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Foreword
Following the advent of  modern education in the country, the English language has been given 
an important place along with Dzongkha, the national language, and Mathematics. English 
has, in fact, been the language of  instruction for many school subjects, and it has served our 
purpose well even outside the curriculum.

Even though it has long been the desire of  the Ministry of  Education to keep the English 
programme up-to-date by incorporating changes in English usage, new developments in 
literature and the understanding of  how language is acquired,  there has been a general 
perception that the standard of  English in the country has declined over the years. In response 
to these concerns, the Ministry has maintained the development of  English curriculum as the 
main focus in the Ninth Five Year Plan (2002-2007). Major steps have been planned, which 
include the revision of  the English curriculum for classes Pre-Primary to XII, the provision 
for in-service training to bring the teachers up-to-date on the revised curriculum, and a 
programme of  academic courses to improve the teachers’ knowledge of  English. 

In the new English curriculum, the emphasis is on the improvement of  the language skills 
of  students, on literature studies written in contemporary English language, the inclusion of  
non-fiction writing and changes in the approach to the assessment of  students’ performance. 
The new curriculum also demands change in the way in which students are taught, specifically 
a movement away from the teacher-centred classroom to a gender-sensitive, student-centred 
learning environment.  This means that the teacher is responsible for designing activities that 
promote active learning while the students play a greater role in their own learning. The teacher 
will act as a facilitator and be a source of  knowledge of  language and literature.

This selection of  texts represents a conscious and rigorous effort to bring to our classrooms 
an assortment of  rich and varied literary experiences presented through different genres which 
celebrate the dignity of  content and the beauty of  language.

MINISTER

ROYAL GOVERNEMNT OF BHUTAN
MINISTRY OF EDUCATION

THIMPHU : BHUTAN

Telephone : (00975)-2-323825/325431  Fax : (00975)-2326424
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The plans put forward in the revised curriculum offer a balanced programme with adequate 
instructional time to develop the skills in each strand of  Reading & Literature, Listening and 
Speaking, Writing, and Language. The goal is to provide adequate time to learn these skills 
so that students are able to communicate with eloquence and receive the communication of  
others with respect and clarity.

The Ministry of  Education hopes that the new English curriculum will open the doors to 
new opportunities for our students to improve their English language skills. The programme 
will ensure that they will acquire the knowledge to continue higher studies and the skills they 
require to become competent communicators - in Reading, Writing, Listening and Speaking 
as required in the workplace and society.

The Ministry of  Education wishes to acknowledge the valuable contributions of  the teachers 
and teacher-educators to the development of  this new English curriculum.

Trashi Delek.

   

    Thinley Gyamtsho
              Minister

  Ministry of Education
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Introduction
The task of  building a curriculum necessarily involves an acknowledgement of  the diverse 
claims made on it by the society and the citizens essentially because of  the high stakes at 
play. Expectations are higher and concerns deeper especially in situations where the entire 
system follows a national curriculum that is delivered through similar arrangements and as-
sessed against largely obvious criteria. An honourable curriculum is, therefore, called upon 
to discover and advance the best that is thought and known in the diverse spheres of  human 
endeavour while at the same time beckoning the young minds to look for and to love what 
is true and good and beautiful in life and living. A curriculum for Reading & Literature has 
a special responsibility. 

To this end, the revised English curriculum for Reading & Literature is built on the conviction 
of  the need for minimum standards, as presented in The Silken Knot: Standards for English for 
Schools in Bhutan (CERD, 2002), that students are expected to achieve as they graduate from 
school. From these Standards have evolved the Learning Objectives for each class for different 
genres. The Learning Objectives then were seen to be achieved through a rigorous process 
of  selection of  materials that would support both the Standards and the Learning Objectives 
themselves. Further, the selection of  teaching and learning materials was informed by several 
other significant considerations: that the texts had to have the best ideas written in the best 
language possible, that they had to be gender-sensitive, that they had to present fine examples 
of  classical and modern language, that they had to attempt a fair blend of  both Bhutanese 
and international writing in English, and, of  course, the texts had to be age-appropriate and 
appealing. 

As can be seen from the selection, some of  the literary icons of  the past still preside over 
the revised curriculum with their never-aging voice and presence. There is yet ample space 
for novelty and innovation in style and structure so refreshing in the modern idiom. Excel-
lent samples of  poetry, short stories, essays and plays from different cultures have been put 
together both as main texts as well as supplementary reading materials. A short biography of  
the author places the text in context. 

Underneath the obvious diversity and variety in time and space, there is, yet, the self-evident 
fact of  life that is the common denominator that literature affirms and celebrates. In spite of  
the often inexorable irony of  fate, the agony of  loss and privation, the corrosive evil inherent 
in hate and lies, there is the ultimate message of  compassion and human solidarity. It is the 
privileged province of  literature to discover and advance what makes life really worthwhile, 
provide templates of  the possible and the perfect. Literature seeks and affirms the soul and 
sovereignty of  humans and nations. Literature is truly the essential autobiography of  life in 
all its variety and profundity. 
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It is our belief  that our students and teachers will be able to celebrate the beauty of  words 
and their sounds, their meanings and their implications, the power of  suggestiveness and the 
authority of  goodness. It is our hope too that the selections presented here will provide op-
portunities to our young men and women to discover and celebrate their own individual gifts 
and the marvels of  their minds and hearts which they can bring to bear on the content and 
character of  our beautiful nation.

         
       
         T. S. Powdyel
            Chairman
          English Subject Committee
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Organisational Chart

Time Line

Modes of Assessment

An Introduction to the
Study and Teaching of English

Learning Objectives Learning ObjectivesLearning ObjectivesLearning Objectives

Materials MaterialsMaterials Materials

Activities ActivitiesActivitiesActivities

Foreword and Standards for 
Reading & Literature

Foreword and Standards for 
Writing

Foreword and Standards for 
Listening & Speaking

Foreword and Standards for 
Language

The Organisational Chart above will help readers understand the different components of  the 
English curriculum. Every effort has been made to integrate the components. The Introduction 
sets out a brief  history of  English in the schools of  Bhutan and introduces the principles 
which inform the curriculum. Twelve suggested revisions are included. The Standards for each 
of  the four strands – Reading & Literature, Writing, Listening and Speaking, and Language 
– flow from these principles. They are exit Standards which set out what graduates can be 
expected to know and do when they leave school in Class XII. The Standards are elaborated 
as the Learning Objectives which set out what students must learn to know and do at each 
class level to achieve the standards. 

The Learning Objectives will serve as indicators of  achievement at each class level in reference 
to the Standards. 

The Materials and Activities have been developed to help the students acquire the skills and the 
knowledge they need to be successful in attaining the Learning Objectives, and ultimately, the 
Standards. The Timetable sets out a ‘time-budget’ for each strand. The Modes of  Assessment 
are informed by the principles espoused in the Introduction to the Foreword and are organised 
to test the students on their skill development and knowledge.
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Foreword to Reading & Literature

 “I am part of  all that I have met;
Yet all experience is an arch wherethro’
Gleams that untravl’d world, whose margin
Fades for ever and for ever when I move.”
                                               - “Ulysses”, Alfred Lord Tennyson

Like Ulysses, when we read, we become travellers through worlds whose horizons beckon and 
entice us farther and farther into realms beyond our own daily experiences. We travel from 
our own world to different places and times, go to a universe beyond our own, a universe in 
which we meet people who hold ideas and beliefs which confirm, challenge, and elaborate 
what we know, understand and believe.

Reading is the key to unlocking the vault of  the wisdom of  the race. To read well is to be in 
contact with those who have gone before us, who have discovered what it is to be human and 
the best ways to organise themselves to achieve happiness 

We do not always read for such exalted reasons. Reading is also something we use to do everyday 
things at work or at home: things like shopping, reading mail,  getting information on topics 
of  interest and getting instructions on how to do things or put things together. We also read 
to learn the ideas of  others on more abstract issues like political thought or religious beliefs. 
We read for pleasure and to pass the time. Sometimes we read our favourite authors simply 
because we like to read their works. Whatever the reasons we have for reading, it is making 
meaning with text in an interactive process that engages the reader, the writer, and the text in 
a dialogue about the subject of  the piece.

Engaging in the dialogue begins when the reader tries to be clear about what the writer or 
his/her characters are saying and doing. Frequently, once that has been achieved and is clear, 
the reader does not want to go further. The knowledge of  what has been read is enough. But 
just as frequently, readers want to move beyond the simple knowledge of  a book to levels of  
dialogue, which engage them, the writer, and the text in negotiations about the significance of  
what has been said or enacted in the piece. It is in this kind of  dialogue that the focus shifts 
from the surface knowledge of  the text to attempts to comprehend what has been read at 
more profound levels, to delight in possible interpretations, to analyse how the writer achieves 
the cogency of  the piece, and ultimately, the evaluation of  the beauty and the validity of  what 
has been said.

Whatever the level of  the dialogue, the readers bring to the table not only their knowledge of  
the text under study, but also their experiences with other texts, the experiences they have had 
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in real life or have imagined, and quite likely, sets of  beliefs that challenge the point of  view 
of  the writer.  Students need to be taught the strategies to read in these ways. And they need 
time to participate in activities which are planned by the teachers to allow them to practise 
the strategies.

The literature in the syllabus provides the material to teach students how to read, while at the 
same time permitting them to read some of  the best literature available in English.  Students 
have to learn how to make meaning by themselves and to appreciate what it means to have 
met some of  the best writers and their works in the course of  their studies. If  we can build 
classroom communities where that can be arranged, then, like Ulysses, our readers will be 
drawn to travel through new worlds of  experience whose horizons keep expanding.
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Standards for Reading & Literature
1. Graduates are able to read a wide range of  texts - fiction and non-fiction - 

independently.
2. Graduates know the different forms of  literature and the purposes they 

serve.
3. Graduates know and use appropriate reading strategies for making meaning 

with a variety of  texts - fiction and non-fiction.
4. Graduates have read relevant major literary works from Bhutan and other 

countries.
5. Graduates have an interest in books and continue to read for enjoyment and 

learning.
6. Through their reading, graduates have studied and reflected on the cultural 

values of  Bhutan and other countries, particularly the different ways in 
which people discover meaning in their lives; different expressions of  
fundamental values like Truth, Goodness, and Beauty; the possibilities of  
human achievement; and have found directions and models for their own 
aspirations.

7. Through their reading, graduates have developed a heightened sense of  
beauty and harmony which informs their lives.
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Learning Objectives for Reading & Literature

Class V students will demonstrate that they can:
1. Use the reading strategies developed in earlier classes.
2. Read fiction and non-fiction texts for explicit and implicit meanings, 

particularly texts dealing with themes of  friendship, cooperation, loyalty, and 
courage, among others.

3. Employ the features of  fiction texts, such as adventure stories to help them 
make meaning in their reading.

4. Recognise that poems have unique structural features like stanzas
5. Employ textual features such as subtitles, diagrams, charts and graphs to help 

them make meaning with non-fiction texts.
6. Make text to life connections.
7. Build vocabulary and use pronunciation skills to pronounce words clearly. 
8. Use the dictionary to find variant meanings of  words.
9. Read various kinds of  formal writing – business letters, applications, and 

invitations – and know their different purposes. 
10. Listen to, read, and talk about texts of  their choice for extended periods of  

time.   
11. Read at least 30 pieces of  fiction and non-fiction texts
12. Enjoy reading as a learning activity.
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Thematic Organization: Understanding the Nature of 
Adolescence 
Paul S. George & William M. Alexander note that there is a direct connection between 
exemplary programs geared toward this age group and an understanding of  the characteristics 
of  the students. They argue that it is “. . . folly to proceed with any endeavour related to early adolescent 
education without first focusing firmly on the nature and needs of  the developing adolescent.”

This is a pivotal stage of  life when a person is defined, by our society, as being neither adult 
nor child. (Feldman & Elliott, 1990). They are “. . . changing physically, maturing sexually, becoming 
increasingly able to engage in complex reasoning, and markedly expanding their knowledge of  themselves and 
the world about them.

Dorman, Lipsitz, and Verner (1985) suggested the following as needs of  young adolescents as a 
school group. This list finds its way into the philosophical structures of  adolescent philosophy 
and the development of  this curriculum.

Adolescent Needs in a School Setting
1. Diversity in experiencing teaching, curriculum, & scheduling.
2. Self-exploration and self-definition.
3. Meaningful participation in school and community.
4. Positive social interaction with peers and adults.
5. Physical activity.
6. Competence and achievement.
7. Structure and clear limits

•	 We need to understand the nature of  young adolescents in order to develop an effective 
curriculum.

•	 Organisation of  this curriculum through broad themes recognises an integral part of  
the child’s identity through self, community, and the world around him/her.

•	 A thematic approach caters specifically to the developmental needs of  this age group 
(social, emotional, physical, and academic).

Intellectual Characteristics of Young Adolescents
Young adolescent students are inquisitive and intensely curious. Most enjoy being active in 
their learning more than being passive recipients of  others’ information. They enjoy activities 
that allow them to generate more than one solution for a problem, to engage in hypothetical 
deductive (if  . . . then) reasoning and contrary-to-fact reasoning. Remember, the young 
adolescent is:



xvii

•	 Inquisitive and curious.
•	 Responds to active participation and learning.
•	 Begins to use abstract reasoning.

Psychosocial Characteristics of Young Adolescents
Young adolescent students become increasingly aware of  their own selves and of  relationships 
with others. Human beings may be more aware of  such dynamics in adolescence than during 
any other time of  life. Not only are “Who am I?” and “Am I normal?” persistent questions, 
but also “Who do you think I am?” and “Where do I fit into the world, my kingdom, my community?” 
Remember that young adolescents are:

•	 Increasingly aware of  themselves and of  their relationships with others.
•	 They want to understand more about themselves and their place in this world.
•	 Such an approach is recursive in that thematically inspired texts encourage individual 

reflection that can ignite interest, discussion, group reflection, and a process that might 
lead to children to other texts.

•	 Teachers need to act as facilitators to guide them in this process.

Why Thematic Organisation?
The Roots of this Curriculum
The design of  this curriculum extends directly from the objectives and child-centered 
philosophy of  the English Curriculum Framework (CAPSD 2005). The driving focus of  both the 
‘framework’ and this curriculum document is the “movement away from the teacher-centered classroom 
to a gender sensitive, student centered learning environment.” This curriculum places teachers in the 
roles of  facilitators who promote active learning while students play a greater role in their own 
learning. This is the driving focus behind every element of  this curriculum – the child.

Why A Thematic Approach?
A thematic approach caters to the needs of  the child (emotional, social, physical, academic, 
language).

This thematic approach integrates the language arts curriculum so that each language process 
stimulates and reinforces the others. In the past, approaches to teaching language arts have 
focused on sets of  sub skills that were frequently taught in isolation Current approaches view 
language arts as a grouping of  interrelated processes, in which students should be actively 
engaged.
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Research points to the fact that young adolescent children feel:

•	 Alienated in a subject/genre driven curriculum.
•	 Negatively in terms of  self-perception and of  their place in school.
•	 That they cannot ‘see’ themselves within the curriculum.

Choice of Texts
Our textual choices have been made for many different reasons, among them balance of  
genre, the contemporary nature of  its language, gender sensitivity, opportunities for a student 
centered approach, Bhutanese content, and readings that promote active learning experiences 
in our classes. It is our central purpose to include literary selections where students can see 
themselves – their own world, their community, nation, global village, and the vast universe 
of  media and communication.

Choices of  texts are based on broad themes that form an integral part of  a child’s identity, community, and 
the world around him. The themes move from the familiar to the unfamiliar so that he can connect to his 
world and learn.

•	 Genre
•	 Contemporary nature of  language
•	 Gender sensitivity
•	 Student centered approach
•	 Bhutanese content
•	 Readings that promote active learning

Philosophy of Student Response & Student Centeredness
As students learn to read with more confidence they will begin to consciously engage in the 
act of  responding on both a personal and critical level. They will begin to realise that reading 
is not just an academic exercise but a personal relationship with text that encourages felt 
response. Because every child brings something different to each literary work there is never 
one accepted ‘reading’ of  a text. One of  the key purposes of  this curriculum is to instill within 
teachers and students that there is rarely a single interpretation of  a text and that their initial 
felt response to literature is both important and valued. 

Building an atmosphere of  student centeredness and felt response means learning to accept 
that students bring a variety of  experiences, opinions, cultures, attitudes, and levels of  skill 
to the text. This means that student responses are not always simple or predictable. This is 
central to a student-centered approach to curriculum. 
Small Group Discussion is an effective way of  exploring personal response to reading. 
The central benefit of  Small Group Discussion is the use of  oral language – Listening and 
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Speaking. Another benefit; however, is the active sharing of  ideas, which permits students 
to build meaning together. Such an environment is often comforting to students who might 
feel somewhat intimidated by reading. There is security in small groups where students can 
comment, question, and seek understanding together. Such an atmosphere encourages:

•	 Students’ personal responses – key to a Student Centered Curriculum.
•	 Active not Passive learning.
•	 That there are no single correct answers.
•	 A celebration of  the child as an individual.
•	 An atmosphere of  variety, choice, and fun!

Oral Language & the Curriculum
The oral reading of  literary selections is integral to the foundation of  this document. Oral 
reading provides direct teaching opportunities for pronunciation, intonation, and emphasis.  
It also offers an excellent opportunity for readers to comment on their understanding of  
text through their delivery alone. When students read text aloud, their voices make indirect 
commentary about text and provide insight into their understanding of  it. This is why it is 
imperative for teachers to model such an exercise. Students need to hear and see an experienced 
reader at work. This curriculum will also provide selected recordings of  particular texts for 
teachers to use as modeled examples. Oral Language promotes:

•	 Direct instructional opportunities to emphasis pronunciation, intonation, and 
emphasis. 

•	 Allows the reader to comment indirectly on her understanding of  text through oral 
delivery.

Critical Thinking
Every student is capable of  being a Critical Thinker; even if  all they can share is that they 
thought the story was ‘exciting’ or ‘really dull’. Such responses, though brief, at least demonstrate 
that the student has interacted with the literature at some level. Most students will be able to 
express how they feel but they may not understand why they feel that way. This is the ‘big stretch’ 
between Personal Response and Critical Response and teachers need to encourage students in 
this direction but recognise that not all students will be at a common stage in their cognitive 
development to get there. Some students will be prepared to make figurative connections with 
literature while others will not. Some students will be able to make implicit connections with 
a text while others will read a text quite literally and not go beyond that basic interpretation. 
Although students should be challenged to develop thinking skills at this level, they should 
not be penalized for not being able to think beyond a literal level. Teachers should remember:

· Value all student responses building on an atmosphere where all students feel their ideas 
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are valued.
· Some students will be able to make ‘deeper’ connections with texts than some of  their 

classmates. All students should be challenged to make these connections but they should 
not be penalized if  they cannot.

How does a theme teaching benefit child?
Numerous researches have shown that children learn best if  they can see the connections 
between the topic and their world. Children must see the purpose of  the theme, what it 
means to them, and how the theme connects to their world. If  topics that are of  interest to 
the children, have meaning to them, and can use the ideas presented to them in their day-to-
day life, they can be motivated to learn in a natural way. The driving force for learning will 
be curiosity and the impulse to discover more. Such a learning atmosphere they will be ready 
to explore, discover, observe, and curious to see the connections between what they already 
know or what they have learned and what they want to know. This opens the roadway to 
active learning – learning through active involvement and participation of  the children in the 
learning process. It encourages process learning.

Theme teaching offers opportunities to children to explore a topic in depth through reading, 
sharing, discussing, writing, and responding with their peers and teacher. The approach will 
allow children to hear and share responses, opinions, and thoughts with their peers.  Therefore, 
it is important that all the activities (individual, pair, group) - discussions, reading, writing, 
listening and speaking – must be structured to achieve the goal: connecting learning to the 
individual world. Theme teaching focuses and ensures that learning has meaning – what am 
I learning? purpose – why am I learning this?, and function – how does the theme/activity 
work?. Teachers must discuss with students what the purpose of  the theme is, what it means, 
and how the theme connects learning from it with other subjects and to his or her own life 
outside of  school. It is hoped that through the study of  themes students will find learning 
the English language skills – reading, writing (grammar), and listening and speaking - a FUN 
and EASY.

“Theme teaching is a full circle of  learning and sharing. You start with what the child knows, build to what 
he or she wants to know, and then finish with what has been learned.” – Gare Thompson the author 
of  the book Teaching Through Themes, 1991.
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UNIT 1

THEME: Animal

General Introduction for the Thematic Unit:

Animals pervade our globe. They inhabit the sea, land, and air. They are a running 
commentary on the evolution of  life on earth. The astounding variety and beauty 
of  their species, the amazing diversity in their shapes and sizes, the wonderful 
instinct for survival, their playfulness and their ferocity, their habits and their 
capacities are a miracle of  nature.

Animals provide a point of  reference to us humans. They are the essential aspect 
of  the natural and the genuine as opposed to the cultivated and the nurtured 
aspect of  the humans. Animals don’t speak with two voices, don’t practise double 
standards, aren’t hypocritical or dramatise. They are the same in public as well 
as in private. Animals are, therefore, great teachers.

Androcles had removed a nail from the sole of  a wounded lion and moved 
on. Years later when Androcles was to confront a lion in the gladiator’s arena, 
the spectators were disappointed because the lion would only sniff  and smell 
Androcles. This lion remembered a good turn. 

Animals show extraordinary courage, kindness, care, love and fellow-feeling. They 
are a model for devotion and service and provide wonderful companionship to 
humans. Animals celebrate the love of  freedom and life.

Literature acknowledges and celebrates animals as they are in their natural, original 
selves. Literature also celebrates animals as friends as well as a counterpoint to 
humans. 

Children love animals as pets and friends. They play, talk and sleep with animals. 
Animals provide to children unique opportunities to share their finer feelings 
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and emotions in a way no humans can. The literature texts selected under this 
theme should give to our children beautiful opportunities to learn about and 
appreciate the world of  animals. They will also be able to learn the special ways 
writers use language to express their feelings and ideas and use the models in 
their own writing and speaking. 

Teachers will need to be particularly sensitive to guide the children to discover 
this wonderful universe of  animals and help them appreciate and use the features 
of  good writing.   

Main Texts:

1. A Pet for Mrs. Arbuckle by Gwenda Smyth Short Story
2. My Olympic Tobby Cat by Lola Sneyd            Poem
3. Like an Animal in a Cage by Dennis Pelrine Short Story 
4. My Mother saw a Dancing Bear 
 by Charles Causley               Poem
5. How Young Animals a re Protected 
 by Audrey Wilson        Informative Essay
6. Keeping Old Friends by Chris Halvorson  Short Story 

Supplementary Reading:

1. Why Nobody pets the Lion at the Zoo 
 by John Ciardi         Poem
2. Donkey by Anonymous    Poem

Reprint 2022



3

CMYK

CMYK

CMYK

CMYK

1. A Pet for Mrs. Arbuckle (abridged) - Gwenda Smyth

Genre: Short Story

Rationale:  
This fantasy story involves Mrs. Arbuckle and her friend, a gingernut cat, from down the 
street interviewing several animals to find the perfect pet for her.  During the five interviews, 
the gingernut cat points out the flaws of  each of  the animals interviewed.  In the end, Mrs 
Arbuckle realizes that the gingernut cat is the perfect pet for her.  

This story was chosen as it gets away from the realistic fiction of  the previous stories and gives 
students exposure to another genre – fantasy.  It is a fun story with a predictable structure that 
students should enjoy.  Students should be able to make predictions about what will happen.

Mrs. Emmeline Arbuckle needed a pet. She needed a pet to look after and talk 
to.

She had Mr. A. but he didn’t need much looking after and he watched the football 
on TV instead of  listening.

Mrs. Arbuckle told the gingernut cat from down the street that she needed a 
pet.

“Well, of  course,” said the gingernut cat. “You must advertise.”
So Mrs. Arbuckle put an advertisement in the newspaper: 
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WANTED—A PET FOR A SWEET OLD LADY. 
VERY GOOD HOME.
She received five letters from animals all over the world.

“Wow!” said Mrs. Arbuckle. “Five applications! What happens now?”

“Now you must interview them,” said the gingernut cat from down the street.

“I’ll come too, in case you need a second 
opinion.”

Mrs. Arbuckle packed her overnight bag 
and put on her boots and her shawl.
“We’re off,” she said—and they went to 
Mexico to interview an armadillo. He had 
scaly skin and a very nice nature.

“I’d make a lovely pet,” said the arma-
dillo. “I could curl myself  into a ball 
and roll along beside you when you go 

cycling. The neighbours would be amazed.”

“There’s a lot to be said for amazing the neighbours,” agreed Mrs. Arbuckle.

But the gingernut cat said, “Do you want a ball or a pet? Because if  you want a 
ball, let’s go to the toyshop.”

“I see what you mean,” said Mrs. Arbuckle.

So they said goodbye to the armadillo—and went to the centre of  Africa to 
interview a giraffe.

“I’ll be with you in a minute,” said the giraffe, and he went on nibbling the leaves 
at the top of  a thorn tree.
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Mrs. Arbuckle and the gingernut cat climbed up the thorn tree to talk to the 
giraffe.

“I’d be a stimulating pet,” said the giraffe. “I could see over the fence and tell 
you what was happening next door.”

“I’d like that,” said Mrs. Arbuckle.

“But look at it this way,” argued the gingernut cat. “Do you 
want all the tops of  your trees eaten off?”

“No, I suppose not,” said Mrs. Arbuckle.
So they said goodbye to the giraffe—and went to California to see a whale. Mrs. 
Arbuckle put on her swimming costume and her 
bathing cap, her flippers and her snorkel, and went 
out on a raft to meet the whale.
“If  you took me home,” said the whale, “you’d be 
famous overnight. I’d probably be the only pet whale 
on the street.”

“I like your type,” said Mrs. Arbuckle, looking him up 
and down. “There’d be something very comforting 
about having a whale around.”
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But the gingernut cat said, “I suppose you realize that you’d have to pull down 
your house to make room for a pool, and then where would Mr. A. watch TV?”

“That would be a problem,” agreed Mrs. Arbuckle.

So they said goodbye to the whale—and flew to Canada to meet a grizzly bear.

“Well, here I am,” said the grizzly bear. 
‘You’ll never find a furrier pet than 
me.”

The grizzly bear looked at Mrs. Ar-
buckle and Mrs. Arbuckle looked at 
the grizzly bear.

“I like your little beady eyes,” said Mrs. Arbuckle.

But the gingernut cat said, 
“Take it from me—bear hugs can be very nasty in hot weather.”

“Maybe so,” said Mrs. Arbuckle.

So they said goodbye to the grizzly bear—and went to Japan to interview a but-
terfly.

“I’m a little late,” said the butterfly. “It took me a while to get out of  my co-
coon.”

He spread his wings in the sunlight.
“I’d be the loveliest pet around,” said the butterfly. “And what’s more, you 
wouldn’t have time to get tired of  me. I only live for a couple of  days.”

“I’ve always loved purple,” said Mrs. Arbuckle.
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“Wouldn’t do at all,” snapped the gingernut cat. “A pet should go on and on, 
day after day. A pet should have regular meals, and sleep in the same old corner 
night after night. A pet should be something you can stroke.”

“You’re so right,” sighed Mrs. Arbuckle, “as always.”

She was sad because there were no more applications.

So Mrs. Arbuckle and the gingernut cat went home.

Mrs. Emmeline Arbuckle made herself  a cup of  tea. The gingernut cat had a 
saucer of  milk.

“How did it go?” asked Mr. A.

“Not good at all,” replied Mrs. Arbuckle. “Not one of  the applicants was suitable.”

“What a pity,” said Mr. A., and went on watching the football on TV.
“And now I suppose you’ll be going home,” said Mrs. Arbuckle to the gingernut 
cat.

“What home?” asked the gingernut cat. “I don’t have a home. I’m more fun than 
a ball, and I don’t eat trees or need a pool to swim in. I don’t do bear hugs. And 
I’m small and soft and very smart.”

“Will you be my pet?” asked Mrs. Arbuckle.
“Yes, yes, yes,” said the gingernut cat. “I thought you’d never ask.”

Make connections
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1. Why did Mrs. Arbuckle need a pet? 
2. To whom did she tell about her problem?
3. Why do you think is the gingernut cat finding faults with all the 

applicants? 
4. Why did he think he would make a good pet? Do you agree?  Explain. 
5. What was the gingernut cat’s objection? 
6. Did the gingernut cat’s objection surprise you? 
7. How did Mrs. Arbuckle feel after the interviews? 
8. Did the ending surprise you? Why or why not?
9. Do you think Mrs. Arbuckle made the right decision in keeping the 

gingernut cat? Why or why not? 
10. Do you think any of  the other animals would have made a better pet for 

Mrs. Arbuckle? Give reasons.
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2. My Olympic Tabby Cat - Lola Sneyd

Genre: Poetry

Dancing leaves invite you 
Lightly you bounce
down the wooden steps
Paw bat
the wind-tossed
golden birch and bronze oak 
leaves
Race around the old oak tree
Faster    faster
The leaves dance higher
You leap and dance
Higher higher

A dry oak leaf  catches 
against the wooden fence

You pounce

Proudly you carry
your bronze medal to me

And race 
to capture 
the gold
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Make connections

1.  Who is the speaker in the poem? 
2.  Who is the speaker talking to? 
3.   What are some of  the words that describe the action of  the cat? 
4.  What season do you think it is?  Why? 
5.  What is meant by “paw bat”? 
6.  What is the mood or feeling you get when you read the poem? 
7.  Why does the speaker call the cat her “Olympic Tabby Cat”? 
8.  What is the “gold” the cat is trying to capture? 
9.  List some of  the word pictures or images that describe the cat’s 

movement. Draw your   favourite image from the poem.
10.  Write a poem about a dog or an animal that describes its movement.
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3. Like An Animal In A Cage - Dennis Pelrine

Genre: Short Story

Rationale:  
Pets come in many shapes and sizes.  What makes the best pet for you is determined by where 
you live and the lifestyle of  your family.  Families that live in apartments often do not have 
room for a big pet like a dog.  In families where both parents work and the children are at 
school, pets can get lonely.  There are lots of  things to consider when choosing a pet but one 
thing that most people agree on is that wild animals do not make good pets.

The day did not get off  to a good start. First of  all, Miguel fell off  his bike and 
scraped his knee. Then he got bitten by a hornet. Even after his mother put 
some lotion on the sting, it still hurt. Not a lot, but enough. All in all, it was not 
Miguel’s idea of  a good way to start the day.

After that, though, the day settled down into the kind of  Saturday Miguel liked 
best. He and his mom went to Byron’s Book Shop to get some books. His 
mom was a reporter and was always buying books and maga zines. She claimed 
she needed them for her work. When Miguel wanted a book, he used the same 
argument— “I need it for school.” Sometimes it worked, sometimes it didn’t. 
Today it worked, and he got the book of  animal stories he wanted.

Then he and his mom went to a ham burger place for lunch. The burgers were 
big and tasty, the shakes were thick and rich. By the time they left the restaurant, 
they were both feeling great.

At that point, the day changed suddenly in a way Miguel never expected. 
Something happened that made him feel all mixed up inside. It made him feel 
great, but not the way a good book or hamburger did. It also made him feel bad.
As Miguel and his mother walked in the warm sunshine toward their car, they 
saw a man come up out of  the ravine.

“Want to buy a pet, lady?” the man asked.
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He was carrying a box with a wire mesh front. Through the wire, Miguel saw a 
little raccoon.

“How much do you want for it?” his mother asked the man. Miguel saw that his 
mom was frowning, the kind of  frown she wore when something made her angry.

As his mother and the man discussed price, Miguel became excited about having 
a raccoon as a pet. When the deal was made, his mother took the box and handed 
it care fully to Miguel.

“Thanks, Mom,” Miguel said. He stared at the little animal. “I’ll be the only kid  
around with a raccoon for a pet.”

“I’m afraid not, dear,” his mother said. “It’s cruel to capture wild animals and 
keep them as pets.” She unlocked the car door and Miguel put the box in the 
middle of  the front seat.

“I don’t understand,” he said, as he slid in beside the box and buckled his seat 
belt. “You paid that man a lot of  money for the raccoon and now you say we 
can’t keep it. Why did you buy it? What are we going to do with it?”
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As they drove home, Miguel’s mother explained that she had bought the raccoon 
so that they could set it free. Now Miguel was frowning, but not because he was 
angry. He knew his mom was right, and yet he wanted to keep the raccoon.

“What have you knuckleheads done now?” Miguel’s father asked when they 
arrived home and showed him the animal.

Miguel and his mother laughed. In their family, they often called each other 
“knucklehead” or “fuzzybrain,” but it was always in fun.
“We have to have a family meeting,” Miguel said. “Is now okay?”

The discussion didn’t take long. As always, Miguel was allowed to give his thoughts 
and feelings. But he soon realized he wasn’t going to win this discussion. It was 
clear that both parents thought the raccoon should be set free.
“Well, we can’t take the raccoon back to the ravine just now.” Miguel’s father 
said. “Here comes that storm we were warned about.”

Thick black clouds were building up and rolling across the sky. Big drops of  rain 
bouncing off  the window sill and a wind blowing things around outside.

Miguel smiled a little secret smile. The raccoon was his for a little while at least. 
Perhaps his parents might even change their minds.

Miguel put some cat food, the dry crunchy kind, into the raccoon’s box. While 
the family ate dinner that evening, they watched the raccoon munch its dinner 
in the cage.

“Don’t you think it looks like a tiny little bear?” Miguel asked. “I think I’ll call 
it Oso.”
“Because it looks oh so like a bear,” his father teased.
Miguel groaned at his dad’s bad joke. Oso is the Spanish word for bear. The family 
had learned to speak Spanish when they lived in Mexico. But they had returned 
to Canada five years ago, when Miguel was very small, and he had forgotten 
most of  his Spanish. For some reason, oso was one word Miguel did remember.
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After dinner, Miguel let Oso out of  the cage and played with it the whole evening. 
He taught it to come to him and eat food out of  his hand.

“See how smart Oso is?” he called to his parents. “I can teach it lots of  things.” 

His parents looked at each other, but didn’t say anything. If  they see how I 
can take care of  a raccoon 
and teach it things, Miguel 
thought, maybe they’ll let me 
keep it.
That night, Oso slept in its 
cage beside Miguel’s bed.

After lunch the next day, 
Miguel’s mother went to 
the radio station to do an 
interview. His father was 
writing in his studio. Miguel 
became bored. He wanted to 
be outside riding his bike or playing with his friends. But it was still raining, so 
he had to stay inside. He sighed and looked around for something to do. Playing 
with Oso had been fun for a while, but he couldn’t play with a raccoon all day.

“You looked bored,” Miguel’s father said 
as he came out of  his studio to get coffee.

“I am. There’s nothing to do. I wish this 
dumb storm would stop so I could go out 
and play with my friends.”

“I know how you feel, Miguel.” His father 
rubbed his hand through Miguel’s thick, 
black, curly hair. “Boredom is no fun.”
“Do grown-ups get bored?” Miguel asked.
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“Sure. Everybody does at one time or another. When I’m bored, I feel restless 
and out of  sorts.” He paused. “Particularly when I’m cooped up.” He paused 
again. “Like an animal in a cage. . .Well, I guess I’d better get back to work.”

“Like an animal in a cage.” Miguel got the message. He looked over at Oso’s box. 
The raccoon was lying down, but he could see that it wasn’t asleep. It was just 
lying there. Like an animal in a cage. Miguel thought those words over and over. 
The storm passed. The sun came out. And still Miguel lay on the floor, looking 
at the raccoon and thinking.

Finally he got up and lifted the box. “Come on, Oso,” he said, and walked toward 
the hall.

Just then, the doorbell rang. His father came out of  his studio. “I’ll get it, Dad,” 
he said. “I think it’s some friends who have come to call for me.”

“I was coming anyway,” his father said. “I heard the car come up the driveway. 
Your mother’s home.”

When his friends saw the box Miguel was carrying, they asked him what was in it.

“It’s a raccoon,” Miguel said.

“Can we take it to the park and play with it?” asked Nicole.
“No,” Miguel told her. “I’m going to take it back to the ravine and let it go.”

“Why don’t you keep it?” Damier asked.

“Because it isn’t fair,” Miguel replied. “Animals get bored too, you know. How 
would you like to be kept in a cage and never have anyone to play with?”

When his friends left, Miguel turned to his parents. “Well,” he said, “let’s go.”
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“Will you drive, dear?” Miguel’s mother said to his father. “I seem to be having 
a bit of  eye trouble,” she added, and wiped her eyes with a tissue.

“Funny, I’m having the same problem myself,” his father said. “I’m sure proud 
of  this knucklehead of  ours.”

“Don’t you call this beautiful knucklehead a knucklehead,’’ Miguel’s mother said, 
laughing.

When they arrived at the ravine, they walked down the side of  the hill until they 
reached the bushes. Miguel opened the cage and took the raccoon out.

“Goodbye, Oso,” he said. “I hope you find your mom and dad and all your 
friends.”

Miguel put the raccoon down in the grass and the animal scurried off  into the 
bushes.
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Make connections

1. Why didn’t Miguel’s day get off  to a good start? 
2. Why did Miguel’s mother buy the raccoon? 
3. Why was this confusing to Miguel? 
4. What reason did Miguel’s mother give him for not keeping the raccoon? 
5. Did Miguel agree with her? How do you know? 
6. How did Miguel feel the next day when it was still raining? 
7. How do you think the raccoon felt? What makes you think so? 
8. What does the title ‘Like an Animal in a Cage’ mean? 
9. Why was Miguel ready to release the raccoon by the time his mother got 

home? 
10. Did they do the right thing? 
11. What would you have done if  you were in Miguel’s place?  Explain. 
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4. My Mother Saw a Dancing Bear - Charles Causley

Genre: Poetry

Rationale:  
This poem was chosen because of  the message it is trying to get across.  The poem is quite 
light at the beginning as the speaker describes the fun the people had watching the dancing bear 
but turns serious when the keeper expects money for the bear’s performance.  The idea that 
the bear would rather be somewhere else is reflected in the last lines.  The teacher may use this 
poem as a springboard for discussing the ethics of  wild animals in captivity, whether it be in 
a circus or a zoo. 

My mother saw a dancing bear 
By the schoolyard, a day in June. 
The keeper stood with chain and bar 
And whistle-pipe, and played a tune.

Reprint 2022



19

CMYK

CMYK

CMYK

CMYK

And bruin lifted up its head 
And lifted up its dusty feet, 
And all the children laughed to see 
It caper in the summer heat.

They watched as for the Queen it died. 
They watched it march. They watched it halt. 
They heard the keeper as he cried, 
‘Now, roly-poly! Somersault!’

And then, my mother said, there came 
The keeper with a begging-cup, 
The bear with burning coat of  fur, 
Shaming the laughter to a stop.

They paid a penny for the dance, 
But what they saw was not the show; 
Only, in Bruin’s aching eyes, 
Far-distant forests, and the snow.

Make connections

1. What are the people doing in the picture? 
2. Have you ever seen animals perform? 
3. List down some of  the rhyming words in the poem.
4. What does the last two lines of  the poem tell you about the bear’s life.
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5. How Young Animals Are Protected - Audrey Wilson

Genre: Informative Essay

Rationale:
Do you ever think that your parents are too protective and that they should give you more 
freedom?  Do you have more freedom now than you had when you were six?  Your parents, 
like all parents including animals, want to protect their young.  In this essay you will learn of  
some clever ways animals protect their young.

This essay was chosen because it presents the information in a straightforward manner and 
provides a contrast to the previous essay.

Young animals and birds are kept from harm in many ways. When they are very 
young, their parents protect them from their enemies. When they are a little 
older, their parents teach them how to escape from danger. Young animals are 
also protected by their coloring and by the kind of  house they live in.

Many birds and mammals just seem to know how to keep their young from harm. 
If  their young are in danger, they act right away. They do not have to think. We 
call this way of  acting instinct. When a parent animal acts this way, we say it acts 
instinctively.

Here are some ways in which animals protect their young.

A beaver slaps the water with its tail to warn of  danger.

A mother skunk defends her family by “shooting” a spray at the enemy. This 
spray has a strong, sickening smell that lasts for days and days.

If  an enemy gets between a mother bear and her cubs, she fights to protect them. 
In the forest a mother bear’s “woof ” warns her cubs of  danger. They scamper 
up a tree and hide there until she signals them to come down.
Many birds guard their nests from enemies.
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An adult swallow will 
swoop at a cat walking 
underneath her nest. The 
kingbird, which is not as 
large as a robin, attacks 
crows or hawks that fly too 
close to her nest.

Cowbirds lay their eggs in 
the nest of  a smaller bird. 
When the cowbird egg is 
hatched, the big cowbird 
baby gets most of  the 
food. The smaller bird’s 
young often die.

The yellow warbler is one 
small bird that works hard to protect its young. Each time a cowbird lays an egg 
in her nest, the warbler covers it over so that it won’t hatch. If  she has eggs of  
her own in the nest, she has to cover them, too. Then she builds a new nest on 
top of  the old one and lays more eggs. The warbler may have to build two, three, 
or even four nests before she has a nest with only her own eggs in it.

When danger is near, a mother duck makes her ducklings swim right behind her, 
in a tight line. At times, they all crouch down in the reeds near the shore. In the 
reeds, they are hard to see. They hide there and do not move.

If  something comes near a killdeer’s nest, the mother bird puts on an act. She 
pretends that she has a broken wing. Then she coaxes the enemy away from her 
young. She limps, dragging her “broken” wing, and she cries piteously. As she 
does this, the mother killdeer moves farther and farther from her nest. When 
she has led the enemy far enough, the killdeer stops pretending. Suddenly she 
lifts her “broken” wing and flies off! The enemy has lost what it thought was 
an easy dinner.
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When baby woodchucks are six weeks 
old, their mother gives them their first 
lesson in how to escape from danger. 
She coaxes them away from their burrow. 
Then, suddenly, she whistles an alarm. 
She rushes for home as if  danger were 
right on her heels. The baby woodchucks 
hurry after their mother and follow her 
into the burrow.

At last the mother woodchuck peeks out. 
When all looks safe, the family comes 
out to eat. Suddenly, the mother repeats 
the whole lesson. She is not satisfied 
until the young woodchucks reach the 
entrance of  the burrow before she does.

Small animals hide their young in nest 
or in homes under the ground.

Cottontail rabbits nest in a slight hollow 

on the ground. As the mother rabbit 
leaves the nest, she tucks a cover of  fur 
and grass over her young. This hides 
them safely from the prying eyes of  an 
enemy. If  an enemy does come near, the baby rabbits sit perfectly still. They 
don’t wiggle a whisker or twitch a nose. This action is called “freezing.”

Their color also keeps young animal from harm. The eggs of  birds that nest on 
the ground have the same coloring as their surroundings. Because of  this color-
ing, the eggs are hard to see. They are camouflaged, or almost invisible.
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A young fawn is well protected by its coloring. The spots on its coat also pro-
tect it. These spots help a fawn to match the sunlight that shines in little spots 
through the leaves of  trees and bushes. The spots camouflage the fawn. They make 
it hard for an enemy to see it. The doe leaves her fawn in a place where it is well 
camouflaged. Then she orders it not to move until she calls it.

Their mother’s instinct to protect them from danger, their training, their color-
ing, their homes, and “freezing” all help young animals to survive.

Make connections

1. How Beaver protects the young?
2. Decide which animal has the cleverest way of  protecting its young. Why 

you think that animal is the smartest or cleverest?  
3. How are animals treated and protected by the owners? 
4. Do owners take proper care of  their animals? 
5. Who has responsibility of  the stray animals, especially dogs, in your 

community?
6. What can individuals and the communities do to help these animals?
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6. Keeping Old Friends - Chris Halvorson and Illustrated by 
          Lisa Crouch

Genre: Short Story

Rationale: 
Pets play important parts in many families and dogs are probably the most common pets all 
over the world.  While we love our pets like family members and they love us in return, it is 
often through pets that children encounter their first experience of  death.  This story was chosen 
because it will provide students with the opportunity to talk about the value of  pets and the 
loss families feel when their beloved pet dies.

“Here comes trouble,” Mom always said when Holly walked into a room. “Let’s 
see what she’s going to bring us now.”

For as long as I could remember—and I’m twelve now—our dog Holly knew how 
to get attention. For instance, 
she’d pick up whatever she 
could find and bring it over 
for a game of  catch. Usually 
it was just a slipper or an old 
tennis ball, but sometimes 
she brought us things like 
underwear she’d pulled from 
the laundry basket or a loaf  
of  bread we’d left on the 
counter. The more we’d yell 

at her, the more fun she had playing keep-away.

“Airedales are like that,” my folks would say. “They have a sense of  humor.”

Like all dogs of  her breed, our Airedale was tan with black markings like a saddle 
on her back. Her bushy eyebrows and whiskers helped her look mean when she 
saw stray cats, but with people, Holly liked playing and petting.
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When we played Frisbee with her in our yard, we had to be careful not to let it 
fly into the creek behind our lot. Once my neighbor Ricky sailed the Frisbee into 
the water, and Holly jumped right in after it.

“Get Dad,” I screamed. “Holly’s in the creek!”
I didn’t know if  Holly could swim, and by the look on her face, neither did 
she.
“Come on, girl! Swim!”

She started working her front legs, and soon she was dog-paddling toward the 
bank.

Ricky came running back from the house with my dad.

“Where’s Hol—?” Dad started saying, but he changed that to, 

“What’s she doing?”

Halfway to the bank, Holly remembered to retrieve the Frisbee that was floating 
nearby. She paddled around to get it, then carrying the Frisbee tipped up in front 
of  her face, she kept paddling in one big circle after another.

On the bank we were laughing and clapping so hard that Holly finally came out to 
join our fun. She shook herself  hard, and we all got wet and stopped laughing.

After that, we let Holly take a dip whenever we were there to watch her. Even 
though she loved it, she never wanted any of  us kids to stand too close to the 
water. She’d bark and jump around us till we moved back. Dad said Holly was 
protecting her children. Guess she thought we couldn’t swim.

Every summer Holly had her best times on our long hikes when we went camping. 
Holly would run ahead to scout the trail, then run back to wait for us. She’d dive 
into every pile of  leaves and check out every noise in the trees.
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Then in the evening as we sat around the campfire, Holly would sit whining in 
front of  our tent.

“She wants to go in to bed,” Mom said. “She must be exhausted.”

“But it’s only nine o’clock,” I said.

“What if  a bear comes into our camp,” my brother said. “She’s supposed to be 
out here protecting us.”

“Don’t worry,” Dad said. “Just the smell of  a dog like that will keep the varmints 
away.”

The summer before last, Holly didn’t do so well on our hikes. She started out 
peppy as a pup, but by the time we headed back for camp, she was trailing behind 
us with her head and tail down.

By the next winter, we could all see big changes in Holly. Her eyes got a funny, 
glassy white color, and she had to turn her head sideways to see well. Her hearing 
wasn’t so good either. She slept a lot.

One day I overheard my parents talking about Holly.
“We knew the time would come,” Mom was saying. “Holly is going on thirteen, 
and we can see her failing every day.”

“Now’s as good a time as ever,” Dad said. “Anything we can do to make this 
easier...”

I just had to speak up.
“You can’t be talking about putting Holly to sleep! She’s old, but she isn’t that 
sick.”
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“We weren’t talking about putting Holly 
to sleep,” Mom said. “We were talking 
about getting an Airedale puppy to stay 
with us long after Holly’s gone. You 
know, like that New Year’s Eve song 
says, ‘Make new friends and keep the 
old...’”

We got our puppy, Casey, when he was 
seven weeks old. Holly didn’t want 
anything to do with him. In fact, Holly ignored Casey even when 
he pawed her in the face or poked her tail to get her to play. As Casey got bigger, 
he would run around Holly and bump into her on purpose. Holly couldn’t move 
fast enough to catch him, so Casey threw himself  at Holly’s feet, rolled on back, 
and barked upside down till Holly noticed. Holly would finally grab Casey by 
the throat and pin him to the ground. Casey loved it and never even yelped. He 
played this game many times.

Then, last Friday, Holly didn’t eat supper. When she went outdoors before 
bedtime, she had trouble walking. We could see she was breathing hard and her 
heart was beating too fast. Mom said Holly might die that night.

“You two go to sleep,” Mom told my brother and me. “Holly’s right by my bed. 
I’ll keep my eye on her.”

Holly died while we were sleeping. Even Dad was crying when we buried her on 
the bank of  the creek behind our house.
“It’s all right to cry,” Dad said. “Holly deserves a few tears.”

I don’t talk much to my friends about Holly. She was only a dog, and they wouldn’t 
understand. Sometimes I see Casey sitting out in the front yard as if  he’s watching 
for someone. I think he’s waiting for Holly to come home.
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So I go out and I tell Casey about how Holly could chase Frisbees and swim in 
the creek. He understands. Casey is my new friend, but I’ll keep thinking of  my 
old friend for a long, long time.

Make connections

1. What did Holly do to gain attention?
2. Why did the parents decide to get the puppy? 
3. What does the puppy do in order to get Holly’s attention?
4. Describe the narrator’s feelings towards Holly. How do you know he 

feels that way? (Support your answers by quoting directly from the text.)
5. Why do you think Dad cried when Holly died?
6. Have you ever had a pet die? If  so, write a short paragraph describing 

your feelings or tell the group how you felt. If  not, talk to friend who has 
had that experience.

7. Is the mood of  the story happy or sad? Explain. 
8. What are some of  the narrator’s happy memories of  Holly? 
9. What do you think the narrator learned from having Holly as a pet? 
10. Why did the parents buy another puppy before Holly died? Was that a 

good idea? Explain. 
11. What did you learn from this story? 
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Supplementary Reading

1. Why Nobody Pets the Lion at the Zoo - John Ciardi

Genre: Poetry

The morning that the world began 
The Lion growled a growl at Man.

And I suspect the Lion might
(If  he’d been closer) have tried a bite.

I think that’s as it ought to be 
And not as it was taught to me.

I think the Lion has a right
To growl a growl and bite a bite.

And if  the Lion bothered Adam,
He should have growled right back at ‘im.

The way to treat a Lion right
Is growl for growl and bite for bite.

True, the Lion is better fit 
For biting than for being bit.

But if  you look him in the eye 
You’ll find the Lion’s rather shy.

He really wants someone to pet him. 
The trouble is: his teeth won’t let him.

He has a heart of  gold beneath
But the Lion just can’t trust his teeth.
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2. The Donkey - Anonymous

I saw a donkey 
One day old, 
His head was too big for his neck to hold; 
His legs were shaky 
And long and loose, 
They rocked and staggered 
And weren’t much use.
He tried to gambol 
And frisk a bit, 
But he wasn’t quite sure 
Of  the trick of  it. 
His queer little coat 
Was soft and gray, and curled at 
his neck 
In a lovely way.
His face was wistful and left no 
doubt 
That he felt life needed 
Some thinking about. 
So he blundered round 
In venturesome quest, 
And then lay flat 
On the ground to rest.
He looked so little 
And weak and slim, 
I prayed the world 
Might be good to him.
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UNIT 2

THEME: Family and Friends

General Introduction For The Thermatic Unit:

Family is a great organising principle in our lives. It is our first experience of  a 
sense of  place and a sense of  belonging after we are born. It is the place where 
we first become aware of  the link between ourselves and those around us. We 
know of  our first relations here – our mother and our father, our brother and 
our sister, our grandmother and our grandfather. It is here where we receive love 
and care and warmth. We receive our culture, our language, and our customs 
here. We receive our gods and goddesses, our rituals and ceremonies, our roles 
and our robes. It is here that we receive our name and our address.

Family is a crucial primary link that gives a person an identity, and a sense of  
security. Nations are made up of  families and good families make good nations. 
There are also situations of  tension and anxiety that cause unease in the family. 
As children grow and expand the horizon of  their life, they establish bonds with 
people who live just outside the circle of  their immediate family. Their world 
starts putting on different colours as they discover their friends and establish 
relationships.

It is important that there are opportunities in our literature classes to explore 
the relationships, the values, and the practices that go to the making of  families 
and friendships. The selections for this thematic unit are designed to offer to our 
students ample opportunities to explore the world of  the family and relate their 
own experiences of  belonging to their families. Teachers will need to guide the 
students in a discussion of  the relationships and intricacies that inform families 
and help students build vocabulary and language abilities to improve their com-
munication. 
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Main Texts:

1. All the Places to Love by Patricia MacLachlan    Lyric Poem 
2. Together by Carolyn Mamchur   Poem
3. The Wise Old Woman by Yoshiko Uchida  Short Story
4. Some Children Are by Jo Tenjford      Poem
5. The Tree House by Lois Lowry   Short Story
6. We Take Care of Each Other as told to 
 Paula McGuire by Lindsey   Narrative Essay 
       (Non-fiction)
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1. All the Places to Love - Patricia MacLachlan and Illustrated  
     by Mike Wimmer

Genre: Poetry - Lyric

Rationale: 
Family is the first place where we know love and security. This poem has been selected because 
of  its treatment of  the subject of  family. The fact that the grandmother and the grandfather 
live with the family reflects the Bhutanese way of  life. The speaker in the poem is a child close 
to the age of  our students. It talks about family and the love we share with our families. The 
poem also gives us beautiful pictures of  all the places that are special for the speaker and his 
family.

On the day I was born 
My grandmother wrapped me in a blanket 
made from the wool of  her sheep.

She held me up in the open window
So that what I heard first was the wind.
What I saw first were all the places to love:
The valley,
The river falling down over rocks,
The hilltop where the blueberries grew.

My grandfather was painting the barn,
And when he saw me he cried.
He carved my name—ELI—
On a rafter beside his name
And Grandmother’s name
And the names of  my papa and mama.

Mama carried me on her shoulders before I could walk,
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Through the meadows and hay fields.
The cows watched us and the sheep scattered;
The dogs ran ahead, looking back with sly smiles.
When the grass was high
Only their tails showed.

When I was older, Papa and I plowed the fields.
Where else is soil so sweet? he said.
Once Papa and I lay down in the field, holding hands,
And the birds surrounded us:
Raucous black grackles, redwings,
Crows in the dirt that swaggered like pirates.
When we left, Papa put a handful of  dirt in his pocket.
I did too.
My grandmother loved the river best

of  all the places to love. 
That sound, like a whisper, she said; 
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Gathering in pools
Where trout flashed like jewels in the sunlight. 
Grandmother sailed little bark boats downriver to me 
With messages. 
I Love You Eli, one said.

We jumped from rock to rock to rock,
Across the river to where the woods began,
Where bunchberry grew under the pine-needle path
And trillium bloomed.
Under the beech tree was a soft, rounded bed

where a deer had slept.
The bed was warm when I touched it.

When spring rains came and the meadow turned to marsh,
Cattails stood like guards, and killdeers called.
Ducks nested by marsh marigolds,
And the old turtle—his shell all worn—
No matter how slow,
Still surprised me.

Sometimes we climbed to the place Mama loved best, 
With our blueberry buckets and a chair for my

grandmother:
To the blueberry barren where no trees grew— 
The sky an arm’s length away; 
Where marsh hawks skimmed over the land, 
And bears came to eat fruit, 
And wild turkeys left footprints for us to find, 
Like messages.
Where else, said my mama, can I see the sun rise on one side 
And the sun set on the other?
My grandfather’s barn is sweet-smelling

and dark and cool;
Leather harnesses hang like paintings against old wood; 
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And hay dust floats like gold in the air. 
Grandfather once lived in the city, 

And once he lived by the sea; 
But the barn is the place he loves most. 
Where else, he says, can the soft sound of  cows chewing 
Make all the difference in the world?

Today we wait, him sitting on a wooden-slat chair
And me on the hay,
Until, much later, my grandmother holds up a small bundle

in the open window,
Wrapped in a blanket made from the wool of  her sheep, 
And my grandfather cries.

Together
We carve the name SYLVIE in the rafter
Beside the names of  Grandfather and Grandmother,
And my mama and papa,
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And me.

My sister is born.
Someday I might live in the city. 
Someday I might live by the sea. 
But soon I will carry Sylvie on my shoulders

through the fields;
I will send her messages downriver in small 
boats; 
And I will watch her at the top of  the hill, 
Trying to touch the sky.
I will show her my favourite place, the marsh, 
Where ducklings follow their mother 
Like tiny tumbles of  leaves.

All the places to love are here, I’ll tell her,
no matter where you may live.

Where else, I will say, does an old turtle crossing the path 
Make all the difference in the world?
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Glossary of words

 Hill top - the top part of  the hill, rather than the sloping sides
 Blueberries - dark blue fruits of  a bush ,
 Barn - large building on a farm in which hay and grain are kept
 Eli - pronounced as “E - lie”
 Rafter - any of  the large sloping pieces of  wood which support a roof
 Meadow - a large field with grass and often wild flowers in it
 Hay - grass which is cut, dried and used as animal food
 Sly smile - a smile seeming to know secrets
 Plow - to dig land with a ‘plough’ (a plough is a large farming tool with 

blades which digs the earth in fields so that seeds can be planted)
 Raucous - loud and unpleasant
 Grackle - black bird somewhat smaller than a crow
 Redwing - small bird with a bright-red patch on each wing
 Swagger - to walk, especially with a swinging movement, in a way that shows 

that you are very confident
 Pirates - persons who sail in a ship, and attack other ships in order to steal 

from them
 Trout - a brown fish that lives in rivers and lakes
 Flash - to move very fast
 Bark boats - hard outer covering of  a tree that is used as a toy boat
 Bunchberry - small plant having small flowers and bears bunches of  bright-

red berries
 Pine-needle - the thin pointed leaf  of  a pine tree
 Trillium - a flowering plant
 Bloom - when a flower blooms, it is open. When a plant or tree blooms, it 

produces flowers
 Beech - a tree with a smooth grey trunk and small nuts
 Marsh - ground that tends to flood and is always wet
 Cattails - name of  a plant
 Killdeers - birds with a high piercing cry
 Marigolds - plant with bright orange or yellow flowers

Reprint 2022



39

CMYK

CMYK

CMYK

CMYK

 Barren - unable to produce plants or trees
 Arm’s length - seeming to be very near, within reach
 Hawks - large birds that hunt and catch small birds for food
 Skim - move quickly just above surface without touching it
 Harness - piece of  equipment with straps and fastenings, used to control or 

hold animals in place
 Wooden slat - a thin narrow piece of  wood used to make floors, furniture 

etc

Make connections

1. What is the title of  the poem? Who is the poet? 
2. Who is the speaker in the poem?
3. What did the grandmother/ grandfather do when she/ he saw the baby 

for the first time?
4. Which lines in the poem show that Papa loved his land very much?
5. Which place did Mama love the best?
6. How does the poem end?
7. If  you were to go to the farm in the poem, which place would you like to 

visit? Why?
8. Is the speaker happy when a sister is born?  How can you tell?
9. How would you have felt about Sylvie’s birth if  you were Eli?  If  you 

have a younger   brother or sister, do you remember how you felt when 
she/he was born? 

10. Do you have a favourite place to go where you live?  If  so, what is special 
about the   place? 

11. How are farms in Bhutan similar to the one described in the poem? 
12. What kind of  feeling do you get when you read this poem? What makes 

you feel that   way?  (Quote words or phrases to support your feelings.)
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2. Together - Carolyn Mamchur
 
Genre: Poetry

Rationale:
Sometimes, as much as we love somebody, we tend to hurt them unintentionally by the things we 
say or do without thinking. This poem has been selected because this poem shares an experience 
that many students will be able to identify with – making a thoughtless remark to someone we 
love.  How do you feel after such an incident? How do you deal with it?

Lying in bed
next to my mother.
This has to be the best,
the very best thing.
We are reading.
Dad is away
“Want an apple?”
and she bites in.
Crack, crack,
go her jaws
like a hinged fence
that doesn’t work right.
I try not to listen
to those hinged jaws
I can’t read
I’ve never noticed
my mother’s jaws
doing that before
“Maybe it’s the way
she’s lying,” I think to myself.
“Gee, you eat
apples funny,”
I finally blurt out.
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She doesn’t say anything. 
She just looks at me 
awful quiet 
and puts the apple 
on the bed stead 
behind her.

We continue to read 
in silence.

That was two years ago.

But it feels like 
last night 
the two of  us 
reading in bed

My mother
no longer eating
and I,
wishing, oh, wishing
wishing she were.

Make connections

1. Who is the speaker in the poem? 
2. How many people are there in the poem? 
3. Why does the speaker dislike the way the mother is eating the apple?
4. How does the mother react? Why do you think she reacts that way? 
5. Have you ever said anything to a parent that you regretted saying? Why 

do you regret saying it?
6. When the poem ends, do you think the speaker is happy? Why or why 

not? 
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3. The Wise Old Woman - Retold by Yoshiko Uchida 
     Illustrated by Martin Springett

Genre: Short Story (Folktale)

Rationale:
As amazing as it sounds, parents need our love and support as much as we need theirs; espe-
cially more so, when they become older. This story has been chosen because it talks about values 
that are very close to Bhutanese hearts. Besides having an interesting plot, this story also talks 
about family love and wisdom of  the old people.

Long ago in the wooded hills of  Japan, a young farmer and his aged mother 
lived in a village ruled by a cruel young lord.

“Anyone over seventy is no longer useful,” the lord declared, “and must be taken 
into the mountains and left to die.”

When the young farmer’s mother reached the dreaded age, he could not bear 
to think of  what he must do. But his mother spoke the words he could not say.

“It is time now for you to take me into the mountains,” she said softly.

So, early the next morning, the 
farmer lifted his mother to his back 
and reluctantly set off  up the steep 
mountain path.

Up and up he climbed—until the 
trees hid the sun, and the path was 
gone, until he could no longer hear 
the birds, but only the sound of  the 
wind shivering through the trees.

Reprint 2022



43

CMYK

CMYK

CMYK

CMYK

On and on he climbed. But soon he heard his 
mother breaking off  small twigs from the trees 
they passed.

‘I’m marking the path for you, my son,” she said, 
“so you will not lose your way going home.”
The young farmer could bear it no longer.

“Mother, I cannot leave you behind in the moun-
tains,” he said. “We are going home together, and 
I will never, ever leave you.”

And so, in the dark shadows of  night, the farmer carried his mother back home. 
He dug a deep cave beneath the kitchen, and from that day, the old woman lived 
in this secret room, spinning and weaving. In this way two years passed, and no 
one in the village knew of  the farmer’s secret.

Then one day, three fierce warriors in full armour galloped into the small village 
like a sudden mountain storm.

“We come from the mighty Lord Higa to warn you,” they shouted to the young 
lord. “When three suns have set and three moons have risen, he will come to 
conquer your village.”

The cruel young lord was not very brave. “Please,” he begged, “I will do anything 
if  you will spare me.”

“Lord Higa knows no mercy,” the warriors thundered, “but he does respect a 
clever mind. Solve the three impossible tasks written upon this scroll and you 
and your village will be saved.”

Then, tossing the scroll at the young lord, they galloped off  as quickly as they 
had come.
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“First, make a coil of  rope out of  ashes,” the young lord read. “Second, run a 
single thread through the length of  a crooked log. And third, make a drum that 
sounds without being beaten.”

The young lord quickly gathered the six 
wisest people of  his village and ordered 
them to solve the impossible tasks. They 
put their heads together and pondered 
through the night. But when the stars 
had vanished and the roosters began to 
crow, they still had no answers for the 
young lord.

They hurried to the village shrine and 
sounded the giant bronze bell. “Help us,” 
they pleaded to the gods. But the gods 
remained silent.

They went next to seek the clever badger 
of  the forest, for they knew that animals are sometimes wiser than men.

“Surely, you can help us,” they said eagerly.

But the badger only shook his head. “As clever as I am,” he said, “I see no way 
to solve such impossible tasks as these.”

When the six wise people returned to the young lord without any answers, he 
exploded in anger.

“You are all stupid fools!” he shouted, and he threw them into his darkest 
dungeon. Then he posted a sign in the village square offering a bag of  gold to 
anyone who could help him.

The young farmer hurried home to tell his mother about the impossible tasks 
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and Lord Higa’s threat. “What are we to 
do?” he asked sadly. “We will soon be 
conquered by yet another cruel lord.”

The old woman thought carefully and 
then asked her son to bring her a coil of  
rope, a crooked log with a hole running 
through the length of  it, and a small 
hand drum. When the farmer had done 
as she asked, she set to work.

First, she soaked the coil of  rope in salt water and dried it well. Then, setting a 
match to it, she let it burn. But it did not crumble. It held its shape.

“There,” she said. “This is your rope of  ash.”

Next she put a little honey at one end of  the crooked log, and at the other, she 
placed an ant with a silk thread tied to it. The farmer watched in amazement as 
the tiny ant wound its way through the hole to get to the honey, taking the silk 
thread with it. And the second task was done.

Finally, the old woman opened one side of  the small hand drum and sealed a 
bumblebee inside. As the bee beat itself  against the sides of  the drum trying to 
escape, the drum sounded without being beaten. And the third task was done.

When the farmer presented the three completed tasks to the young lord, he was 
astonished. “Surely a young man such as you could not be wiser than the wisest 
people of  our village,” he said. “Tell me, what person of  wisdom helped you 
solve these impossible tasks?”

The young farmer could not lie, and he told the lord how he had kept his mother 
hidden for the past two years. “It is she who solved each of  your tasks and saved 
our village from Lord Higa,” he explained.
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The farmer waited to be thrown into the dungeon for disobeying the lord. But 
instead of  being angry, the young lord was silent and thoughtful.

“I have been wrong,” he said at last. “Never again will I send our old people into 
the mountains to die. Henceforth they will be treated with respect and honour, 
and will share with us the wisdom of  their years.”

Whereupon the young lord freed everyone in his dungeon. Next he summoned 
the old woman and gave her three bags of  gold for saving the village.

Finally he allowed the farmer to march with his finest warriors to Lord Higa’s 
castle.

The long procession wound slowly over the mountain roads carrying its precious 
cargo. And it was the young farmer who carried the lord’s banner fluttering high 
in the autumn wind.

When they presented to Lord Higa the rope of  ash and the threaded log and the 
drum that sounded without being beaten, he stroked his chin thoughtfully.

“I see there is much wisdom in your small village,” he said, “for you have solved 
three truly impossible tasks. Go home,” he directed the young farmer, “and tell 
your lord that his people deserve to live in peace.”

From that day on, Lord Higa never threatened the small village again. The vil-
lagers prospered, and the young farmer and his mother lived in peace and plenty 
for all the days of  their lives.
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Make connections

1. Why do you think the lord said that people over 70 years old were not 
useful? 

2. What would you have done if  you were the young farmer in the story? 
3. What details tell you how the mother and son felt about each other? 

Quote from the text to support your thinking. 
4. What three tasks did Lord Higa set for the young lord? Why were they 

“impossible”? 
5. How did the old woman solve each task? What does that tell you about 

her?  
6. Does it surprise you that she was able to do that? Explain. 
7. What is the moral of  the story? 
8. What are the features that make this story a folktale? 
9. How are old people treated in Japan and Bhutan?  
10. How do you think old people should be treated?
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4. Some Children Are - Jo Tenjford

Genre: Poetry 

Rationale: 
Children find unconditional love and acceptance in their homes.  When they discover the world 
outside this home, a whole new realm of  discovery opens up. One of  the amazing discoveries 
is how the children throughout the world are so different from them, yet so similar. This poem 
has been selected because it is written in a new structure. Students can learn and imitate it. It 
also has a subject and a theme that Bhutanese children can relate to on a national as well as 
universal level.

Some children eat porridge
and some eat figs,
some children like ice cream
and some roasted pigs!
Some eat raw fishes
and some Irish stew -
Their liking are different -
the children like you!

Some children say “yes”
and some say “oui”
some say “ja”
and some say “si,”
some children say”peep”
and some say “booh-”
Their words may be different -
the children like you!

Some children are brown
like newly baked bread,
some children are yellow
and some are red,
some children are white
and some almost blue
Their colors are different -
the children like you!
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Some children wear sweaters
and some rebozos,
some children wear furs
and some kimonos,
some children go naked
and wear only their queue.
Their clothes may be different -
the children like you!

Some children are Finnish
and some from Japan,
some are Norwegian
and some from Sudan.
Oh yes, we have children
in valley, on pike.
Their countries are different -
the children alike!

Some children have houses
of stone in the streets,
some live in igloos,
and some live on fleets.
Some live in old strawhuts
and some in new -
Their homes may be different -
the children like you!

Oh, if they could dance
and if they could play
altogether altogether
a wonderful day!
Some could come sailing 
and some could just hike!
So much would be different -
the children alike!
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Make connections

1. What are some of  the colours of  children mentioned in the poem? 
2. Are the type of  clothes worn by the children all over the world the same? 

“Who wears sweaters and Rebozos?” 
3. What do Bhutanese wear? 
4. What languages do different children speak in the poem?
5. What does the last stanza talk about?
6. If  children from Norway are called Norwegian, what are children from 

Bhutan called? 
7. Can the children from Bhutan live in Igloos? Why or why not? 
8. How are all the different children in the world alike in the end?
9. Almost every stanza in the poem ends “the children like you” – do you 

agree with the speaker?
10. In what ways do you think the children around the world are like or 

unlike you? 
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5. The Tree House - Written by Lois Lowry and 
          Illustrated by Trina Schart Hyman

Genre: Short Story

Rationale: 
The newly discovered world of  friends is riddled with its own ups and downs. This story was 
chosen because it talks about how children have differences, but how these differences are over-
come by something much stronger – the need for friendship and acceptance.

It was a terrific tree house. Better than terrific: it was a marvellous, magnificent, 
one-of-a-kind tree house, with wooden walls painted bright blue. It had two win-
dows, with red shutters on each, and a yellow door with two shiny brass hinges 
and a small brass bell that rang when you pulled a string. There was a little porch 
where you could sit with your legs dangling.
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Inside were a table, a chair, a small rug with fringe on each end, and two fat pil-
lows so that you could lie on the rug and read.

You reached it by climbing a ladder — a ladder to the best tree house ever. And 
it belonged to Chrissy.

“It’s all mine, isn’t it?” she had asked her grandfather after he built the house for 
her. “Just mine, and nobody else’s?”

Grandpa was washing his paintbrush. He nodded. “I built it just for you,” he 
said.

So Chrissy used her markers and made a sign. CHRISSY’S HOUSE, the sign 
said. Keep Out! She tacked it to the door. Then she took her favorite books into 
the tree house, curled up on the pillows, and began to read.

“Chrissy?” The voice came from the next yard, from just across the fence.

Chrissy got up and looked through the tree house window. “Hi, Leah,” she said 
to the girl who lived next door. “How do you like my tree house, now that it’s 
all done?”
“It’s beautiful,” Leah said. “What do you have inside?”

“A table and two chairs and a rug and some pillows,” Chrissy told her. “And 
some secret stuff,” she added, though she didn’t have secret stuff, really. She 
planned to.

“Can I come up and see?” Leah asked.

“No,” Chrissy said. “It’s just for me. That’s why I made the sign.”

Leah stood silently for a moment. Then she said, “I hate you, Chrissy.”
“I hate you, too,” Chrissy replied. She went back to the pillows and opened her 
book again.
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A short time later, she heard voices in the next yard. She peered through her 
window and saw that Leah’s father was there with Leah. They had a wheelbar-
row full of  old boards, and a jar of  nails. As Chrissy watched from her window, 
she saw Leah’s father prop an old ladder against the trunk of  the tree on the 
other side of  the fence. Then, after he jiggled the ladder and made certain it was 
steady, he climbed up, carrying a board, and began to nail it into place where the 
branches came together.

He was making Leah a tree house. Chrissy laughed to herself. Leah’s father was 
at home because he had lost his job. She knew they didn’t have extra money 
now for things like paint and brass hinges. And Leah’s tree house would never 
be as good as hers. Never in a million years. Chrissy went back to her book and 
turned the pages while the hammering continued.
That evening, after supper, Chrissy stood beside the fence and looked up at 
Leah’s finished house. She laughed aloud.

It had taken a week for Grandpa to finish building her beautiful tree house. 
Grandpa had used new wooden boards from the lumberyard. But Leah’s had 
been completed in a day, and Chrissy could see that it was made from the stack 
of  old weathered boards that had been in the corner of  Leah’s yard. Only one 
board remained there now; the others had become the tree house.

The house had walls and a porch and a door and two windows, but it had no 
shutters and no paint and no doorbell. The boards were crooked, and the roof  
had holes where the pieces of  wood didn’t quite meet.

Even the sign wasn’t as good, because Leah had done hers with crayons instead of  
marking pens. But its message was the same. Leah’s House, it said. Keep Out.

Leah’s head appeared in the window of  her tree house.
“Your house is not as nice as mine,” Chrissy told her.

“Not on the outside,” Leah said. “But inside, it’s better.”
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Chrissy wondered what Leah had inside her tree house. But she didn’t ask.

For several days the two girls didn’t speak to each other. They sat alone in their 
tree houses. By the fourth day, Chrissy had finished all her books and had read 
some of  them twice. She went to her window and called across the fence to 
Leah.

“Do you have any books I can borrow?” she asked, when Leah’s head appeared.

“No. Our car’s broken so we can’t go to the library.”

“You don’t have any books at all?”

Leah shook her head.

Chrissy sat back down. She wondered what it would be like to be in a tree house 
with no books at all. She wondered what Leah was doing in there.

Finally she called across the fence again. “Would you like to borrow some of  
mine?” she asked. And Leah said yes.

So Chrissy climbed down, stood at the fence, and handed two
books over to Leah, who had climbed down her ladder, too.

“I have some bananas,” Leah told her. “Do you want one?” Chrissy nodded, and 
Leah climbed up and returned with a banana to pass across the fence.

Back in her own tree house, Chrissy peeled and ate the banana. Then she called 
to Leah again.
“Do you have a wastebasket in your house? I don’t want to mess up my carpet-
ing with this banana peel.”

Leah, looking through her window, nodded. So Chrissy climbed down, and Leah 
climbed down, and Chrissy handed the banana peel across the fence.
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Both girls climbed back into their houses. Chrissy sat alone and admired her 
fringed rug for a moment, then leafed through her books again, wondering what 
Leah was doing. She called through her window.

“Leah?”     

Leah looked out. “What?”

“I could come visit you if  you want,” Chrissy said.

Leah didn’t answer.

“Or you could come visit me,” 
Chrissy added.

“Your sign says Keep Out,” Leah 
pointed out. “So does mine.”

“Well,” Chrissy suggested, “we could 
change them.”

Leah nodded. Each girl removed her 
sign and crossed out the words Keep 
Out. They wrote Welcome instead. 
They rehung their signs.

“You know what, Chrissy?” Leah said. “We could use that wide board in the 
corner of  my yard. It would go from your porch to my porch, over the top of  
the fence. Then we could visit each other by walking across the board.”
Chrissy eyed the distance and the height. “What if  we fell?”

“It’s not very high,” Leah pointed out. “And if  we each came out halfway and 
held hands, we could help each other across.”
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They climbed down their ladders. The wide board was heavy, but when each girl 
took an end they were able to lift it into place. In a few minutes they had made 
a bridge between the houses, over the top of  the fence.

Chrissy stepped from her tree house porch onto the wide board, reached for 
Leah’s waiting hand, and walked across. She entered Leah’s tree house and looked 
around.

There was no rug, and the only books were her own that Leah had borrowed. 
But there was a bowl of  fruit, a wastebasket, and curtains at the windows. The 
walls were covered with portraits of  beautiful women — the most beautiful 
women Chrissy had ever seen.

“I like your art collection, Leah,” Chrissy said.

“They’re left over from where my mom works,” Leah explained. “She works at 
a beauty parlor, and they get pictures of  all the new hairstyles. These are last 
year’s.”

“You can’t tell. They look brand new.”

“My house isn’t as nice as yours,” Leah added. “I said it was better inside, but 
it isn’t, really.”

“I don’t really have carpeting,” Chrissy admitted. “Only an old rug. And I don’t 
have curtains, or a single picture on my walls.”

“I could let you have one of  my pictures. Two, even. You can have the blonde 
shag and the auburn blunt cut.”

“My grandpa had paint left over. He could paint the outside of  your house so 
we’d match. But I’m afraid we don’t have another doorbell.”

Reprint 2022



57

CMYK

CMYK

CMYK

CMYK

“Now that my sign says Welcome, I don’t think I need a doorbell,” Leah said.

“I don’t really hate you, Leah,” Chrissy said.

“I don’t really hate you, either,” Leah replied.

They sat together on Leah’s porch and looked around happily.
“What do you think is the best part of  a tree house, Chrissy?” Leah asked.

Chrissy thought. She looked over at her own house, with its shutters and brass 
hinges. She looked around at Leah’s, with its bowl of  bright apples and its yel-
low curtains.

“The very best part,” she said finally, “is the bridge.”

ABOUT THE AUTHOR
 
LOIS LOWRY
Lois Lowry has written over twenty books for young 
people, including the Newbery Award-winning 
Number the Stars. She feels that she is successful as 
a writer when her books help young people “answer 
their own questions about life, identity, and human 
relationships.”
“I like all sorts of  people, the ocean, sailboats, 
music and movies,” says Lois. “Most of  all I like 
the excitement I still feel, as I did when I was not 

quite four, when words go together to make sentences, and the sentences 
become stories.”
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Make connections

1. What did Chrissy put in her tree house? 
2. Why did Chrissy not want to share her tree house with Leah? 
3. How did the tree houses change their friendship?
4. What made Leah and Chrissy friends again? 
5. What did the friends exchange with each other to put in their tree 

houses?
6. How does the story end? Do you like the story ending? Why or why not? 
7. What did you learn about friendship from this story? 
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6. We Take Care Of Each Other  - Lindsey, as  told to Paula 
           McGuire

Genre: Narrative Essay [Non-fiction]

Rationale: 
Not all families are lucky to stay together. But families who live apart can still be happy and 
love each other without bitterness. This piece has been selected because it gives an honest and 
positive outlook on what is often considered negative – divorce.  This piece makes a strong 
statement that every member of  the family has the responsibility and the power to keep the 
family happy. The fact that the narrative voice is a child’s voice adds to our belief  that our 
children can relate to this piece.

How do you think a divorcing couple can ease the upheaval in their 
children’s lives?

My parents got divorced when I was two. I 
don’t really remember much when we were 
little except that my mother used to take me 
and my brother and sister to visit my dad. 
My mother said I always used to ask her to 
sleep over at his house with us, She said it 

used to put her in an awkward position. We visited him regularly, and we still 
keep in touch. We write letters. He lives in Washington now but still comes here 
on business and visits us when he can. I see him pretty often.

My sister was really the only one who was that affected by the divorce. I think 
she was about six and didn’t really understand what was going on. My dad got 
married again about eight years ago. They have a daughter, who’s seven. He didn’t 
tell us in advance he was getting married. We had eaten dinner at my stepmother’s 
house before then, I guess for him to see if  we liked her or not. Then a couple of  
months later he got married and came back from his honeymoon and announced, 
“Oh, I got married.” My sister really got upset. It didn’t faze me. He’d always 

The end of a marriage 
can strengthen the 
bonds between 
children of divorce.

Reprint 2022



60

CMYK

CMYK

CMYK

CMYK

been this man whom I’d visited and called my dad. It wasn’t as personal to me, 
because I don’t remember ever living with him. It took my sister a little while to 
get everything worked out. Maybe if  I had been a little older at the time it would 
have affected me more.

I didn’t miss having a father around now that I look back. Every once in a while 
I did, I suppose. I have a friend who used to tell me that you should always have 
a father to live with. But I think if  I lived with my dad I’d be a totally different 
person, and I don’t think I’d want to be. I love my mother and the way she 
handled us all. She worked and took care of  the three of  us. I think she did a 
great job. . . .

I wasn’t aware of  much friction between my 
parents. I think they argued a little when I was 
growing up, but it was over the phone, so I didn’t 
hear it directly. My mom argued with my sister a 
lot. There was a time when my sister and my mother 
didn’t get along at all. My sister really hated her. I 
remember that very well. It was in sixth or seventh grade. I think she just resented 
the fact that my mother was going out with other men. She was probably jealous 
of  the attention not paid to her. But in general we have all been happy here and 
not upset by the situation.

The three of  us kids have basically taken care of  ourselves. My mother has given 
us responsibility always, just because that’s the way she had to do it. I think we 
are all pretty levelheaded about what we know we have to do. And if  my dad 
were around, I think we’d be a little more spoiled. My parents are exact opposites. 
My dad is very quiet, very conservative, very organized. My mother just sort 
of  plays everything by ear. I think it would drive me crazy if  I had everything 
organized, all planned out. Probably because she brought me up the way she did. 
We all take after her that way. Very open. We have a relationship with her that’s 
like being friends—we’re on a peer level—rather than she’s the parent giving 
the rules and we have to obey them. We all live here, this is our house, and we 
have to make it work.

We all live here, 
this is our house, 
and we have to 
make it work.
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She never directly told me why she and my father got divorced, but I think I 
figured it out. He was much older than she. My mom was just out of  college, 
and she had been taught by her mother that women should get married and have 
babies. It seemed like getting married was something she had to do then. They 
were only married for a few years. I just don’t think he was the right person. My 
mother probably needed more love and support than he could give, because 
he’s a very closed person. It was just a mistake. When he comes here, we go out 
to dinner, the three of  us, my dad, my mother, and I. They’re good friends. It’s 
just that I don’t think they could live together. There’s no rancor or anger. There 
might have been before, but I’ve never seen it, and it’s never been directed at 
us kids. . . .

I got into the high school counseling program to help other people. I feel as 
though my sister helped me and my brother through a lot, and we all sort of  
take care of  each other. Also, I think I’ve grown up faster than a lot of  people 
because of  having to take care of  myself  and having to make my own decisions. 
...This summer I went to Outward Bound out west. There you can learn a lot 
about yourself, what you should do and what you shouldn’t do, doing what you 
want and not listening to other people. So I think I can help others, and I really 
want to.

About the Author:
Paula McGuire graduated from Oberlin College in Ohio and did graduate work in France 
and Germany. She is currently an editor for an educational publishing company and lives in 
Princeton, New Jersey.
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Make connections

1. With whom does the narrator live? 
2. How did the father’s second marriage affect the family? 
3. Why did the sister get upset? 
4. Why didn’t the narrator get upset? 
5. How did the family manage without the father? 
6. What were the hardships faced by the family in the father’s absence?
7. How does the family take care of  each other? 
8. How did the mother manage to keep her children together? 
9. Do you think the father missed out on anything while the children were 

growing up?  Explain. 
10. What kind of  a relationship does the mother share with her children? 

What do you think about this kind of  relationships?
11. What kind of  relationship her father and mother now share?
12. Why did the mother and father separate? 
13. What expectations do the family and the community place on girls and 

boys in Bhutan? Discuss them separately. 
14. How important are her brother and sister to the narrator? 
15. Do you think that sometimes your brothers and sisters understand you 

better than your parents? If  so, give examples to support your answer. If  
not, explain why not.
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UNIT 3

THEME: Humour

General Introduction For The Thematic Unit: 

As times and societies change, they create new demands and pressures on our 
lives. We have to learn to live with people with different views and beliefs and 
that takes a lot of  adjusting and negotiating. We have to fit in the society and 
be accepted by others. Our old values and certainties are often under threat. 
These often create tension and discomfort in us. Our life becomes ordered and 
restrictive. We lose the natural rhythm of  our life and become restless and tired. 
We need an outlet. We need to relieve ourselves. Humour is a great way to do that.

Humour allows us to unwind, to relax, to recreate, to let go, to indulge in little 
creative mischiefs. Humour tolerates and celebrates absurdities, oppositions, 
ambiguities, and abnormalities. Humour is accommodating, forgiving and 
creative. There is not only fun and laughter in humour. Humour is inherently 
laced with wisdom and is always pro-life.

In the language of  Albert Nimeth, humour reduces health-sapping tensions, 
relaxes tissues, exercises our organs, stimulates our heart-beat, improves 
circulation, dispels anxiety and provides an excellent coping mechanism.
     
Laugh and the world laughs with you; cry and the world cries with you. A world 
without laughter and smiles, jokes and jests, eccentricities and oddities, foibles and 
fallacies, contradictions and mistaken identities, would be unliveable. Humour has 
healing and curative powers. It is important to create opportunities to celebrate 
the lighter side of  life. 

Unlike in the past, young children are already under a lot of  pressure and 
anxiety. The serious and austere environment of  the school does not help either. 
Literature provides wonderful opportunities to enjoy and appreciate humour. 
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The selections in this course permit teachers and students to tickle their funny 
bones and celebrate fun and laughter. Teachers need to guide the students to 
enjoy the humour as well as help them to know the strategies that writers use to 
create and celebrate humour.

Main Texts:

1. The Owl and The Pussy Cat by Edward Lear Classical Poem
2. The Great Mouse Plot by Roald Dahl             Narrative Essay
3. The Mirror by Pleasant DeSpain     Short Story
4. Six Wise Men by John G Saxe     Poem
5. Did I Order An Elephant by Marcello Argilli  Narrative Essay
6. Jean-Claude’s Island by Natalie Savage Carlson           Short Story
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1. The Owl and the Pussy-Cat  - Edward Lear

Genre: Poetry

Rationale: 
‘The Owl and The Pussy Cat’ by Edward Lear is a beautifully illustrated poem. It takes the reader on the 
delightful voyage of  the Owl and the Pussycat as they sail across the sea and travel into lush jungles, all by 
the light of  the moon. Filled with rich detail and breathtaking artwork, this is a glowing tribute to the power 
of  true love.

The Owl and the Pussy-Cat went to sea 
In a beautiful pea-green boat: 
They took some honey, and plenty of  money 
Wrapped up in a five-pound note.

The Owl looked up to the stars above, 
And sang to a small guitar, 
“O lovely Pussy, O Pussy, my love, 
What a beautiful Pussy you are, 
You are, 
You are! 
What a beautiful Pussy you are!”

Pussy said to the Owl, “You elegant fowl, 
How charmingly sweet you sing! 
Oh! let us be married; too long we have tarried: 
But what shall we do for a ring?” 
They sailed away, for a year and a day, 
To the land where the bong-tree grows; 
And there in a wood a Piggy-wig stood, 
With a ring at the end of  his nose, 
His nose, 
His nose, 
With a ring at the end of  his nose.
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“Dear Pig, are you willing to sell for one shilling 
Your ring?” Said the Piggy, “I will.” 
So they took it away, and were married next day 
By the Turkey who lives on the hill. 
They dined on mince and slices of  quince, 
Which they ate with a runcible spoon;

And hand in hand on the edge of  the sand 
They danced by the light of  the moon, 
The moon, 
The moon, 
They danced by the light of  the moon.

Poem Source:

1. http://www.poetryfoundation.org/poem/171941, 

    retrieved on 25/12/2015 at 10. 00 am.

2.  http://the-office.com/bedtime-story/owlpussycat.htm

Illustration source: retrieved on 29/12/2015 at 10:15 AM

	Stanza I:

1. https://www.google.ca/search?q=images+of+the+owl+and+th
e+pussycat&sa=X&biw=1242&bih=606&tbm=isch&imgil=TU-4g5K-
DVeEzrM%253A%253BPFb8CRbvfjipiM%253Bhttps%25253A%252
52F%25252Fwww.pinterest.com%25252Fwagwalters%25252Fthe-owl-
and-the-pussycat%25252F&source=iu&pf=m&fir=TU-4g5KDVeEzr
M%253A%252CPFb8CRbvfjipiM%252C_&usg=__00RPz8XvplTIDN
lEBEQ5dr0mmZE%3D&ved=0ahUKEwiO3-iul4DKAhXNUo4KHS
JfDCIQyjcINA&ei=VAWCVo7lNM2luQSivrGQAg#imgrc=SPuhjdM
3d-ZMpM%3A&usg=__00RPz8XvplTIDNlEBEQ5dr0mmZE%3D
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	 Stanza II

1. https://www.google.ca/search?q=the+owl+and+th+epussy+cat
+second+stanza&biw=1242&bih=606&source=lnms&tbm=isch&sa=
X&ved=0ahUKEwipmLD5lYDKAhVQSI4KHXpfDQIQ_AUIBygC
&dpr=1.1#imgrc=MIBRxw1tgrrvkM%3A

	 Stanza III:

1. https://www.google.ca/search?q=images+of+the+owl+
and+pussy+cat&biw=1242&bih=606&source=lnms&tbm=isch
&sa=X&ved=0ahUKEwjGlIP0kIDKAhUCBI4KHXbLB2AQ_
AUIBygC#imgrc=6Fyxz-uDtOcH9M%3A

Make connections

1. What colour was the boat they started out in? 
2. Why do you think they needed plenty of  money? 
3. What did the owl tell the pussy cat in the song? 
4. Did the pussy cat like the song? How do you know? 
5. Why do you think they went to the island in a smaller boat? 
6. Who married them?
7. What did they eat at the wedding feast?
8. How does  the poem end?
9. Do you like this poem? Why or why not? 
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2. The Great Mouse Plot - (An extract from the book Boy 
     by Roald Dahl)

Genre: Narrative Essay

Rationale:
This narrative essay is an excerpt from Boy by Roald Dahl and was chosen because children 
can identify with the situation and the characters.  Children will enjoy discussing the situational 
humour of  the piece and the open-ended conclusion.  

My four friends and I had come across a loose floor-board at the back of  the 
classroom, and when we prised it up with the blade of  a pocket-knife, we discov-
ered a big hollow space underneath. This, we decided, would be our secret hiding 
place for sweets and other small treasures such as conkers and monkey-nuts and 
birds’ eggs. Every afternoon, when the last lesson was over, the five of  us would 
wait until the classroom had emptied, then we would lift up the floor-board and 
examine our secret hoard, perhaps adding to it or taking something away.

One day, when we lifted it up, we found a dead mouse lying among our treasures. 
It was an exciting discovery. Thwaites took it out by its tail and waved it in front 
of  our faces. ‘What shall we do with it?’ he cried.

‘It stinks!’ someone shouted. ‘Throw it out of  the window quick!’

‘Hold on a tick,’ I said. ‘Don’t throw it away.’

Thwaites hesitated. They all looked at me.

When writing about oneself, one must strive to be truthful. Truth is more im-
portant than modesty. I must tell you, therefore, that it was I and I alone who 
had the idea for the great and daring Mouse Plot. We all have our moments of  
brilliance and glory, and this was mine.
‘Why don’t we’, I said, ‘slip it into one of  Mrs Pratchett’s jars of  sweets? Then 
when she puts her dirty hand in to grab a handful, she’ll grab a stinky dead 
mouse instead.’
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The other four stared at me in wonder. Then, as the sheer genius of  the plot 
began to sink in, they all started grinning. They slapped me on the back. They 
cheered me and danced around the classroom. ‘We’ll do it today!’ they cried. 
‘We’ll do it on the way home! You had the idea,’ they said to me, ‘so you can be 
the one to put the mouse in the jar.’

Thwaites handed me the mouse. I put it into my trouser pocket. Then the five 
of  us left the school, crossed the village green and headed for the sweet-shop. 
We were tremendously jazzed up. We felt like a gang of  desperados setting out 
to rob a train or blow up the sheriff ’s office.

‘Make sure you put it into a jar which is used often,’ somebody said.

‘I’m putting it in Gobstoppers,’ I said. ‘The Gobstopper jar is never behind 
the counter.’

‘I’ve got a penny,’ Thwaites said, ‘so I’ll ask for one Sherbet Sucker and one 
Bootlace, And while she turns away to get them, you slip the mouse in quickly 
with the Gobstoppers.’

Thus everything was arranged. We were strutting a little as we entered the 
shop. We were the victors now and Mrs Pratchett was the victim. She stood 
behind the counter, and her small malignant pig-eyes watched us suspiciously 
as we came forward.

‘One Sherbet Sucker, please,’ Thwaites said to her, holding out his penny.

I kept to the rear of  the group, and when I saw Mrs Pratchett turn her head 
away for a couple of  seconds to fish a Sherbet Sucker out of  the box, I lifted 
the heavy glass lid of  the Gobstopper jar and dropped the mouse in. Then I 
replaced the lid as silently as possible. My heart was thumping like mad and 
my hands had gone all sweaty.
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‘And one Bootlace, please,’ I heard Thwaites saying. When I turned round, I saw 
Mrs Pratchett holding out the Bootlace in her filthy fingers.

‘I don’t want all the lot of  you troopin’ in ‘ere if  only one of  you is buyin’,’ she 
screamed at us. ‘Now beat it! Go on, get out!’

As soon as we were outside, we broke 
into a run. ‘Did you do it?’ they shouted 
at me.

‘Of  course I did!’ I said.

‘Well done you!’ they cried. ‘What a 
super show!’

I felt like a hero. I was a hero. It was 
marvellous to be so popular.

Make connections

1. What do we know about Mrs. Pratchett? Who gives us these details about 
her? 

2. Are these details accurate? Why or why not? 
3. Do you think other customers would describe Mrs. Pratchett in the same 

way? Why or why not?
4. How do you think Mrs. Pratchett would describe the boys?  
5. Is this a funny story? Why or why not? 
6. Write one or two paragraphs telling what happened at Mrs. Pratchett’s 

candy shop after the boys left.
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3. The Mirror - Pleasant DeSpain and Illustrated by    
      Helene Boulian

Genre: Short Story
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Now the wife knew that her husband was absent-minded, and wanted him to 
remember the comb. A new moon shone in the sky that night, just a thin crescent 
of  light. It was the perfect shape of  the comb she desired. She said to him, “Look 
at the moon, husband. It is just like the comb I want. If  you forget, look at the 
moon and you’ll remember.”

The young man was in town for weeks, and was completely occupied with 
business matters. Naturally, he forgot all about the comb. When it came time to 
return home, he happened to look up into the night sky. The moon was no longer 
the crescent shape of  a comb, but rather a full round sphere of  yellow light.

“What is it that I’m supposed to bring to my wife?” the young farmer asked 
himself. “Something shaped like the moon. ...”

He went to a shopkeeper and said, “I want to buy something that is round like 
the moon, something my wife would like.”
The shopkeeper looked around his shop and said, “This mirror is round. Your 
wife would like to see herself  in it.”

Mirrors were quite rare in Korea at this long-ago time, and the young husband 
had never seen one before. He bought it and walked the long road back to the 
farm. The moon was rising in the night sky when he arrived. He gave the mirror 
to his wife. She looked into the glass and saw the reflection of  a pretty young 
woman.

“Eeehhh!” she cried. “I ask for a comb and my 
husband brings home a young woman.”
Her mother was in the room, and she looked into 
the mirror. Of  course she saw her own wrinkled 
face, and said, “Silly daughter, this is no young 
woman. This is an old and honorable woman. 
Perhaps it is his mother.”

‘’You are wrong,” the wife said. “It is a pretty 
young woman.”
“No, you are wrong,” the mother replied. “Look! She’s a white-haired old woman!”
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As the two women argued, a small boy who was eating a rice cake came into the 
room. He picked up the mirror and saw another boy eating a rice cake.

The boy thought that the stranger had stolen his food. “Return my rice cake!” 
he shouted. He raised his fist and shook it at the stranger. The stranger shook 
his fist right back. The boy was frightened and he began to cry.

The noise of  the women arguing and the boy crying brought the grandfather 
running into the room. “What’s wrong?” he asked.

The boy said that a stranger had stolen his rice cake. The grandfather became 
angry and said, “Show me the scoundrel. No one steals from my grandson and 
gets away with it!” He grabbed the mirror and saw an enraged old man with fire 
in his eyes.

“Listen old man,” said Grandfather. “You should be ashamed of  yourself  for 
stealing from a boy. I’m going to teach you a lesson!”

He made a fist and punched his image in the glass. The 
mirror crashed to the floor! Grandfather, grandmother, 
the boy, the wife, and the husband stared with amazement 
at the broken bits of  glass scattered all over the room.

“I think the thief  is gone,” said the boy.

“And I think I’ll let my wife do her own shopping from 
now on,” said the husband.

“I’ll get the broom,” said Grandmother.

The wife stepped out on the porch and looked up at the night sky. It may have 
just been a cloud passing by, but it looked to her as though the moon winked!
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Make connections

1. Where was the husband going?
2. What did the wife want? 
3. How did the husband get confused? 
4. What did he buy for his wife? 
5. How did the mirror cause problems? 
6. What did each family member see in the mirror? 
7. How was the problem resolved? 
8. How would you describe each member of  the family? 
9. What makes the story funny? 
10. How are characters portrayed in the story?
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4. Six Wise men - John G. Saxe
Genre: Poetry
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Make connections

1. Which part of  the elephant’s body did each blind man touch? What did 
each man think the part he touched was? 

2. Was each guess reasonable? Why or why not? 
3. Explain the last two lines. 
4. Why couldn’t the men come to agreement? 
5. How do you think they might come to an agreement? 
6. What lesson or lessons does this poem has for the readers?
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5. Did I Order An Elephant? - Marcello Argilli

Genre: Narrative Essay

Rationale:
This essay is another example of  situational humour as it deals with the preposterous situation 
of  the narrator receiving an elephant in the mail.  Think of  the problems an elephant could 
cause in your day-to-day routines!  However, the narrator finds that the elephant is really a 
blessing in disguise and quite enjoys his unsolicited delivery.

There was a knock at the door. It was a delivery person. “Sign here, please,” he 
said. I signed. “It’s for you,” he added, and handed me an elephant. Never had I 
ordered an elephant! Never in my wildest dreams. And it couldn’t be one of  those 
prizes you win in a contest, because I never get involved in those. Never—on 
principle. But the elephant was addressed correctly, and the shipping charges 
had been paid in full. 
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“I don’t want it,” I said, but the delivery person was firm. I had signed; the el-
ephant was mine. I had to keep it.

What will the person do with the elephant?

And so began my life with the elephant. The first few days I kept him in the 
apartment. But it was hard for him to get up and down stairs when he needed 
a breath of  air, and he couldn’t fit in the elevator. Besides, he took up the entire 
dining room, even if  he curled up so as not to hit the ceiling. 

Then I tried putting him in the garage of  the building, but other tenants com-
plained. Each tenant was allowed one parking space. I had to choose between 
my car and the elephant. So I parked the elephant in the garage and left my car 
out on the street.

I did not have enough money to buy gasoline and a hundred kilograms of  food 
a day for the elephant. So I began driving the elephant to work in the morning, 
instead of  the car. The elephant didn’t seem to mind. He was most amiable. And, 
as it turned out, much faster and more comfortable than a bus.

What will happen?

I had outfitted him with an elegant canopy, but even so, for the first few days 
I was embarrassed when I went out with him. Everyone pointed at me. Many 
people laughed. “Look at that crazy man with the elephant,” they said. And the 
traffic police gave me such dirty looks that I blushed.

I would leave the elephant in the office parking lot, then pick him up at the end 
of  the day. He always waited for me patiently, without trumpeting or complain-
ing. He was good-natured, obedient, and, I thought, very handsome. Soon he 
became my best friend.

I started taking him out whenever I could, because he loved going for walks. He 
was a very resourceful elephant. In a traffic jam he would gently nudge the cars 
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around us with his trunk. If  we needed directions he would trumpet politely. 
By then I no longer cared if  people laughed. Yet before long, things changed

What  kinds  of changes  will  take place in the person’s life?

Soon everybody I knew who had a cat, or a dog, or a canary envied me. News-
papers wrote about me. They even published pictures of  me riding downtown 
on my elephant. Lots of  people asked if  I would sell him, but it was out of  the 
question. I was much too fond of  him.

I received many invitations to parties and receptions. “Please bring your elephant,” 
people would plead. I would usher him into their living rooms, and I can’t tell 
you what a hit he made. Hostesses would ply him with pastries. “What a fasci-
nating character you are,” they whispered to me. “Are you a poet? A maharaja 
in disguise?”

My boss borrowed the elephant for the weekend, and soon after I was promoted 
to a better job. A building contractor asked if  my elephant could lend a hand —
rather, a trunk — in some important construction work. Neighborhood children 
would come and play with him in the yard, and to make them happy I organized 
some group tours. With a bunch of  children settled on the elephant’s back, we 
would tour the city. Everyone admired us.

When we showed up in the park, the man who sold donkey rides lost all his busi-
ness. I made many new friends. Hundreds of  children signed up for our rides, 
and their parents showered me with kindness and with gifts.

It was the most glorious time of  my life, but unfortunately it had to end.

How did it end?

One day two gentlemen showed up at my door with a number of  forms for me 
to read. It seems the elephant had been sent to me by mistake — a shipping er-
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ror — and I had to give him back. My only comfort was that he was going to a 
circus. He would certainly have more fun there than with me. Yet I confess that 
as we said good-bye, tears came to my eyes.

I often think of  my friend, the elephant. The time I spent with him was unforget-
table. I pity anyone who has never had such an unusual, crazy experience. Take 
my advice. If  you have enough money, buy an elephant. You’ll have a wonderful 
time. Alas, I have no money. I can only hope for another shipping error.

Make connections

1. What did the delivery boy deliver? 
2. Why was the elephant not kept in the apartment? 
3. Why did the speaker drive the elephant instead of  a car?   
4. What does the elephant do to be more accepted by the people in the 

city? 
5. How does the speaker feel when the elephant has to go? 
6. Is this a funny story? If  so, what makes it funny?  If  not, why not? 
7. What would you do if  someone delivered an elephant to you?  Explain. 
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6. Jean-Claude’s Island - Natalie Savage Carlson

Genre: Short Story

It was such a clear, bright Saturday morning that the ripples of  the river looked 
as if  they were sprinkled with diamonds. Papa had hitched Jeanette to the cart. 
Maman, Gabie, and the baby had gone with Papa to the village for the weekly 
shopping.

Then two of  Michel’s friends had come by in a cart pulled by a team of  red and 
white oxen. They were going fishing for carp and wanted Michel to go with them.

Only Jean-Claude was left at home to tend the stove so it would not go out, and 
to scour the outdoor kettle, which he had neglected to do the day before.
The boy was lonely after he finished with the kettle. Even the stable was empty 
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because, of  course, Jeanette had gone to town too. Perhaps he would go over 
to his grandmother’s and help her. It was always fun to help Memere because 
she thanked and praised him for it. Maman never did that, because she felt that 
helping around the house was a child’s duty. Why should one be praised and 
thanked for doing one’s duty? Did anyone thank her and Papa for doing all the 
things they did?

Jean-Claude lifted the stove lid and pushed some more wood through the hole. 
Yes, he would go to visit his grandmother.

Memere was in the fowl yard scattering grain husks to the red chickens. She 
wore a wide-brimmed sunbonnet like those worn by the women on the Ile de 
Re. Memere had grown up on the Ile de Re.
‘’Jean-Claude, my little one,” she greeted him. “How nice of  you to come over 
to visit me. I am all alone with nothing for company but my rocking chair.”

“I will feed the chickens for you,” offered Jean-Claude.

He took the bowl from her hand and flung the husks this way and that. He liked 
to fool the chickens by pretending that he was going to throw their food in one 
direction, then tossing it in another. He laughed at the way the foolish chickens 
bumped into each other and squawked as they ran for the husks.

“What a help you are!” exclaimed Memere. “Your parents are very lucky to have 
such a helpful son.”

Jean-Claude let the curly bang hide his eyes. “They have all gone away,” he said. 
“And they left me alone.”
“Come into the house and I will find some cakes for you,” said Memere.

She stopped at the porch steps to look over the island and the sparkling river 
from under the great brim of  her sunbonnet.
“Ah, the air is so clear today that the light brings everything closer,” she said. “It 
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is like this on my Ile de Re. That is why it is called the Island of  Light.”

“Tell me more about your island, Memere,” urged Jean-Claude. “Are there oxen 
and horses and pigs and chickens there?”

“Of  course,” she replied, “but also something there which we do not have here 
on your island. There are donkeys that wear trousers.”

“Donkeys in trousers?” repeated the boy, as if  he had never heard of  them 
before from Memere’s lips.

“Yes,” answered Memere, and really she could not remember if  she had ever 
told Jean-Claude about the donkeys in trousers before.

“A pair of  blue-checked calico trousers on their front legs and sometimes on 
their hind ones also,” said Memere. “Fashioned to the cut of  the donkey.”

“Why do they wear trousers?” asked the boy.

Memere was sure that he had asked that question before and that she had an-
swered it. “Why do you think?” she returned tac for tac.

Jean-Claude smiled. “So they will look elegant?” he asked.
“No,” said his grandmother, reaching into the crock.

“To keep them warm?” asked the boy, holding out his hand for a cake.

“No,” answered Memere. “Do the horses and oxen on this island need trousers to 
keep them warm? And I can tell you that it gets much colder here than there.”

“Then why do the donkeys on the Ile de Re wear trousers, Memere?” asked 
Jean-Claude although his mouth was full of  cake. Before she could speak, he 
quickly answered himself. “So they won’t be bitten by the flies and mosquitoes 
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on your island.”

“That is right, Jean-Claude,” said Memere, “but you must not talk with your 
mouth full of  cake.” Then Memere said something which she had never said to 
him before.

“Can you imagine La Blanchet in trousers?” she grinned. “It would be a droll 
sight.”

Jean-Claude’s half  smile turned into a bubbling laugh.

It was almost impossible to imagine La Blanchet walking the mill round with 
trousers on her legs. But the more Jean-Claude thought about it, the clearer he 
could see the picture.‘ 

All the way home to put more wood on the fire, he imagined La Blanchet in 
trousers. When he went into the woodshed, he saw Papa’s blue work trousers 
hanging on a nail. He imagined the horse in them. He laughed some more.

He would put Papa’s trousers on the mill horse. He would watch the surprised 
look on Memere’s face when he led La Blanchet up to the porch to show her.

Jean-Claude rolled the trousers into a ball and went back to his grandparents’ 
place. He ran quickly past the door so that Memere would not see him. He 
wanted to surprise her.

La Blanchet was grazing in the field when Jean-Claude climbed the rail fence. 
She raised her head and looked at him questioningly. If  he was carrying a bridle, 
she would bolt. But what he was carrying had no likeness to a bridle. She put 
her head down and began chomping the weeds again.

Jean-Claude went to her hindquarters and studied them carefully. Since he had 
only one pair of  trousers, he decided that was the proper place for them. How 
would he ever get the trousers on her? It was hard enough to get a bit into her 
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mouth. And her knees were in back of  her legs 
instead of  in front like Papa’s. She would have 
to wear Papa’s trousers backwards.

Then he remembered how the blacksmith 
lifted her hoofs, one at a time, between his 
knees when he shod her. La Blanchet never 
minded that.

Jean-Claude began pulling at her leg with all his 
might. “Up, up,” he shouted, as he had heard 
the blacksmith do.

La Blanchet lazily raised her hoof, and Jean-Claude pulled one trouser a little way 
up her leg. Then he went to her other side. “Up, up, La Blanchet,” he ordered. 
“You are going to be very chic, like the donkeys on Memere’s island.”

About this time, the horse became suspicious. She realized that she wasn’t being 
shod and she wasn’t being harnessed. Something unusual and frightening was 
being done to her.

She let out a shrill “ henisse, henisse.” She kicked her legs into the air. If  Jean-Claude 
hadn’t raised himself  to pull the top of  the trousers under her tail, she would 
have kicked his head off. As it was, he was thrown to the ground.

Cri-i-ic went Papa’s trousers as the horse galloped to the end of  the pasture. They 
had ripped in two. One trouser leg was lying on the grass, and the other had 
twisted around La Blanchet’s hoof  as she stopped at the far fence.

Helas ! What would Papa say when he saw his trousers in two pieces?

Jean-Claude picked up the trouser leg near him, then went after the horse to get 
the other. But La Blanchet no longer trusted him. She whinnied again and gal-
loped away. Around the pasture he chased her. By the time Papa’s other trouser 
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leg came loose from her hoof, it was torn into three pieces.

Jean-Claude’s heart was heavy. He 
gathered the trouser legs into his arms 
and went to look for Memere. He 
found her in the kitchen.

“What are you doing with those old 
rags?” she asked.

The boy’s eyes filled with tears, but he 
brushed them away with a piece of  
trouser. “They aren’t rags, Memere,” 
he said. “They are Papa’s work trou-
sers.”

“Wherever did your father wear them that they are in such a state?” asked Memere.

“It wasn’t Papa who wore them,” said Jean-Claude. “It was La Blanchet. Can 
you please mend them, Memere, so Papa won’t know that a horse wore them?”

In tumbling words he told his grandmother how he had put the trousers on the 
mill horse.

“Jean-Claude,” cried his grandmother, “that was very wicked. Where did you 
get such a crazy idea?”

“From you, Memere,” sniffled the boy. “It was your idea.”

“How can you say such a thing!” exclaimed Memere. “I would never have such 
an idea.”
“Oh, yes, you did,” accused Jean-Claude. “You said for me to imagine La Blan-
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chet wearing trousers like the donkeys on your island. And I did. So I tried to 
put the trousers on her.”

“Now, now, Jean-Claude Plouffe,” she cried. “You are not going to lay the blame 
for your folly on your poor old grandmother. I did not tell you to do it.”

“But you put the idea in my head,” insisted Jean-Claude. “Pepere says I have a 
well-made head, but I never would have thought of  such a thing by myself.”

Memere was in a huff, but she searched through her sewing basket for needle 
and thread. She sat down in her rocking chair and sewed the two legs and the 
pieces of  trousers together as carefully and neatly as if  she were making a cov-
erlet from knit squares.

She handed them back to the boy in one piece. “Listen, little one,” she said. 
“Take them home and confess to your Papa what you have done. Never try to 
hide misdeeds because they are sure to stick out somewhere.”

Jean-Claude took the trousers back. He hoped that his parents hadn’t returned 
from the village yet. He hoped they would stay away until dark. He hoped they 
might even spend the night with Maman’s cousin who lived near the church.

Michel had just come back with a string of  carp. “What have you got there?” he 
asked Jean-Claude curiously.

“Something Memere sewed for Papa,” answered the younger boy truthfully.

Oh, la, the rest of  the family were home too. They hadn’t stayed in the village 
until dark, and even Jeanette knew they wouldn’ have spent the night there.

“Hello, mon petit,” Papa greeted him. “Have you been good while we were gone?”
“No, Papa,” answered Jean-Claude bravely. “I have been very wicked.”

He held up the trousers.
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“Where did you find those old things?” asked Papa. “In the ditch? I surely don’t 
want such old patched trousers when I have my good ones.”

“These are your good trousers,” answered the boy. “La Blanchet was wearing 
them. Can you imagine trousers on a horse, Papa?”

Papa could not imagine his trousers on La Blanchet, so the boy had to explain 
it twice.

“Name of  a blue donkey!” roared his father when he finally was able to imagine 
such a sight. “Where did you ever get such a crazy idea?”

The boy cast his eyes down. He didn’t want to tell on Memere. He felt that he 
should protect her from Papa’s anger. She had done so much for him.

“I got the crazy idea all by myself,” said Jean-Claude. He felt very noble for tak-
ing the blame.

“A boy who does such a thing deserves a good whipping,” said Papa sternly. “Go 
to the woodpile and pick out the right kind of  a stick. Not heavy enough to break 
a bone. Not too brittle that it will snap after a couple of  blows. Just the right 
size to teach a small boy that he must not put his father’s trousers on a horse.”

“Yes, Papa,” said Jean-Claude.

He went to the woodpile. He picked up a stick of  wood. It was too big, that 
one. It would make Papa’s arm very tired. He picked up another. The bark was 
peeling from it. It might bruise Papa’s hand. He picked up a long, tough twig 
and, reaching behind, gave himself  a little switch. Ouche!  That one was just right.
Jean-Claude took the twig back to his father. Papa looked into the boy’s sad 
brown eyes. He looked at the tear smudges on his cheeks. Then he looked at 
the long, tough twig.
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“A very good choice,” said his father. “Now take it into the house and put it in 
the woodbox. It will be useful for starting a fire. And, Jean-Claude, if  you ever 
take my trousers off  the nail again, I will give you such a whipping that you will 
not be able to wear your own for a week.”

Make connections

1. Why was Jean-Claude left home alone? 
2. How did Jean-Claude feel when he finished his work? 
3. What was Jean-Claude’s grandmother like? 
4. What is strange or unusual about Mamere’s island? 
5. Do you believe Mamere’s story about the donkeys? Why or why not? 
6. What did the horse do when she realized she wasn’t being shod or 

harnessed?  
7. What happened to Papa’s trousers? 
8. How did Jean-Claude try to repair the trousers? 
9. Did Mamers’s reaction surprise you?  Explain.
10. Did Jean-Claude follow Mamere’s advice? 
11. What kind of  person is Jean-Claude’s father? 
12. What are your feelings about this story? 
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UNIT 4

THEME: Media and Communication

General Introduction For The Thematic Unit: 

We are surrounded by all kinds of  stimuli and impressions that float in the air. We 
receive these stimuli with our eyes, our ears, our limbs, our nose, and our tongue. 
These are our organs of  sense. We see, we hear, we feel, we smell, and we taste. 
We know and experience the world with these sensory organs. We make sense 
of  our environment and our world through the medium of  these faculties. 

Today, when we talk of  media, several things come to our mind. The more 
obvious ones could be the radio, television, newspapers, magazines, computer, 
Internet, recorded music, and other means through which messages and signals 
come to us. There are print media, sound and film media, broadcast media, the 
more modern new media, among others. 

Many people find it difficult to imagine the world or their life without media. 
Their life would be very different without television, newspapers, music, radio, 
magazines, books and other means of  entertaining themselves or knowing about 
what is happening elsewhere.

So, media are a great way to know what happened in the past, about what is hap-
pening now, and about what will happen in the future. Distant places, people and 
happenings are brought to us by the media without our having to move from our 
seat. We become more aware, better educated and more wise about life and the 
world. We know about other people, other cultures, other beliefs and practices, 
their way of  life and become more sensitive and tolerant. The size of  our world 
becomes bigger with the help of  media.

There are also some negative influences of  media. Sometimes, there is a lot of  
violence, death and abuse of  one’s power and influence shown in the media. Some 
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young, and even old, people may try to imitate what they see in the media and 
practise it in real life. Young people are particularly vulnerable to the influence 
of  the media. Many of  them do not know what is to be taken in and what is to 
be rejected. It is, therefore, important that teachers and elders guide our youth 
as they try to make sense of  what they see and hear and know.

The selections in this thematic unit should prove useful to the children to learn 
more about the positive as well as the negative power of  media. The texts should 
help children to gain confidence in this ever growing and powerful reality of  
their life.

Main Texts: 

1. Creating Your Own Newspaper 
 Adapted from Kids World Magazine  Non-fiction
2. Lights! Camera! Actions! by Susan Green  Informative Essay
3. Let’s talk Advertising by Susan Hughes  Non-fiction 
4. Jimmy Jet and TV Set by Shel Silverstein  Poem
5. When Television Ate My Best Friend 
 by Linda Ellerbe      Fiction 
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1. Creating Your  Own Newspaper - adapted from Kids   
            World magazine

Genre: Non-fiction

Rationale:
We begin this unit on media with a form of  media that most students will be familiar with – 
that of  the newspaper.  Students have seen the Kuensel and other national and international 
newspapers and are aware of  the news items and types of  articles contained in newspapers.  For 
example, they know that newspapers contain news, as well as announcements, advertisements 
and sometimes a literature section. When we introduce other media like television, it will be 
easier for the children to relate and participate actively in the classroom discussions after they 
have talked about and produced a newspaper. 

You can make your own school newspaper, neighbourhood newspaper, 
or club newspaper. Here’s how.

1. Get a group of  friends together and decide what kind of  newspaper you will 
make. What kinds of  things will you write about? Will you print only news 
events, or will you also include sports and entertainment? You’ll also need a 
name for your newspaper.

2. Decide who will do which job, including reporting, editing, photography, 
advertising, and design and layout.

      
Reporters
You will need at least two reporters. They will re-
search stories, do interviews, and write their own 
articles. Have the reporters type or print out their 
articles neatly, on white paper. Consider putting 
the articles in columns, as newspapers do. That will 
take some practice on your computer or typewriter.

A reporter types her article.
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The Editor
This person helps reporters decide which stories 
they will work on and then goes over the articles 
once they’re written. If  something is unclear, the 
editor will look into that part of  the story or sug-
gest that the reporter get more details. Then, he 
or she will write a headline for the article—a few 
short words to summarize the story. For example,
“Kids help clean up environment.” The editor 
should be organized and a good speller.

Photographer
At least one or two people will need to take or draw 
pictures or collect them from various sources. If  
you have a camera, take your own pictures to go 
with some of  the stories. Remember, though, that 
developing them will cost money. Otherwise, the 
“photographers” can draw their pictures, or bor-
row them. For instance, if  a reporter has written a 
story about your school, see if  the school office has 
a photograph you can use. For every photograph 
or picture, you need to write a cutline. A cutline is a 
short caption that explains what is happening in the 
picture. (Don’t write it on the back of  the picture, 
especially if  it needs to be returned!)

Advertising
You don’t necessarily need advertising for your newspaper. If  you decide to run 
ads, check out a newspaper to get an idea of  how they should look and what 
they should say.

The editor reads and corects 
the reporter’s article.

A photographer takes pic-
tures to  go with the  article.
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Design and Layout
Assign one or two people to this job. If  you have 
any ads, cut them out, leaving a little bit of  white 
space around the edges. Then, paste them down 
onto a sheet of  white, letter-sized paper with glue 
or tape (underneath). Do the same with each article. 
If  there’s a picture to go with an article, paste it next 
to the text. You can write the cutline directly onto 
the page. 

The headline should go above the story. You can 
write the headline directly onto the page, too, in big, 
bold letters.

Once you have all your ads, articles, and pictures pasted down, you’ll have some 
white spaces left over. You can fill these spaces in a variety of  ways:
 Add some s tand-a lone  photos :  p ic tures  tha t  have  no 
 article to go with them (but don’t forget a cutline).
 Do some free advertising for friends, family, or local businesses.
 Draw little boxes and fill them with interesting facts (for example,  
 “Did you know that in 1995, there were 106 daily newspapers  across  
 Canada?”).

3. When all your pages are filled, photocopy each one as many times as    you  
 need and staple them together.

4. Distribute the newspapers in your school, throughout your neighbourhood,  
 or to friends and family. Make sure everyone who has advertised and 

 everyone who was interviewed for an article gets a copy. Now, start 
 planning your next issue!

A designer pastes down  ads, 
articles, and picture
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Make connections

1. Who are the people involved in creating a newspaper?
2.  What do you think each one of  them does?
3.  Explain briefly: Advertising, Designing, and Layout.
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Genre: Informative Essay

Do you ever wonder about what goes on behind the scenes when a TV program 
is made? Here is a look at what you see on your TV Screen and the people and 
technology that make it happen.

2. Lights! Camera! Action - Susan Green

Reprint 2022



98

CMYK

CMYK

CMYK

CMYK

Reprint 2022



99

CMYK

CMYK

CMYK

CMYK

Reprint 2022



100

CMYK

CMYK

CMYK

CMYK

In dangerous or physically challenging scenes, stunt people often replace the ac-
tors. They dress up to look like the actors in the camera shots. When all of  the 
camera work is done, the different camera shots are put together to make the 
program you see on your TV screen.

Make connections

1. What is a wide shot? 
2. How is the camera prevented from shaking in an action shot? 
3. What is a close-up shot of  an actor? 
4. Who does the dangerous scenes for an actor? 
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3. Let’s Talk Advertising - Susan Hughes 

Genre: Non-fiction

Rationale:
Advertising is an important part of  media.  In fact, most forms of  media depend on the 
revenue from advertising to cover the costs of  production.  Advertisers often pay large sums of  
money to promote their products in the media.  Research shows that advertising  works and 
as consumers we need to be aware of  the power of  advertising. 

Did the catchy title grab you? Would it have been more appealing in flashing 
neon or as a speech balloon alongside a photo of  your favourite actor? That’s 
the kind of  thing advertisers want to know. Advertising is all about getting your 
attention and making you want what the ad is selling—a product or a service—
or making you want to do what the ad is suggesting, such as exercise more often 
or recycle.

And it isn’t new. Hundreds of  years ago, a farmer in the market shouted out, 
“Eggs for sale!” A neighbour suggested, “Try that barber.” A shopkeeper’s sign 
read: “Fresh bread.” More recently, posters invited the public to stamp exhibits. 
Small advertisements in local newspapers suggested emigrants book their sea-
passage to Canada.

Then factories began manufacturing products in large quantities. Cities grew, 
bringing many people together. New communication technologies blossomed. 
With better ways to communicate more products to more consumers, there was 
an explosion in advertising.

It carries on today. Who hasn’t seen ads for political parties, clothes, travel loca-
tions, and charities? Billboards line the highways. Radio jingles fill the airwaves. 
Most television channels exist only because the advertising on them pays for 
the programming. There are even channels dedicated to home shopping. View-
ers can see products, watch how they work, and then dial in and order them. 
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From airborne blimps to roadside recycling boxes to the Internet, we are being 
bombarded with messages from advertisers.

Who produces ads? Often designers, artists, psychologists, market researchers, 
and copywriters work together. A successful ad is seen by many people. It can 
persuade even people who don’t need the product that they must have it. They 
may buy a product because they are hoping to buy the way of  life shown in the 
advertisements. For example, if  they buy—and then drink—a certain brand of  
juice they might expect to feel as if  they were plunging into a cool, refreshing 
pool.

Advertising is a powerful tool. Its goal: to capture your attention and make you 
want something. Advertising has been around a long time and__it works.

Make connections

1. How did the farmers in the past sell their eggs? 
2. What are some of  the current ways of  advertising that are mentioned in 

the text? 
3. What is the main purpose of  advertising? Who produces advertisements? 
4. How do the farmers sell their goods at present? 
5. How do you feel when something attractive is advertised on television? 

What do you do?
6. What type of  advertising works best for you? 
7. What type of  advertising works best for your parents?
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4. Jimmy Jet and His TV Set - Shel Silverstein

Genre: Poetry

Rationale:
This poem by humourist, Shel Silverstein, pokes fun at those people, like some people you know, 
who watch too much television.  Silverstein uses exaggeration and hyperbole to warn the reader 
about the effects of  too much television.

I’ll tell you the story of  Jimmy Jet— 
And you know what I tell you is true. 
He loved to watch his TV set 
Almost as much as you.

He watched all day, he watched all night 
Till he grew pale and lean, 
From “The Early Show” to “The Late Late Show” 
And all the shows between.

He watched till his eyes were frozen wide, 
And his bottom grew into his chair. 
And his chin turned into a tuning dial, 
And antennae grew out of  his hair.
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And his brains turned into TV tubes, 
And his face to a TV screen. 
And two knobs saying “VERT.” and “HORIZ.” 
Grew where his ears had been.

And he grew a plug that looked like a tail 
So we plugged in little Jim. 
And now instead of  him watching TV 
We all sit around and watch him.

Shel Silverstein was born in 1932 in Illinois. He has written and illustrated several books 
for children.

Make connections

1. Who is the speaker in the poem? 
2. Who is the speaker talking about? 
3. What did the speaker compare Jimmy Jet’s face with? 
4. What do you understand by the lines ‘He watched till his eyes were 

frozen wide, and his bottom grew into his chair’? 
5. Could the events in this poem actually happen?  Why not? 
6. How much television do you watch?  
7. Think and write down the bad effects of  watching too much TV. 
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5. When Television Ate My Best Friend -  A short story from  
      Move On by Linda Ellerbee 

Genre: Fiction

I was eight years old when I lost my best friend. My 
very first very best friend. Lucy hardly ever whined, even 
when we kids played cowboys and she had to be Dale 
Evans. Nor did she cry, even when we played dodge ball 
and some big kid threw the ball so hard you could read 
Spalding backward on her legs. Lucy was worldclass.

Much of  our time together was spent in my back yard 
on the perfect swing set: high, wide, built solid and grounded for life. But one 
June day long ago, something went wrong, I was swinging as high as I could, 
and still higher. The next time the swing started to come back down, I didn’t. I 
just kept going up. And up.

Then I began to fall.

“Know what? Know what?” Lucy was yelling at me.

No, I didn’t know what. All I knew was that my left arm hurt.

“Know what? For a minute there, you flew. You seemed to catch the wind and . 
. . soar! Right up until you must have done something wrong, because you fell.”

Wearing a cast on my broken arm gave me time to work out the Scientifics with 
Lucy. Our Theory was that if  you swing just high enough and straight enough, 
and you jump out of  the swing at just the right moment and in just the right 
position—you just might fly.

July was spent waiting for my arm to heal. We ran our hands across the wooden 
seat, feeling for the odd splinter that could ruin your perfect takeoff. We pulled 
on the chains, testing for weak links.
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Finally came the day in August when my cast was off, and Lucy and I were ready. 
Today we would fly.

Early that morning, we began taking turns—one pushing, one pumping. All day 
we pushed and pumped, higher and higher, ever so close. It was almost dark 
when Lucy’s mother hollered for her to come home right this minute and see 
what her daddy had brought them.

This was strictly against the rules. Nobody had to go home in August until it 
was altogether dark. Besides, Lucy’s daddy wasn’t a man to be struck with irre-
sistible impulses like stopping at the horse store and thinking, Golly, my little girl 
loves ponies! I better get her one!

So we kept on swinging, and Lucy pretended not to hear her mother—until she 
dropped Lucee to Lucille Louise. Halfway through the fourth Lucille Louise, Lucy 
slowly raised her head as though straining to hear some woman calling from the 
next county.

“Were you calling me, Mother? Okay, okay, I’m coming. Yes, ma’am. Right 
now.”

Lucy and I walked together to the end of  my driveway. Once in her front yard, 
she slowed to something between a meander and a lollygag, choosing a path that 
took her straight through the sprinklers. Twice.

When at last Lucy sashayed to her front door, she turned back to me and, with 
a grin, gave me the thumbs-up sign used by pilots everywhere. Awright. So we’d 
fly tomorrow instead. We’d waited all summer. We could wait one more day. On 
her way in the house, she slammed the screen door.

Bang!

In my memory, I’ve listened to that screen door shut behind my best friend a 
thousand times. It was the last time I played with her.
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I knocked on the door every day, but her mother always answered saying Lucy 
was busy and couldn’t come out to play. I tried calling, but her mother always 
answered saying Lucy was busy and couldn’t come to the phone. Lucy was busy? 
Too busy to play? Too busy to fly? She had to be dead. Nothing else made sense. 
What, short of  death, could separate such best friends? We were going to fly. 
Her thumb had said so. I cried and cried.

I might never have known the truth of  the matter, if  some weeks later I hadn’t 
overheard my mother say to my father how maybe I would calm down about 
Lucy if  we got a television too.

A what? What on earth was a television? The word was new to me, but I was clever 
enough to figure out that Lucy’s daddy had brought home a television that night. 
At last I knew what had happened to Lucy. The television ate her.

It must have been a terrible thing to see. Now my parents were thinking of  get-
ting one. I was scared. They didn’t understand what television could do.

“Television eats people,” I announced to my parents. 

“Oh, Linda Jane,” they said, laughing. “Television doesn’t eat people. You’ll love 
television just like Lucy. She’s inside her house watching it right this minute.”

Indeed Lucy was totally bewitched by the flickering black and white shapes. Ev-
ery afternoon following school, she’d sit in her living room and watch whatever 
there was to watch. Saturday mornings, she’d look at cartoons.

Autumn came. Around Thanksgiving, I played an ear of  corn in the school 
pageant. Long division ruined most of  December. After a while, I forgot about 
flying. But I did not forget about Lucy.
Christmas arrived, and Santa Claus brought us a television. “See?” my parents 
said. “Television doesn’t eat people.” May be not. But television changes people. 
It changed my family forever.
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We stopped eating dinner at the dining-room table after my mother found out 
about TV trays. Dinner was served in time for one program and finished in time 
for another. During the meal we used to talk to one another. Now television 
talked to us. If  you absolutely had to say something, you waited until the com-
mercial, which is, I suspect, where I learned to speak in 30-second bursts.

Before television, I would lie in bed at night, listening to my parents in their 
room saying things I couldn’t comprehend. Their voices alone rocked me to 
sleep. Now Daddy went to bed right after the weather, and Mama stayed up to 
see Jack Parr. I went to sleep listening to voices in my memory. 

Daddy stopped buying Perry Mason books. Perry was on television now, and 
that was so much easier for him. But it had been Daddy and Perry who’d taught 
me how fine it can be to read something you like.

Mama and Daddy stopped going to movies. Most movies would one day show 
up on TV, he said.

After a while, Daddy and I didn’t play baseball anymore. We didn’t go to ball 
games either, but we watched more baseball than ever. That’s how Daddy per-
fected The Art of  Dozing to Baseball. He would sit in his big chair, turn on the 
game and fall asleep within minutes. At least he appeared to be asleep. His eyes 
were shut, and he snored. But if  you shook him, he’d open his eyes and tell you 
what the score was, who was up and what the pitcher ought to throw next.
It seemed everybody liked to watch television more than I did. I had no interest 
in sitting still when I could be climbing trees or riding a bike or practicing my 
takeoffs just in case one day Lucy woke up and remembered we had a Theory. 
Maybe the TV hadn’t actually eaten her, but once her parents pointed her in the 
direction of  that box, she never looked back.

Lucy had no other interests when she could go home and turn on “My Friend 
Flicka.” Maybe it was because that was as close as she would get to having her 
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own pony. Maybe if  her parents had allowed her a real world to stretch out in, 
she wouldn’t have been satisfied with a 19-inch world.

All I know is I never had another first best friend. I never learned to fly either. 
What’s more, I was right all along: television really does eat people.

Make connections

1. How did the narrator break her arm? 
2. At what time of  year does the story take place? 
3. What did the girls plan to do when Linda’s arm healed? 
4. What prevented them from doing that?
5. How did Linda, Lucy’s friend, feel about the television?
6. When did Linda’s family get a television? 
7. How did the television change Linda’s family? List at least three things. 
8. Why didn’t Linda like the television? 
9. Was the speaker right when she said, “television eats people”? Why or 

why not?
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UNIT 5

THEME: Explore and Observe

General Introduction For The Thematic Unit: 

We receive the world and its many stimuli with our eyes, with our ears, with 
our hands, with our nose, with tongue, and with our sixth sense. We admire the 
variety, the simplicity, the complexity and the beauty of  nature, of  culture and 
of  the different happenings of  the world with our senses. This is the way we 
make sense of  our surrounding and our environment. We become more aware 
and knowledgeable.

We also make use of  our sensory organs to create and discover meanings other 
than those we receive. We are excited about the way things work, the way parts 
are put together to make the whole, or simply about the way our world is made. 
We want to find out how a certain part of  the day is bright and a certain part 
dark, why the stars shine, why it rains and why the apples always come to the 
ground instead of  going up. We want to experiment. We want to explore.

Moreover, when we observe and explore, we discover patterns and relations 
hidden beneath the surface of  things. The ability to locate and appreciate these 
relations and patterns is a wonderful gift as it allow us to make sense of  the chaos 
that we confront every day.

Young children are excited about a lot of  things as they grow and see their world 
expanding before their eyes. They are always looking for ways to explain why 
things behave the way they do. Literature honours and expands opportunities to 
explore the mysteries of  life and of  nature. It provides insights into the layers 
of  the mystery and presents alternative ways of  understanding them. 

The selections in this thematic unit are so made as to support the curiosity and 
inquisitiveness of  children as they try to uncover the mysteries surrounding 
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their lives and discover the underlying relations and patterns of  phenomena. 
Teachers need to support and facilitate the development of  their insights into 
phenomena and help children appreciate the fascinating ways in which creative 
writers share their own understanding of  these phenomena through their novel 
ways of  using the language.  

Main Texts:

1. Listen With Your Eyes by Sharon Stewart   Non-fiction
2. The Microscope by Maxine Kumin           Poem
3. The Ladybug Garden by Celia Godkin   Short Story
4. Jessie’s Island by Sheryl McFarlane and 
 Illustrated by Sheena Lott             Non-fiction
5. Mum Dad and ME by James Berry           Poem
6. Letter from Laya by T. S. Powdyel           Non-fiction

Supplementary Reading:

7. Growing Up by Harry Behn           Poem
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1. Listen With Your Eyes - Sharon Stewart

Genre: Non-fiction

Rationale:
This is a fun piece to begin this theme. There is a lot we can do with this piece. Students will 
love learning to express themselves using body language cues, and it will make them more 
sensitive towards reading other people’s body language as well.

You go over to your friend’s house. 
Your friend seems pretty quiet, so you 
ask what’s wrong. “Oh, nothing,” is 
the reply. Yet you just know something 
isn’t right. How? Well, your friend’s 
shoulders are drooping, and there’s 
no eye contact between the two of  
you. You’ve just successfully “read” a 
message sent in body language. Even 
though the spoken message contradicts 
the signals your friend’s body is send-
ing, you automatically know which one 
to believe.

Bodytalk

“Body language” is any movement a person makes that communicates a mes-
sage to the outside world. People usually use both body language and spoken 
language, but researchers say that fifty percent of  the messages we receive when 
we communicate with other people are in the form of  body language!

Body language can be both intentional and unintentional. Intentional body 
language includes all the systems of  physical signals people have invented to 
communicate with each other. Some examples are the Ameslan signs used by 
hearing-impaired people, the hand signs invented by the Aboriginal People of  

Reprint 2022



113

CMYK

CMYK

CMYK

CMYK

the Great Plains, and the semaphore flag code. Technical signals used by TV 
directors, scuba divers, orchestra conductors, and other specialized workers are 
also intentional sign language.

Many simpler signs are also intentional. Think of  the miming gestures you’d use 
to act out “Shhh!” or “I’m sleepy” or “It was THIS big!” Some of  these are the 
same in many different cultures around the world. Others vary with each culture. 
Symbolic gestures such as beckoning or nodding have a fixed meaning in each 
culture, but often vary from one part of  the world to another. For example, most 
people in North America nod their heads to mean “yes,” but in countries like 
Turkey and Iran, that same nod means “no.”

So, what is unintentional body language? It’s all the little movements and gestures 
we make without thinking about them. Researchers call these body language 
cues. They often send very clear signals, just like your friend’s downcast eyes and 
drooping shoulders. Many cues depend on which culture people live in. Another 
important point to remember about cues is that context counts. In some situa-
tions, rubbing your nose may indicate your response to a situation. Of  course, 
if  you just have an itchy nose, it doesn’t mean anything more than that!

Face Up to It

You can show more expres-
sion with your face than 
with any other part of  your 
body—move your eyelids 
and eyebrows, wrinkle your 
forehead, or change the 
way you hold your mouth 
or chin. One very common 
body language cue is what 

researchers call the eyebrows flash. When people see someone they like they often 
quickly raise and lower their eyebrows once and smile. It’s how a lot of  us say 
“Glad to see you!” The way people move their eyes sends signals too. Shifting 
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your eyes rapidly from side 
to side sends the message “I 
don’t want to be here!” So 
does staring into the air or 
down at the ground. Look-
ing away when someone 
is talking to you sends the 
message “I’m not really sure 
about what you’re saying.”

Another kind of  message 
our faces send is what re-
searchers call gaze behavior. Many people in North America consider it rude to 
stare at others. Instead, people glance at each other and look away repeatedly as 
they speak together. People who gaze deeply into each other’s eyes are usually 
being very loving—or very aggressive. If  you do sneak a look at someone and 
are caught staring, “eye etiquette” requires you to look quickly away. This sends 
the message “I did look, but I’m really not trying to dominate you.”

Acting Up

Arms and hands send many messages too. Although some of  these cues are the 
same worldwide, they will not necessarily be the same for all cultures. Here in 
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North America, crossing your arms in front of  your chest often means “I am 
resisting you.” Scratching or rubbing your nose (unless it is itchy) often signals 
doubt or puzzlement, especially if  you are listening to someone. Rubbing the 
back of  your neck can mean that you’re feeling frustrated or angry, and locking 
your hands behind your head signals “I am superior” or “I’m in charge here.”

Legs and feet send messages of  their own. Crossing your legs when you’re sitting 
down sends the same message of  resistance as crossing your arms. Waggling 
your feet, or tapping one on the floor, signals that you want to get up and leave. 
The direction your legs or feet are pointed when you’re sitting down shows the 
direction you are most interested in. If  it’s toward an exit, it means “Let me out 
of  here!”

Posture and body position are part of  the signalling system too. Slumped or 
drooping posture signals that the person is tired, or feels unhappy or inferior. 
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It sends the message “Leave me alone.” Tilting 
your head to one side often signals interest in what 
someone is saying, and so does leaning forward 
when you are sitting down. Leaning away or turn-
ing the body away signals lack of  interest. People 
also use cues to send positive messages to their 
friends. When you copy, or echo, your friends’ 
gestures and postures, you signal that you think 
and feel alike.

     Spaced Out

Have you ever felt really uncomfortable when someone stood too close to you? 
That’s because many people in North America are fussy about the amount of  
distance they keep between themselves and other people. 
Only relatives or close friends are welcome inside our inner 
space zone. Anyone else who comes this close may seem 
“pushy.” On the other hand, if  you keep too far away from 
someone you know well, you may seem “standoffish.”

When people feel their space is invaded, they often feel 
stressed, and use body language cues to signal their discom-
fort. Restless movements are one signal—stepping back, 
crossing and re-crossing the legs, foot tapping, and hunching the shoulders. 
Crossing your body with one arm by fiddling with a watch or bracelet is another 
really clear signal that you’re not at ease. What happens on a crowded elevator 
or subway, though? People packed together signal that they know they’re too 
close, but they just can’t help it. They avoid eye contact, and sit or stand stiffly, 
never leaning on the person next to them. People sitting side by side will cross 
their legs away from each other.

Sometimes people’s body language cues send a false message. The way they act 
doesn’t show how they’re really feeling. Scientists call this masking. For example, 
someone who feels nervous might go around wearing a fixed, all-purpose smile. 
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It sends the signal “Everything is fine with me.” What it really means is “I look 
as if  I agree with you, so please don’t bother me.”

Mostly, though, people’s body language is one of  the best ways to learn about 
them. So why not become a people-watcher, and learn to listen with your 
eyes?

Make connections

1. Can we ‘listen’ with our eyes? 
2. When do we listen with our eyes?
3.  Is ‘listening’ with our eyes as reliable/less reliable/ more reliable than 

with our ears? 
4. What are the main ideas in the first two paragraphs? 
5. What new things or information did  you  learn from this text? 
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2. The Microscope - Maxine Kumin

Genre: Poetry

Rationale:
Children love observing things closely. This poem tells the story of  a man who perfected the 
art of  exploring and looking at things closely and invented the microscope as a result of  this 
curiosity.  

Anton Leeuwenhoek was Dutch. 
He sold pincushions, cloth, and such. 
The waiting townsfolk fumed and fussed 
As Anton’s dry goods gathered dust.

He worked, instead of  tending store, 
At grinding special lenses for 
A microscope. Some of  the things 
He looked at were:

mosquitoes’ wings, 
the hairs of  sheep, the legs of  lice, 
the skin of  people, dogs, and mice; 
ox eyes, spiders’ spinning gear, 
fishes’ scales, a little smear 
of  his own blood,

and best of  all,
the unknown, busy, very small 
bugs that swim and bump and hop 
inside a simple water drop.
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Impossible! Most Dutchmen said. 
This Anton’s crazy in the head. 
We ought to ship him off  to Spain. 
He says he’s seen a housefly’s brain. 
He says the water that we drink 
Is full of  bugs. He’s mad, we think!

They called him dumkopf, which means dope. 
That’s how we got the microscope.

Make connections

1. Tell what the poem is about? What is happening in the poem?
2.  What does the poet see, think or feel? 
3. Identify and paraphrase the main ideas in each stanza. 
4. Write a story - imagine yourself  to be either Anton Leeuwenhoek 

or one of  the village people. Write a story based on the poem “The 
Microscope” by Maxine Kumin. 
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3. The Ladybug Garden - Celia Godkin

Genre: Short Story

Rationale:
The interdependence between the plant and animal kingdoms is explored in this story of  a 
gardener’s quest to grow healthy vegetables. 

The gardener looked all around his garden, 
and he liked what he saw. There were hardy 
vegetables, brightly coloured flowers, and 
fruit trees that made the air smell sweet. There 
were many kinds of  insects in the garden, too: 
ladybugs and wasps, bees and butterflies, aphids 
and ants.

The gardener thought about all those insects. 
He knew that bees and butterflies helped the 
garden grow. As they flew from flower to flower, 
drinking nectar, they picked up a fine yellow 
dust called pollen, which the flowers produced. 
By carrying pollen from one flower to another, 

the bees and butterflies helped the flowers produce seeds for new plants.

Though the butterflies were helpful, the gardener 
knew that their young—the caterpillars—were not. 
They often damaged plants by eating the leaves.
The ants and wasps in the garden were harmful in 
one way but helpful in another. They sometimes 
nibbled on ripe fruit before the gardener got around 
to picking it. But they also helped the garden by 
eating harmful insects.
There was no question about the aphids, though. 
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The gardener knew they were bad for the garden, because they sucked plant 
juices and spread diseases.

He didn’t know much about the bright red ladybugs, but he thought they were 
special and was very fond of  them.

One day the gardener had an idea. If  I get rid of  the bad insects, he thought, my 
garden will be perfect. So the next day, the gardener sprayed the fruit trees, the 
vegetables, and the flowers. He used a spray gun filled with bug killer.

As the gardener sprayed the poison, the bees, ants, and wasps hid in their nests 
to protect themselves. But the ladybugs didn’t have any nests, so they flew away 
in a great red cloud.

The aphids didn’t have nests either, but, without wings, they couldn’t fly away. 
They hid under the leaves in the garden.

When the gardener finished spraying, the aphids 
crept out of  their hiding places and went back 
to work. Many of  them died from the poison, 
but others survived.

The aphids sucked the juice out of  leaves and 
tender plant stems. Some of  the juice passed 
through their bodies and turned into a sweet, 
sticky liquid called honeydew.

Soon it seemed there were more aphids than 
ever before. As they multiplied, they sucked 
more and more plant juice. It wasn’t long before 
the plants in the garden were coated with sticky 
honeydew, which ants love.
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The ants “milked” the aphids by stroking them with their feelers. This made the 
aphids squeeze out honeydew, which the ants then licked up.
There were so many ants going to get honeydew from the aphids that the gardener 
began to see ant trails all over the garden.

The bees in the garden liked honeydew, too. It was easier for the bees to lick 
honeydew from the plants to make their honey than it was for them to go from 
flower to flower collecting nectar. Besides, there were fewer flowers now. The 
plants had become too sick to make many flowers, because of  the damage the 
aphids had done.

With fewer flowers, there were fewer butterflies visiting the garden. But there 
were still many caterpillars. They stayed in the garden, eating leaves, until they 
grew big enough to turn into butterflies and fly away.
Not only were the plants too sick to make many flowers, the fruit trees were 
too sick to produce much fruit. Wasps buzzed angrily about, fighting over what 
little fruit there was.

And all the while, the aphids continued to multiply. There were so many, in fact, 
that they were crowded together on the plants, fighting one another for food 
and space. Many plants were so covered with honeydew that they grew mouldy.

The gardener knew that something was terribly wrong. The garden had few 
flowers, the fruit trees had little fruit, and the vegetables were shrivelled up and 
wilted. The plants were covered with aphids. There were ant hills and ant trails 
everywhere. The wasps were becoming a nuisance, and the butterflies had all 
but disappeared. Even the bees’ honey tasted strange, because they had made it 
from honeydew instead of  nectar.

The gardener didn’t know what to do. He could see that spraying with poison 
had been a mistake. He understood now that all the life in his garden was linked 
somehow, that the plants and insects depended on one another to survive.

“What about ladybugs?” a friend suggested.

Reprint 2022



123

CMYK

CMYK

CMYK

CMYK

“What about them?” the gardener asked.

“Ladybugs are nature’s way of  controlling aphids,” the friend replied. And she 
gave him an address from which to order a supply.

When the box of  ladybugs arrived, the gardener took it out to the garden, opened 
it, and left it in a shady spot under a tree. One by one, the ladybugs flew or crawled 
out of  the box. Soon they were all over the garden.

The ladybugs ate all the aphids they could find. They 
ate and ate and ate and ate. And after a while, the 
garden began to recover. The plants grew stronger 
and healthier.

When the following summer came, the gardener 
looked all around his garden. Once again there were 
hardy vegetables, brightly coloured flowers, and lots 
of  sweet, ripe fruit. The butterflies were back. The 
ants and wasps had settled down. And the bees were 
making delicious honey. Everything was as it should be.

The gardener smiled. He had always known there was something special about 
ladybugs!
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Make connections

1. Is a ladybug harmful/helpful to the farmers? How?
2. Were the butterflies helpful to the garden? How? 
3. Was the gardener happy about having butterflies in his garden? Why or 

why not? 
4. Do you think the ants and wasps were helpful to the garden? Why or 

why not? 
5. What does the gardener feel about the aphids and the ladybugs? 
6. Why did the gardener decide to spray poison in his garden? 
7. What happened to the insects after the gardener sprayed the poison? Did 

his garden grow well after spraying poison? What happened? 
8. Why did the honey taste strange? 
9. What did the gardener finally decide to do? 
10. Do you agree with the gardener’s decision of  bringing a box of  ladybugs 

to his garden? Why or why not? 
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4. Jessie’s Island - Sheryl McFarlane and Illustrated by   
   Sheena Lott

Genre: Non-fiction

Rationale: 
A young girl writes a letter to her cousin about her island home. This narrative letter demon-
strates how a personal letter can be a powerful way to express ideas and experiences.

Dear Jessie,
You must be awfully bored living on an island 
in the middle of  nowhere. There’s all kinds of  
things to do here, like ... hockey, tennis, swim-
ming, soccer, going to the zoo, video games at 
the mall, eating out and then catching a movie 
or a concert. And if  it’s cold or snowing, the 
planetarium or museum are fun, and the sci-
ence centre is sure to have something new.

“I guess we’d better invite your cousin Thomas 
for a visit, Jessie.”

Dear Thomas,
If  you come to my island,
I will show you ...
the bald eagles that summer in our giant fir tree, and the curious harbour seals 
that pop their slippery, whiskered faces up when we swim to the raft that Dad 
built.

And even on the greyest winter day, we can watch for killer whales travelling up 
the strait, or maybe we’ll see a lone minke whale breech-feeding, and there’s a 
shy otter family we can see if  we paddle very quietly in the canoe.
There are so many birds to see, especially in spring ...and harlequins so pretty, 
they look painted.
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We’ll explore the abandoned cabin 
where the trees grow through the 
roof  and climb up to the point to 
watch the ferries pass so close it 
seems they could crash, except they 
never do.

We’ll throw sticks into the swirling, 
frothy water just to watch them 

disappear or break up on the jagged rocks 
and peel strips of  red arbutus bark until 
the trunk is silky smooth and we can slither 
down like snakes.
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And when you come to visit my island, 
Thomas, you might never, ever want to leave.

From your cousin.
Jessie.

    We’ll pick huckleberries in mid-
summer

    But my very very favourite are the 
tiny strawberries of  early spring.

We can fish for salmon, jig for cod,, dig for clams, and set the crab 
trap in the bay.
    We’ll have fights with gaint ribbons of  slippery kelp, and ...

I’ll show you purple starfish clinging to the rocks and anemones with 
pink feathery tentacles that close up if  you put your fingers near and 
periwinkles that move so slow, you can hardly tell they’ve moved at 
all and ntiny hermit crabs toting empty shells to hide in.
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Make connections

1. What is the story about?
2. What did you learn about island life by reading this text?
3. What makes the island so special?
4. Select one activity you like from the text and write about it in detail.
5. Write an essay about your home focusing on environment.
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5. Mum Dad and Me - James Berry

Genre: Poetry

Rationale: 
This piece has been chosen because it explores two different worlds – the world that we live in 
now and the world our parents grew up in. The comparison of  Jamaica (where the poet’s parents 
grew up) and London (where the poet himself  grew up) is pertinent to all students in Bhutan 
as life in Bhutan is quickly changing.  The world that our students are growing up in is much 
different from the world their parents knew.  Students should be able to relate to this poem.

My parents grew among palmtrees,
in sunshine strong and clear.
I grow in weather that’s pale, 
misty, watery or plain cold, 
around back streets of  London.

Dad swam in warm sea, at my age. 
I swim in a roofed pool. 
Mum—she still doesn’t swim.

Mum went to an open village market 
at my age, I go to a covered 
arcade one with her now. 
Dad works most Saturdays.

At my age Dad played
cricket with friends.
Mum helped her mum, or talked
shouting halfway up a hill.
Now I read or talk on the phone.
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With her friends Mum’s mum washed 
clothes on a river-stone. Now 
washing-machine washes our clothes. 
We save time to eat to TV, 
never speaking.

My dad longed for a freedom in Jamaica. 
I want a greater freedom. 
Mum prays for us, always.

Mum goes to church
some evenings and Sundays.
I go to the library.
Dad goes for his darts at the local.

Mum walked everywhere, at my age.
Dad rode a donkey.
Now I take a bus
or catch the underground train.

Make connections

1.  Does this poem remind you of  an experience or emotion that you’ve 
had? 

2.  How old do you think is the speaker? Why? 
3.  What similarities do you find between your and the speaker’s parents? 
4.   What are the similarities and differences between your and the speaker’s 

lives?
5.  Is anything unclear to you? What questions would you want to ask the 

speaker? 
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6. Letter from Laya – T. S. Powdyel 

Genre: Non-fiction

Rationale:
In the previous selection we studied the contrast between the poet’s world and the world in which 
his parents grew up. Closer to home in this selection, we will explore the lives of  our Layap 
brothers and sisters, who live a life that seems far removed from the ones which a majority of  
Bhutanese live. 

Bhutan has a particular reason to be grateful to the fox. The year was 1616. 
The context was the advent of  Zhabdrung Ngavang Namgyal to the Land of  Four 
Approaches.

Heavy snow had totally blocked the passage. The trail was lost. The mountains 
on either side seemed to close on each other. Rinpochhe was at a loss.

That night at his camp, the great lama had a dream. An animal would show him 
the way the next day. And so it happened. A fox howled away at regular intervals. 
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Zhabdrung followed the sound and the footprints. He crossed the mountain 
safely over.

To this day, the mountain-pass is remembered as Waa-che La - in testimony to 
the service of  the fox to Zhabdrung Rimpochhe.

Laya is believed to be the first of  the recipients of  the gifts from Zhabdrung 
-ju lung sum, throe lung sum, and the honour of  a name zhing lung sum. Ap Lhaba 
Tshering’s house in Tongra is the sacred home of  the holy treasures.

This is Laya. Here is God’s plenty - the stunning beauty of  nature in its raw 
authenticity, the height and might of  the snowy mountains dazzling away in the 
distance, the crystal blue sky arching over the valley, the land of  the great Layaps, 
the home of  the old faithful - the hairy yaks.

Here one comes face to face with the most primordial, the elemental and the 
native in nature. The natural and the human merge into each other in Laya.

A possible river-terrace sitting at an altitude of  over 3800m above sea-level, 
Laya presents some of  the most formidable challenges too. Day temperatures 
in winter often fall as low as minus 20 degrees celsius. Snow over one foot deep 
can descend and stay on for days on end. Fog and cloud envelop the valley in 
the rainy summer. Stubborn, elastic leeches harass humans and animals. 

Except for some wheat, maize and millet and a few vegetables, nothing much 
grows here. But in a supremely happy arrangement of  events, the Layaps have 
developed a spirit and a culture uniquely Layan - the spirit of  the adventurer, 
the spirit of  the industrious, the spirit of  optimist - to match the demands of  
the environment.

With so little growing here, Laya is still often called the grain-basket of  Gasa. 
This valley could well be a model for food security - with some houses said to 
have grain-stocks dating back to two decades. Each house, and even some of  the 
cattle-sheds, is a granary. Some Laya-knowledgeables say that this valley could 
feed the whole of  Gasa dzongkhag for five years.
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Worshippers of  the dra-lha, the Layaps are a community at peace with themselves 
and with their environment and culture. The practice of  polyandry ensures that 
the property stays within the family. Sixty- year old Ap Neydo says that some 
young Layaps are beginning to break new matrimonial grounds though.

The beautiful peaked bamboo-hats over their long hair and Tibetan- style dress 
mark the Laya women out, but the men nave largely switched over to the gho.

Dwellers in gorgeous one-to-three storeyed stone and wooden houses in the 
warmth of  Made in China blankets, the Layaps are as sturdy as they are modest. 
Yaks and horses are the lifeline of  this community largely dependent on portering 
and barter,.

And yak indeed. This multi-purpose animal is the provider and the promoter par 
excellence of  the Layaps, as of  the Lunaps. Generous in load-facility, milk and 
milk-products, hair and hair-products, stamina and strength, the hairy quadruped 
is the Layaps’ friend indeed.

Even without the luxury of  a motor road, Laya already boasts a Basic Health 
Unit, a wireless communication facility, a Jigme Dorji National Park branch office, a 
renewable natural resources centre and two non-formal education centres. Solar 
power lights these facilities and the village will be brighter when Gasa’s solar 
power equipment move to Laya as the former gets electricity next year. There 
are plans too to provide bhuharis to the villagers in the coming years.

The two hard days of  travel will be made a little easier when the eighty degrees 
or so of  back-breaking ascent and knee-stiffening descend of  Tongtsu-dra is by-
passed by a more traveler-friendly route to be constructed under the aegis of  
the UNDP’s Global Environment Facility initiative.

And when the Tashithang-Damji road is completed, the Layaps already know 
what they will do with their horses: sell them! Imagine what will happen when 
Laya is connected!

For a society essentially inward-looking and self-reliant, Laya is a world unto 
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itself. But the seed of  an idea of  monumental importance was sown on April 
12, 1997 when the Layaps and the royal government willed a community school 
into existence.

This four-roomed, stoned-walled, mud-plastered unassuming little structure on 
marshy Singeythang’s little rocks, the Laya Community School could well be Laya’s 
window to the world beyond. Manned by four brave teachers, this modest seat 
of  learning brings the language of  Milton and of  Shakespeare and the numerals 
of  the Arabs as the grammar of  Thumi Samboda to its classrooms of  ninety 
charming children from PP to Class IV.

The sixty-four little boys and twenty-six little girls with crimson cheeks stream 
in from around the neighbouring villages, including the eighteen boarders, 
assemble for breakfast, clean their school surroundings and classrooms, line up 
for morning prayers and sing the national anthem.

Tashi’s little speech in English about his family was quite commendable. Back 
in the class though, Class II’s Yangden was spelling M-O-T-H-E-R but merrily 
pronouncing it as FATHER!

The community is eager to have their school upgraded. But the teachers believe 
it could not be too wise a move at the moment. Classroom spaces are limited, 
teachers willing to volunteer to work here are difficult to come by and student 
numbers are not viable.

Failure rates are high with children following their parents to the warmer climes 
of  Punakha. This is only October but some children have already left. When they 
come next year, they will have to repeat the class... and the cycle could never end.
At the best of  times, classes can only start towards the end of  April when the 
children return with the opening of  the snow-covered passages. The school has 
to close by November-end.

But education is important. Phajo Peljor and Gup Passang share a common 
understanding of  the value of  education in the life of  the children and the Laya 
community. Education, they believe, opens eyes and provides choices.
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Increasing population on constant land-space is beginning to put pressure 
on life and living. We want our children to take up positions in the government and 
participate in nation-building.

And the students here are already setting their eyes on opportunities and 
possibilities beyond the confines of  Laya. Four of  the seven students in Class 
IV see themselves as future teachers, one dreams of  becoming an engineer, and 
two have visions of  seeing themselves on the dzongda’s seat. Little Pema Lhaden 
of  Class III wants to be a Miss! And her brother Thinley who is studying in 
Gasa in Class V wants to be a teacher too.

In the inexorable logic of  change, even close-knit tradition-bound communities 
could find themselves torn between the certainties of  the known and the appeal 
of  the unknown. How will Laya respond to the world beyond? Well, that is a 
secret and not a secret. But the school is here to stay and grow.

Glossary For ‘Letter From Laya’
 Land of Four Approaches: Lho Mon Kha Zhi (Lho - south; Mon - Bhutan; 

Kha - mouth/ approaches; Zhi - four); another name for Bhutan in olden 
days.

 Waa-che-La: Waa - fox; che is pronounced ‘kay’ - cry/howl; La - mountain 
pass.

 Testimony: in honour
 Ju lung sum: ju is pronounced yue - turquoise bead (this particular bead has 

three holes)
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 throe lung sum: throe - huge metal pot
 zhing lung sum: zhing - field (this field is triangular in shape).
 God’s plenty: abundance of  God’s gift
 Raw authenticity: the quality of  being real or true
 Primordial: existing at or since the beginning of  the universe (original).
 The natural and the human merge into each other: there is a beautiful
 harmony between Nature and the human beings.
 Happy arrangement of events: everything happening in a desired manner
 Layan:  adjective which describes anything that is typical of  Laya
 The spirit of adventurer: bravery
 The spirit of industrious: hard working people
 The spirit of optimist: hopeful
 Laya - knowledgeables: people who know well about Laya
 Dra-lha: local deity of  Laya
 Polyandry: one man keeping many wives
 Break new matrimonial grounds: start new marriage relationships
 Modest: tending not to talk about or make obvious your own abilities and
 achievements
 Lifeline of this community: something on which the community depends
 Load facility: capacity to carry load
 Renewable Natural Resource Centre: RNRC, a branch of  Ministry of  

Agriculture
 Back-breaking ascent: very difficult (almost breaking your back) climb
 Knee-stiffening descend: descend that is too steep, and therefore hard on 

your knees.
 Traveler - friendly route: a comfortable route for travelers
 Aegis: support of  someone or something, especially an organization
 Essentially inward - looking: basically contemplative or religious minded
 World unto itself: complete in itself
 An idea of monumental importance: a symbol of  great importance
 Willed: decided
 Language of Milton and Shakespeare: English language
 Numerals of Arab: mathematics
 Grammar of Thumi Samboda: Grammar written by the Indian grammarian
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 Couldn’t be too wise a move: it isn’t a wise decision
 Difficult to come by: difficult to find
 Viable: able to work as intended
 Cycle could never end: go on and on
 Opens eyes and provides choices: make people wise and provide 

opportunities
 Constant land-space: land remaining the same
 Put pressure on life and living: may cause difficulty
 Nation-building: helping in serving the nation
 Beyond the confines of Laya: outside Laya
 Inexorable logic of change: change that cannot be avoided
 Close-knit tradition-bound communities: united and believing in tradition
 Certainties of the known and the appeal of the unknown: confidence 

that familiar things give, and the excitement produced by unknown things.

Make connections

1. What is the connection between Zhabdrung Rinpochhe and Laya? 
2. Why is the mountain pass named as Waa-che-la? 
3. How did Zhabdrung Rinpochhe bless Laya?
4. Why are the yaks called as the ‘old faithfuls’? 
5. Why is Laya called the ‘grain – basket of  Gasa’? 
6. Describe the dress worn by the Layaps. 
7. What role do the yaks play in a Layap community?
8. How will life change for the Layaps when the road is completed? 
9. Why is April 12, 1997 a very special day for the Layaps? 
10. What is the Laya Community School’s morning routine? 
11. Where do the young Layaps see themselves in the future? 
12. Do you think the young Layaps will find themselves in similar situations 

to that of  the speaker’s in Mum, Dad and Me? 
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Supplementary Reading

1. Growing Up - Harry Behn

Genre: Poetry

Rationale:

When I was seven 
We went for a picnic 
Up to a magic 
Forestry place. 
I knew there were tigers 
Behind every boulder, 
Though I didn’t meet one 
Face to face.

When I was older 
We went for a picnic 
Up to the very same 
Place as before, 
And all of  the trees

And the rocks were so little
They couldn’t hide tigers
Or me any more.
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UNIT 6

THEME: Adventure 

General Introduction For The Thematic Unit: 

Nothing ventured, nothing gained! The ship is safest at the harbour, just as 
the aircraft is the safest in the hanger. But the ship is not for the safety of  the 
harbour, nor is the aircraft for the security of  the hanger. Their glory shines 
forth in venturing out. This is true of  our life too. 

Most of  us are happy with the comfort of  our home, the certainties of  familiar 
territories. We are happy with our average desires and average achievements. But 
as long as we do not leave our comfort zone and seek out, we will not be able 
to know what we are capable of. 

People have attained great heights of  fame and pushed the limits of  their lives 
with courage and determination. The progress that we see in the world is the 
work of  people who had the spirit of  adventure in their heart. The discoveries 
and inventions, world records and milestones, new pathways and horizons are 
the footprints of  those who were not satisfied by the known and the average.

Whether it is in science and technology, exploration and sport, mathematics or 
philosophy, law and governance, art and literature, it is the adventurous man or 
woman who has led the way and moved the world forward. The discovery of  
new lands and cultures, new life-forms and habitats, new drugs and solutions to 
problems has been facilitated by the courage and the bravery of  men and women 
who challenged the limits of  their capacity.  

The heroes and heroines of  the world are the men and women who took risk 
and wanted to see the world different. They sacrificed their comfort, their ease 
and their routine to make a difference. The world is the way it is today because 
somebody was adventurous in this field or that field by being brave and heroic.
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Children at this stage of  their lives are great explorers. They are excited just 
about everything they encounter. They are looking for ways to expand the circuit 
of  their lives. They have as yet no inhibitions about trying even if  they do not 
succeed. Our literature classrooms should serve to support the need in children 
to go beyond themselves and to find out how people have had the courage and 
made a difference to their own life and to the world around them. 
 
Literature begins by reflecting the world as a mirror but ends by showing the 
deficiencies of  the mirror and suggesting an alternative. It is the suggestion of  
the alternative perspective that redeems literature from being a catalogue of  
events and actions. It takes sensitive teachers to appreciate this deep desire in 
children challenge the limits of  their own achievements and make them look 
beyond. Teachers do also need to guide the children to see how the stories they 
encounter in the literature texts actually tell their own stories.

Main Texts:

1. The Climb by Amy Narrative Essays
2. A Mountain Legend by Jordan Wheeler               Short Story
3. The Magic Root - CAPSD                                 Short Story
4. Hero by Rabindranath Tagore Poem
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1. The Climb - Amy

Genre: Narrative Essay

Rationale:
Amy, the author of  this personal narrative, effectively uses voice to convey the fear she feels as 
she ascends a path to an area above a 100-ft. waterfall. Her expert choice of  words helps to 
paint a beautiful picture of  her surroundings.

 I have this fear. It causes my legs to shake. I break out in a cold sweat. I 
start jabbering to anyone who is nearby. As thoughts of  certain death run through 
my mind, the world appears a precious, treasured place. I imagine my own fu-
neral, then shrink back at the implications of  where my thoughts are taking me. 
My stomach feels strange. My palms are clammy.

I am terrified of  heights.

Of  course, it’s not really a fear of  being in a high place. Rather, it is the 
view of  a long way to fall, of  rocks far below me and no firm wall between me 
and the edge. My sense of  security is screamingly absent. There are no guardrails, 
flimsy though I picture them, or other safety devices. I can rely only on my own 
surefootedness—or lack thereof.

Despite my fear, two summers ago I somehow found myself  climbing to 
a high place, while quaking inside and out. Most of  our high school had come 
along on a day trip to the Boquerón, a gorgeous, lush spot in the foothills of  
Peru. Its prime attraction is the main waterfall, about 100 feet high, that thunders 
into a crystal clear pool feeding the Aguaytia River. All around the pool and on 
down to the rushing river are boulders large and small. The beach is strewn with 
rocks. On both sides of  the fall, the jungle stretches to meet it, rising parallel to 
it on a gentler slope.
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After eating our sack lunches within sight and sound of  the fall, many of  
us wanted to make the climb to an area above it. We knew others had done so 
on previous trips. A few guys went first to make sure they were on the right 
path. But after they left, my group of  seven decided to go ahead without waiting 
for them to return. I suspected we were going the wrong way, but I kept silent, 
figuring that the others knew better. We went along the base of  the hill until we 
reached the climb. It stopped me in my tracks.

The climb ascended steeply above us. Along the right edge, the jungle 
hugged the rocks; passage through its trees did not look feasible. The majority 
of  my view was filled with rocks. Looming high to the sky, the boulders rose in a 
tiered manner. Peering back down toward the river, I saw a steep slope of  rocks 
all the way to the water. All I could think about was how far it would be to fall.

My tense thoughts were interrupted by the realization that my friends were 
already beginning to climb! My anxiety increased as I watched them.

Do I turn back? My whole being shouted, “Yes!” Will I regret it later? I 
really want to get to the top, but…

I voiced my uncertainties to my friends. They dismissed my fears and 
encouraged me to stick it out. Questioning my own sanity, I decided at least to 
attempt the climb.

I chose a path that seemed easiest. My friend Tom was ahead of  me. Then, 
suddenly, he slipped and slid backward about 10 feet! I watched, paralyzed, until 
he stopped himself  and assured us he was all right. My heart was hammering.

Now those who had tried the other way came back; it had not worked. 
Consoling myself  that my friend Seth would be right behind me, I shakily began 
the ascent. The “path” led up a narrow area between boulders. In it, we reached a 
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place where there just were no good handholds. Seth braced my foot, and those 
above sent down words of  encouragement. I was soon past the first challenge 
safely, but not feeling much better about the rest of  the climb.

The difficulties only increased from that point on, with scary spot after 
scary spot. Though I knew I should not look down, I could not always ignore the 
long drop to the boulders below. My breathing sped up, but my heart pounded 
even faster, growing loud in my ears.

My friends kept right on climbing. But they did not forget me. Someone 
was always behind me to help hold my feet steady when necessary, and someone 
else was always ahead to offer a hand up. I trusted them more than myself; I 
knew my feet could easily slip. With friends supporting me by words and actions, 
I slowly gained ground.

Finally we came to the worst section yet. To me the slope looked very close 
to vertical. The slight handholds were few and far between. Being short, I knew 
the stretches would be difficult enough in normal conditions. In my current panic, 
it would be much worse. The alternative was to go back down. Which was more 
difficult? I didn’t want to go either way, but obviously I had to go somewhere.

The trouble was, we were not getting any nearer to the falls. By now, we 
realized that this route was not the way most frequented! But knowing this did 
not get me any closer to safety.

Since getting up this next part was next to impossible, and waiting for a res-
cue helicopter was not an option, with fear and trembling I decided to go down, 
but not by myself. Melody agreed to go with me, earning my eternal gratitude. 
She paused to pray for safety; I did not trust my voice enough to pray aloud.

Now, with our backs to the rocks, the drop was continually in our line of  
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vision. It seemed even steeper than before. The song “Angels Watching Over 
Me” ran through my head as we began, Melody going first. I kept up a steady 
stream of  chatter, my trembling voice betraying my fear.

One of  the first tough places we came to gave us trouble. Cautiously 
stretching one foot down, Melody could not reach the bottom of  the boulder. 
A slip would mean an extremely long drop. So we tried a different route where 
a fall would be shorter. It was somewhat wet and would entail a short slide to 
reach the bottom.

Melody made it safely. I hesitated, unsure of  my footing, and picturing 
myself  at the bottom of  the cliff, bones broken and pain wracking my body, if  
I still lived.

“You can do it! I’m right here,” Melody called. She waited patiently, not 
pressuring me to hurry.

Inching carefully to the edge, I could see in the corner of  my eye the boul-
ders and river far below. As I started down the rock, my foot slipped! My heart 
jumped into my throat as the terror I had held just under the surface swept over 
me.

I’m gonna fall! I inwardly shrieked.

It had been only a small slip, however; I was not in midair! I took a few 
calming breaths, and my heart repositioned itself  where it belonged.

With no further mishaps, we came eventually to the last troublesome spot, 
the stretch between two boulders that had given me problems on the way up. 
Thankfully, the rest of  our friends had given up climbing to the top and had now 
caught up to us. There were two possible descents from here. One way included 
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a short jump down. I decided to check out the other way. Seth was working his 
way down this second route when he fell a few feet and bruised himself! I again 
looked over the first option.

Do I want to jump? There’s a big drop if  I jump wrong or don’t stop on 
the ledge! But the other way…!

I knew if  I was to get down, it would have to be Seth’s way. He was willing 
to help me however he could. I inspected the “path” he had taken. There was 
some low vegetation, matted down and sloping slightly toward the edge. Then 
came a drop down to a narrow inlet between rocks. That was not so bad. The 
hitch lay in the fact that there was no handholds or footholds, and my short legs 
would not reach to the rocks.

“Uh, I don’t know about this. I don’t like the looks of  it!” I said, my voice 
quavering.

“You can make it, Amy! I’m right here. I won’t let you fall,” Seth promised.

Slowly, painstakingly, I backed over the vegetation.

“I’m coming down,” I warned, my voice unsteady.

“I’m ready,” answered Seth. “I got you.”

His assurances gave me the strength to go on. I trusted him implicitly. 
Flattening myself  onto my belly, I edged my feet into midair. Seth held them 
tightly and slowly lowered me, guiding my feel to a firm place as I let my body 
slide over the leaves, twigs, and rock. When my feet made contact with the solid 
rock, I heaved a huge sigh of  relief. I could feel the fear draining out of  me.
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My arms and legs were scratched up; I was dirty and sweaty. But none of  
it mattered. I was at the bottom!

“Yaaaaaaahhhh!” I yelled. I never felt so alive, and so thankful for that life.

- See more at: https://k12.thoughtfullearning.com/studentmodels/climb#sthash.
c6hQahVX.dpuf  retrieved on 24/12/2015 at 10:10 AM

Make connections

1. How does the narrator feel in the first paragraph about “The Climb”? 
2. What difference can you see/find in the feelings of  the character 

depicted in second paragraph?
3. Which form of  narration does the writer use? Note down the features of  

the narration used. 
4. “I choose a path that seemed easiest”, if  you were the narrator, would 

you consider such path easiest? Why or why not?
5. List few examples of  an effective teamwork spirit from the passage. 
6. Describe using your own words how the narrator and Melody made it 

safely?
7. Explain “My heart jumped into my throat” .
8. Which character does the narrator trust? Why?
9. Does the narrator qualify to be a hero? Justify. 
10. Was the character adventurous in the essay? Why?
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2.  A Mountain Legend - Jordan Wheeler

Genre: Short Story

The school bus drove into a small summer camp at the base of  a towering 
mountain. Boys and girls between the ages of  eight and twelve, who had signed 
up for the three-day camping trip, poured out of  the bus. Following instructions 
from counsellors, they began hurriedly preparing their camp as the sunset dripped 
over the rock walls towering above them. For many, it was their first time away 
from the city, which they could still see far off  in the distance. Tents were put 
up and sleeping bags unrolled before the last of  the twilight rays gave way to 
the darkness of  night.

Roasting marshmallows around a large campfire, the young campers listened 
intently to stories told by the coun sellors. Behind the eager campers, the caretaker 
of  the camp sat on the ground, himself  listening to the stories.

As the night grew old, the younger children wearily found their way to their tents, 
so that by midnight only the twelve-year-olds remained around the fire with one 
counsellor and the caretaker. Their supply of  stories seem ingly exhausted, they 
sat in silence watching the glowing embers of  the once fiery blaze shrink into 
red-hot ash.

“The moon is rising,” announced the caretaker in a low, even voice.

All eyes looked up to the glow surrounding the jagged peaks of  the mountain. 
The blackness of  the rock formed an eerie silhouette against the gently lit sky.

The caretaker’s name was McNabb. He had lived close to the mountain all his 
life and knew many of  the stories the mountain had seen. He threw his long, 
black braided hair over his shoulders, drew the collar of  his faded jean jacket up 
against the crisp mountain air, and spoke.
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“There is a legend about this mountain once told by the mountain itself,” he 
said, paused for a moment, then con tinued. “People claim that long ago it told 
of  a young boy who tried to climb up to an eagle’s nest which rested some where 
among the many cliffs. He was from a small camp about a day’s journey from 
here and when he was twelve years old, he thought he was ready to become a 
warrior. His father disagreed, saying he was too young and too small. But the 
boy was stubborn and one morning before dawn he sneaked out of  his family’s 
teepee and set off  on foot toward the mountain. There were no horses in North 
America in his time. They were brought later by the Europeans.

“It took most of  the day for him to reach the moun tain. The next morning, he 
set out to find an eagle and seek a vision from the mighty bird, as that was the 
first step in becoming a warrior. But as he was climbing up the rock cliffs to a 
nest, he fell to his death, releasing a terri ble cry that echoed from the mountain 
far out across the land. The legend says the boy’s spirit still wanders the mountain 
today.”

A coyote howled in the distance and the campers jumped.

“Is it true?” asked one of  the boys, with worry and fear in his voice.

“Some people say so, and they also say you can still hear his scream every once 
in a while.”

All around the dying fire, eyes were straining up at the menacing rock peaks. The 
caretaker McNabb, how ever, wasn’t looking at the mountain, he was watching 
one of  the young campers. He was an Indian boy, smaller than the others, with 
short braided hair that fell down his back. The boy was gazing up at the mountain, 
his curios ity obviously blended with fear. Turning his head, his eyes met those 
of  McNabb. For a fleeting moment, they locked stares, then McNabb relaxed, 
a knowing expres sion spreading over his face, while the boy continued to stare 
at him, wide-eyed and nervous.

There were small discussions around the fire, debating the story’s truth before the 
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counsellor told them it was time for sleep. Both tired and excited, they retreated 
to their tent and crawled into their sleeping bags.
The boy Jason lay in a tent he shared with two other boys, who lay talking in 
the dark. As Jason waited for the heat of  his body to warm his sleeping bag, he 
thought of  that long ago boy. He felt a closeness to him and imag ined himself  
in his place.

“Hey Jason, why don’t you climb up that mountain tomorrow morning and try 
to catch an eagle?” It was Ralph, who was against the far wall of  the tent on the 
other side of  Barry.

“Why?” asked Jason.

“You’re Indian aren’t you? Don’t you want to become a warrior?”
True, Jason was Indian, but he knew nothing of  becoming a warrior. He had 
spent all his life in the city.

All he knew of  his heritage was what his grandmother told him from time to 
time, which wasn’t much. He had been to three pow wows in his life, all at a 
large hall not far from his house, but he never learned very much. His time was 
spent eating hot dogs, drinking pop, and watch ing the older boys play pool in 
the adjoining rooms. Little as he knew though, he wanted Ralph and Barry to 
think he knew a lot.

“No. It’s not time for me to be a warrior yet,” he told them.

“Why not?” Barry asked.

“It just isn’t, that’s all,” Jason said, not knowing a better answer.

“You’re chicken, you couldn’t climb that mountain if  you tried,” Ralph charged.

“I’m not chicken! I could climb that mountain, no problem. It just isn’t time yet.”
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“You’re chicken,” Ralph said again.
“Go to sleep!” boomed a voice across the campground.
Ralph gave out three chicken clucks and rolled over to sleep.

Jason lay there in mild anger. He hated being called a chicken and if  the counsellor 
hadn’t shouted at that moment, he would have given Ralph a swift punch. But 
Ralph was right, the mountain did scare him.

With his anger subsiding, he drifted into a haunting sleep, filled with dreams. 
Dreams where the wind swept through the camp, gently spreading the mountain 
spirit’s stories throughout. A coyote’s piercing howl echoed down the rocky cliffs, 
making Jason flinch in his sleep.

The following morning, Ralph, Barry, and Jason were the first ones up. As 
they emerged from the tent into the chilled morning air, their attention was 
immediately grasped by the huge rock peaks looming high above.

Ralph’s searching eyes spanned the mountain. A light blanket of  mist enveloped 
its lower reaches.

Pointing up he said, “See that ledge up there?” Jason and Barry followed Ralph’s 
arm to a cliff  along one of  the rock walls just above the tree line. “I bet you can’t 
get to it,” he dared Jason.

“I could so,” Jason responded.

“Prove it,” Ralph said.

Jason was trapped and he knew it. If  he said no, he would be admitting he was 
scared. And there was another challenge in Ralph’s voice, unsaid, but Jason heard 
it. Ralph was daring him to prove himself  an Indian. Jason had lived his whole 
life in a city on cement ground and among con crete mountains where climbing 
was as easy as walking up stairs or pressing an elevator button. To prove to Ralph 
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and himself  that he was Indian, Jason had to climb to that ledge. He knew that 
mountain climbing could end a life. And there were wild animals he might have 
to deal with. How was he supposed to react? How would he react? He was afraid. 
He didn’t want to go. But if  he didn’t?

“What’s the matter?” Ralph taunted. “Indian scared?”

At that point, Jason decided he would face the moun tain and he would reach 
that ledge. “Okay,” he conceded.

At first, the climbing was easy, but his progress became slow and clumsy as 
he got higher up. Struggling over uneven ground and through trees, he came 
across a large flat rock. In need of  a rest, he sat down and looked down at the 
campground he had left right after breakfast an hour ago. He could see bodies 
scurrying about. If  they hadn’t noticed by now that he was missing, he thought, 
no doubt they would soon.

Looking up, he could just see the ledge above the tree line. It wasn’t much further, 
he thought. He could get to it, wave down at the camp to show he had made 
it, and be back in time for lunch. Raising himself  up, he started to climb again, 
marching through the trees and up the steep slope, over the rough terrain.

A few moments later he heard a loud howl that seemed to come from somewhere 
above. At first, he thought it was a coyote, but it sounded more like a human. 
Nervously, he kept going.
In the camp, Ralph and Barry were getting ready to help prepare lunch. McNabb 
was starting a fire not far away. They, too, heard the howl.
“I never knew coyotes did that during the day,” Ralph said to Barry.

Overhearing them, McNabb responded, “That was no coyote.”

Half  an hour later, Jason stood just above the tree line. The ledge, his goal, was 
thirty feet above, but what lay ahead was treacherous climbing, nearly straight 
up the rock wall. He scrutinized the rock face, planned his route and began to 
pick his way up the last stretch.
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The mountain saw the boy encroaching and whis pered a warning to the wind 
sweeping strongly down its face as it remembered a similar event long ago. Jason 
felt the wind grow stronger, driving high-pitched sound into his ears. Gripping 
the rock harder, he pulled himself  up a bit at a time. The wind seemed to be 
pushing him back. But he felt something else, too, something urging him on. 
When he was about twenty feet up the rock face, with his feet firmly on a small 
ledge, he chanced a look down between his legs. He could see that if  he slipped, 
he would plummet straight down for that twenty feet and after hit ting the rocks 
below, he would tumble a great distance further. He knew it would spell death 
and for a split sec ond, he considered going back down. But once again he felt 
an outside force pushing him to go on. It gave him comfort and courage. His 
face reddened, his heart pounded, and beads of  sweat poured from him as he 
inched his way higher. Straight above, an eagle flew in great circles, slowly moving 
closer to Jason and the ledge.

Far down the mountain the search for Jason was well underway, but the counsellors 
had no way of  knowing where he was, as Ralph and Barry hadn’t told. McNabb 
also knew where Jason was, but he, too, remained silent.

An eight-year-old girl in the camp lay quietly in her tent, staring up through the 
screen window at the sky. The search for Jason had been tiring and she had come 
back for a rest. She was watching a cloud slowly change shape when a large black 
bird flew by high above. Out of  curiosity, she unzipped the tent door and went 
outside to get a better look. She watched the bird fly in smaller and smaller circles, 
getting closer and closer to the mountain. She took her eyes off  the bird for a 
moment to look at the huge rock wall, and there, high above the trees and only 
a few feet below a ledge, she saw the boy climbing. Right way she knew the boy 
was in danger. After hesitating for moment, she ran to tell a counsellor. 

Jason paused from climbing, just a few feet below the ledge. He was exhausted 
and the insides of  his hands were raw, the skin having been scraped off  by the 
rough rock. The ledge was so close. He pulled himself  up to its placing his feet 
inside a crack in the rock for support. Reaching over the edge, he swept one arm 
along the ledge, found another spot for his feet, hoisted his body up, rolled onto 
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the ledge and got to his feet. There, an arm’s length away on the ledge, were two 
young eagles in a large nest. For several minutes he just remained there looking 
at the baby eagles. He had never seen an eagle’s nest before. He was so interested 
in the two young eagles he didn’t notice the mother eagle circling high overhead, 
nor did he hear her swoop down towards him and her nest. She landed in front 
of  him, spread her wings, and let out a loud screech. Jason was so terrified, he 
instinctively jumped and in doing so, lost his balance. Both feet stepped out into 
air as he grabbed the rock.

His hands clung desperately to the ledge as the sharp rock dug into his skin. He 
looked down and saw his feet dangling in the air. The wind swung him, making 
it impos sible to get his feet back on the rock where they had been moments 
earlier. A coyote howled and Jason’s terror grew. Again he looked down at the 
rocks below. Tears began streaming down his face. He didn’t want to die. He 
wished he had never accepted Ralph’s dare. He could pic ture them coming up 
the mountain, finding his dead body among the rocks, and crying over him. He 
began crying out loud and heard it echoing off  the rock. Or he thought it was 
an echo. He stopped and listened. There was more crying, but not from him. 
Again he felt the presence of  something or someone else. The wind swirled in 
and whispered to Jason the mountain’s legend.

Though running swiftly, the boy Muskawashee had paced himself  expertly for 
the day’s journey. He would arrive at the base of  the mountain far earlier than 
he had expected and would have plenty of  daylight left to catch his supper and 
find a spot for a good night’s sleep. Though small and having seen only twelve 
summers, his young body was strong. He would be able to reach the mountain 
in only two runs, pausing in between to catch a rabbit for lunch.   .

As his powerful legs moved him gracefully across the prairie, he thought back 
to the conversation with his father the day before. He had explained how most 
of  his friends were already in preparation for manhood and he felt he was ready 
also. He did not want to wait for the next summer.

When some of  his friends came back later that day from a successful buffalo hunt, 
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he decided he would go to the mountain alone and seek a vision from the eagle.

He knew he would have to rise before the sun to get out of  camp without being 
seen.

When he reached the base of  the mountain, the sun was still well above the 
horizon. He sat down in a shel tered area for a rest. He decided this was where 
he would sleep for the night.

After a few minutes, he got up and made himself  a trap for a rabbit and planted 
it. After laying the trap, he wandered off  to look for some berries to eat while 
preparing his mind for the following day when he would climb the mountain. 
After some time, he returned to his trap and found a rabbit in it. He skinned it 
with a well-sharpened stone knife he had brought with him, and built a fire to 
cook his meal. He would keep the fire burning all night to keep away the wild 
animals while he slept.
Finishing his meal, he thanked the creator for his food and safe journey and 
prayed for good fortune in his quest for a vision. Then he lay down in the soft 
moss and fell asleep to the music of  the coyote’s howls and the whisper ing wind.

The next morning, he awoke to the sun’s warming shine. The still-smouldering 
fire added an aroma of  burnt wood to the fresh air. He again prayed to the 
creator for good fortune in his quest for a vision and for a safe jour ney up the 
mountain. When he finished, he looked up, high above, and saw eagles flying to 
and from a rock ledge. This would be his goal.

Half  an hour later, he stood where the trees stopped growing and the bare rock 
began. His powerful body had moved steadily through the trees even though he 
wasn’t used to uphill running. Without resting, he continued his climb, knowing 
he would have to be careful ahead. The mountain could be dangerous and its 
spirit could be evil. 

As he pulled himself  up the face of  the rock, he heard the mountain spirit 
warning him to stay away. Its voice was the whispering wind, which grew stronger 
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and seemed to be trying to push him back. With determina tion, Muskawashee 
climbed. High above, the powerful eagle circled its nest. .

Just five feet below the ledge, Muskawashee paused. He was dripping with 
perspiration from fighting the wind and the mountain. Though scared, he would 
not let fear overcome him. His desire for manhood was stronger. His hands were 
hurting and covered in blood from the climb, but he reached out again. After 
several scrabbling attempts, he was able to grab hold of  the ledge and pull himself  
up onto the narrow, flat edge. Eye to eye with two baby eagles, he stopped. He 
felt great pride and relief  in having reached his goal and stood there savouring 
those feelings. He didn’t hear the approach of  the mother eagle. As she landed 
on the ledge in front of  him, she let out a loud screech and spread her wings 
wide. Muskawashee was startled, stepped back and lost his footing. A gust of  
wind shoved him further and he could feel his body in the air as he tried to get 
a foot back on the rock. He grabbed the edge, but his arms were trembling and 
he could not pull himself  back up. His fingers ached and began slipping from 
the edge. Knowing he would soon fall, he began whimpering. He looked up, 
into the eyes of  the eagle. One day, he thought to himself, he would be back.

His fingers let go and he fell, releasing a loud, terrify ing scream that echoed from 
the mountain, far out across the land, and down through time.

McNabb and one of  the counsellors left the camp when the eight-year-old girl 
told them what she had seen. Both experienced hikers and mountain-climbers, 
they were able to cover the distance in a third of  the time it took Jason. When 
they heard the scream, they quickened their pace. Minutes later, they reached the 
edge of  the tree line and looked up at the ledge.

Jason, who had been hanging there for several min utes, also heard the scream 
and looked down into the eyes of  Muskawashee as he fell. Jason felt the tension 
in his fingers, but sensed there were greater forces keeping him hanging there, 
perhaps the mountain itself  was hang ing on to him. Whatever it was, Jason 
remained high above McNabb and the counsellor, who were watching from the 
tree line. The wind died down and the eagle stepped back, making room for him 
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on the ledge. Jason hoisted a foot back onto the ledge and tried again to haul 
himself  onto the shelf.

Suddenly, he saw Muskawashee standing on the ledge, extending a hand down 
to him. Jason grabbed his hand and Muskawashee pulled. The two boys faced 
one another, looking into each other’s eyes. The descendant gaining pride in 
being Indian, and the ancestor complet ing the quest he had begun hundreds of  
years earlier. A powerful swirl of  wind swept Muskawashee away, leav ing Jason 
alone before the eagle’s nest. Jason reached down and picked up a feather out 
of  the nest.

Below him stood the counsellor and McNabb. They had witnessed Jason’s rescue.

“Who was that other kid up there?” asked the coun sellor in disbelief.

McNabb smiled and answered. “Muskawashee. He will wander this mountain 
no more.” Then, unravelling a long line of  heavy rope he said, “Come on, let’s 
get Jason down.”

Make connections

1.  Who is the story about?  
2.  Why did Muskawashee decide to climb the mountain? 
3.  Why did Jason decide to climb the mountain? 
4.  Were these wise decisions? Why or why not? 
5.  What would you have done if  you were Jason and Ralph dared you? 
6.  Is Jason a hero? Why or why not?
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3. The Magic Root - CAPSD

Many of  our plants are useful as medicine. Here is a story about a magic root which 
helps you get well. It is not a true story but it is different from other stories you have 
read. You are the person in the story. You start at Passage One and you choose what 
you do. Read each passage and then decide. Go to the passage number you choose at 
the end. See if  you can get the magic root for your grandmother.

Remember that it is a dangerous journey you are beginning. You may die or come back 
without the root. If  you do not get the magic root the first time, try again. Maybe the 
second time you will get it.

You can make the journey alone or you can do it with a friend. If  you do it with 
your reading partner you must decide together what you will do at the end of  each 
passage.

1
Your grandmother is dying. Your father calls the lama to see her. He says 
that there is only one hope for her. If  she takes medicine made from a 
special plant which grows in the south of  Shemgang she will get well 
again.    

Your father is too old to travel. He asks you if  you will go and look for 
it.

If  you agree turn to 15. 
If  you refuse turn to 9

2
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You continue working till evening and clear the field of  
weeds. This time the two people are very grateful. They 
give you plenty of  food and in the morning when they 
let you go, the woman gives you a magic monkey made 
of  wood. “Use it when you are in danger,” she says.

You leave the house and continue on your way. Go to 25.

Your story ends here.

3
Having found the plant you put your hand 
round its stem to pull it out. However the 
stem is covered in long thorns which cut 
your hand. They contain poison ...

4
You rub the wooden monkey as the log 
floats down the river. Just at this moment 
the log hits a rock and moves to the side. 
You take hold of  a branch and pull your-

self  to the bank. You get out and find a path. It goes uphill to a small temple. 
The temple is silent.

Do you go in ? Turn to 27. 
Do you wait ? Turn to 7.

5
You go home. As you get hear to your house you hear the sound of  crying. Your 
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grandmother is dead. The lama is making a puja but no one will talk to you. Your 
mother and father look away from you.

Your story ends here.
6

“That is a quicker route,” says the holy man and points to a path leading north. 
You thank him and quickly set off  along the path. Soon it divides.

Do you take the path east? Turn to 34. 
Do you take the path west? Turn to 16.

7
You see a prayer wheel and turn it, praying. Suddenly you hear a voice.

“Good evening friend. What brings you to this 
remote place ?” asks an old white-haired holy man.

“Kuenzang?” you ask and the holy man smiles. “I 
have come to get some medicine to make my grand-
mother well. My lama told me to ask you for help.”

The holy man smiles and points towards a tall plant 
with yellow flowers growing in the shade of  the 
cypress tree.

“That is the plant but be careful. The thorns are 
poisonous. Do not touch them. Dig down and only 
take the root.”

If  you do as the holy man says turn to 24
If  you don’t listen to him turn to 3.
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8
You stay with the family for three days. They feed you well and show you the 
path to the holy man’s temple. The woman in the house is very kind and gives 
you a small wooden monkey to tie to your lucky string. “The monkey will help 
you when you need help,” she says.

You leave the house and follow the path by the river. It is a good path but when 
you come to cross the river you find the bridge is gone.

Do you go back to get help from the house ? Turn to 31. 
Do you try to cross ? Turn to 18.

9
Your father is very angry with you. You run 
out of  the house. You feel both ashamed 
and frightened. What are you to do ?

Do you go to ask the gup for help ? Turn 
to 26. 
Do you go back to say you are sorry ? Turn 
to  5

10
You are grateful to the old people and 
give them all your money. The man is very 
pleased. “We can now go and buy food in 

the market.” he says. “Here is a knife. It may help you when you are in difficul-
ties.” You thank him and you put it inside your clothes.

You decide to start walking again. Turn to 18.

11
You have no money. The man and woman look angry but then the man tells 
you you will have to work for them. You go out to work in the fields pulling out 
the weeds. It is hot and hard work but eventually towards evening the woman 
brings you some rice. She then goes away. You feel stronger.
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Do you take the chance to escape? Turn to 25. Do you continue with the work? 
Turn to 2.

12
You are very frightened and hold onto your lucky string. You think the animal 
will kill you but instead you find a large dog beside you. It too has been lost. 
You get out your bangchu of  rice.

Do you share it with the dog? Turn to 17. 
Do you eat it yourself ?   Turn to 14.

13
That evening you look inside the holy man’s pot. It is full of  rice, pork and 
chillies! Your family are never hungry again as each evening the pot is full of  
food. Your grandmother grows fat and strong.

14
You feel better as you eat but when you have finished you find the dog has 
gone. Once again you hear animal noises in the forest and you don’t sleep. It 
begins to rain. In the morning it is cold and wet and you cannot find the path. 
Slowly you get more tired and weaker. You lie down and do not get up again.

Your story ends here.

15
The lama says that you must find a holy man called Kuenzang who lives in a small 
temple in the forest. The lama puts a lucky string around your neck to help you, 

and your father gives you a hundred ngul-
trum and a bangchu of  rice. You leave your 
house and take the path going south from 
your village. You see a line of  packhorses.

If  you wait until they pass you turn to 22.
If  you join the horsemen turn to 30.
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16
It’s a good path.  It broadens and you meet a man with a horse. He lets   you   
ride on    the    horse. Soon you arrive home and hurry into your house. The 
lama is standing beside your grandmother. Proudly you shout “I’ve got the root,” 
and open the bangchu. All that is inside is a pile of  black earth. You look at the 
lama in surprise.

“You went to save the life of  your grandmother,” he said quietly “but you for-
got to save the life of  the plant. All living things -animals, birds, fish, plants and 
people are equally important. We must  never forget that.”

You cry in anger and sadness. Then the lama speaks again,

“But you had a good heart and because of  
that your grandmother will not die.”
Your grandmother sits up and smiles. You 
hug her.

Your story ends here.
17

The dog eats the rice you give it. You are still a little hungry but 
the dog sleeps beside you and you feel safe. It barks whenever 
there    is    a    noise.     Next morning   it   leads   you   south   through the 
forest. It is a good path and you go fast. Eventually you come to a house in a 
clearing. The family are very pleased to see you because it is their dog you have 
found. They ask you to stay a few days.

Do you stay? Turn to 8. 
Do you go on? Turn to 18.
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18
It is a long walk and you have to go through a lot of  jungle. There are leeches 
and it is quite hot. Eventually, towards the end of  the day, the path has to cross 
a large river but to your surprise you find the bridge has fallen down.

The river is not very wide but it is fast 
flowing. You don’t know what to do.

If  you have the knife go to 36. 
If  you have the monkey go to 20. 
If  you have neither go to 33.

1 9
The path continues through the forest 

going downhill. It is beginning to get dark when you find and old house in a 
clearing in the forest. You knock on the door and are welcomed in by a man 
and    a   woman.    They   give you food and you   sleep   here. In the morning 
you thank them and start to leave but the man stops you and asks for money.

If  you have money turn to 10.
If  you don’t have any money turn to 11.

20
You rub the monkey gently and immediately 
you hear “Kwa” from a tree. You look up 
and see some monkeys. They drop a large 
creeper. You take hold of  it and swing across 
the river.

You then climb up the steep path slowly until 
near the top of  the nill you see a small house. You see the red line around it and 
know t is holy ... but it is completely silent.
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Do you go in? Turn to 27.
Do you wait outside? Turn to 7.

21
You reach down and pull out the entire 
root. You put it inside your bangchu and 
hurry back to the monk.,

Turn to 28.

22
You sit for some time and then decide to 
start walking. The path goes south through fields and you have to ask the way. 
Eventually the path enters the forest. It is very quiet and lonely now. it is getting 
dark. Suddenly the path divides.

Do you go left ? Turn to 32. 
Do you go right ? Turn to 19.

23
The holy man smiles. “Come here, child/’ he says. “I can help you get home. 
Climb inside this pot.” Sleepily, you climb into his large metal pot and fall asleep. 

Go to 35.
   24
You find the plant and carefully dig down to its roots.

If  you decide to take all of  the root turn 
to 21.
If  you decide to only take a piece of  the 
root turn to 29.
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25
The path ends at a large river but there is no bridge and the river is deep. You see 
a large log and decide to float across. As you push the log out you find the river 
is strong and it pulls the wood. You go faster and faster towards   a waterfall.

If  you don’t have the magic monkey your story ends here.
If  you have the magic monkey go to 4.

26
You go into the village to look for the gup or 
someone else who could help you, but the village 
is empty except for a cowherd. He looks rather 
foolish but you ask him what to do. He listens and 
then asks you,

“Whose life is more valuable - yours or your grand-
mother’s ?”

If  you think yours go to 5.
If  you think your grandmother’s go to 22.

27
You open the door. Inside it is very 
dark but you can see a man asleep in 
the corner. It’s the holy man ! You 
hurry over and shake him awake.

“Please help me,” you cry. “My 
grandmother is very sick. Where is 
the plant which can make her well 
again ?”

“It’s the tall  one with  yellow flowers  over by the  cypress tree,” he says sleepily 
and closes his eyes again. 

Turn to 3.
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28
Feeling proud and pleased you walk back towards the temple. But now you begin 
to feel very tired and it’s a long way back to your village. The holy man is watch-
ing you. “Show me the root,” he says.

If  you took all of  the root turn to 6 
If  you took a piece of  the root turn to 23.

29
You dig around the root and then carefully break off  a small piece. You put it 
inside your bangchu.

Turn to 28.
30

You go up to the men and join them. 
You say where you are going. They 
say they know the place and are go-
ing near it. You are pleased and go 
south until the evening when you 
all stop. The men take out bottles 
of  ara and you drink with them but 
it is very strong and soon you fall 
asleep. When you wake up the men 
and your money have gone.

Do you go on ? Turn to 19. 
Do you go home ? Turn to 5.

31
You go back but it is difficult going uphill and it takes longer than you thought. 
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When you get back to the house you find it is empty - no people, no dog, no 
animals. The people have moved somewhere else. You see a piece of  rope lying 
by the house. Suddenly you realize it is a large snake. You reach for your lucky 
string but too late .... 

Your story ends here.

32
The path continues through the forest but it is 
getting dark. There are strange sounds in the 
forest - growls and grunts as wild animals look 
for their food. Soon you cannot see and have to 
stop. Suddenly there is a loud growl and a large 
animal jumps out of  the bush.

If  you have the lucky string go to 12.
If  you don’t the hungry animal lands on your back and your story ends here.

33
You try to cross the river but it is very strong 
and deep. Suddenly your foot slips and the river 
carries you down towards a waterfall   ... 

Your story ends here.
34

You climb up the mountain side, ft begins to 
rain heavily and the path is slippery. You cannot 
find any shelter. Soon it is dark and you try not 
to lose the path. Suddenly there is a loud noise 
above you and the path is washed away down 
the mountain side. Large stones fall down on you. You have no time to escape.

Reprint 2022



168

CMYK

CMYK

CMYK

CMYK

35
You wake up and look around you. You are sitting in 
the pot outside your house. The holy man has used 
his magic pot to bring you home. “Mother, father,” 
you. shout, I’m home.” You run into your house. 
The lama is standing beside your grandmother.
Proudly you open the bangchu and take out the 
root. “Well, done, my child,” says the     ma. “Now 
your grandmother will get well.”

If  you have the lucky string turn 
to 13. 
If  you do not your story ends here.

 
You take out your knife and look 
for a straight stick to cut. To your 
surprise the knife is very sharp and 
you are able to cut a strong stick. 
You use this to cross the river.

When you get to the other side you are surprised and frightened to see a large 
dog. It is growling.

Do you move away ? 
Go to 34. 
Do you wait ? Go to 37.
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37
As you wait, you see that the dog has a thorn in its foot. Carefully you use the 
knife to take out the thorn. The dog is pleased and sets off  along a path.

You follow the dog to a temple in the forest. 
Go to 7.

Make connections

1. What were some things you learned as you read to help you make the 
right decisions? 

2. How did the author give you clues to help you make the right decisions? 
3. Did you enjoy reading this type of  story?  Why or why not? 
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4. Hero - Rabindranath Tagore

Genre: Poetry (Narrative)

Mother, let us imagine we are travelling, and 
passing through a strange and dangerous country.

You are riding in a palanquin and I am trotting 
by you on a red horse.

It is evening and the sun goes down. The waste 
of  Joradighi lies wan and grey before us. The 
land is desolate and barren.

You are frightened and thinking — “I know not 
where we have come to.”

I say to you, “Mother, do not be afraid.”

The meadow is prickly with spiky grass, and 
through it runs a narrow broken path.

There are no cattle to be seen in the wide field ;
they have gone to their village stalls.

It grows dark and dim on the land and sky, and 
we cannot tell where we are going.

Suddenly you call me and ask me in a whisper, 
“What light is that near the bank ?”

Just then there bursts out a fearful yell, and 
figures come running towards us.
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You sit crouched in your palanquin and repeat 
the names of  the gods in prayer.

The bearers, shaking in terror, hide themselves in 
the thorny bush.

I shout to you, “Don’t be afraid, mother, I am here.’ 
With long sticks in their hands and hair all wild 
about their heads, they come nearer and nearer.

I shout, “Have a care ! you villains ! One step 
more and you are dead men.”

They give another terrible yell and rush forward.

You clutch my hand and say, “Dear boy, for 
heaven’s sake, keep away from them.”
I say, “Mother, just you watch me.”
Then I spur my horse for a wild gallop, and my 
sword and buckler clash against each other.

The fight becomes so fearful, mother, that it 
would give you a cold shudder could you see it 
from your palanquin.

Many of  them fly, and a great number are cut to 
pieces.

I know you are thinking, sitting all by yourself, 
that your boy must be dead by this time.

But I come to you all stained with blood, and 
say, “Mother, the fight is over now.”
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You come out and kiss me, pressing me to your 
heart, and you say to yourself,

“I don’t know what I should do if  I hadn’t my 
boy to escort me.”

A thousand useless things happen day after day, 
and why couldn’t such a thing come true by 
chance ?

It would be like a story in a book.

My brother would say, “Is it possible ? I always 
thought he was so delicate !

Our village people would all say in amazement, 
“Was it not lucky that the boy was with his 
mother ?”

Make connections

1. Who are the characters in the poem? 
2. Who is the speaker speaking to? 
3. Describe the waste of  Joradhighi. 
4. Describe briefly the boy’s effort to save his mother.
5. Quote the line that tells us about the mother’s appreciation. 
6. Did the adventure really happen? How do you know? 
7. How old would you say the speaker is? Why? 
8. How does the speaker feel about his mother? How do you know? 
9. How can you show your love your mother or father in a more practical 

way?
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Annual Timetable for the English Curriculum: Class V & VI 

This document assumes a school year with 180 teaching days for teaching, ex-
clusive of  holidays and examination time. For Classes V and VI, it assumes a 
school year divided into 2 terms of  fifteen weeks each. It assumes as well, that 60 
classes of  50 minutes length will be allotted to Reading & Literature, 40 classes 
of  50 minutes length to Writing, 40 classes of  50 minutes of  length to Language 
and 40 classes of  50 minutes of  length to Listening and Speaking.

Class V-VI   Periods/classes          Class Time/minutes

Reading & Literature –   60   50 minutes
Writing    –   40
Listening & Speaking  –   40
Language    –   40
Total      180
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CLASSES V-VI: TERM 1
Monday Tuesday Wednesday Thursday Friday Saturday Hours

Week 1
Block 1

Reading
 & 

Literature

Reading 
& 

Literature

Writing Writing Listening 
& 

Speaking
(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 2 Reading
 & 

Literature

Reading
 & 

Literature

Listening 
& 

Speaking
(2)

Writing Writing (2) Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 3 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening 
& 

Speaking
(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 4 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening 
& 

Speaking
(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 5 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening 
& 

Speaking
(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 6
Block 2

Reading
 & 

Literature

Reading
 & 

Literature

Listening 
& 

Speaking
(2)

Writing Writing (2) Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 7 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening 
& 

Speaking
(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 8 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening & 
Speaking 

(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 9 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening 
& 

Speaking
(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 10 Reading
 & 

Literature

Reading
 & 

Literature

Listening 
& 

Speaking
(2)

Writing Writing (2) Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2
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Week 11
Block 3

Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening & 
Speaking

(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 12 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening & 
Speaking

(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 13 Reading
 & 

Literature 

Reading
 & 

Literature

Writing Writing Listening & 
Speaking

(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 14 Reading
 & 

Literature

Reading
 & 

Literature

Listening 
& 

Speaking
(2)

Writing Writing (2) Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 15 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening & 
Speaking

(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 16 
Block 4

 Reading
 & 

Literature 

Reading
 & 

Literature

Listening 
& 

Speaking
(2)

Writing Writing (2) Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 17 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening & 
Speaking

(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 18 Reading
 & 

Literature

Reading
 & 

Literature

Listening 
& 

Speaking
(2)

Writing Writing (2) Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Term 1 Total for Each of  the Strands:  R & L = 36: W = 54: L & S = 36: 
L = 36 = 162

Note: Library period is excluded which is one period in a week 
18x1=18 periods
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CLASSES V-VI: TERM 2
Monday Tuesday Wednesday Thursday Friday Saturday Hours

Week 19 Reading
 & 

Literature

Reading 
& 

Literature

Writing Writing Listening 
& 

Speaking
(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 20 Reading
 & 

Literature

Reading
 & 

Literature

Listening 
& 

Speaking
(2)

Writing Writing Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 21

Block 5

Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening 
& 

Speaking
(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 22 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening 
& 

Speaking
(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 23 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening 
& 

Speaking
(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 24 Reading
 & 

Literature

Reading
 & 

Literature

Listening 
& 

Speaking
(2)

Writing Writing Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 25 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening 
& 

Speaking
(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 26

Block 6

Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening & 
Speaking 

(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 27 Reading
 & 

Literature

Reading
 & 

Literature

Writing Writing Listening 
& 

Speaking
(2)

Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 28 Reading
 & 

Literature

Reading
 & 

Literature

Listening 
& 

Speaking
(2)

Writing Writing (2) Language
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 29 Writing Writing Listening 
& 

Speaking
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 30 Writing Writing Listening 
& 

Speaking
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 31

Block 7

Writing Writing Listening 
& 

Speaking
(2)

R & L = 2
W      = 3 
L & S = 2
L        = 2

Week 32 Listening 
& 

Speaking
(2)

Writing Writing R & L = 2
W      = 3 
L & S = 2
L        = 2

Term 2 Total for Each of  the Strands:  R & L =28: W = 42: L & S = 28: L = 28 = 126 Grand 
Total: 288 
Note: Library period is excluded which is one period in a week 14x1=14 periods
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CLASS V
ENGLISH PAPER 
In the English Paper assessment will consist of  Listening and Speaking, Writing 
Portfolio, Reading Portfolio, and Written Examination.  

The Listening and Speaking Strand can be assessed through activities like: 
Listening skills exercises, Reports; Debates, Extempore speeches, Presentations 
and Book talk. Listening and Speaking will be assessed out of  30% -15% during 
Term One and 15% during Term Two for classes V and VI. This mark will be 
added to the Continuous Assessment (CA) marks. 

The Writing Portfolio includes - Journal writing and best written pieces selected 
by the students on teacher’s guidance, based on good writing criteria. 

The Reading Portfolio includes - Reading Record for books read, critical 
responses, text talk or book talk, and book reviews done by the students. 

The portfolios are to be maintained for each student and must be assessed and 
awarded marks as part of  Continuous Assessment (CA).

Listening & Speaking : 30% Writing Portfolio : 10% Reading portfolio : 10%
• Listening skilld exercises
• Reports
• Debates
• Extempore speeches
• Presentation of  their written 

pieces
• Book talk

• Best pieces of  writing 
selected by the stu-
dents

• Best pieces selected 
by the teacher

• Journal writing for 
books read

• Process of  work
• The number and 

types of  genre

• Record of  reading
• Critical response to 

books read
• Text talk or book talk
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The questions for the Written Examination consist of  Writing, Language, and 
Reading & Literature Strands. The time allotted for the written examination is 
as given below:

Time: 2 Hours Writing and 15 Minutes for reading 
Weighting:  100 Marks (30 Marks for Writing, 20 Marks for 

Language and Grammar and 50 Marks for Reading 
& Literature)

Question Format: 
The Paper will have Three Sections A, B and C.

SECTION A
Section A is for Writing and will test students’ writing skills through 
Extended Response Questions (ERQ). This will carry 30 marks.
Question 1:
Will require students to write one narrative essay from the three choices provided. 
This will carry 20 marks.
Question 2:
Will require students to write a friendly letter. Marks will be awarded to correct 
layout, spelling, message or meanings conveyed to the intended audience. This 
will carry 10 marks.

SECTION B
Section B is for Language and will test students’ language skills through 
Short Answer Questions (SAQ). This will carry 20 marks.
Question 1: 
There will be questions on grammar which will require students to correct, 
rewrite, edit, and complete sentences. This will carry 20 marks.

SECTION C
Section C is for Reading & Literature. On each genre TWO SETS of 
questions will be set of which either SET I or SET II is to be attempted. 
However, the students must attempt ONE of the SET II (Extended 
Response) Questions from any of the three genres - Short Story, Essay, 
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and Poetry. This will carry 50 marks.
Assessment Scheme and Question pattern
Short Story: 20 marks 
Essay: 20 marks
Poetry: 10 marks

Short Stories:
Set I: 20 marks
Multiple Choice Question –10 marks
Short Answer Response Question – 10 marks
Set II: 20 marks
Extended Response Question – (Four questions: 5+5+5+5=20 marks)
Note: Questions on Stories will be set on seen texts.

Essays:
 Set I: 20 marks
Multiple Choice Question – 10 marks
Short Answer Response Question – 10 marks
Set II: 20 marks
Extended Response Question – (Four questions: 5+5+5+5=20 marks)
Note: Questions on Essays will be set on seen texts.

Poetry:
Set I: 10 marks
Multiple Choice Question – 5 marks
Short Answer Response Question – 5 marks
Set II: 10 marks
Extended Response Question – (Two questions: 5+5=10 marks)
Note: Questions on Poetry will be set on unseen texts.
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Examination weighting for:

Writing:
Composition         20% 
Letter Writing        10%

Language:
Grammar Structure          20%

Reading & Literature:
Short Story       20%
Essay        20%
Poetry        10%

In each GENRE, the questions will test the students’ ability to:
•	 understand the text
•	 explain part of  the text in their own words
•	 give relevant interpretations of  the contents in their own words
•	 identify elements, point of  view, themes, ideas, and
•	 analyse, synthesize, evaluate the texts and apply the ideas.

Break up Continuous Assessment (CA) and Examination weightings

Classes 
V & 
VI

TEM ONE TERM TWO
Continuouse 
Assessment

Mid Term
Examination

Continuouse 
Assessment

Annual 
Examination

Reading Portfolio 
5%

Reading Portfolio 
5%

Writing Portfolio 
5%

Writing Portfolio 
5%

Listening and 
Speaking 15%

Listening and 
Speaking 15%

Total 25% 25% 25% 25% 100%
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Note:
For classes V and VI schools will conduct exam out of  100 % in both – Term 
One and Term Two Examinations. The Term examinations’ marks will then 
be converted to 25% each. The two exams will, therefore be worth 50% of  the 
total results. The Continuous Assessment for writing will be 10%, for reading 
portfolio10%, and for Listening and Speaking strand 30% which will total up 
to 50%. The CA marks will be added to the annual examination marks to make 
it 100%.

TEXTS FOR STUDY
Short Stories (20 periods)
1. A pet for Mrs. Abuckle – Gwenda Smyth
2. Like an animal in the cage –  Dennis Pelrine
3. Keeping old friends – Chris Halvorson 
4. The Wise Old Woman – Yoshiko Uchida
5. The Tree House – Lois Lowry
6. The Mirror – Pleasant DeSpain
7. Jean-Claude’s Island – Natalie Savage Carlson
8. The Ladybug Garden – Celia Godkin
9. A Mountain Legend –  Jordan Wheeler
10. The Magic root –  CAPSD

Essays (20 periods)
1. How young animals are protected –  Audrey Wilson
2. Survival in the City –  Diane Swanson
3. Getting Along: A How-to Manual – Catherine Rondina
4. We Take Care of  Each Other as told to Paula McCuire – Lindsey 
5. The Great Mouse Plot – Roald Dahl
6. Did I order an Elephant? – Marcello Argil
7. Creating Your Own Newspaper – Adapted from Kids World Magazine
8. Welcome to TV Land – Shelagh Wallace
9. Lights! Camera! Actions! – Susan Green
10. Let’s talk Advertising – Susan Hughes
11. When Television Ate my best Friend – Linda Ellerbe
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12. Listen With Your Eyes – Sharon Stewart
13. Jessie’s Island – Sheryl McFarlane
14. Letter from Laya – Thakur Singh Powdyel
15. What is Hero? – Heroic adventure magazine & Kuensel

Poems (18 periods)
1. My Olympic Tobby Cat – Lola Sneyd
2. My Mother saw a dancing bear – Charles Causley
3. Rabbit Poem – Pamela Mordecai
4. All the places to love – Patricia MacLachlan
5. Together – Carolyn Mamchur
6. Some Children Are – Jo Tenjford
7. Bully – Dennis Lee
8. Six Wise Men – John G. Saxe
9. Jimmy Jet and TV Set – Shel Silverstein
10. Neighbour – Leva Grants
11. The Microscope – Maxine Kumin
12. Mum, Dad and Me – James Berry
13. The Last Mountain - Bettina Grassmann                     
14. Hero - Rabindranath Tagore
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Textbooks and References for classes V and VI
Possible Teacher References 
i. Resource Lines 9/10 Robert Dawe, Barry Duncan & Wendy Matheiu.Prentice 

Hall Ginn Canada. (Skills-Reading,Writing,Listening,Speaking,Viewing,Repr
esenting Class 8,9,10,11,12)

ii. Language: Speech and Writing. P.G.Penner & R.E Mc
iii. (Class 7-12)       
Language Arts: Survival Guide, “Margaret Iv
iv. Eson, Samuel Robinson,” (class 5-12), Prentice Hall Canada.
v. Swan, Michael and Walter, Catherine. The Good Book of  Grammar. (2001). 

Oxford University Press: Oxford
vi. Murphy,Raymond. Murphy”s English Grammar. 3rd Edition92004). University 

of  Cambridge: U.K.
vii. Amin, A., et.al. (2004).Grammar Builder 1.Cambridge University Press: U.K.
viii. Littell, Joy (Ed.) (1984). Building English skills. McDougal, Littell & Company
ix. Hewings, Martin. (1999). Advanced English Grammar. CUP: New Delhi

Recommended Students Textbooks
1. Amin, A., et.al. (2004). Grammar Builder 3. CUP:UK Class 6
2. Amin, A., et.al. (2004). Grammar Builder 2. CUP:UK Class 5
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Appendix A: Reading Strategies

Secondary Reading Strategies
Reading is the process of  constructing meaning through the dynamic interaction 
among: 
•	 the reader’s existing knowledge, 
•	 the information suggested by the written language, and 
•	 the context of  the reading situation. 

Four general purposes of  reading are: 
•	 to gain information 
•	 to perform a task 
•	 to experience and enjoy literature 
•	 to form opinions 

Critical Reading
Critical reading means learning to look through texts rather than at them; 
it means reading beyond and beneath surface meanings to the assumptions, 
arguments, and strategies behind them. Critical reading means learning about how 
texts work: how they make their meaning, how they appeal to your emotions 
and intellect, how they present arguments that are explicit and implicit; how they 
reason with readers and manipulate them.

To be a critical reader, you need to learn how to “slow down” your reading. 
Slowing down your reading doesn’t mean you ought to read more slowly; it means 
that you need to read in such a way that you learn to be aware of a text’s 
various parts and processes. Running your eye over the words on the page 
it is easy to think of  any piece of  writing as a smooth and solid object. But all 
writing — whether a short story by a famous writer or a paper by one of  your 
classmates — is the result of  a process and the product of  a context. Both the 
process and context that produce a piece of  writing are reflected in various ways 
in a text’s parts and layers. When you learn to slow down your reading you will 
be able to see that all writing is made up of  parts and layers that come together 
in the writing process to make something that seems whole.
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Critical Reading Classroom Environment
For active, critical reading to occur, teachers must create an atmosphere which 
fosters inquiry. Students must be encouraged to question, to make predictions, 
and to organize ideas which support value judgments. Two techniques for 
developing these kinds of  critical reading skills include problem solving and 
learning to reason through reading. Flynn (1989) describes an instructional 
model for problem solving which promotes analysis, synthesis, and evaluation of  
ideas. She states that, “When we ask students to analyze we expect them to clarify 
information by examining the component parts. Synthesis involves combining 
relevant parts into a coherent whole, and evaluation includes setting up standards 
and then judging against them to verify the reasonableness of  ideas.”

Beck (1989) adopts a similar perspective, using the term “reasoning” to imply 
higher order thinking skills. Comprehension requires inferencing, which plays a 
central role in reasoning and problem solving. For Beck, children’s literature has 
the potential to engage students in reasoning activities.

When literature is approached from a problem solving perspective, students are 
asked to evaluate evidence, draw conclusions, make inferences, and develop a 
line of  thinking (Riecken and Miller, 1990). According to Flynn (1989), children 
are capable of  solving problems at all ages and need to be encouraged to do 
so at every grade level. (See, for example, “Using Fairy Tales” 1991 for young 
children; Anton 1990 for elementary children; Johannessen 1989 for middle 
school children.) Teachers may want to experiment with a particular children’s 
book and plan a lesson which places reasoning at the center of  instruction.

Wilson (1988) suggests that teachers re-think the way they teach reading and 
look critically at their own teaching/thinking processes. She cautions against 
skills lessons that are repackaged in the name of  critical thinking but which are 
only renamed worksheets. She points out that teaching students to read, write, 
and think critically is a dramatic shift from what has generally taken place in 
most classrooms.
According to Wilson, critical literacy advocates the use of  strategies and techniques 
like formulating questions prior to, during, and after reading; responding to the 
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text in terms of  the student’s own values; anticipating texts, and acknowledging 
when and how reader expectations are aroused and fulfilled; and responding to 
texts through a variety of  writing activities which ask readers to go beyond what 
they have read to experience the text in personal ways.

Critical Reading Strategies
Mastering these strategies will not make the critical reading process an easy one, 
it can make reading much more satisfying and productive and thus help students 
handle difficult material well and with confidence. 

Fundamental to each of  these strategies is annotating directly on the page: 
underlining key words, phrases, or sentences; writing comments or questions 
in the margins; bracketing important sections of  the text; constructing ideas 
with lines or arrows; numbering related points in sequence; and making note of  
anything that strikes you as interesting, important, or questionable. 
Previewing: Learning about a text before really reading it. Previewing enables 
readers to get a sense of  what the text is about and how it is organized before 
reading it closely. This simple strategy includes seeing what you can learn from 
the headnotes or other introductory material, skimming to get an overview of  
the content and organization, and identifying the rhetorical situation. 
Contextualizing: Placing a text in its historical, biographical, and cultural 
contexts. When you read a text, you read it through the lens of  your own 
experience. Your understanding of  the words on the page and their significance 
is informed by what you have come to know and value from living in a particular 
time and place. But the texts you read were all written in the past, sometimes in 
a radically different time and place. To read critically, you need to contextualize, 
to recognize the differences between your contemporary values and attitudes 
and those represented in the text. 

Questioning to understand and remember: Asking questions about the 
content. As students, you are accustomed to teachers asking you questions about 
your reading. These questions are designed to help you understand a reading 
and respond to it more fully, and often this technique works. When you need to 
understand and use new information though it is most beneficial if  you write 
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the questions, as you read the text for the first time. With this strategy, you can 
write questions any time, but in difficult academic readings, you will understand 
the material better and remember it longer if  you write a question for every 
paragraph or brief  section. Each question should focus on a main idea, not on 
illustrations or details, and each should be expressed in your own words, not just 
copied from parts of  the paragraph. 

Reflecting on challenges to your beliefs and values: Examining your 
personal responses. The reading that you do for this class might challenge your 
attitudes, your unconsciously held beliefs, or your positions on current issues. As 
you read a text for the first time, mark an X in the margin at each point where 
you feel a personal challenge to your attitudes, beliefs, or status. Make a brief  
note in the margin about what you feel or about what in the text created the 
challenge. Now look again at the places you marked in the text where you felt 
personally challenged. What patterns do you see? 

Outlining and summarizing: Identifying the main ideas and restating them in 
your own words. Outlining and summarizing are especially helpful strategies 
for understanding the content and structure of  a reading selection. Whereas 
outlining reveals the basic structure of  the text, summarizing synopsizes a 
selection’s main argument in brief. Outlining may be part of  the annotating 
process, or it may be done separately (as it is in this class). The key to both 
outlining and summarizing is being able to distinguish between the main 
ideas and the supporting ideas and examples. The main ideas form the 
backbone, the strand that hold the various parts and pieces of  the text 
together. Outlining the main ideas helps you to discover this structure. 
When you make an outline, don’t use the text’s exact words. 

Summarizing begins with outlining, but instead of  merely listing the main 
ideas, a summary recomposes them to form a new text. Whereas outlining 
depends on a close analysis of  each paragraph, summarizing also requires 
creative synthesis. Putting ideas together again — in your own words and 
in a condensed form — shows how reading critically can lead to deeper 
understanding of  any text. 
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Evaluating an argument: Testing the logic of  a text as well as its credibility and 
emotional impact. All writers make assertions that want you to accept as 
true. As a critical reader, you should not accept anything on face value but 
to recognize every assertion as an argument that must be carefully evaluated. 
An argument has two essential parts: a claim and support. The claim asserts 
a conclusion — an idea, an opinion, a judgment, or a point of  view — 
that the writer wants you to accept. The support includes reasons (shared 
beliefs, assumptions, and values) and evidence (facts, examples, statistics, 
and authorities) that give readers the basis for accepting the conclusion. 
When you assess an argument, you are concerned with the process of  
reasoning as well as its truthfulness (these are not the same thing). At the 
most basic level, in order for an argument to be acceptable, the support 
must be appropriate to the claim and the statements must be consistent 
with one another. 

Comparing and contrasting related readings: Exploring likenesses and 
differences between texts to understand them better. Many of  the authors 
we read are concerned with the same issues or questions, but approach how 
to discuss them in different ways. Fitting a text into an ongoing dialectic 
helps increase understanding of  why an author approached a particular 
issue or question in the way he or she did. 

The Student Role 
Critical thinking implies that a reader is actively and constructively engaged in 
the process of  reading. The reader is continually negotiating what s/he knows 
with what s/he is trying to make sense of. The role of  background knowledge 
and the student’s ability to draw upon it are essential to critical thinking/learning.

It is not an easy task to incorporate higher level thinking skills into the classroom, 
but it is a necessary one. For students to participate in the society in which they 
live, they must have experiences which prepare them for life. In order to become 
critical thinkers, it is essential that students learn to value their own thinking, to 
compare their thinking and their interpretations with others, and to revise or 
reject parts of  that process when it is appropriate.
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A classroom environment which is student-centred fosters student participation in 
the learning process. Learning that is both personal and collaborative encourages 
critical thinking. Students who are reading, writing, discussing, and interacting 
with a variety of  learning materials in a variety of  ways are more likely to become 
critical thinkers.

The Teacher’s Role
Teachers who encourage pre-reading discussions to help readers activate prior 
knowledge or fill in gaps in background knowledge set the stage for critical 
reading. They help students identify purposes for reading, formulate hypotheses, 
and test the accuracy of  their hypotheses throughout the reading process. In 
addition, asking students to examine their own reading and learning processes 
creates the awareness necessary for critical reading.

Post-reading activities that extend texts provide an opportunity for teachers 
to check for learning. Transforming ideas from reading into artwork, poetry, etc. 
is an evaluative, interpretive act that reveals the student’s level of  understanding. 
Critical readers are active readers. They question, confirm, and judge what 
they read throughout the reading process. Students engaged in such activities 
are likely to become critical thinkers and learners.

How Do I Sharpen My Critical Reading Strategies? 
Reading critically does not mean that you are criticizing the writer’s message 
but rather that you are assessing the validity and reliability of the writer’s 
material. Critical readers are also aware that they bring their beliefs, values, 
experiences, and prior knowledge to the reading process. Critical readers ask 
questions about themselves, the writer, and the writing. Below is a set of  questions 
to sharpen your critical reading strategies. 

Menu of Critical Reading Questions
1.  Reader’s Background and Value Assumptions 
	 •	 What do I know about the topic? 
	 •	 What are my beliefs and values regarding the topic? 
	 •	 What is my purpose for reading this material? 
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2.  Writer’s Background and Value Assumptions 
	 •	 What is the writer’s background? 
	 •	 How might it affect the writer’s approach to the topic and the selection and 

interpretation of  the evidence presented? 
	 •	 What are the writer’s value assumptions regarding this topic? 

3.  Writer’s Argument, Conclusion, and Evidence 
	 •	 What is the topic of  the writer’s argument? 
	 •	 What is the writer’s conclusion? 
	 •	 How has the writer limited the scope of  the argument through definitions 

of  key terms and the use of  qualifying words and phrases? 

4.  Writer’s Use of Evidence to Support the Conclusion 
	 •	 Are there any logical fallacies? 
	 •	 What sort of  evidence does the writer use to support the conclusion(s)? 
	 •	 Does the evidence offer adequate support for the writer’s conclusion? 
	 •	 Are the sources creditable? 
	 •	 If  the writer uses research studies as evidence, does the research satisfy  

  these conditions: 
	 •	 Is it timely? 
	 •	 Is the sample group representative of  the target population? 
	 •	 Who conducted the research? What was the purpose of  the research? 
	 •	 Has the research been replicated? 
	 •	 Are the statistical findings and writer’s conclusion focused on the same  

  topic? 
	 •	 Do the graphic illustrations represent the data in a truthful manner? 
	 •	 Do the various physical dimensions of  the graphic accurately portray the  

  numerical relationships? 
	 •	 What is the source of  the data in the illustration? 
	 •	 Are the statistical findings and the writer’s conclusion focused on the  

  same topic? 

5.  Reader’s Reaction to the Reading
	 •	 Do I accept the writer’s evidence as reliable and valid support of  the  

  conclusion? 
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	 •	 To what degree do I accept the conclusion? 
	 •	 How does the conclusion relate to what I already know and believe about  

  the topic? 
	 •	 How has the writer’s argument changed my views on this topic?

Here are some strategies that may be used:

1. Take inventory of what you will be reading.
Think about what you already know about the subject. Write down some notes 
on these thoughts. Look over the material you are reading - look for key words 
and phrases that may be in italics or boldface. Look for any graphs, captions, 
pictures or other graphics. See if  there is a summary at the end or a set of  
comprehension questions. Most textbooks have summaries and questions. These 
can be very helpful to guide your reading. You should always read the summary 
and the questions before you read the text. These will give you a good idea of  
what to look for when you read. Remember: not everything in the text is equally 
important: read for the main ideas. 

2. See the forest, not the trees!
There is an English idiom that says, “You can’t see the forest for the trees.” 
This means that a person cannot see the overall picture or idea because she/
he is concentrating on the details too much. When you are reading, don’t try to 
understand every word - get the overall idea. 

3. Don’t just read —WRITE!
Take notes while you are reading. Sometimes notes can be words and phrases 
that help you remember main ideas. However, you can also draw pictures or 
diagrams of  key ideas. It’s like drawing a map with roads connecting different 
cities or locations. If  each location is an idea, connect them together in your notes. 

4. If at first you don’t succeed, try, try again.
If  possible, read the text more than once. 

5. Don’t be afraid to make guesses.
Try to guess at meaning by looking at the context. The sentences and words 
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immediately before and after the point you are reading can give you good ideas. 

6. Try to analyze the text.
Look for the introduction and conclusion. Look for the topic sentences in each 
paragraph. 

7. Make connections.
Try to make connections between main ideas and supporting details. Well-written 
texts will attempt to make connections of  their ideas in a logical way. 

8. Summarize & Paraphrase.
When you have finished reading a paragraph or a portion of  the text, stop and 
try to summarize in your own words what you have read. You can do this in your 
notes or you can explain it orally to someone else. 

9. Talk with your friends.
Discuss what you have read with others who have also read the same text. 

SQ3R....for students & teachers

When you read, it is important to have a strategy or a plan for reading effectively. 
If  you do not have a plan, you may be easily distracted or may not focus on the 
right things in the text. As a result, when you are finished reading, you may not 
understand very much of  what you have read. Also, you may not have developed 
your English very much, either.

When you read, you must be actively involved in the reading process in order to 
understand most effectively. The SQ3R method is one way to help you do this.

How does the SQ3R method work?

Survey
Survey means to scan the main parts of  the text you are going to read. This 
includes looking at the title, headings of  paragraphs, introduction and conclusion, 
first lines of  each paragraph, and any extra information that may be presented in 
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boxes on the page. Doing this gives you some basic understanding of  what the 
text is about and helps you know what to expect when you read in more detail. 

Question
Questions are very helpful when you read a text. Most of  the time, people read 
first, and then look at questions at the end of  the text. However, this is not the 
best way to read. If  possible, read the questions provided for you FIRST. This 
will help you know what specific information to look for. Questions (those that 
are provided with text and those provided by your teacher) are designed to focus 
on the main points. Therefore, if  you read to answer these questions, you will 
be focusing on the main points in the text. This helps you read with a goal in 
mind - answering specific questions. 
3 R’s

Read
Once you have some idea of  what the text is about and what the main points 
might be, start reading. Do not be afraid if  the text has many words you cannot 
understand. Just read!
 
Follow these suggestions: 
•	 Do not use your dictionary the first time through the text. 
•	 Try to understand as much as you can from the context. 
•	 Take notes as you go. 
•	 Make a note of  places that you do not understand, or words that are unclear. 
•	 Go through the text a second time. 
•	 Try to answer the questions.

Recite
Studies have suggested that students remember 80% of  what they learn, if  they 
repeat the information verbally. If  they do not repeat verbally, they often forget 
80%. Writing down the answers to questions from the text and saying these 
answers will help you remember the information. One good way to do this is to 
discuss the information with a friend or classmate, or with the professor. Try to 
summarize the main points you have learned from the reading and add to your 
knowledge from the comments and responses of  the person you are talking with. 
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Review
Review means to go over something again. In order to remember information, 
you cannot simply memorize it one day and then put it aside. After you have 
read and discussed and studied your information, it is important to review your 
notes again a few days or weeks later. This will help you keep the information 
fresh in your mind. 

Strategies for Teaching Reading Strategies

Modes of Reading
Different modes of  reading offer varying levels of  support for students, from 
having the teacher read the entire text aloud to having students read the text 
independently. It is frequently appropriate to combine several modes of  reading 
at once. The combination provides a scaffold for learning that gradually releases 
responsibility to the students and helps them to become more proficient readers. 
Different combinations are used to meet the differing needs of  students in 
relation to the materials they are reading.

Reading Aloud
The teacher reads aloud from a text that is too challenging for the students to 
read and comprehend alone. Usually the students do not have a copy of  the text. 
The teacher may complete the text in one reading or may continue reading a 
longer text over a period of  time. Reading aloud is used to develop background 
information, to make connections across texts, or for enjoyment.

Teacher-Directed Interactive Reading
Using grade level materials which may include magazine or newspaper articles, 
poems, charts, or other forms of  print, the teacher provides direct, supported 
reading of  text to the whole class. The text is read in a variety of  ways. 
•	 The teacher introduces the text and sets a purpose for independent, silent 

reading of  a part or all of  the text.
•	 The teacher reads the text or part of  the text aloud while students follow the 

reading in their own texts. The teacher pauses for predictions, clarifications, 
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and questions. A summary of  what was read is developed orally or in writing 
with the class.

•	 Students are paired for buddy reading of  the text.
•	 Small groups of  students read the text together using reciprocal teaching 

strategies.
•	 The teacher reads the text aloud to a small group of  students while the rest 

of  the class reads the selection independently, with a buddy, or in a small 
group.

•	 Groups of  students or the whole class may read the text together as a choral 
reading activity.

Guided Reading
The teacher provides small group instruction using materials at the instructional 
level of  the group. The teacher supports the development of  effective reading 
strategies for processing new texts at increasingly challenging levels of  difficulty. 
This progression of  difficulty must be in increments small enough to allow the 
reader to bridge the gap without being frustrated. Therefore, the best materials 
for guided reading are sets of  books that have the progression built in. For 
elementary school students whose instructional reading level is close to grade 
level, the grade level basal may be used to provide guided reading instruction.

During Guided Reading, the teacher works with a small group of  students who 
use similar reading processes and are able to read similar levels of  text with 
support. The teacher introduces a text to this small group and works briefly 
with individuals in the group as each student reads to him/herself. The teacher 
may select one or two reading strategies to present to the group following the 
reading and may have students participate in extension activities. Basic to Guided 
Reading is that the text is one that offers the reader a minimum of  new concepts 
to learn so that students can read the text with the strategies they currently have, 
but it provides an opportunity for new learning.

Structured Independent Reading
Students build reading fluency, practice strategic reading skills, and increase 
their vocabularies by spending sustained periods of  in-class time engaged in 
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independent reading. Books may be self-selected or teacher assigned, but is at 
the students’ independent reading levels. Time for this fluency practice must be 
built into the school day and must include a daily homework assignment.

Students in Pre-primary should spend a minimum of  15 minutes each day in 
developmentally appropriate independent reading behavior. 
Students in grades 1-12 must spend 30 minutes each day on in-class 
independent reading. All students, PP-12, must read 30 minutes each 
night as daily reading homework. Activities which support and strengthen 
independent reading include:
•	 drawing a picture of  a favorite part of  the book; 
•	 discussing the book/chapter read with a partner or a small group; 
•	 keeping a record or log of  each book completed; 
•	 writing a brief  summary of  the content; 
•	 making a personal response to the reading in a log or journal; 
•	 writing dialogue journals to the teacher about the independent reading 

material; and/or 
•	 taking the Accelerated Reader test.

Working With Words
Students receive daily explicit, systematic instruction in one or more of  the 

following as appropriate:
•	 phonemic awareness, students are taught the sounds of  the language; 
•	 phonics instruction, students receive instruction in letter/sound matching; 
•	 blending and segmenting sounds, and decoding; 
•	 graphophonic instruction, students learn to use letter/sound correspondence 

to write; 
•	 syntactic, students learn word patterns and spelling, prefixes, suffixes, root 

words, etymologies; and 
•	 vocabulary, students learn word meanings, analogies, usage, and cognates. 

Reciprocal Teaching
Students are taught to become strategic readers through an active dialogue 
with a teacher/leader and other students. Working in small groups, students 
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practice the following critical reading strategies:
•	 making predictions based on titles, captions, pictures, prior knowledge, etc.; 
•	 formulating good questions based on the text (e.g., writing test questions); 
•	 seeking clarification of  words, phrases, or concepts not understood; 
•	 summarizing, getting the main idea; and 
•	 forming visual images while reading. 

Questions and Discussion
Critical to reading comprehension is the ability to ask and answer higher 
order thinking questions about text and to defend or challenge answers using 
information and details from the text to support positions. Students at all levels 
and in all subject areas must have daily opportunities to raise questions to 
be used in group discussions about texts. Student-generated questions should 
be used to formulate teacher-made tests.

Read and Retell
Retellings are powerful tools because they serve authentic instructional and 
assessment purposes. Students retell, orally or in writing, narrative or expository 
text. In the retelling, they use the same form, style, and language of  the original 
text. This strategy aids comprehension of  text, expands vocabulary, and provides 
good models for students to transfer to their personal writing. Retellings provide 
insights into the thinking, organization, and comprehension levels of  the readers. 
In primary grades students may use drawings in combination with oral retelling.

Learning to Write, Writing to Learn
Writing and reading are reciprocal skills which strongly support one another. 
It is important that students receive daily instruction in effective writing and 
that they use writing to demonstrate what they have learned. Writing is thinking 
made visible. It supports students in learning to construct meaning and become 
proficient readers. It involves many activities including:
•	 exploring different modes of  writing; 
•	 mini-lessons that include modeling; and 
•	 engaging students in meaningful interactions with text. 
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Appendix B: Glossary

Acronym: a word made from the first letters or syllables of  a series of  words. 
Some acronyms are written as ordinary words, such as radar (radio detection 
and aranging); and others are sets of  initials, such as UNICEF (United Nations 
International Children’s Emergency Fund)

Allegory: An allegory is a simple story, such as a fable or parable, whose major 
purpose is to teach a moral lesson. An allegory can always be read on two levels 
– one literal, the other symbolic. The underlying meaning can be parallel to, but 
different from, the surface meaning.

Allusion: An allusion, in a literary work, is a reference to another literary work, 
or a person, place, event, or object from history, literature, or mythology.

Antagonist: The antagonist in a literary work is the primary person in opposi-
tion to the hero or protagonist.

Apostrophe: The apostrophe is a figure of  speech consisting of  words ad-
dressing an inanimate object, abstract idea, or deceased individual as though 
that object, idea, or person were alive; also, words addressing an absent person 
as though s/he were present.
Ballad: is a story in a song, usually a narrative song or poem. Any form of  story 
may be told as a ballad, ranging from accounts of  historical events to fairy tales 
in verse form. It is usually with foreshortened alternating four- and three-stress 
lines (‘ballad meter’) and simple repeating rhymes, and often with a refrain.

If  it is based on political or religious themes, a ballad may then be a version of  a 
hymn. Ballads should not be confused with the ballade, a 14th and 15th century 
French verse form. Traditional Poetic Form

1) Normally a short narrative arranged into four line stanzas with a memorable 
meter.

2) Typical ballad meter is a first and third line with four stresses (iambic tetram-
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eter) and then a second and fourth line with three stresses (iambic trimeter).

3) The rhyme scheme is typically abab or abcb.

4) Often uses colloquialisms to enhance the story telling (and sometimes to 
fudge the rhyme scheme).
Literary ballads
Literary ballads are those composed and written formally. The form, with its 
connotations of  simple folkloric authenticity, became popular with the rise of  
Romanticism in the later 18th century.
http://www.google.com/search?hl=en&q=ballad&btnG=Google+Search 

Bias: An underlying preference or prejudice for or against a particular idea, 
value, or group of  people, that makes it difficult or impossible to judge fairly in 
a particular situation.

Character: Refers to (i) an individual in a story, narrative, poem, or play, and (ii) 
the qualities of  the individual. The latter are usually revealed through dialogue, 
description, and action. Characters can be further divided into:
• Dynamic/Round Character – a complex, three dimensional character 

who undergoes a significant and permanent change in personality or beliefs.
• Stock/Flat Character – a type of  character who the audience will im-

mediately recognize and who serves a familiar function. These characters 
do not show any growth in the course of  the story.

Choral reading: reading together in chorus.  Children are often assigned parts, 
which they practice several times.

Climax: the point in the plot where something is solved, accomplished or 
achieved. 

Complex sentence: a sentence that has one main clause and one or more sub-
ordinate clauses.  Its arrangement allows the writer to emphasize one main idea 
and to indicate the close relationship of  the secondary ideas to it. Example: The 
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little girl hid behind the trees until the train of  packhorses had passed.   (Subordinate 
clause is in italics.)

Compound sentence: a sentence made up of  two or more independent state-
ments, questions or commands.  Its arrangement enables the writer to show the 
relationship (equality or contrast) of  two main ideas. Example:  We all arrived on 
time but we were cold and wet.

Compound word: a word that is made up of  two or more parts that are words 
themselves. Example: highway, whatsoever

Colloquial Language: Words, phrases, and expressions used in everyday con-
versation; it is relaxed and informal rather than literary and formal.

Comic Strip: A sequence of  drawings (cartoons) that tell a humorous story. 

Conflict: A struggle between opposing characters, forces or emotions, usually 
between the protagonist and someone (sometimes between the protagonist and 
his/her emotions) or something else.

Context: The situation or background information relevant to understand a 
word, idea, character, or incident in a text. It could refer to the surrounding 
event(s) or information in the text, the background of  the writer, or the social 
situation in which the text was written. As well, the context the reader brings to 
a text affects how a piece of  writing is received and experienced.

Dramatic Irony: A type of  situational irony contrasting what a character per-
ceives, and what the audience and one or more of  the characters know to be 
true.

Dramatic Monologue:  A poem in which a single speaker who is not the poet 
utters the entire poem at a critical moment. The speaker has a listener within the 
poem, but we too are his/her listener, and we learn about the speaker’s character 
from what the speaker says. In fact, the speaker may reveal unintentionally cer-
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tain aspects of  his/her character. Robert Browning perfected this form. (source: 
Abrams glossary)

Diorama: a three-dimensional scale model of  a landscape typically showing a 
scene from a story.  In school settings dioramas are often used to have students 
respond to a story.  Dioramas have a backdrop drawn by the student and min-
iature figures (often toy figures that the students have) to represent the characters 
in a particular scene from the story.  Dioramas are usually contained in a shoe 
box or other small box.

Direct speech: reporting the exact words of  the speaker.  Direct speech can 
be identified 
by the use of  quotation marks (“ “), also referred to as inverted commas. Ex-
ample:  When Yeshey came in he said, “It’s not raining now.” 

Echo reading: the teacher reads a line or short section of  a poem and the 
children read it 
back, becoming the echo.  As the children echo read, they try to match the 
teacher’s expression and phrasing.

Ethic: [ethics: plural] A set of  principles that people use to decide what is right 
and what is wrong. 

Epilogue: A closing or concluding section of  a text.

Epistolary: [adj.] Relating to the writing of  letters. An epistolary story consists 
of  a series of  letters written by the characters in the story.

Expository: Expository essays require that the writer give information, explain 
the topic or define something. To accomplish that, they are best developed by 
the use of  facts and statistical information, cause and effect relationships, or 
examples. Since they are factual, they are written without emotion and usually 
written in the third person. That means that the use of  the pronoun “ I “ is not 
usually found within the essay.
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Fact and opinion: A fact is something that is known to be true or real; some-
thing that exists or has happened.  An opinion is information based on what a 
person believes, rather than on what can be shown to be true or real. Fact: Bhutan 
is a small country in Asia. Opinion: Bhutan is a good place to live.

Fantasy:  story about the nonexistent or unreal in which the action may depend 
on magic    
or the supernatural.  The writer of  fantasy creates another world for characters 
and readers, asking that the readers believe this other world could and does exist 
within the framework of  the story.

Flashback: A device that shifts the narrative from the present to the past, usu-
ally to reveal a change in character or illustrate an important point.

Folktale: a story passed down from one generation to the next by word of  
mouth.  The folktale usually has a progressive plot with lively action.  The char-
acters are usually flat – bad ones and good ones.  The conflict is usually between 
people or personified animals in person-versus-person conflict.  Good triumphs 
over evil.                  

Free verse: a type of  non-rhyming poetry.  It usually has rhythm, although the 
rhythm is
not always patterned or consistent.  Typically not popular with children until 
they gain some background with poetry.  

Foreshadowing: It refers to plot technique in which a writer plants clues that 
hints at what is going to happen later in the plot. Foreshadowing is used to arouse 
the readers’ curiosity, build suspense, and help prepare the reader to accept events 
that occur later in the story. 

Genre: A type of  class of  literary texts [e.g. Short stories] within which there 
are categories of  forms [e.g. realistic fiction, science fiction, fantasy]. 
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Graphic organizers: visual representations of  information through charts, webs 
and diagrams.  Word webs, Venn diagrams, and comparison charts are common 
graphic organizers used at this level.

Guided reading:  a strategy used by teachers to guide students – whether whole 
group, small group, or individual – through an activity designed to help them 
apply their word identification and comprehension strategies.  

hyperbole: a figure of  speech  that uses exaggeration or overstatement for effect.

Image: a mental picture created with words.

Indirect speech:  reporting what the speaker said without reporting his/her 
exact words. Example:  Yeshey said that it was not raining when he came in.

Inner dialogue: the dialogue that goes on constantly in the mind.  In literature, 
the author often shows what the character is thinking through the use of  inner 
dialogue.

Interview: a meeting or conversation in which one person asks another person 
questions in order to get information.

Irony: It occurs when a statement or situation means something different from 
(or even the opposite of) what is expected. See also Dramatic Irony.

Jargon: language used by a particular group that may be meaningless to those 
outside the group.

Metaphor and Simile 
Metaphor and simile are special ways of  writing, describing things (often abstract 
ideas) more powerfully by referring to other (often concrete) things. What is 
a simile? In a simile the connection is made using a word such as ‘like’ or ‘as’. 
For example, The athlete ran like a greyhound, and Her eyes are as blue as the 
morning sky.  
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What is a metaphor? Metaphors are more indirect. A metaphor allows you to 
associate something that you are describing with something well-known. For 
example, expressions such as, I can’t swallow that suggestion, That argument 
smells fishy and Could we chew over these ideas together? are all based on the 
metaphor ‘ideas are food’.   

Mixed metaphors: When two different metaphors are used in the same ex-
pression we call them mixed metaphors, and consider them to be clumsy, for 
example, They were talking behind my back right under my nose. 

Overused metaphors: Sometimes, metaphors are used so frequently that people 
no longer consider them  forceful, for example, She is a pillar of  the community 
is used so often that the metaphor ‘people are buildings’ is not really noticeable 
any more. (Chambers Teachers’ Resources © Chambers Harrap Publishers Ltd 
2004 www.chambers.co.uk)

Monologue: A monologue is a speech by one person directly addressing an 
audience. In a monologue, the actor need not be alone, however, none of  the 
supporting casts speak. When the actor is alone and thinking out loud this is a 
soliloquy, not a monologue. There are two basic types of  monologues:
• Exterior/Dramatic Monologue – this is where the actor speaks to an-

other person who is not in the performance space or to the audience.
• Interior Monologue – this is where the actor speaks as if  to himself/

herself. It is introspective and reveals the inner motives to the audience.

Mood: the feeling that a piece of  writing gives the reader.  The mood may be 
dark and serious or light and comic.

Narrator: The storyteller in narrative writing; a function of  the point of view. 
A narrator may use first person narration or a more objective third person 
style such as omniscient narration or limited omniscient narration. [see 
point of view].
Ode: An ode is a poem that is written for an occasion or on a particular subject. 
They are usually dignified and more serious as a form than other forms of  poetry. 
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Unfortunatly, today’s society has distinctly less respect for propriety, morality, and 
dignity. Modern odes include sarcastic poems about various subjects, including 
velcro and vegetables. There are several versions and differing opinions on what 
the rhyme form for an ode should be.

An Ode is a poem praising and glorifying a person, place or thing. 

http://library.thinkquest.org/3721/poems/forms/ode.html

pantomime: a technique through which the story is conveyed solely through 
gestures, facial expressions, or other body language.  This strategy is most effec-
tive with short stories that students know well.

personification: a figure of  speech in which the writer gives human qualities 
to inanimate objects.  

plot: the sequence of  events in a story that show the characters in action.  The 
plot starts with the identification of  the problem.  This problem leads to a series 
of  events (rising action) to explain and solve the problem.  The story rises to 
a peak (climax) and then the story concludes with the solving of  the problem 
(resolution).

Point of view: The perspective from which a story is told. First person point 
of view is limited.
• First person involved can be seen in Woman Unknown. Leaving has a first 

person observer point of view. Bluffing has a third person limited 
narrator. The Elephant has a third person omniscient narrator.

prefix: a group of  letters put before a word to change the meaning. Example:  
   unknown (The prefix un, meaning not, changes the meaning of  
“known” to “not known.”)
principal clause: the part of  a longer sentence that has a subject and a predi-
cate and makes complete sense when standing alone.  It is, therefore, a sentence. 
Example:  Although it rained for two days, we had school as usual. (Principal clause 
is in italics.)
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Prologue: Opening or introductory section of  a text.

Protagonist: Primary character in a text.

readers’ theatre: an informal performance activity where students read from  
scripts that have been adapted from literature.  Lines are not memorized and 
costumes are kept to a minimum.  Little staging occurs.

realistic fiction:  stories that could possibly happen set in a real place and time.  
Realistic fiction has no elements of  magic or the supernatural.

rhythm: the pattern of  stressed and unstressed syllables in language.  If  the 
rhythm is set to a more regular pattern, as it often is in poetry, we speak of  meter. 

Satire: A literary work that criticizes/ridicules human follies, institutions, gov-
ernment by depicting it in a humorous, sarcastic, or scornful way. The purpose 
of  satire is often to teach a lesson or encourage change.

Science Fiction: Modern science fiction is the only form of  literature that 
consistently considers the nature of  the changes that face us, the possible conse-
quences, and the possible solutions.  That branch of  literature which is concerned 
with the impact of  scientific advance upon human beings.  (1952) Isaac Asimov

Sentence Fragment: It is a sentence that is missing either a verb or a subject. 
E.g. “always having to sit here alone.”

sequel: a complete story that continues from where an earlier story ended. 
Example: The River by Gary Paulsen is a sequel to his novel Hatchet.  Both 
novels are centered around the same character, Brian, who is stranded in the 
wilderness in northern Canada.

setting: when and where a story takes place.  A story can have an integral set-
ting – when the action, character or theme are influenced by the time and place 
where the story happened – or a background setting – where the time and 
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place of  the story are not specific and have little bearing on the action of  the 
story.  Hatchet  by Gary Paulsen is an example of  an integrated setting as the 
hardships that Brian faced in the northern Canadian wilderness could not have 
happened anywhere else. Winnie-the-Pooh by A. A. Milne is an example of  a 
backdrop setting since the action occurs on the bank of  a stream, or by a big 
oak tree with a honeybee hive.  This location could easily be England or America 
and the       location does not influence the story in a significant way. 

Simile:  See “Metaphor and Simile”.

simile: a figure of  speech where a comparison between two unlike things is 
made with the use of  like or as.  

slang: a type of  language that is more relaxed than standard language.  Slang 
uses new or made-up words and expressions that are humourous, exaggerated, 
impolite etc.

situational humour: humour based on a situation that the author has expe-
rienced. 

speaker: the perspective taken by a poet in a poem.  The speaker in the poem 
is not necessarily the same the poet.  In All the Places to Love by Patricia Ma-
cLachlan, for example, the speaker is a young boy, who lives with his extended 
family, not MacLachlan, the poet, who is an adult female.

stanza: a group of  lines that form one part of  a poem or song.

story map: a graphic organizer that helps students focus their attention on the 
elements that all good stories share.  

subordinate clause: part of  a sentence with a subject and a predicate but does 
not make sense by itself.  Example: Although it rained steadily for two days, we had 
school as usual. (Subordinate clause is in italics.)  
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subtitle: an explanatory or alternate title.  Subtitles are often used in non-fiction 
writing to organize the article into specific parts.  Subtitles can help the reader 
find information quickly.
suffix: a word ending that changes or adds to the meaning of  the root word. 
Painter,  painting, and painted are formed by adding suffixes to the word paint.
theme: the underlying meaning of  the story: what the author wants us to learn 
about life or society. 

Sonnet
A lyric poem of  fourteen lines, following one or another of  several set rhyme-
schemes. Critics of  the sonnet have recognized varying classifications, but to all 
essential purposes two types only need be discussed Sonnet- A Sonnet is a poem 
consisting of  14 lines (iambic pentameter) with a particular rhyming scheme.
 The two characteristic sonnet types are the Italian (Petrarchan) and the English 
(Shakespearean). The first, the Italian form, is distinguished by its bipartite divi-
sion into the octave and the sestet: the octave consisting of  a first division of  
eight lines rhyming 
abbaabba 
and the sestet, or second division, consisting of  six lines rhyming 
cdecde, cdccdc, or cdedce. 
On this twofold division of  the Italian sonnet Charles Gayley notes: “The octave 
bears the burden; a doubt, a problem, a reflection, a query, an historical statement, 
a cry of  indignation or desire, a Vision of  the ideaL The sestet eases the load, 
resolves the problem or doubt, answers the query, solaces the yearning, realizes 
the vision.” Again it might be said that the octave presents the narrative, states the 
proposition or raises a question; the sestet drives home the narrative by making 
an abstract comment, applies the proposition, or solves the problem. So much 
for the strict interpretation of  the Italian form; as a matter of  fact English poets 
have varied these items greatly. The octave and sestet division is not always kept; 
the rhyme-scheme is often varied, but within limits—no Italian sonnet properly 
allowing more than five rhymes. Iambic pentameter is essentially the meter, but 
here again certain poets have experimented with hexameter and other meters. 
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The English (Shakespearean) sonnet, on the other hand, is so different from the 
Italian (though it grew from that form) as to permit of  a separate classification. 
Instead of  the octave and sestet divisions, this sonnet characteristically embod-
ies four divisions: three quatrains (each with a rhyme-scheme of  its own) and a 
rhymed couplet. Thus the typical rhyme-scheme for the English sonnet is
abab cdcd efef gg. 
The couplet at the end is usually a commentary on the foregoing, an epigram-
matic close. The Spenserian sonnet combines the Italian and the Shakespearean 
forms, using three quatrains and a couplet but employing linking rhymes between 
the quatrains, thus 
abab bcbc cdcd ee. 
Certain qualities common to the sonnet as a form should be noted. Its definite 
restrictions make it a challenge to the artistry of  the poet and call for all the tech-
nical skill at the poet’s command. The more or less set rhyme patterns occurring 
regularly within the short space of  fourteen lines afford a pleasant effect on the 
ear of  the reader, and can create truly musical effects. The rigidity of  the form 
precludes a too great economy or too great prodigality of  words. Emphasis is 
placed on exactness and perfection of  expression. 
The sonnet as a form developed in Italy probably in the thirteenth century. Pe-
trarch, in the fourteenth century, raised the sonnet to its greatest Italian perfec-
tion and so gave it, for English readers, his own name. 

The form was introduced into England by Thomas Wyatt, who translated Pe-
trarchan sonnets and left over thirty examples of  his own in English. Surrey, an 
associate, shares with Wyatt the credit for introducing the form to England and 
is important as an early modifier of  the Italian form. Gradually the Italian son-
net pattern was changed and since Shakespeare attained fame for the greatest 
poems of  this modified type his name has often been given to the English form. 

Among the most famous sonneteers in England have been Shakespeare, Mil-
ton, Wordsworth, and D. G. Rossetti. Longfellow, Jones Very, G. H. Boker, and 
E. A. Robinson are generally credited with writing some of  the best sonnets 
in America. With the interest in this poetic form, certain poets following the 
example of  Petrarch have written a series of  sonnets linked one to the other 
and dealing with some unified subject. Such series are called sonnet sequences. 
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Some of  the most famous sonnet sequences in English literature are those by 
Shakespeare (154 in the group), Sidney’s Astrophel and Stella, Spenser’s Amoretti, 
Rossetti’s House of  Life, and Mrs. Browning’s Sonnets from the Portuguese. William 
Ellery Leonard, Elinor Wylie, Edna St. Vincent Millay, and W. H. Auden have 
done distinguished work in the sonnet and the sonnet sequence in this century. 
The brevity of  the form favors concentrated expression of  idea or passion. 

A Sonnet is a poem consisting of  14 lines (iambic pentameter) with a particular 
rhyming scheme.

http://www.google.com/search?hl=en&lr=&q=sonnet&btnG=Search

Stereotype: It is an over simplified picture, usually of  a group of  people, giving 
them all a set of  characteristics, without consideration for individual differences, 
often reflecting some bias.

Stream of Consciousness: A continuous flow of  a person’s thought process 
without any special consideration for sentence structure or organization.

Symbol: A person, place, or thing that stands for both itself  and for something 
beyond itself. The symbolic meaning of  a work is developed through the 
symbols that the author includes.

Theme: A statement of  the central idea of  a work usually implied rather than 
directly stated.

tone: tells how the author feels about his or her subject.  Words express the 
writer’s attitude towards his of  her work, subject, and readers.

Vignette: A short but interesting piece of  writing or section of  a film/novel.
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Appendix C: Bloom’s Taxonomy * 

Bloom’s Taxonomy
Benjamin Bloom created this taxonomy for categorizing level of  abstraction of  
questions that commonly occur in educational settings. The taxonomy provides 
a useful structure in which to categorize test questions, since professors will 
characteristically ask questions within particular levels, and if  you can determine 
the levels of  questions that will appear on your exams, you will be able to study 
using appropriate strategies.

Competence
Skills Demonstrated
Knowledge
•  observation and recall of  information
•  knowledge of  dates, events, places
•  knowledge of  major ideas
•  mastery of  subject matter
•  Question Cues: list, define, tell, describe, identify, show, label, collect, examine, 

tabulate, quote, name, who, when, where, etc.

Comprehension
•  understanding information
•  grasp meaning
•  translate knowledge into new context
•  interpret facts, compare, contrast
•  order, group, infer causes
•  predict consequences
•  Question Cues:  summarize, describe, interpret, contrast, predict, associate, 

distinguish, estimate, differentiate, discuss, extend

Application
•  use information
•  use methods, concepts, theories in new situations
•  solve problems using required skills or knowledge
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•  Questions Cues: apply, demonstrate, calculate, complete, illustrate, show, 
solve, examine, modify, relate, change, classify, experiment, discover

Analysis
•  seeing patterns
•  organisation of  parts
•  recognition of  hidden meanings
•  identification of  components
•  Question Cues: analyze, separate, order, explain, connect, classify, arrange, 

divide, compare, select, explain, infer

Synthesis
•  use old ideas to create new ones
•  generalize from given facts
•  relate knowledge from several areas
•  predict, draw conclusions
•  Question Cues: combine, integrate, modify, rearrange, substitute, plan, create, 

design, invent, what if ? compose, formulate, prepare, generalize, rewrite

Evaluation
•  compare and discriminate between ideas
•  assess value of  theories, presentations
•  make choices based on reasoned argument
•  verify value of  evidence
•   recognize subjectivity
•  Question Cues:  assess, decide, rank, grade, test, measure, recommend, 

convince, select, judge, explain, discriminate, support, conclude, compare, 
summarize

• Adapted from: Bloom, B.S. (Ed.) (1956) Taxonomy of  educational objectives: 
The classification of  educational goals: Handbook I, cognitive domain. New 
York ; Toronto: Longmans, Green.
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Appendix D: A Portfolio

A Portfolio: What is it?
A Portfolio is a collection of  many types of  materials selected with the input from 
both student and teacher input, designed to demonstrate progress and growth 
in students‘ work, understanding, problem-solving processes and attitudes. It is 
therefore a continuous collection of  evidence of  student progress, selected and 
commented by the student and/or teacher for assessment purposes. Through 
the maintenance of  Portfolios, students are expected to develop all the follow-
ing domains of  learning.

Cognitive abilities 
In schools, teachers focus mainly on the knowledge and comprehension aspects 
of  learning. Through Portfolios they try to lead the students to higher thinking 
skills and to self-reflection.

Behavioural skills 
The student will become aware of  processes, products and work habits.

Attitudes and values 
The student will be able to see his or her characteristics like motivation, risk-
taking, flexibility, responsibility, perseverance etc.

Types of Portfolios
Most common types of  Portfolios are Progress (Working) Portfolio, Special 
Project Portfolio and Showcase Portfolio

Progress (Working) Portfolio
It shows a student’s progress on a skill over a certain time period. The student 
collects all work samples related to the concept or skill being mastered which 
shows the progression from the beginning to the best finished product improved 
over time. This helps the student in continuous formative assessment, so for CA 
the schools are encouraged to develop and use Progress Portfolio.
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Special Project Portfolio
In a special project Portfolio, students can document the progress from start 
to finish by collecting examples of  work related to the project. This is a good 
Portfolio starting point because it can be done without any long term commit-
ment. The student must reflect on the project.

Showcase Portfolio
It is the best representative of  a student’s work file for a given time period. A 
student selects works that he or she feels are the best. The student is also able to 
select work and improve it to create a better sample. This motivates the student 
to create very good projects.

What is it used for?
Portfolio assessment:
• Provides an opportunity for the student to exhibit what has been accomplished 

and to demonstrate his or her strengths as well as weaknesses
• Enables the student to be reflective about his or her work and knowledge
• Encourages teacher-student conference
• Helps communicate to parents what has been learned
• Provides multiple opportunities for observation and assessment as it is on-

going
• Provides information about a student to subsequent teachers
• Promotes student responsibility
• Encourages Peer Assessment which provides peer feedback;
• Makes students become aware of  performance, process, products and work 

habits.

Planning for Portfolio Assessment:
The following questions can be used as guidelines while planning for Portfolio 

Assessment:
• What are the benefits of  Portfolio Assessment?
• How could you make the collection of  students’ works a feasible practice in 

classroom?
• Who will be the audience for the Portfolios? Students? Parents? Administra-

tors? Others?
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• What will be the purpose of  the Portfolio?
• Who will select the samples of  work to be placed in the Portfolio?
• How will the work be placed in the Portfolio?
• What will the Portfolios in your classroom look like? 
• What will they include?
• Where will they be stored?
• What role will student and teacher play in evaluating the Portfolio? 
• How will you use reflections in the Portfolio process?
• How will they be graded or evaluated?
• Will the Portfolios be passed on at the end of  the year? 
• Who maintains ownership?
• How will you incorporate evidence of  learner outcomes into the Portfolio?
• What is the implementation plan? 
• What is your goal for one year? two? Five
How is it used?
• Decide who will play the major role in determining what to be included in a 

Portfolio – students, teachers or both in consultation.
• Decide the type of  samples of  work to be included: typical for the student 

or typical for the topic or some of  each type. The samples may vary from a 
satisfactory one to the best.

• Decide the overall limit of  the amount of  materials to be included: How 
many? By which month?

• Start making the collection of  work samples of  students right from the early 
stage in the course starting from basic work to more advanced and improved 
items.

• Continue examining the contents of  the Portfolios and decide if  any item 
should be replaced.

• File or put the work samples in an envelope, a carton or a box for others to 
be accessible to them and store them in such a way that students will also 
have an access to them whenever they want.

• Let the student analyse and reflect about the topic he or she has learnt/liked/
disliked using some of  the questions given in the book review form.

• Use the Portfolio for discussion and reporting to the students, parents and 
guardians.
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• Retain in the class the original or a copy of  typical/exemplary Portfolio 
items with the student’s permission, so that you can use them as examples 
for future classes.

Points to remember while developing Portfolios:
• Start with fewer materials to work with, continue to modify and improve the 

Portfolio over the year.
• The Portfolio is a file containing a teacher selected input as well as student 

selected input.
• The materials in the Portfolio may include samples of:
 – Reading records
 – Journals
 – Pieces of  writing 
• Review Portfolios from time to time with the student.
• Use two types of  self-assessment:
 – The student writes notes to comment on the specific entries.
 – A form developed by the teacher can be completed and attached to each 

entry.
• Consider the following points while assessing Portfolios: 
 – Amount of  information included 
 – Quality and variety of  pieces included
 – Growth in performance and apparent changes in attitude or behavior
 – Quality and depth of  self  reflections assessed
• Allow students to review their Portfolios and write an evaluative summary 
• Conduct an evaluative conference with each student. Together review the 

Portfolio and the student’s self-evaluative comments and summary. The 
teacher shares his or her assessment of  the Portfolio. It is also possible that 
student and teacher discuss the next course of  action: What goals the student 
should focus on next and how he or she should go about achieving those 
goals. 

• Write a narrative summary of  the conference and instructional strategies for 
the student.
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Appendix E:  Kinds of Essays

Expository Essay and Prompts
Expository essays require that the writer give information, explain the topic or 
define something. To accomplish that, they are best developed by the use of  
facts and statistical information, cause and effect relationships, or examples. Since 
they are factual, they are written without emotion and usually written in the third 
person. That means that the use of  the pronoun “I” is not usually found within 
the essay. Expository essays also have a distinct format:
• The thesis statement must be defined and narrow enough to be supported 

within the essay. 
• Each supporting paragraph must have a distinct controlling topic and all 

other sentences must factually relate directly to it. The transition words or 
phrases are important as they help the reader follow along and reinforce the 
logic. 

• Finally, the conclusion paragraph should originally restate the thesis and the 
main supporting ideas. Finish with a statement that reinforces your position 
in a meaningful and memorable way. 

• Never introduce new material in the conclusion. 

Here are some expository prompts that have some additional guidance provided 
for development: 
• Voting is an Important Act of  Citizenship 
• An Interesting Book or TV Show 
• Colonial Ingenuity 
• Important Guest 
• Important Invention 

Descriptive Essay:
A descriptive essay describes a thing. So now you know everything about writ-
ing a descriptive essay.  Not likely!  What’s wrong with that sentence is it tells 
instead of  shows. 

Reprint 2022



218

CMYK

CMYK

CMYK

CMYK

Let me try again: All essays “describe”, but a “descriptive essay” focuses on a 
physical description of  a topic in order to make a point.  

Generally, this essay form begins with a vivid introduction of  the topic, a col-
lection of  images and metaphors that catch the reader’s attention by appealing 
to his senses. The reader sees and feels the experience of  standing in a field of  
new mown hay, of  the terror of  the slow, clacking ascent to the top of  a roller 
coaster, of  the painful loneliness learning by the finely tuned, exquisite cell phone 
that glitters in the moonlight, but never rings.

The concept of  writing in a way that shows rather than tells quite naturally comes 
in play in this essay form.  Describing your kid brother by writing “He was sick.” 
does not have the impact of  “Jeremy’s face suddenly turned an ugly shade of  pale 
grey. His eyes turned yellow as he bolted from his chair, gagging convulsively, a 
horrid, green-brown eruption of  vomit flowed with each gurgling cough.”  Yeah! 
Now I’m showing!! Stuck for an idea? How about:
• Describe an object that has lots of  meaning for you: your car,  your guitar, 

your pet cat.  etc
• Describe a place that has lots of  meaning for you: looking into the Grand 

Canyon, a city or home from your past.  
• Describe a person who has some special meaning for you: family mem-

ber, lover, enemy, leader, boss.

Narrative Essay and Prompts
When you write a narrative essay, you are telling a story. Narrative essays are 
told from a defined point of  view, often the author’s, so there is feeling as well 
as specific and often sensory details provided to get the reader involved in the 
elements and sequence of  the story. The verbs are vivid and precise. The narra-
tive essay makes a point and that point is often defined in the opening sentence, 
but can also be found as the last sentence in the opening paragraph. (For test 
taking purposes, it can be wise to put it first so that the person grading does not 
miss it.
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Since a narrative relies on personal experiences, it often is in the form of  a story. 
When the writer uses this technique, he or she must be sure to include all the 
conventions of  storytelling: plot, character, setting, climax, and ending. It is usually 
filled with details that are carefully selected to explain, support, or embellish the 
story. All of  the details relate to the main point the writer is attempting to make.
To summarize, the narrative essay:
• is told from a particular point of  view 
• makes and supports a point 
• is filled with precise detail 
• uses vivid verbs and modifiers 
• uses conflict and sequence as does any story 
• may use dialogue 

Here are some narrative choices that have some additional guidance provided 
for development: 

• Everyone has been Scared Sometime 
• The Day I felt So Proud 
• Someone in My Family Deserves an Award 
• Favourite Gathering

Persuasive Essay and Prompts
Persuasive writing attempts to convince the reader that the point of  view or 
course of  action recommended by the writer is valid. To accomplish this, the 
writer must develop a limited topic which is well defined and debatable, that  
has more than one side. It is important that the author understands other sides 
of  the position so that the strongest information to counter the others can be 
presented. In the essay, only one side of  the issue is presented. Like all kinds of  
five paragraph essays, there is a specific format to be followed. 
• The topic sentence cannot be a fact as facts cannot be debated. It should be 

a statement of  position. That position must be clear and direct. This state-
ment directs the readers to follow along with your logic towards the specific 
stated conclusion that you want them to support. Do not make it personal 
so do not use personal pronouns. Make it definitive. 
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• Then, in the same introductory paragraph, state the three best reasons that 
you have to support your position as the remainder of  the opening paragraph. 
These reasons become the topics of  each of  the three supporting paragraphs. 
Again, be sure they are able to be supported with additional separate facts. 

• In the body of  the essay, the writer uses specific evidence, examples, and 
statistics and not broad generalizations or personal opinions to persuade 
the reader that the stated position is a valid one. Each topic sentence for the 
support paragraphs have been introduced in the beginning paragraph. Each 
additional sentence must closely relate to the topic and the sentence that 
came before it. This way, the logic of  the argument is easy to follow. 

• Be sure to use adequate transitions between paragraphs as they make it easy 
for the reader to follow the logic of  the presentation. 

• As one closes the essay, it is most important to clearly redefine the topic and 
restate the most compelling evidence cited in original form. Remember, this 
is the last chance to remind the reader and convince him/her to accept the 
writer’s position. 

• Do not introduce new material in the conclusion.

Here are some persuasive prompt choices that have some guidance provided
for development: 
• Someone in My Family Deserves an Award 
• Media Violence has a Negative Effect 
• School Uniforms 
• Lengthening the School Day 
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Appendix F: Working With Words

Students receive daily explicit, systematic instruction in one or more of  the
following as appropriate:

• phonemic awareness, students are taught the sounds of  the language; 
• phonics instruction, students receive instruction in letter/sound matching; 
• blending and segmenting sounds, and decoding; 
• graphophonic instruction, students learn to use letter/sound correspondence 

to write; 
• syntactic, students learn word patterns and spelling, prefixes, suffixes, root 

words, etymologies; and 
• vocabulary, students learn word meanings, analogies, usage, and cognates. 

Vocabulary Knowledge

Overview
All readers encounter words they do not know; strong readers have strategies for 
figuring out what to do with them; they use any or all of  the following strategies 
when they encounter an unknown word: 
• Skip it and read on
• Re-read
• Think about what they are reading
• Sound it out to see if  it is a word they know
• Look at the headings and subheadings of  the text
• Guess at what type of  word would go there, such as a noun or an adjective
• Associate the parts of  the word (prefixes, root words, suffixes) with words 

they know

Contextual Redefinition is a strategy that helps students acquire the ability to use 
context and structural analysis to figure out the meanings of  unknown words. 
One important element in this strategy is the teacher modelling or thinking out 
loud about how to figure out the meaning of  the word. This can be done by 
sharing the associations that come to mind when using structural analysis.
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Structural or morphemic analysis simply means using the prefixes, root words, 
and suffixes to associate with other meaningful word parts. Putting context 
together with structural analysis is a very powerful strategy for figuring out the 
meanings of  unknown words.

The Strategy in Action
Students should complete the following steps to practice the strategy. 

Step 1: Identify Unfamiliar Words. 
Step 2: Guess Word Meanings. 
Step 3: Refine Guesses. 
Step 4: Verify Meanings. Direct students to look the word up in the diction-
ary or glossary to verify the meaning of  the word. 

Step 5: Read the Text. 

Step 6: Confirm the Meaning of the Word with the Context Given in 
the Text.
By this time, students should have seen this word in context a number of  times 
and be able to confirm the correct meaning of  the word as used in the text.

Chunking and Questioning Aloud Strategy
Chunking is the grouping of  words in a sentence into short meaningful phrases 
(usually three to five words). This process prevents word-by-word reading, which 
can cause lack of  comprehension, since students forget the beginning of  a sen-
tence before they get to the end (Casteel, 1988). Smith (1982) assessed chunking 
as the largest meaningful combination of  units that can be placed in short-term 
memory. Studies indicate that the presentation of  “chunked” material separated 
into meaningful related groups of  words improves the comprehension of  some 
readers, most noticeably those readers who are classified as poor or low-ability 
readers (Casteel, 1989).

• Chunking is a procedure of  breaking up reading material into manageable 
sections. Before reading a “chunk” students are given a statement of  purpose, 
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which guides them to look for something specific in the text. This process 
is repeated until students complete the passage.

• For checking comprehension: once students have read a passage they are asked 
to close their books and pretend they are teachers. They are to ask questions 
relating to what they have read. After a while, the teacher reverses the roles 
having students answer comprehension questions (Bondaza, 1998).

• Excessive chunking (chunk’s chunks) may hinder text comprehension. A 
misapplied segmentation strategy causes slower reading (Keenan, 1984). 

• Extreme variability in line length may slow reading by disrupting the rhythm 
of  eye movements (Keenan, 1984).

• A related technique – Read Cover Recite Check (RCRC): The advantages 
of  reading aloud to students: reluctant readers might be “turned on” to 
reading, students may be exposed to literature beyond their reading ability, 
aural exposure to more complex patterns prepares listeners to predict these 
structures in future experiences, listening comprehension is developed, and 
vocabulary is increased (Shoop, 1987).

• Developing comprehension through questioning in a teacher-question, 
student-response format. Neither literal (focused on details) nor affective 
(focused on attitudes) questions are sufficient.

• Questioning prior to reading aloud (prior knowledge aids).

• The reciprocal questioning procedure: students are asked to listen and to 
formulate questions they can ask the teacher.

• Students are asked to develop their own questions about the text. The teacher 
can provide exemplary questions, if  necessary.

• Questioning the author: reminding students that what they read is just some-
one else’s ideas written down. Sometimes what authors have in their minds 
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does not come through clearly as they write about it. Generating questions 
and answering them. A more advanced comprehension checks (Chatel, 2002).  
http://education.umn.edu/NCEO

Reprint 2022



225

CMYK

CMYK

CMYK

CMYK

Appendix G:  Business Letter

IN SEARCH OF A LOST ART: HOW TO WRITE A BUSINESS 
LETTER
EACH YEAR I SEE THOUSANDS OF LETTERS. Many are written to 
me to ask the Academy for something as simple as a publication or to seek 
employment. Many more are written in support of  someone applying for 
some honor or award. Although most of these letters should follow the 
format of  a standard business letter, many of  them only vaguely resemble 
what is expected. Many are missing one or more of  the following elements 
considered essential for standard business letters: letterhead (or heading with 
a typed name, address and phone number), date, inside address, salutation 
with proper punctuation (a colon :), body (text), complimentary closing with 
proper punctuation (a comma ,), signature, and a typed name. 
The layout of  the letters, that is, their visual appeal and balance is even worse. 

I have been prompted to prepare this guide out of  total frustration after 
seeing a continuing decline in the art of  writing a business letter. Actually 
THE LETTERS which compelled me to write this guide were received 
from high school teachers of  English, journalism, mathematics, and science 
and from a business person who wrote in support of  students applying to 
become a member of  Ohio’s Space Scientists of  Tomorrow. Variously missing 
from their letters were headings, dates, inside addresses, salutations and 
complimentary closings. And the forms were disheveled. 
I have always thought that letter writing was taught in elementary school and 
reinforced by practice through ALL grades, including college. Frankly, in 
terms of  form, often I am unable to distinguish any discernible differences 
between letters written by students, their teachers and by many other 
professionals. 

I’ll admit that, in general, letters from businesses and government, while 
often wordy and vague, are usually in proper form, probably because of  the 
communication standards imposed by employers. 
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Apparently, for many, the art of  writing a standard business letter has been 
lost. Thus, on the back I have outlined what are considered essential 
elements for a standard business letter. Use this guide yourself. Copy it for 
your friends. Give it to every teacher and student you meet. Maybe, together, 
we can resurrect the lost art of  writing a business letter. 
See Parts of  a Business Letter 

LYNN E. ELFNER
Chief  Executive Officer

The Ohio Academy of  Science
November 1993 

Back to Ohio Academy of  Science
© 1996 - 2002 Linda C. Joseph 

All Rights Reserved
Indented Form
                               5 Hill Street
                                          Madison, Wisconsin 53700
     
                                          15 March 2005

 Ms. Helen Jones
 President
 Jones, Jones & Jones
 123 International Lane
 Boston, Massachusetts 01234 

     Dear Ms. Jones:

          Ah, business letter format—there are block formats, and indented formats, and 
modified block formats . . . and who knows what others.  To simplify matters, we’re 
demonstrating the indented format on this page, one of  the two most common formats.  
For authoritative advice about all the variations, we highly recommend The Gregg Reference 
Manual, 9th ed. (New York: McGraw-Hill, 2001), a great reference tool for workplace 
communications.  There seems to be no consensus about such fine points as whether to 
skip a line after your return address and before the date: some guidelines suggest that you 
do; others do not.  Let’s hope that your business letter succeeds no matter which choice 
you make! If  you are using the indented form, place your address at the top, with the left 
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edge of  the address aligned with the center of  the page. Skip a line and type the date so 
that it lines up underneath your address.  Type the inside address and salutation flush left; 
the salutation should be followed by a colon. For formal letters, avoid abbreviations.
Indent the first line of  each paragraph one-half  inch. Skip lines between paragraphs.
Instead of  placing the closing and signature lines flush left, type them in the center, even 
with the address
     and date above, as illustrated here. Now doesn’t that look professional?

                                          Sincerely,                                   
                                             John Doe

The Block Form
5 Hill Street
Madison, Wisconsin 53700

March 15, 2005

Ms. Helen Jones
President
Jones, Jones & Jones
123 International Lane
Boston, Massachusetts 01234 

Dear Ms. Jones:

Ah, business letter format-there are block formats, and indented formats, and 
modified block formats . . . and who knows what others.  To simplify matters, 
we’re demonstrating the block format on this page, one of  the two most 
common formats.  For authoritative advice about all the variations, we highly 
recommend The Gregg Reference Manual, 9th ed. (New York: McGraw-Hill, 
2001), a great reference tool for workplace communications.  There seems to 
be no consensus about such fine points as whether to skip a line after your 
return address and before the date: some guidelines suggest that you do; 
others do not.  Let’s hope that your business letter succeeds no matter which 
choice you make!
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When you use the block form to write a business letter, all the information 
is typed flush left, with one-inch margins all around. First provide yourown 
address, then skip a line and provide the date, then skip one more line and 
provide the inside address of  the party to whom the letter is addressed.
If  you are using letterhead that already provides your address, do not 
retype that information; just begin with the date.  For formal letters,
avoid abbreviations where possible.
Skip another line before the salutation, which should be followed by a colon.
Then write the body of  your letter as illustrated here, with no indentation 
at the beginnings of  paragraphs. Skip lines between paragraphs.
  
After writing the body of  the letter, type the closing, followed by a comma,
leave 3 blank lines, then type your name and title (if  applicable), all
flush left. Sign the letter in the blank space above your typed name. Now
doesn’t that look professional?

Sincerely,
   
  
  
John Doe
Administrative Assistant
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Appendix H:  Acknowledgements

The Curriculum and Professional Support Division (CAPSD) is a non-profit government 
organisation under the Ministry of  Education, Royal Government of  Bhutan. CAPSD is 
primarily responsible for developing curriculum materials, providing professional development 
services to the teachers, and publishing school curriculum materials. The materials that are 
developed at the CAPSD are solely for educational purposes and are distributed free of  cost 
to all the children studying in Bhutan.

CAPSD has made every effort to trace the ownership of  copyrighted material to obtain 
permission for reprints. Information that would enable CAPSD to correct any reference or 
credit in future editions would be greatly appreciated. 

Reading & Literature Texts for Class V

1. A Pet for Mrs. Arbuckle, Gwenda Smyth, Supplementary Reading 5, ITP Nelson.
2. My Olympic Tobby Cat, Lola Sneyd, Collection Fur, Feather, Scales & Skin, Prentice 

Hall, Ginn 
Canada Scarborough Ontario.

3. Like an animal in the cage, Robin Run^ Gage Publishing Limited 1980.
4. My mother saw a dancing bear, Charles Causley, A magic place 4, Orient Longman.
5. How young animals are protected, Audrey Wilson, Chinook, Gage Publishing Lim-

ited 1980.
6. Rabbit Poem, Pamela Mordecai, Collection Fur, Feather, Scales & Skin, 1991Prentice 

Hall, 
Ginn Canada Scarborough Ontario.

7. Keeping Old friends, Chris Halvorson, Collection Fur, Feather, Scales & Skin, 1997 
Prentice 
Hall, Ginn Canada Scarborough Ontario.

8. Why Nobody pets the Lion at the Zop, John Ciardi, Reflections on a Gift of  Water-
melon 
Pickle, Scott, Foresman & Co.1996.

9. Survival in the City, Diane swanson,Nelson Language arts-What should I do, IPP 
Nelson.

10. All the places to love, Patricia MacLachlan, Language Arts; Times to Share, 1998 ITP 
Nelson.

11. Together, Carolyn Mamchur, Supplementary Readings 4,1998 ITP Nelson.
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12. The wise Old Woman, Yoshiko Uchida, Language arts: Times to Share, 1998 ITP 
Nelson.

13. Previewing and Predicting, Teacher’s Guide 4: Nelson Language Arts: Times to 
Share, ITP Nelson, a division of  Thomson Canacja Limited, 1998.

14. Some Children Are, Jo Tenjford, Pingo, 1980 Gage Publishing Ltd.
15. The Tree House, Lois Lowry, Collections: within My Circle, 1996 Prentice Hall Ginn.
16. Story Map, Teacher’s Guide 4: Nelson Language Arts: Times to Share, 1998 ITP Nel-

son.
17. Getting Along: A How-to Manual, Catherine Rondina, Collections: Within My Circle, 

1996 Prenticce Hall.
18. We Take Care of  Each Other, Lindse^ as told to Paula McGuire, Working Together 

Magazine Multi Source, 1993 Prentice Hall.
19. Bully, Dennis Lee, Responding to Reading Level B, 1981 Addison Wesley Canada 

Limited.
20. The Great Mouser plot, Roald Dahl, Roald Dahl Boy, Penguin Group, Roald Dahl 

1984.
21. The Mirror, Pleasnt DeSpain, Collections 5,1997 Prentice Hall Ginn Canada.
22. Six Wise Men, John G. Saxe, English Co-Build, Trend Setters Inc.
23. Did I order an Elephant? Mlarcello Argilli, Pokologam, Gage Publishing Ltd. 1980.
24. Jean-Claude’s Island, Natalie Savagd Carlson, Robin-Run, Gage Publishing Ltd. 1980.
25. Creating Your Own Newspaper, Adapted from Kids world Magazine, Supplementary 

Reading No.5, Nelson a Division of  Thomson.
26. Welcome to TV Land, Shelagh Wallace, Nelson Language Arts No. 6, Nelson Cana-

da.
27. Lighs! Camera! Actions! Susan Green, Nelson Language Arts No.4, Nelson Canada.
28. Let’s talk Advertising, Susan Hughes, Nelson Language Arts No. 6, Nelson Canada.
29. Jimmy Jet and TV Set, Shel Silverstein, Media and Communication Magazine, 1993 

Prentice Hall Canada.
30. When Television Ate my Best Friend, Linda Ellerbe, Media and Communication 

Anthology, 1993 Prentice Hall Canada.
31. Neighbours, Leva Grants, Media and Communication Magazine, 1993 Prentice Hall 

Canada.
32. Listen With Your Eyes, Sharon Stewart, Collections; Off  the Page, 1998 Prentice 

Hall Ginn.
33. The Microscope, Maxine Kumin, Reflections on a Gift of  Watermelon Pickle...and 

other Modem verses, 1966 Scott, Foresman and Co.
34. The Ladybug Garden, Celia Godkin, Nelson Language Arts; And Who Are You? 

1998 ITP Nelson.
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35. Jessie’s Island, Sheryl McFarlane, Nelson Language Arts: And Who Are You? 1998 
ITP Nelson.

36. Mum, Dad and Me, James Berry, Relating Anthology, 1993 Prentice Hall Canada.
37. Letter from Laya, Thakur Singh Powdyel.
38. The Magic Root, DEDP, 1992 CAPSD.
39. What is a Hero, ( Experts link personality, Heroism by Laura Eggertson) Heroic Ad-

venture Magazine, Multi Source, (My left foot by Samten Wangchuk), Kuensel.
40. The Hero, Rabindranath Tagore, Image of  Life, Franks Brothers & Co.
41. The Last Mountain, Bettina Grassmann,Heroic Adventure and Magazine, Multi 

Source.
42. A Mountain Legend, Jordan Wheeler,What a Story? Anthology, 1993 Prentice Hall, 

Canada, Inc. Scarborough Ontario.

Language and Grammar for classes V Possible Teacher References
1. Resource Lines 9/10 Robert Dawe, Barry Duncan & Wendy Matheiu.Prentice Hall 

Ginn Canada. (Skills-Reading,Writing,Listening,Speaking,Viewing,Representing Class 
8,9,10,11,12)

2. Language: Speech and Writing. P.G.Penner & R.E Me (Class 7-12)
3. Language Arts: Survival Guide, “Margaret Iv Eson, Samuel Robinson,” (class 5-12), 

Prentice Hall Canada.
4. Swan, Michael and Walter, Catherine. The Good Book of  Grammar. (2001). Oxford 

University Press: Oxford
5. Murphy.Raymond. Murphy”s English Grammar. 3rd Edition92004). University of  

Cambridge: U.K.
6. Amin, A., et.al, (2004).Grammar Builder 1.Cambridge University Press: U.K.
7. Littell, Joy (Ed.) (1984). Building English skills. McDougal, Littell & Company
8. Hewings, Martin. (1999). Advanced English Grammar. CUP: New Delhi
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