know how to search effectively. Search
techniques are the tools and strategies used to locate relevant information
efficiently. Effective search techniques not only save time but also enhance
productivity and decision-making across various domains.

In this lesson, the learners will learn some effective search strategies using search
engines to get the most relevant and suitable data from the internet.

Activity 1: Exploring information on global warming using different search
methods

Explain the concepts of search engines and introduce popular search engines such
as Google and Bing. Demonstrate how to navigate and utilize search features on
each platform. Discuss some search strategies to enhance their search queries.

A search engine iIs a software program that helps people find
the information they are looking for online.

Google Search i1s a powerful web search engine
G I developed by Google. It"s designed to help

O 9 e users find information on the internet quickly
and efficiently.

Bing is a search engine, like Google, where you can look for
things on the internet. It helps you find websites, pictures,
videos, news, and other information online.
Bing offers features to make searching

o easier, like suggestions as you type,
L Bing

filters for image searches, and updates on
current news. It"s made by Microsoft, so
it works well with other Microsoft products
and can be used on different devices like computers and
smartphones.

Page 228 of 275



Some of the search strategies are:

1. Vary Your Search Engine Google Search Tips
2. Use Specific Keywords ﬁ 1.flletype
3. Simplify Your Search Terms - 2.use of +
4. Use Quotation Marks o, Ssite:

5. Remove Unhelpful Words =.wildcard(*)
6. Refine Your Search Using Operators i

7. Avoid Search Pitfalls

Task: Instruct learners to utilize diverse search strategies to find information on
global warming. Collaboratively explore and share effective ways to reduce global
warming.

Additional resources
e Video on how to search by image - https://n9.cl/phpn44
e Video on how to search by voice - https://n9.cl/023mz
e Website on 7 ways to find what you want - https://n9.cl/qtn9s
e Video on advanced search techniques - https://n9.cl/mp683
e Video on some google search tips and tricks - https://n9.cl/elurs

Assessment and reporting

1. Evaluate learners' understanding and application of search techniques through
observation during hands-on practice.
2. Ask questions to check the learners' understanding of the topic.
1. What do you understand about search engines?
What are the examples of search engines?
3. How has the rise of voice search technology impacted internet search
behavior?
4. What are some common search techniques you can apply to search
information?
3. Maintain a record of their performance using the checklist.

Name:

SL# Objectives/Task Yes/No

1 [Open and search information by typing text.

5 Navigate and utilize search features inside
the search engine.

3 | Search information using search by voice

4 | Search any image using Google Lens

5 | Apply advanced search techniques

Page 229 of 275


https://n9.cl/phpn44
https://n9.cl/023mz
https://n9.cl/qtn9s
https://n9.cl/mp683
https://n9.cl/elurs

4.2.4. Social Media
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. customize pages on various social media platforms incorporating content
like images and videos using available editing features.

Learning Experiences

Social media platforms have become integral parts of modern digital
communication, offering diverse avenues for individuals and businesses to connect,
share content, and engage with audiences worldwide.

Facebook, the largest platform, provides a broad range of features including
profiles, groups, and pages, catering to personal connections, community building,
and marketing efforts.YouTube, a video-sharing platform, enables creators to
produce and distribute content across various genres, from educational tutorials to
entertainment. Snapchat and TikTok offer ephemeral and short-form content
respectively, appealing to younger demographics with their emphasis on creativity
and spontaneity. Each platform has its unique features and audience demographics,
providing users with diverse options for communication, expression, and
engagement in the digital sphere.

We create pages on social media platforms to establish a digital presence for
individuals, businesses, organizations, and communities. These pages serve as
virtual hubs where users can share information, updates, and content with their
audience. For businesses and organizations, social media pages provide
opportunities to showcase products or services, engage with customers, and build
brand awareness. Individuals can use social media pages to connect with friends
and family, share personal updates, and express themselves creatively.

Overall, creating pages on social media platforms allows users to cultivate an online
presence, connect with others, and leverage the platform's features for various
personal, professional, and promotional purposes.

Activity: Creating a Facebook page

Define a Facebook page, discuss its customization options, and provide a step-by-
step demonstration on how to create one using the following tutorial -
https://n9.cl/2b4sv7

A Facebook page is a dedicated online presence created
within the Facebook platform  for individuals,
businesses, organizations, or public figures to
represent themselves, their brand, or their cause. It
serves as a customizable profile that allows users to
share iInformation, engage with followers through posts
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and comments, promote events or products, and build a
community of followers.

@ following  Q Search

Intro Featured

Official page of the Ministry of Education and Skills Development
Royal Government of Bhutan.

@ Page - Government organisation
& Thimphu, Bhutan

ation.govbt

() S A S
‘;'0‘)/':19.

See All Photos y
@m e0883@28¢

Customizing social media pages involves utilizing the
available editing features to tailor the appearance and
content of the page to align with the user"s goals and
preferences.

Photos

Firstly, users can customize their profile by uploading
a profile picture and cover photo that represents their
identity or brand effectively. Then, users can
personalize the page®s bio or about section to provide
relevant information and attract visitors.

Additionally, users can curate the page®s content by
posting Images, videos, and text updates that resonate
with their audience and —convey thelr message
effectively. Utilizing features such as hashtags, tags,
and location settings can further enhance the visibility
and engagement of the content.

Task: Ask learners to create a Facebook page for their community and let them do
the necessary customization.

Additional resources
e Video on how to make a Facebook page - https://n9.cl/z5r91

Assessment and reporting

1. Observe the learner while customizing their page on social media and provide
feedback to improve their skills.
2. Ask questions to check the learners' understanding of the topic.
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What are the steps to create a Facebook page?

What’s the difference between a Facebook Page and a Group?
How can you secure a custom username for the Page?

Where did the “Suggest to Friends” feature go?

How do you get more fans (likes) for a Page?

o0 o

3. Maintain a record of their performance using the following checklist.

Name:

SL# Objectives/task Yes/No

1 |Create a Facebook page.

2 |Upload the profile or cover picture.

Post a video or picture relevant to their
scenario

4.2.5. Government to Citizen Services (G2C)
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:

1. avail government-to-citizen (G2C) services.

2. effectively track applications, extract pertinent information, and navigate
related procedures.

3. comprehend and apply the concept of National Digital Identity for secure
online interactions.

4. explain the G2C payment aggregator and its role in facilitating
government payments.

Learning Experiences

Understanding e-governance is crucial in today's digital age, as it fundamentally
transforms the way governments interact with citizens and deliver services. It
empowers citizens by providing easier access to government information and
services, promoting transparency, accountability, and citizen engagement.
Additionally, e-governance enhances government efficiency through streamlined
processes, reducing bureaucratic hurdles and costs. By embracing e-governance,
individuals can actively participate in governance processes, contribute to decision-
making, and hold governments accountable.

Moreover, knowledge of e-governance enables individuals to navigate digital
platforms effectively, ensuring they can fully utilize the benefits of online
government services and participate meaningfully in shaping public policies.
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Ultimately, understanding e-governance is essential for fostering more responsive,
inclusive, and efficient governance systems that meet the evolving needs of society
in the digital era.

In this lesson, Learners are introduced to the concept of government-to-citizen
(G2C) services in Bhutan and learn about the benefits of using online government
services. They are guided through registering and signing in to the Citizen Service
portal using their Citizen Identity Card (CID) numbers. Learners explore the
various services available in the Citizen Service portal and learn how to access
government services online. They also learn how to check their household member
information using the Census service in the Citizen Service portal.

Activity 1: Downloading and registering with the NDI app on a smartphone.

Explain the concept of NDI for secure online interactions while availing G2C
service. Demonstrate how to register in NDI app on their smartphone.

Identity i1s a fundamental requirement for the delivery
of any public/private services fTor all Bhutanese
residents.

The NDI 1s a mobile wallet
(Mobile Application) that allows
users to store verifiable
credentials (VC) and share those
credentials to authenticate
themselves while accessing
various government and business
services online. The user has
full control over their VCs.

With NDI, users will be able to
onboard the foundational
credential, which can be used on 15 online services. The
sharing of credentials from NDI wallet replaces the
system-based credentials requirements.

The following are the benefits of the NDI

1. Easy to access public service without having to
remember any passwords

2. It provides data security and privacy

3. It offers seamless customer experiences

4_ 1t provides wusers with the right to share
credentials on a need-to-know basis

5. 1t i1s secure, scalable, and easily accessible
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6. It can authenticate and verify the user's
credentials
7. Users can hold control over their data

Task: Direct learners to download, install, and complete registration for the NDI
app on their smartphones.

Additional resources
e Video on NDI https://www.youtube.com/watch?v=o0zguZzjk0-A &t=2s

Activity 2: Applying security clearance through G2C services
Explain the importance of G2C services and show how to avail the services.

G2C refers to "Government-to-Citizen" services. G2C
initiatives involve the delivery of government services
and information to citizens through digital platforms,
aiming to enhance efficiency, accessibility, and
transparency iIn governance. These services are typically
provided through various online channels such as
government websites, mobile applications, and other
digital platforms.

The Royal Government of Bhutan took a major reform in
public service delivery. With the formalization of the
e-governance policy, the government 1Is mandated to
automate all public services and ensure that these
services are provided online. Today there are 160 G2C
services of various service agencies that can be availed
online. These G2C services can be accessed through:
www . citizenservices.gov.bt

Click to login as
citizen to avail the service

P TRS———
Track your application

LIFE EVENTS

OR

) Login with Bhutan NDI

Click to Login as
executing agency/official

Agency Login

L
= v
3
3
s
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Task: Learners apply for security clearance through G2C service

Additional resources

Video on how to use the Bhutan NDI App to avail G2C services
https://www.youtube.com/@BhutanNDI

Assessment and reporting

1. Assess learners based on their ability to apply for a security clearance through
G2C and provide feedback to improve their skills.
2. Ask questions to check the learners' understanding of the topic

a.
b.
C.

d.

What does the NDI stand for? Mention steps to download and register.
What are the benefits of availing NDI?

What does the acronym "G2C" stand for and what are services you can
avail from it?

How can you apply for a security clearance through G2C service?
Mention the steps.

3. Maintain the record to assess the learner's performance

Name:
SL# Objectives/task Yes/No
1 Download and register NDI on their
smartphone.
2 | Explain benefits of availing NDI.
3 |[Availl G2C services.
4 Apply for security clearance through G2C

services.
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4.2.6. Education Management Information System (EMIS)
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. use the Education portal to apply for admission in various classes and
schools and view the Progress Reports of the Students.

Learning Experiences

EMIS stands for “Education Management Information System”. An Education
Management Information System (EMIS) is defined as a system that provides
systematic, quality education data in a structured environment that supports and
enables the utilization of the information.

The EMIS’s main aim is to provide information for evidence-based decision-
making, planning and policy formulation for an effective education system, thus
contributing to the end goal of quality education for all learners.

In this lesson, learners will learn how to navigate to the EMIS portal and apply for
the admission of their child to various schools in Bhutan. They will also learn how
to view their child's progress report.

Activity: Accessing progress report through EMIS portal

Demonstrate the process of Navigating EMIS Portal to apply for admission and
view the progress report of the students.

Register - For students without student code

IT your child has not enrolled in any ECCD Centers or
schools before (students without a student code),
parents must create a user account iIn the portal using
an email address, and the password will be sent to the
registered email address.

After successful registration, parents can log in to
their account and click on "Registration Details"™ to add
student details. For Bhutanese students, enter the CID
to fetch all details, except the present address, which
should be updated by parents. If the CID 1is under
process, parents need to manually enter the correct
student and parent details. Make sure all required
fields are filled iIn.
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After successful registration, you can apply to schools
of your choice.

STEPS TO REGISTER AN ACCOUNT IN THE PORTAL
ACCESS TO EMIS PORTAL

1. Go to your browser tab and enter the URL as follows;
https://portal _education.gov.bt/

2.You will see the landing page of the EMIS Portal.

3.0n the top right-hand corner of the page, there
will be two links: Register & Login

To register for an account, click on “Register” and you
will be redirected to the registration page. You will
see the options for new registration:

e User account for admission

e User account for vacancy application

Parent for New Admission

For a parent who wishes to apply for admission online,
choose the option “New Admission”. Upon selecting this
option, you will be asked to fill in the Tfollowing
details:

. Student Name

- Mobile Number

. Email

. Password

A WNPF

After Tilling 1In the details,
Ministry of Education & sklis | click on “Register”. An email with
Development a password will be sent to your
registered email. You will then
be able to 1log 1iIn using the
Hemeane credentials sent by the email.
((Enter your usermame | | Please note that parents” details
will be deleted after 6 months.

[ : J Existing Students

They can directly log i1n with
e peene: | Student  code,  username=student
code and default password:

passOrda21

€Back to Home

Password
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View the Progress Reports of the Students.

€ EMis PORTAL =

Announcement

B

Admission Window: For Classes I-XIl (except VIl and IX): January 1t to January 31st. For Classes Vil and IX: Students seeking t

Dashboard

User Profile

Academic Result

immediately after the result dectaration. For Class XI: Admission will open separately, and notification will be provided on the E!

Apply to Schools (Other
than CLXI Admission)

applications for Class XI admission must be submitted through the portal. Required Documents: Academic Results Signed by Pr}
Parents/Guardian's Concern Letter or Transfer Order. For more details please visit:

X1 Admission (Private &
Rigzhung)

X1 Admission
(Government Schools - within

Admission Details

Dzongkhag/Thromde)

XI Admission
(Government Schools - outside

Admission window is opened for
Class V1 1o IX from Date 2024-
02-02 to 2024-02-10 [Note that

this excludes transfer for

Dzongkhag/Thromde)

Admission School Student
Dzongkhag/Thromde Class Decision Decision U
EMPTY  EMPTY EMPTY EMPTY EMPTY EMPTY

Change Password

Sign out

For a parent who wishes to view the progress report of
their child, choose the option “Academic Result”.

Upon selecting this option,
details of your child.
academic year and term.

Basic Details

see the basic
down and choose the

you will
Scroll

CID No/Reference : 10713002971 Name of Student : Pema Choden Gender : Female

Student Code: 201.00126.13.0016 Date of Birth : 2007-01-17 Academic Year : 2024

Class: XI Section : B Stream : Science

Dzongkhag/Thromde: Paro Gewog : Dopshari School: Shari

Level : Higher Secondary School Sehool Type : Public School

A Information!
Congratulations! Your result has been successfully published

cademic Year:* Term:*

2022 v Term 1 -

A Information!

(The Results from the portal are only for your information. Any print out of the result will not be considered as an official result of the student )

Result Details

Continuous Assessment

Written Exam

1 Mathematics 12/0 207/0 3270/0

2 English 104/0 2346/0 3386/0

Task: Learners check their child's academic results through the EMIS portal. Use
the link https://portal.education.gov.bt/
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Assessment and reporting

1. Observe the learners while navigating through EMIS portal and provide
feedback to improve their skills to use it.

2. Ask the following questions to check learners’ understanding of EMIS.
a. What does EMIS stand for?
b. What is the main purpose of EMIS?
c. How can you view your child’s results through the EMIS portal? Mention
the steps.

3. Maintain a record of their understanding using the following checklist.

Name:

Si# Objectives/task Yes/No

1 |Register and sign into the EMIS portal.

2 |View the progress report of their child.

3 |[Apply transfer using the portal.
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4.3. SAFETY AND ETHICS

The Safety and Ethics strand encourages learners to become responsible digital
citizens. Digital citizenship relates to the responsible, ethical and safe use of ICT
by students as a member of a connected global 21st century society. This strand
prepares learners to evaluate the various positive and negative impacts of computers
on society and demonstrate an understanding of ethical, cultural and societal issues
related to technology. Learners practise responsible use of technology systems and
information and develop positive attitudes towards technology uses that support
lifelong learning.

4.3.1. Data Backup
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. establish and manage routine data backup procedures, including
configuring data recovery and backup points.

Learning Experiences
Data backup is the process of creating duplicate copies of important files and
storing them in a separate location to protect against data loss.

Computers need to back up important files and documents regularly. It protects the
data from being lost for various reasons, such as hardware failure, malware attacks,
accidental deletion, or system crashes. Computer users can access their valuable
data even if unforeseen circumstances occur by doing this.

Data recovery and backup are important for recovering data that is lost or corrupted
because of unexpected events or disasters. They help maintain the continuity of
operations by preventing data loss from disrupting the system's functionality. Data
recovery and backup ensure that valuable information can be efficiently accessed
and recovered when needed.

In this lesson, the learners will learn how to back up and restore data, and give them
hands-on practice with common data recovery techniques. They will appreciate the
significance of data recovery and acquire vital skills for handling data loss
scenarios.

Activity 1: Backing up Data and files

Explain the concept of data backup and methods of data backup like local backup
and cloud backup. Explain the importance of data backup and demonstrate how to
perform different data backups.

Data backup refers to the process of creating copies of
important digital data and storing them iIn a secure
location separate from the original data source. The
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primary purpose of data backup i1s to protect against

data

loss due to various reasons such as hardware

Tfailure, accidental deletion, theft, natural disasters,
or cyberattacks.

Some
1.

methods and technologies used for data backup are

Local Backup: This involves storing backup copies
of data on physical storage devices such as
external hard drives, USB flash drives, or network-
attached storage (NAS) devices. Local backups
provide quick access to data but may be susceptible
to the same risks as the original data i1t they are
stored in the same location.

Cloud Backup: Cloud backup involves storing backup
copies of data on remote servers hosted by a third-
party provider. Users can upload their data to the
cloud via the Internet, and the provider manages
the storage infrastructure and ensures data
security and availability. Cloud backup offers
scalability, accessibility from anywhere with an
internet connection, and protection against on-site
disasters.

Introduce about 3-2-1 backup rule, which is a widely recommended strategy for
data protection and disaster recovery.

Task: Learners back up their files, images and videos, to perform a local data
backup by storing backup copies of data on physical storage devices such as
external hard drives and USB flash drives.
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Additional resources
e Video on what is Data Backup - https://n9.cl/ktcay
e Website on backing up files - https:/n9.cl/4plcr
e Website on 3-2-1 backup rule - https:/n9.cl/heg89

Activity 2: Retrieving Lost Data

Explain the concept of data recovery and its common data recovery methods,
including restoring from backup, and using data recovery software to retrieve lost
or corrupted data. Demonstrate steps to set back up and restore files with file
history.

Data recovery 1is the process of retrieving lost,
corrupted, or accidentally deleted data from storage
devices such as hard drives, solid-state drives (SSDs),
memory cards, and USB drives. The goal of data recovery
iIs to recover as much usable data as possible, ensuring
that valuable iInformation 1iIs not permanently lost.
Common data recovery methods are:

1. File System Recovery: Restoring files from
corrupted or damaged file systems by repairing the
file system structure.

2. Deleted File Recovery: Recovering files that have
been accidentally deleted from storage devices.

3. Partition Recovery: Retrieving data from lost or
damaged disk partitions.

Task: Learners restore the deleted files on their computer and see if it's there or
not.

Additional resources
e Video on how to set file backup restore history - https://n9.cl/o34wf
e Website on how to back up and restore data - https://n9.cl/v3b1{9
e Video on how to create full back up in window 11 - https://n9.cl/rm{8j
e Video on how to back up and restore a file using WonderShare software -
https://n9.cl/p3dro6

Assessment and reporting

1. Observe the learner while performing the steps to back up their data and
provide feedback to improve their skills.
2. Ask questions to check the learners' understanding of the topic.
a. What is Data backup?
b. Why should we back up our data?
c. When should we restore our backup files?
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d. What have you understood by 3-2-1 backup rule?
e. What is the process for restoring data?
f. How will backup and restoration processes be documented?

3. Maintain a record of learners’ understanding using the following checklist.

Name:

SL# Objectives/task Yes/No

1 | Explain data backup with examples.

2 | Explain the importance of data backup.

3 | Explain 3-2-1 backup rule.

Apply data recovery procedures to recover
lost/deleted data.

4.3.2. Privacy Setting
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. explore the implementation of privacy settings on digital devices and
platforms.
2. use two-factor authentication for added security.

Learning Experiences

Privacy settings on digital devices and platforms play a crucial role in safeguarding
users' personal information and maintaining control over their online presence.
These settings allow individuals to manage who can access their data, how it is
shared, and what information is visible to others.

Setting up a device lock, also known as a password or PIN, on a desktop or laptop
computer is a fundamental step in securing your device and protecting your
personal information.

Two-factor authentication is like having an extra lock on your door to keep your
home safe. Which makes it much harder for hackers to break into your accounts,
keeping your personal information safer and giving you more peace of mind. It's an
extra layer of protection that's easy to set up and worth using to keep your digital
life secure.

In this lesson, the learners will learn how to set privacy settings on digital devices,
and digital platforms and set two-factor authentication to safeguard their data and
information.
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Activity 1: Applying Privacy Settings on Digital Devices

Explain the concept and importance of setting privacy on digital devices like
computers, tabs, laptops, and smartphones. Demonstrate the steps to set up a device
lock, such as a PIN, password, pattern, or fingerprint, to add an extra layer of
security to the device.

Privacy settings on digital devices refer to the
customizable options  that
allow users to control and
manage the level of privacy
and security for their
personal information and
data.

These settings enable users to
specify who can access their
data, how much information is shared with others, and
what permissions are granted to apps and services
installed on their devices.

Task: Learners set up a lock for the computer by adding or changing PIN or
password.

Task: Learners try the same procedure with their mobile devices.

Additional resources
e Video on how to set password - https://n9.cl/cacn4
e Video on how to set screen lock with pattern on a mobile phone -
https://n9.cl/1060q
e Website on how to lock window PC - https://rb.gy/jw2xef

Activity 2: Managing Privacy settings on digital platforms

Explain the importance of privacy settings in
protecting personal information online.
Provide an overview of popular digital
platforms known for their privacy settings,
such as social media sites (Facebook,
telegram, WeChat). Encourage participants to
explore the privacy settings on their used
platform, discussing the options available and
how they can be customized.
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Privacy settings play a vital role in protecting users”
personal i1nformation, preserving online reputation,
maintaining confidentiality,
Q@ Loca preventing harassment,
enhancing data security,

aw Seshios ~ | complying with regulations,
B eip & Support ~ and empowering users to
control their online privacy.
o Settings & Privacy v | By leveraging privacy
settings effectively, users
] Log Out

can enjoy a safer, more
5 & 2 ©® 2o = | secure, and more respectful
digital experience.

Task: Learner’s log into their accounts on the digital platforms (Facebook,
telegram, WeChat) they use most frequently with mobile or computer. Guide them
through the process of accessing and adjusting privacy settings based on their
preferences.

Additional Resources
e Video on how to change your privacy and security settings on Facebook -
https://n9.cl/yndhe2
e Video on setting Facebook Privacy - https://n9.cl/28abj
e Video on Telegram privacy settings - https://n9.cl/80302
e Video on WeChat privacy settings - https://n9.cl/kcmolh

Activity 3: Settings Two-factor authentication on Facebook account

Explain the meaning of Two-factor (2FA) authentication and its importance for
securing online accounts. Demonstrate how to enable two-factor authentication
using different methods, highlighting the steps involved and any additional security
measures.

Two-factor authentication (2FA) i1s a security process in
which a user provides two different authentication
factors to verify their 1i1dentity. These Tfactors
typically fall into one of three categories:

a. Knowledge Factor: Something the user knows, such as
a password, PIN, or security question.

b. Possession Factor: Something the user has, such as
a smartphone, token, or smart card.

c. Inherence Factor: Something the user is, such as
biometric data (fingerprint, facial recognition,
Iris scan).
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Task: Learners set up 2FA on their Facebook account and provide guidance and support
as needed during the setup process.

Additional resources
¢ Video on what is Two-factor authentication - https:/n9.cl/elqdv
e Video on How To Set Up Two-Factor Authentication On Facebook -
https://n9.cl/hck8ax

e Video on how to enable two-factor authentication on Gmail - https://n9.cl/6ictc

Assessment and reporting

1. Evaluate learners' understanding and application of privacy settings on digital
devices, and platforms and setting Two-factor authentication through observation
during hands-on practice.

2. Ask questions to check the learners' understanding of the topic.

a. What are privacy settings, and why are they important on digital devices?

b. How can privacy settings help prevent unauthorized access to digital devices and
accounts?

c. How can users adjust privacy settings to control who can see their personal
information on social media platforms?

d. Can privacy settings on digital platforms be adjusted for individual posts or
content, or are they applied globally to the user's account?

e. Can users adjust privacy settings to restrict who can contact them or send them
messages on digital platforms?

f.  What is two-factor authentication (2FA), and why is it important for online
security?

g. How does two-factor authentication contribute to compliance with data
protection regulations and standards?

3. Maintain a record of their performance using the checklist.

Name:

SL# Objectives/Task Yes/No

Set up a device lock by setting a PIN,
1 |password, pattern, or fingerprint for a
computer or mobile device.

Set up privacy setting for Facebook

Set up privacy setting for telegram

Set up privacy setting for WeChat

a| b ON

Set up Two-factor authentication on Facebook

6 | Set up Two-factor authentication on Gmail
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4.3.3. Fake News
(60 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. evaluate information to identify potential fake news in the digital sphere.
2. employ strategies to access and retrieve data, content, and information
from online sources.

Learning Experiences

Fake news is false information deliberately created to deceive readers, viewers, or
listeners, often for political or financial gain. It can take many forms, such as
fabricated stories, manipulated images or videos, and misleading headlines. Fake
news spreads rapidly through social media and other online platforms, often
exploiting people's emotions or preconceived beliefs. It undermines trust in reliable
sources of information and can have serious consequences, influencing public
opinion, shaping political discourse, and even inciting violence. Learning to
identify and critically evaluate news sources is essential in navigating today's media
landscape.

Besides using social media for connecting with people around the world, it can also
be used to search and retrieve information in the form of images, videos, and many
others. Accessing and retrieving data, content, and information from social media
involves employing various strategies to gather valuable insights for research,
analysis, marketing, and other purposes.

In this lesson, the learners will learn some methods to identify fake news being
spread through various media or social media and perform various searches and
saves.

Activity 1: Evaluating fake news

Explain the concept of fake news, its repercussions, and the necessity of being adept
at identifying and critically assessing sources. Discuss methods for detecting fake
news circulated through various media and social platforms (including Facebook,
Telegram, and WeChat, among others).

Fake news refers to false or misleading information
presented as genuine news. It can be found In newspapers,
on websites, or even shared on social media. Fake news
can confuse, spread false i1deas, and make i1t hard for
people to know what®"s going on.

Some things that make a news story fake include:
e« unverifiable information
e pieces written by non-experts
e« Information not found on other sites
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« iInformation that comes from a fake site
e stories that appeal to emotions instead of
stating facts

Fake news has real-world consequences, and
understanding them is crucial.

1.

Misinformation Spreads Rapidly: Fake news can spread
quickly through social media and other channels. It
can reach a wide audience, leading to confusion and
panic.

Public Health Impact: During crises, like the current
pandemic, fake news can be dangerous. Misinformation
about treatments, vaccines, oOr preventive measures
can harm public health.

Erosion of Trust: Repeated exposure to fake news
erodes trust 1in reliable sources. People become
skeptical of legitimate news, making it harder to
distinguish fact from fiction.

Social Unrest: False stories can incite anger, fear,
or hatred. They contribute to social divisions and
can even lead to violence.

Political Influence: Fake news can sway opinions,
influence elections, and shape public discourse. It’s
a powerful tool i1n the wrong hands.

Challenges for Fact-Checking: Debunking fake news is
essential, but 1t’s challenging. Some people continue
to believe fTalse information even after iIt’s
corrected.

Evaluation criteria to spot fake news:

HOW TO SP T FAKE NEWS

o get cic

AUTHOR SUPPORTING SOURCES?
theauthor,Are  Click on those links. Determine if the
info given actually supports the story.

IS IT A JOKE?
iitis too jght be satire.

CHECK YOUR BIASES ASK THE ERTS
Consider i your own befefs could Aska Wbraran, or consulta
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Task: Learners share their experiences on how they have come across some fake
news through various media and how they could spot it.

Task: Provide learners with a set of fabricated news articles, covering a range of
topics, from politics and science to entertainment and health in groups or
individuals, and instruct them to analyze the content, assess the credibility of the
source, fact-check the claims made, and look for any signs of bias or manipulation.

Additional resources

o Website on ways to spot fake news on social media - https://n9.cl/03yxd

e Video on how to avoid fake news on social media - https://n9.cl/132h6

e Video on 5 ways to spot fake news - https://n9.cl/o4kpy

e Video on fact-check: fighting back against fake news - https://n9.cl/115¢j4

Activity 2: Accessing information and data on social media

Discuss different types of searches done in the various social media platforms.
Demonstrate the steps on how to open different social media, perform searches for
the details or any information required, and retrieve it.

Various types of searches are conducted on social
media platforms to find specific information or

content. These include

1.

Keyword  Searches: Users input 2 0 @@o
specific words or phrases to find

relevant posts, profiles, or
discussions.

Hashtag Searches: Users search for
posts or content associated with
specific hashtags to discover
trending topics or join
conversations.

User Searches: Users search for other users or
profiles by entering theilr names, usernames, or email
addresses.

Location Searches: Users search for posts or content
tagged with specific locations to explore local
events, businesses, or discussions.

Content Type Searches: Users search for specific types
of content, such as 1iImages, videos, articles, or
links.

Topic Searches: Users search for content related to
particular topics of interest, such as technology,
fashion, or sports.
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7. Advanced Searches: Some social media platforms offer
advanced search options, allowing users to refine
their searches by date, language, sentiment, or other
criteria.

Task: Provide an open discussion on what different social media they actively use
and for what purpose they usually avail it.

Task: Learners open any social media they frequently use and perform a search to
see the details.

Task: Learners open any social media they frequently use, perform any search
like images, or video, and save in their systems (computers or mobiles).

Additional resources
e Website on how to search something on Facebook - https://n9.cl/q3hyr
e Video on how to search video on YouTube - https://n9.cl/1zlgd

Assessment and reporting

1. Assess learners’ ability to identify fake news using evaluation criteria, and
their ability to search, access, and retrieve information from various social
media.

2. Ask questions to check the learners' understanding of the topic.

a. What is fake news, and why is it a significant concern in today's society?

b. What role do social media platforms play in the spread of fake news, and
how can users identify and combat misinformation online?

c. How do fact-check organizations and initiatives contribute to the fight
against fake news?

d. How can education and media literacy programs help individuals
become more discerning consumers of news and information in the
digital age?

e. Do you think you can perform searches on social media? If yes, mention
the steps to search for details about your best friend and save the photo.
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3. Maintain a record of their performance using the following checklist.

Name:

SL# Objectives/task Yes/No

1 |Explain the meaning of fake news

Explain any evaluation criteria to spot fake
news

3 | Spot fake news using evaluation criteria

Perform any search, access and retrieve
information from social media.

4.3.4. Online Security
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. understand the safety measures while accessing wireless networks.
2. evaluate the information, data, and content in the digital environment.

Learning Experiences

In today's interconnected world, online security is paramount as individuals and
organizations increasingly rely on digital networks for communication,
transactions, and information sharing. Accessing wireless networks, while
convenient, exposes users to various risks, including data interception,
unauthorized access, and cyberattacks. Hackers and malicious actors can exploit
vulnerabilities in wireless networks to intercept sensitive information, such as
passwords, financial data, and personal details, posing significant threats to privacy
and security.

Therefore, individuals and organizations need to adopt proactive safety measures
to safeguard their personal information and data when accessing wireless networks.
This includes using encrypted connections, avoiding public Wi-Fi networks,
regularly updating security settings and software, and enabling two-factor
authentication. By prioritizing online security and safety measures, users can
mitigate the risks associated with accessing wireless networks and protect
themselves from potential cyber threats.

Evaluating information, data, and content in the digital environment is crucial to
discerning reliability, accuracy, and relevance, enabling informed decision-making
and mitigating the spread of misinformation and fake news.
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In this lesson, learners will understand and practice various safety measures to
protect personal information and data while using wireless networks.

Activity 1: Understanding the safety measures while accessing wireless
networks

Discuss each safety measure, highlighting its importance and how it contributes to
protecting personal information and data.

When accessing wireless networks, 1t"s essential to take
appropriate safety measures to protect your personal and
sensitive information from potential security threats.
Here are some safety measures to consider:

1.

Use Secure Networks: Connect
only to trusted and secure
wireless networks, such as
those with WPA2 or WPA3
encryption.

Enable Network  Encryption:
Ensure that your wireless
router or access point is
configured to use encryption,
such as WPA2 or WPA3, to
encrypt data transmitted over
the network.

Change Default Settings: Change the default settings
and passwords for your wireless router or access point
to prevent unauthorized access. Use strong, unique
passwords that include a combination of letters,
numbers, and special characters.

Update Firmware Regularly: Keep your wireless
router®s firmware up to date by installing updates
and security patches provided by the manufacturer.
Enable Network Security Features: Enable additional
network security features offered by your wireless
router or access point, such as firewall protection,
intrusion detection, and MAC address fTiltering, to
enhance network security and prevent unauthorized
access.

Be Cautious of Public Wi-Fi: Exercise caution when
connecting to public Wi-Fi1 networks, such as those iIn
coffee shops, ailrports, or hotels. Avoid accessing
sensitive information or conducting financial
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transactions on public Wi-Fi networks, as they may be
less secure and susceptible to hacking.

7. Use Two-Factor Authentication: Enable two-factor
authentication for accessing your wireless router”s
administration 1interface, i1f supported. Two-factor
authentication adds an extra layer of security by
requiring a second form of verification, such as a
code sent to your mobile device.

8. Monitor Network Activity: Regularly monitor your
wireless network  for suspicious activity or
unauthorized devices connected to the network. Use
network monitoring tools and security software to
detect and respond to potential security threats.

Task: Learners engage in discussions in pairs about safety measures when
accessing wireless networks, and then designate one member from each pair to
share their findings with the class.

Additional resources
e Video on Ways to Stay Safe on Public Wi-Fi - https://n9.cl/sxf6n
e Video on Being safe on the Internet - https://n9.cl/pived

Activity 2: Evaluating online information

Explain the concept of using different criteria to evaluate information and data
content while accessing online. Discuss its importance to ensure accuracy,
reliability, and relevance.

pifaatiaaan

The following are the criteria to  [FREEEAUREREERERERE
evaluate online information. :

1. Source Credibility: Assess the
credibility of the source
providing the information. Look
for reputable websites, official
publications, and expert
opinions. Be cautious of sources
with biases, lack of authority,
or dubious intentions.

2. Fact-Checking: Verify facts using reliable fact-
checking websites or cross-referencing multiple
sources. Misinformation spreads easily online, so
always double-check before accepting information as
true.

3. Context and Relevance: Understand the context in
which the information i1s presented. Consider the

Page 253 of 275


https://n9.cl/sxf6n
https://n9.cl/pivcd

purpose, audience, and timing. Evaluate whether the
data 1s relevant to your specific needs or research.
Data Quality: Scrutinize the quality of data. Is it
up-to-date, accurate, and comprehensive? Be aware of
data manipulation, iIncomplete datasets, or outdated
statistics.

Bias and Objectivity: Recognize any biases in the
content. Is it balanced, or does 1t favor a particular
viewpoint? Seek objective iInformation that presents
multiple perspectives.

Task: Learners open any websites (kuenselonline, BBS, BBC) and read articles
or pages inside them. Let them evaluate the page based on the evaluation criteria.

Additional resources

e Video on judging online information - https://n9.cl/o8gsd
e Website on evaluating website - https:/n9.cl/ht2ubg

Assessment and reporting

1.

2.

3.

Provide guidance and support as needed, encouraging learners to apply the
concepts learned during the lesson.

Ask questions to check the learners' understanding of the topic.

a. What constitutes a strong password for securing my wireless network?

b. What is data encryption, and why is it important for wireless networks?
c. What are the different methods of implementing data encryption?

d. What are the evaluation criteria to evaluate the information online?

Maintain a record of their performance using the checklist.

Name:

SL# Objectives/Task Yes/No

1 | Explain some safety measures for accessing
Wi-Fi.

2 | Connect the device to the Wi-Fi network

3 |Explain some evaluation criteria for

evaluating information online.

4 |Apply evaluation criteria while accessing

any online information or data.
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4.3.5. Cybersecurity
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. develop appropriate action in response to cybersecurity incidents and
validate data sources.
2. assess potential threats and vulnerabilities of electronic devices.

Learning Experiences

In today's digital world, ensuring cybersecurity is crucial for protecting sensitive
information and maintaining the integrity of electronic devices.

Cybersecurity involves protecting computer systems, networks, and data from
unauthorized access, attacks, or damage. It encompasses various practices, such as
installing security software, implementing secure passwords, and regularly
updating systems to defend against evolving threats. Device security focuses on
safeguarding individual devices, like computers, smartphones, and tablets, by
employing encryption, antivirus programs, and firewalls to prevent unauthorized
access and data breaches. Both cybersecurity and device security are crucial in
today's digital age to ensure the privacy and integrity of personal and sensitive
information.

In this lesson, learners will gain knowledge on responding to cybersecurity
incidents and evaluating the potential threats posed by electronic devices.

Activity 1: Responding to Social Media Crisis

Begin by defining cybersecurity incident response using an example or case
scenario, illustrating its practical application. Subsequently, emphasizes the
significance of cybersecurity incident response in addressing and mitigating
potential security breaches and threats. Next, outline the key components of
cybersecurity incident response, highlighting the essential steps involved in
identifying, assessing, containing, eradicating, and recovering from security
incidents. Finally, briefly explain the Bhutan Computer Incident Response Team
(BtCIRT) and its roles in managing cybersecurity incidents.

Bhutan Computer Incident Response Team (BtCIRT)

The Bhutan Computer Incident Response Team (BtCIRT)
operates under the Department of Information Technology
and Telecom within the Ministry of Information and
Communication. Its primary mission 1is to bolster
cybersecurity in Bhutan by fostering cooperation and
sharing information among various parties. BtCIRT 1is
committed to aiding in the development of skills and
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capabilities, as well as advocating for ongoing
improvements in computer security measures.

BtCIRT carries out the following responsibilities at the

national level:

1. Act as a national focal point for cybersecurity for
people, businesses, government, and iInternational
agencies within the country.

2. Develop and maintain national 1incident management
capabilities i1n both reactive and proactive ways.

3. Conduct cybersecurity awareness programs

4. Be a competent source of cybersecurity information.

5. Coordinate cybersecurity incident response at the
international level on behalf of the country

Cybersecurity incident response involves detecting,
containing, mitigating, and recovering from security
breaches or threats to Cyber Incident Response Cycle
computer systems and
data. This i1ncludes
using monitoring tools -
to spot unauthorized ' » Hor—0r
access, isolating P Detection & Eradication &
affected systenms, Analysi o
implementing measures H%h,ﬂﬁg y 4
to minimize impact, 7
restoring systems and e i

data, and analyzing incidents for future improvement.

Validating data sources means verifying the
authenticity, accuracy, and reliability of information
from various sources. This includes evaluating
credibility, verifying the accuracy, considering
publication date and context, and cross-referencing with
reliable sources. Both practices are crucial for
protecting digital assets and making informed decisions
against cybersecurity threats.

Scenario:

A villager girl, Pema, has encountered a social media crisis. Unauthorized
individuals gained access to her personal social media account and posted
inappropriate content, including offensive messages and false information. The
incident has caused personal distress and could impact Pema's reputation and
relationships. A crisis management team has been activated to address the
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situation and mitigate the damage. As part of the response team, you coordinate
efforts and lead the response to this incident.

Task: Based on the above scenario, make the learner assess the impact of the
incident on Pema’s reputation and personal relationships. And also ask them to
develop and implement response measures to contain the crisis and restore trust
with personal contacts.

Additional resources
e Cybersecurity incident response - https://n9.cl/6hhwv
e What is the incident response - https://n9.cl/2ay6n

Activity 2: Analyzing Smartphone Security

Introduce the possible risks and weaknesses of electronic devices like computers,
laptops, iPads, and mobile phones. Explore various types of threats that devices
may face, including malware, phishing attacks, and unauthorized access. Discuss
and elaborate on strategies for evaluating and analyzing these threats.

Assessing potential threats and vulnerabilities of
electronic devices involves i1dentifying possible risks
and weaknesses that could compromise their security.
This 1ncludes examining factors like outdated software,

weak passwords, “
x

and T
PASSWORD SECURITY v

susceptibility J—
to malware or _@/
cyberattacks. ST BROwsE
By
understanding
these threats,

EMAIL SECURITY

users can take USB DEVICE SECURITY /

proactive T l o B
measures to r‘?ﬂ% - 222
strgngthen MoDiie Device ana wWireiess . s.l:!nl::::n o
device SOFTWARE SECURITY Ak

security, such
as updating software regularly, using strong passwords,
and installing antivirus software. Additionally,
conducting regular vulnerability assessments can help
identify and address any weaknesses before they can be
exploited by malicious actors, ensuring the protection
of electronic devices and the data they contain.
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Scenario 1: Social Media App Permissions

You frequently download and use social media apps on your smartphone.
However, you often grant these apps excessive permissions without thoroughly
reviewing them. Recently, you've noticed that some apps are accessing your
location, contacts, and personal data without your explicit consent.

Scenario 2: Phishing Email:

You received an email on your smartphone claiming to be from your bank,
requesting urgent action to verify your account details. The email contains a link
prompting you to enter sensitive information, such as your username, password,
and banking details.

Scenario 3: Unsecured Wi-Fi Networks

You regularly connect to public Wi-Fi networks at cafés, malls, and libraries to
save on data usage. However, you're unaware of the risks associated with
unsecured Wi-Fi networks, such as eavesdropping, data interception, and man-
in-the-middle attacks.

Scenario 4: Outdated Operating System

You've been ignoring software update notifications on your smartphone for
several months due to inconvenience and lack of awareness about their
importance. As a result, your device is running on an outdated operating system
with known security vulnerabilities.

Task: Provide the above scenarios to the learners and make them identify the
specific threats and vulnerabilities present in each situation. Ask them to discuss
potential mitigation strategies and best practices for enhancing smartphone
security.

Additional resources
e Mobile device security - https://n9.cl/eyzohq
e Cybersecurity threats - https://n9.cl/Orj2wu
e Common security threats to mobile - https://n9.cl/ksqgxh

Assessment and reporting

1. Observe learners' participation and engagement during simulation exercises
and discussions.

2. Provide feedback and guidance to learners based on their performance and
participation in activities.
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3. Maintain a record of their performance using the checklist.

Name:

SL# Objectives/Task Yes/No

1 | Define cybersecurity iIncident response.

Outline the key components of
cybersecurity incident response

3 | Identity some common digital threads

Identify potential risks and weaknesses of
electronic devices

Analyze scenarios to identify specific
threats and vulnerabilities

4.3.6. Safe Use of Social Media
(120 minutes)

Learning Objectives: At the end of the lesson, the learner should be able to:
1. understand the positive and negative impacts of social media on
individuals and society as a whole.
2. comprehend the principles outlined in the social media code of conduct
to ensure responsible and ethical online interactions.

Learning Experiences

Social Media plays a significant role in communication and collaboration, yet it
brings both benefits and risks. Understanding the impacts of social media on
individuals and society is crucial for navigating its complexities responsibly.
Moreover, comprehending the principles of a social media code of conduct fosters
ethical and respectful online interactions, promoting a safer and more positive
digital environment.

Being safe on social media involves maintaining privacy settings, avoiding
unknown connections, and refraining from sharing sensitive information. Critically
evaluating the content, updating passwords, and reporting suspicious behaviour
enhance security, contributing to a safer online environment.

In this lesson, learners will gain insights into navigating social media platforms
safely and ethically, promoting positive digital citizenship.
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Activity 1: Discussing the impact of Social Media platforms

Describe the advantages and disadvantages of social media and analyze the
significance of social media platforms.

The impact of social media i1s significant and wide-
ranging. It affects individuals, communities, and
societies 1iIn various ways. Social media facilitates
communication and connection, allowing people to stay in
touch with friends, family, and colleagues regardless of
geographical distance. 1t provides a platform for
sharing information, i1deas, and experiences, fostering
a sense of belonging and community.

However, social media also has drawbacks, including
privacy concerns, cyberbullying, and the spread of
misinformation. It can contribute to 1iIssues such as
addiction, mental health problems, and societal
polarization. Overall, social media has transformed how
we interact, share, and consume information, shaping our
behaviors, attitudes, and perceptions iIn the digital
age.

Scenario:

Sangay, a high school student, loves using social media. She spends lots of time
on it, chatting with friends and sharing updates. One day, she sees her friends
hanging out without inviting her. She starts feeling sad and wonders if it's because
of something she did online. Sangay begins comparing herself to her friends'
perfect posts and feels even worse. She spends more time on social media, hoping
for validation, but it only makes her feel lonelier.

Task: Instruct the learners to read the scenario and explore the impacts of social
media on mental health through discussion.

Additional resources
e Is social media harmful - https://n9.cl/fugc4
e Impact of social media - https://n9.cl/dp1{9r
e Benefits and risks of social media - https://n9.cl/v5fg9

Activity 2: Listing dos and don'ts while using Social Media

Explain the significance of online safety, particularly when engaging with social
media platforms. Discuss essential dos and don'ts for safe social media use,
emphasizing the importance of protecting personal information and exercising

Page 260 of 275


https://n9.cl/fuqc4
https://n9.cl/dp1f9r
https://n9.cl/v5fg9

caution in interactions. Furthermore, explains the fundamental principles of social
media conduct and the importance of adhering to a code of conduct and fostering
responsible and ethical online interactions.

Online safety is crucial for protecting against online
threats like i1dentity theft, fraud, and cyberbullying.
It ensures privacy and fosters trust online, preventing
financial losses and reputational damage. Prioritizing
online safety creates a secure and positive digital
experience for individuals and communities.

Do’s:

e Be mindful of your privacy settings and regularly
review them to ensure your personal information 1is
secure.

e Use social media to connect with friends, family,
and professionals positively and respectfully.

e« Share content responsibly, fact-checking
information before posting, to avoid spreading
misinformation.

e Engage with diverse perspectives and opinions,
fostering constructive dialogue and understanding.

e Protect your digital reputation by thinking before
you post and considering how your online activity
may reflect on you professionally and personally.

e Report and block any 1inappropriate or abusive
content or users to help maintain a safe and
respectful online environment.

e Be authentic and genuine 1In your iInteractions,
building trust and credibility with your online
community.

Don”ts:

e Don"t overshare personal information, such as your
address, phone number, or Tfinancial details, to
protect yourself from identity theft or privacy
breaches.

e Avoid engaging iIn cyberbullying, harassment, or
hate speech, as 1t can have harmful consequences
for both victims and perpetrators.

e Don"t believe everything you see or read online;
critically evaluate sources and verify information
before sharing it.

e Refrain from posting or sharing inappropriate or
offensive content, including explicit or graphic
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material, that may violate community guidelines or
legal standards.

Avoid getting 1involved iIn online arguments or
conflicts; instead, approach disagreements
respectfully and seek to understand different
perspectives.

Don"t participate in social media challenges or
trends that may compromise your safety or
integrity.

Avoid using social media excessively or allowing it
to negatively i1mpact your mental health or
productivity; prioritize offline iInteractions and
self-care.

Task: Learners watch a video on_“Social Media Etiquette” from https://n9.cl/i3nyp
to gain insight into dos and don'ts when using social media.

Task: Learners compile a list of social media etiquette while watching the video
and discuss it among themselves.

Additional resources

Social media policy in Bhutan - https://n9.cl/a4sbhj
Social media policy - https://n9.cl/la8v8m

Assessment and reporting

1. Ask the following questions to check the learner's understanding of the topic.

a.

b.

Provide at least two things you should do and two things you shouldn't do
when using social media.

What are some key principles outlined in the social media code of conduct
to promote responsible and ethical online interactions?

2. Maintain the record to assess the performance of learners.

Name:
SL# Objectives/task Yes/No
1 |Mention positive impacts of social media
2 |Mention negative iImpacts of social media
3 Explain ghe sigpificance of do’s while
using social media
4 Tell the significance of don’ts while using

social media
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Appendices I: Assessment Matrix

Assessment Matrix

CFA CSA
(In all the lessons (Scheduled perf. level ) SA (Test) Grand
for feedback and cheduled per, ornsi(c)u?;e evel assessmen 20% Total
support) ¢
Domain
Technique Technique Total | Term I 10 40+20
K S \%
A Assignment 2 3 3
R .
E | Quarter 1 istf:;‘f?ym;‘;gtcelscss Class activity 2 3 3 20
A b 9 .
S Test 2 2 -
0 Assignment 2 3 3
F .
Quarter 2 ii?i/%g/m;?s’tcel‘?css Class activity 2 3 3 20
g Test 2 2 -
E Assignment 2 3 3
S | Quarter 3 ‘;Stf:f?m;‘:stcelscss Class activity 2 3 3 Term 11 101 40420
S Y, ’ . 20
M Test 2 2 -
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E Assignment 2 3 3
N .
Assignment, Class .
T | Quarter 4 activity, Test, otc. Class activity 2 3 3
Test 2 2
Grand Total | 12 24 20

80

20

100
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