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Foreword
Following the advent of  modern education in the country, the English language has been given 
an important place along with Dzongkha, the national language, and Mathematics. English 
has, in fact, been the language of  instruction for many school subjects, and it has served our 
purpose well even outside the curriculum.

Even though it has long been the desire of  the Ministry of  Education to keep the English 
programme up-to-date by incorporating changes in English usage, new developments in 
literature and the understanding of  how language is acquired,  there has been a general 
perception that the standard of  English in the country has declined over the years. In response 
to these concerns, the Ministry has maintained the development of  English curriculum as the 
main focus in the Ninth Five Year Plan (2002-2007). Major steps have been planned, which 
include the revision of  the English curriculum for classes Pre-Primary to XII, the provision 
for in-service training to bring the teachers up-to-date on the revised curriculum, and a 
programme of  academic courses to improve the teachers’ knowledge of  English. 

In the new English curriculum, the emphasis is on the improvement of  the language skills 
of  students, on literature studies written in contemporary English language, the inclusion of  
non-fiction writing and changes in the approach to the assessment of  students’ performance. 
The new curriculum also demands change in the way in which students are taught, specifically 
a movement away from the teacher-centred classroom to a gender-sensitive, student-centred 
learning environment.  This means that the teacher is responsible for designing activities that 
promote active learning while the students play a greater role in their own learning. The teacher 
will act as a facilitator and be a source of  knowledge of  language and literature.

Telephone: (00975)-2-323825/325431 Fax: (00975)-2-326424

ROYAL GOVERNMENT OF BHUTAN
MINISTRY OF EDUCATION

THIMPHU : BHUTAN

MINISTER
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This selection of  texts represents a conscious and rigorous effort to bring to our classrooms 
an assortment of  rich and varied literary experiences presented through different genres which 
celebrate the dignity of  content and the beauty of  language.

The plans put forward in the revised curriculum offer a balanced programme with adequate 
instructional time to develop the skills in each strand of  Reading & Literature, Listening and 
Speaking, Writing, and Language. The goal is to provide adequate time to learn these skills 
so that students are able to communicate with eloquence and receive the communication of  
others with respect and clarity.

The Ministry of  Education hopes that the new English curriculum will open the doors to 
new opportunities for our students to improve their English language skills. The programme 
will ensure that they will acquire the knowledge to continue higher studies and the skills they 
require to become competent communicators - in Reading, Writing, Listening and Speaking 
as required in the workplace and society.

The Ministry of  Education wishes to acknowledge the valuable contributions of  the teachers 
and teacher-educators to the development of  this new English curriculum.

Trashi Delek.

 Thinley Gyamtsho
             Minister

  Ministry of Education
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Introduction
The task of  building a curriculum necessarily involves an acknowledgement of  the diverse 
claims made on it by the society and the citizens essentially because of  the high stakes at 
play. Expectations are higher and concerns deeper especially in situations where the entire 
system follows a national curriculum that is delivered through similar arrangements and 
assessed against largely obvious criteria. An honourable curriculum is, therefore, called upon 
to discover and advance the best that is thought and known in the diverse spheres of  human 
endeavour while at the same time beckoning the young minds to look for and to love what 
is true and good and beautiful in life and living. A curriculum for Reading & Literature has 
a special responsibility. 

To this end, the revised English curriculum for Reading & Literature is built on the conviction 
of  the need for minimum standards, as presented in The Silken Knot: Standards for English for 
Schools in Bhutan (CERD, 2002), that students are expected to achieve as they graduate from 
school. From these Standards have evolved the Learning Objectives for each class for different 
genres. The Learning Objectives then were seen to be achieved through a rigorous process 
of  selection of  materials that would support both the Standards and the Learning Objectives 
themselves. Further, the selection of  teaching and learning materials was informed by several 
other significant considerations: that the texts had to have the best ideas written in the best 
language possible, that they had to be gender-sensitive, that they had to present fine examples 
of  classical and modern language, that they had to attempt a fair blend of  both Bhutanese 
and international writing in English, and, of  course, the texts had to be age-appropriate and 
appealing. 

As can be seen from the selection, some of  the literary icons of  the past still preside over the 
revised curriculum with their never-aging voice and presence. There is yet ample space for 
novelty and innovation in style and structure so refreshing in the modern idiom. Excellent 
samples of  poetry, short stories, essays and plays from different cultures have been put 
together both as main texts as well as supplementary reading materials. A short biography of  
the author places the text in context. 

Underneath the obvious diversity and variety in time and space, there is, yet, the self-evident 
fact of  life that is the common denominator that literature affirms and celebrates. In spite of  
the often inexorable irony of  fate, the agony of  loss and privation, the corrosive evil inherent 
in hate and lies, there is the ultimate message of  compassion and human solidarity. It is the 
privileged province of  literature to discover and advance what makes life really worthwhile, 
provide templates of  the possible and the perfect. Literature seeks and affirms the soul and 
sovereignty of  humans and nations. Literature is truly the essential autobiography of  life in 
all its variety and profundity. 
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It is our belief  that our students and teachers will be able to celebrate the beauty of  words 
and their sounds, their meanings and their implications, the power of  suggestiveness and 
the authority of  goodness. It is our hope too that the selections presented here will provide 
opportunities to our young men and women to discover and celebrate their own individual 
gifts and the marvels of  their minds and hearts which they can bring to bear on the content 
and character of  our beautiful nation.

          T. S. Powdyel
            Chairman
          English Subject Committee
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Organisational Chart

Time Line

Modes of Assessment

An Introduction to the
Study and Teaching of English

Learning Objectives Learning ObjectivesLearning ObjectivesLearning Objectives

Materials MaterialsMaterials Materials

Activities ActivitiesActivitiesActivities

Foreword and Standards for 
Reading & Literature

Foreword and Standards for 
Writing

Foreword and Standards for 
Listening & Speaking

Foreword and Standards for 
Language

The Organisational Chart above will help readers understand the different components of  the 
English curriculum. Every effort has been made to integrate the components. The Introduction 
sets out a brief  history of  English in the schools of  Bhutan and introduces the principles 
which inform the curriculum. Twelve suggested revisions are included. The Standards for each 
of  the four strands – Reading & Literature, Writing, Listening and Speaking, and Language 
– flow from these principles. They are exit Standards which set out what graduates can be 
expected to know and do when they leave school in Class XII. The Standards are elaborated 
as the Learning Objectives which set out what students must learn to know and do at each 
class level to achieve the standards. 

The Learning Objectives will serve as indicators of  achievement at each class level in reference 
to the Standards. 

The Materials and Activities have been developed to help the students acquire the skills and the 
knowledge they need to be successful in attaining the Learning Objectives, and ultimately, the 
Standards. The Timetable sets out a ‘time-budget’ for each strand. The Modes of  Assessment 
are informed by the principles espoused in the Introduction to the Foreword and are organised 
to test the students on their skill development and knowledge.
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Foreword to Reading & Literature

 “I am part of  all that I have met;
Yet all experience is an arch wherethro’
Gleams that untravl’d world, whose margin
Fades for ever and for ever when I move.”
                                               - “Ulysses”, Alfred Lord Tennyson

Like Ulysses, when we read, we become travellers through worlds whose horizons beckon and 
entice us farther and farther into realms beyond our own daily experiences. We travel from 
our own world to different places and times, go to a universe beyond our own, a universe in 
which we meet people who hold ideas and beliefs which confirm, challenge, and elaborate 
what we know, understand and believe.

Reading is the key to unlocking the vault of  the wisdom of  the race. To read well is to be in 
contact with those who have gone before us, who have discovered what it is to be human and 
the best ways to organise themselves to achieve happiness 

We do not always read for such exalted reasons. Reading is also something we use to do everyday 
things at work or at home: things like shopping, reading mail,  getting information on topics 
of  interest and getting instructions on how to do things or put things together. We also read 
to learn the ideas of  others on more abstract issues like political thought or religious beliefs. 
We read for pleasure and to pass the time. Sometimes we read our favourite authors simply 
because we like to read their works. Whatever the reasons we have for reading, it is making 
meaning with text in an interactive process that engages the reader, the writer, and the text in 
a dialogue about the subject of  the piece.

Engaging in the dialogue begins when the reader tries to be clear about what the writer or 
his/her characters are saying and doing. Frequently, once that has been achieved and is clear, 
the reader does not want to go further. The knowledge of  what has been read is enough. But 
just as frequently, readers want to move beyond the simple knowledge of  a book to levels of  
dialogue, which engage them, the writer, and the text in negotiations about the significance of  
what has been said or enacted in the piece. It is in this kind of  dialogue that the focus shifts 
from the surface knowledge of  the text to attempts to comprehend what has been read at 
more profound levels, to delight in possible interpretations, to analyse how the writer achieves 
the cogency of  the piece, and ultimately, the evaluation of  the beauty and the validity of  what 
has been said.

Whatever the level of  the dialogue, the readers bring to the table not only their knowledge of  
the text under study, but also their experiences with other texts, the experiences they have had 
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in real life or have imagined, and quite likely, sets of  beliefs that challenge the point of  view 
of  the writer.  Students need to be taught the strategies to read in these ways. And they need 
time to participate in activities which are planned by the teachers to allow them to practise 
the strategies.

The literature in the syllabus provides the material to teach students how to read, while at the 
same time permitting them to read some of  the best literature available in English.  Students 
have to learn how to make meaning by themselves and to appreciate what it means to have 
met some of  the best writers and their works in the course of  their studies. If  we can build 
classroom communities where that can be arranged, then, like Ulysses, our readers will be 
drawn to travel through new worlds of  experience whose horizons keep expanding.
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Standards For Reading & Literature

1. Graduates are able to read a wide range of  texts - fiction and non-fiction 
- independently.

2. Graduates know the different forms of  literature and the purposes they 
serve.

3. Graduates know and use appropriate reading strategies for making 
meaning with a variety of  texts - fiction and non-fiction.

4. Graduates have read relevant major literary works from Bhutan and other 
countries.

5. Graduates have an interest in books and continue to read for enjoyment 
and learning.

6. Through their reading, graduates have studied and reflected on the 
cultural values of  Bhutan and other countries, particularly the different 
ways in which people discover meaning in their lives; different expressions 
of  fundamental values like Truth, Goodness, and Beauty; the possibilities 
of  human achievement; and have found directions and models for their 
own aspirations.

7. Through their reading, graduates have developed a heightened sense of  
beauty and harmony which informs their lives.
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Learning Objectives for Reading & Literature

Class VI students will demonstrate that they can: 
1. Use the reading strategies developed in earlier classes.
2. Recognise the difference between fact and opinion in newspapers.
3.      Read various kinds of  formal writings-business letters, reports,applications 

and know their different purposes.
4. Make text to life connections.
5. Distinguish points of  view (first person narrator, third person narrator).
6. Employ the features of  realistic fiction to help them make meaning in their 

reading.
7.     Identify figurative language in texts – simile, metaphor, personification and 

onomatopoeia.
8. Build vocabulary and use pronunciation skills to pronounce new words 

clearly.
9. Identify the elements of  short stories – setting, characters, plot and theme.
10. Read atleast 40 pieces of  fiction and non-fiction texts.
11. Enjoy reading as a learning activity.
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Thematic Organization: Understanding the Nature of 
Adolescence 
Paul S. George & William M. Alexander note that there is a direct connection between 
exemplary programs geared toward this age group and an understanding of  the characteristics 
of  the students. They argue that it is “. . . folly to proceed with any endeavour related to early adolescent 
education without first focusing firmly on the nature and needs of  the developing adolescent.”

This is a pivotal stage of  life when a person is defined, by our society, as being neither adult 
nor child. (Feldman & Elliott, 1990). They are “. . . changing physically, maturing sexually, becoming 
increasingly able to engage in complex reasoning, and markedly expanding their knowledge of  themselves and 
the world about them.

Dorman, Lipsitz, and Verner (1985) suggested the following as needs of  young adolescents as a 
school group. This list finds its way into the philosophical structures of  adolescent philosophy 
and the development of  this curriculum.
Adolescent Needs in a School Setting

1. Diversity in experiencing teaching, curriculum, & scheduling.
2. Self-exploration and self-definition.
3. Meaningful participation in school and community.
4. Positive social interaction with peers and adults.
5. Physical activity.
6. Competence and achievement.
7. Structure and clear limits

· We need to understand the nature of  young adolescents in order to develop an effective 
curriculum.

· Organisation of  this curriculum through broad themes recognises an integral part of  
the child’s identity through self, community, and the world around him/her.

· A thematic approach caters specifically to the developmental needs of  this age group 
(social, emotional, physical, and academic).

Intellectual Characteristics of Young Adolescents

Young adolescent students are inquisitive and intensely curious. Most enjoy being active in 
their learning more than being passive recipients of  others’ information. They enjoy activities 
that allow them to generate more than one solution for a problem, to engage in hypothetical 
deductive (if  . . . then) reasoning and contrary-to-fact reasoning. Remember, the young 
adolescent is:
· Inquisitive and curious.
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· Responds to active participation and learning.
· Begins to use abstract reasoning.

Psychosocial Characteristics of Young Adolescents

Young adolescent students become increasingly aware of  their own selves and of  relationships 
with others. Human beings may be more aware of  such dynamics in adolescence than during 
any other time of  life. Not only are “Who am I?” and “Am I normal?” persistent questions, 
but also “Who do you think I am?” and “Where do I fit into the world, my kingdom, my community?” 
Remember that young adolescents are:

· Increasingly aware of  themselves and of  their relationships with others.
· They want to understand more about themselves and their place in this world.
· Such an approach is recursive in that thematically inspired texts encourage individual  

 reflection that can ignite interest, discussion, group reflection, and a process that  
 might lead to children to other texts.

· Teachers need to act as facilitators to guide them in this process.

Why Thematic Organisation?

The Roots of this Curriculum
The design of  this curriculum extends directly from the objectives and child-centered 
philosophy of  the English Curriculum Framework (CAPSD 2005). The driving focus of  both the 
‘framework’ and this curriculum document is the “movement away from the teacher-centered classroom 
to a gender sensitive, student centered learning environment.” This curriculum places teachers in the 
roles of  facilitators who promote active learning while students play a greater role in their 
own learning. This is the driving focus behind every element of  this curriculum – the child.

Why A Thematic Approach?

A thematic approach caters to the needs of  the child (emotional, social, physical, academic, 
language).

This thematic approach integrates the language arts curriculum so that each language process 
stimulates and reinforces the others. In the past, approaches to teaching language arts have 
focused on sets of  sub skills that were frequently taught in isolation Current approaches view 
language arts as a grouping of  interrelated processes, in which students should be actively 
engaged.
Research points to the fact that young adolescent children feel:
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· Alienated in a subject/genre driven curriculum.
· Negatively in terms of  self-perception and of  their place in school.
· That they cannot ‘see’ themselves within the curriculum.

Choice of Texts

Our textual choices have been made for many different reasons, among them balance of  
genre, the contemporary nature of  its language, gender sensitivity, opportunities for a student 
centered approach, Bhutanese content, and readings that promote active learning experiences 
in our classes. It is our central purpose to include literary selections where students can see 
themselves – their own world, their community, nation, global village, and the vast universe 
of  media and communication.

Choices of  texts are based on broad themes that form an integral part of  a child’s identity, community, and 
the world around him. The themes move from the familiar to the unfamiliar so that he can connect to his 
world and learn.

· Genre
· Contemporary nature of  language
· Gender sensitivity
· Student centered approach
· Bhutanese content
· Readings that promote active learning

Philosophy of Student Response & Student Centeredness

As students learn to read with more confidence they will begin to consciously engage in the 
act of  responding on both a personal and critical level. They will begin to realise that reading 
is not just an academic exercise but a personal relationship with text that encourages felt 
response. Because every child brings something different to each literary work there is never 
one accepted ‘reading’ of  a text. One of  the key purposes of  this curriculum is to instill within 
teachers and students that there is rarely a single interpretation of  a text and that their initial 
felt response to literature is both important and valued. 

Building an atmosphere of  student centeredness and felt response means learning to accept 
that students bring a variety of  experiences, opinions, cultures, attitudes, and levels of  skill 
to the text. This means that student responses are not always simple or predictable. This is 
central to a student-centered approach to curriculum. 
Small Group Discussion is an effective way of  exploring personal response to reading. 
The central benefit of  Small Group Discussion is the use of  oral language – Listening and 
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Speaking. Another benefit; however, is the active sharing of  ideas, which permits students 
to build meaning together. Such an environment is often comforting to students who might 
feel somewhat intimidated by reading. There is security in small groups where students can 
comment, question, and seek understanding together. Such an atmosphere encourages:

· Students’ personal responses – key to a Student Centered Curriculum.
· Active not Passive learning.
· That there are no single correct answers.
· A celebration of  the child as an individual.
· An atmosphere of  variety, choice, and fun!

Oral Language & the Curriculum

The oral reading of  literary selections is integral to the foundation of  this document. Oral 
reading provides direct teaching opportunities for pronunciation, intonation, and emphasis.  
It also offers an excellent opportunity for readers to comment on their understanding of  
text through their delivery alone. When students read text aloud, their voices make indirect 
commentary about text and provide insight into their understanding of  it. This is why it is 
imperative for teachers to model such an exercise. Students need to hear and see an experienced 
reader at work. This curriculum will also provide selected recordings of  particular texts for 
teachers to use as modeled examples. Oral Language promotes:

· Direct instructional opportunities to emphasis pronunciation, intonation, and emphasis. 
· Allows the reader to comment indirectly on her understanding of  text through oral 

delivery.

Critical Thinking

Every student is capable of  being a Critical Thinker; even if  all they can share is that they 
thought the story was ‘exciting’ or ‘really dull’. Such responses, though brief, at least demonstrate 
that the student has interacted with the literature at some level. Most students will be able to 
express how they feel but they may not understand why they feel that way. This is the ‘big stretch’ 
between Personal Response and Critical Response and teachers need to encourage students in 
this direction but recognise that not all students will be at a common stage in their cognitive 
development to get there. Some students will be prepared to make figurative connections with 
literature while others will not. Some students will be able to make implicit connections with 
a text while others will read a text quite literally and not go beyond that basic interpretation. 
Although students should be challenged to develop thinking skills at this level, they should 
not be penalized for not being able to think beyond a literal level. Teachers should remember:
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· Value all student responses building on an atmosphere where all students feel their ideas 
are valued.

· Some students will be able to make ‘deeper’ connections with texts than some of  their 
classmates. All students should be challenged to make these connections but they should 
not be penalized if  they cannot.

How does a theme teaching benefit child?

Numerous researches have shown that children learn best if  they can see the connections 
between the topic and their world. Children must see the purpose of  the theme, what it 
means to them, and how the theme connects to their world. If  topics that are of  interest to 
the children, have meaning to them, and can use the ideas presented to them in their day-to-
day life, they can be motivated to learn in a natural way. The driving force for learning will 
be curiosity and the impulse to discover more. Such a learning atmosphere they will be ready 
to explore, discover, observe, and curious to see the connections between what they already 
know or what they have learned and what they want to know. This opens the roadway to 
active learning – learning through active involvement and participation of  the children in the 
learning process. It encourages process learning.

Theme teaching offers opportunities to children to explore a topic in depth through reading, 
sharing, discussing, writing, and responding with their peers and teacher. The approach will 
allow children to hear and share responses, opinions, and thoughts with their peers.  Therefore, 
it is important that all the activities (individual, pair, group) - discussions, reading, writing, 
listening and speaking – must be structured to achieve the goal: connecting learning to the 
individual world. Theme teaching focuses and ensures that learning has meaning – what am 
I learning? purpose – why am I learning this?, and function – how does the theme/activity 
work?. Teachers must discuss with students what the purpose of  the theme is, what it means, 
and how the theme connects learning from it with other subjects and to his or her own life 
outside of  school. It is hoped that through the study of  themes students will find learning 
the English language skills – reading, writing (grammar), and listening and speaking - a FUN 
and EASY.

“Theme teaching is a full circle of  learning and sharing. You start with what the child knows, build to what 
he or she wants to know, and then finish with what has been learned.” – Gare Thompson the author 
of  the book Teaching Through Themes, 1991.
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UNIT 1

THEME : Celebrations

General Introduction for the Thematic Unit: 

All cultures have special reasons and occasions for celebrations. Celebrations are 
a way of  acknowledging what is good and beautiful and wonderful in life. We 
celebrate success, victory, and our good fortune. We celebrate unions, weddings, 
and births. We celebrate festivals, reunions, and harmony. We celebrate a good 
thoughts, good deeds, and good manners. All the good things of  life are a reason 
for celebration. 

Celebrations are a wonderful opportunity to honour the good things that we do. 
It is an opportunity to remember and be grateful for the good things that others 
have done. Celebrations are a fitting conclusion to hard work and determination. 
We need opportunities to rejoice, to relax and to recreate. Celebrations provide 
just such outlets to rebuild our energy and our life. 

Many people look for big reasons for a celebration such as victory in war, 
success over an opponent, award of  a medal, or such other significant events. 
But there are also deeds and happenings which may not really make big news, 
but which are truly deserving of  celebration. The joy of  a family, the harmony 
of  a community, the solidarity of  a society, the unity of  a nation, the peace of  
the world are fit reasons for a celebration. The daily toils of  the father, the love 
of  the mother, the care of  a brother or a sister, the trust of  a friend, the honour 
of  a neighbour, the integrity of  a civil servant, the honesty of  a businessman, 
the sacrifice of  a leader are all occasions for a celebration. The smile of  a baby, 
the beauty of  the rainbow, the glory of  the sun and the moon and the stars and 
the waterfall call for celebration too. 

Celebrations are a public manifestation of  a culture’s beliefs and inner life. 
Literature records and presents diverse images of  celebrations that people and 
communities hold. The items selected under this thematic unit present some fine 
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examples of  celebrations depicted in fine language. Teachers need to involve the 
students in the content of  the selections as well as their presentation.

Main Texts:

1. Celebration by Alonzo Lopez             Poem
2. Tshechu (Tashi Delek. Issue Oct-Nov-Dec- 2001)       Informative Essay
3. The Spider Web by Clifford B. Hicks            Short Story
4. Colourful Investiture Ceremony 
    of Chhoeste Penlop               Non-Fiction
5. September by Helen Hunt Jackson             Lyric Poetry
6. Diwali: The Festival of Lights            Informative Essay
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1. Celebration - Alonzo Lopez 
   Illustrated by Luc Melanson

Genre: Lyric Poem

Rationale:  
There are many events to celebrate in our lives.  From a personal point of  view, 
we celebrate birthdays, weddings, anniversaries and personal achievements.  At 
the community level there are other celebrations like tshechu, royal birthdays 
and anniversaries and religious occasions.  Everyone enjoys a celebration as it 
brings family and friends together for fellowship and fun.  We begin the new 
school year with a look at many dif ferent kinds of  celebrations and a theme 
that all students can identify with.

To introduce the theme of  Celebrations we have chosen this poem because it 
has a mood of  happiness or joy.  This poem captures the mood of  community 
celebrations all over the world and students should see that is one thing people 
from many different nations have in common. 

I shall dance tonight.
When the dusk comes crawling,
There will be dancing
and feasting. 
I shall dance with the others
in circles 
in leaps,
in stomps. 
Laughter and talk
will weave into the night, 
Among the fires
of  my people. 
Games will be played 
And I shall be
a part of  it.
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Make connections

1. What occasions or events do we usually celebrate?
2.  Who do you think is the speaker in the poem?
3.  What does the line “Laughter and talk will weave into the night” mean? 
4.  How does the speaker feel about the celebration? How do you know? 
5.  Would you like to attend such celebration? Why or why not?
6.  Does this celebration remind you of  any event you participated in?
7.  Why do you think are the celebrations important to us?
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2. The Tsechu

Genre: Informative Essay

Rationale:
We have introduced the idea of  celebrations through the poem, Celebration, and now we will 
talk about a Bhutanese celebration that all students are familiar with.

The Tsechu is the most popular of  the religious festivals celebrated in Bhutan. It 
is celebrated in honour of  Guru Rinpoche.

We believe that Guru Rinpoche was the reincarnation of  the Buddha Gautama. 
When Lord Buddha was about to die, he said to comfort his sorrowful disciples:

‘Some years will pass, and I will be reborn as Pema Jungney, who will be greater 
than I am.’

Guru Rinpoche was born from a blue lotus flower on Lake Danakosha in the 
country of  Ugyen (now in Pakistan). His birthday is commemorated in Bhutan 
every year on the tenth day of  the fifth month.

The tenth day (tsechu) of  every month is observed as Guru Rinpoche’s day. During 
his lifetime, Guru preached to many people and blessed many places in India, 
China, Nepal and Bhutan. When he left this earth, he promised that he would be 
present wherever and whenever the Tsechu is celebrated. Tsechu festivals, in honour 
of  Guru Rinpoche, are held in different parts of  Bhutan in different months, but 
always on or around the tenth day of  the month.

One of  the important festivals (tsechus) of  Bhutan, the Thimphu festival was 
celebrated this year from September 27-29. All the dzongs (districts) do have their 
annual festivals but the festival of  Thimphu along with those of  Punakha, Paro 
& Tongsa (Trongsa) are given more importance.
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Thimphu festival - a fusion of  religion & culture

Tsechu dates are determined according to Bhutanese calendar which change 
significantly from year to year. The dates and duration of  the festival vary from 
district to district but they always take place on or around the 10th day of  a 
month of  the Bhutanese calendar.

Celebrations of  tsechus are marked by dances dedicated to Guru Rimpoche (Rinpoche). 
It is believed that he used his supernatural powers through some dances to subdue 
all the local divinities and transformed them into protectors of  Buddhism. These 
dances are performed by monks as well as by lay persons.

The repertory is practically the same in all the festivals. The dancers take on the 
aspects of  wrathful and compassionate deities, heroes, demons and animals. 
Performed with commitment and dedication, it is believed that these dances 
ensure the well being and happiness of  living beings and deliver them from the 
cycle of  re-incarnations.

Reprint 2022



7

This year too, the Thimphu festival, like the previous ones 
was marked by surfeit of  religious and cultural expressions. 
The courtyard of  Teshichhodong (Tashichhodzong), the venue 
of  the festival was overflowing with men, women and 
children of  all ages. They had come from all over Bhutan 
dressed in their best fineries. The men wore hand-woven 
silk ghos and women eye-catching kiras with their best 
jewellery. One can say that the festival was a sort of  a 
showcase of  the traditional weaving expertise of  Bhutan. 
The entire courtyard was a riot of  colours accentuated by 
the colourful costumes of  dancers and maroon and yellow 
dress of  the clerics.

One can spot a few foreigners, awestruck by the religious and cultural extravaganza 
being unfolded before them. It was an entirely new experience for them as unlike 

in the west performing arts in Bhutan are means 
of  communicating the highest ideals and values 
of  a religion.

The Thimphu festival lasted for four days. Each 
day the festivities began at nine in the morning 
and continued till about four in the afternoon 
with a break for lunch.

Festivals Like Thimphu tsechu, besides satisfying 
the religious yearnings of  the people, give them a 
break from the hum drum of  daily Life. It is also 
a social gathering where one meets old friends 
and makes new ones.

On each day of  the festival there are four to five dance performances most depict 
how Guru Rimpoche (Rinpoche) subjugated the demons and some are performed 
to bring good luck and happiness to human beings. The dances are performed 
on the beats of  double-sided drums held in a frame and beaten with a curved 
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drumstick, cymbals and a damru, a small double-faced hand held drum. Music 
give rhythm to the dance.

Make connection

1.  In whose honour do we celebrate the tshechu?
2.  Who is Guru Rinpoche?
3.  Where was he born?
4.  What are the common practices of  tshechu?
5.  How are the mask dances performed
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3. The Spider Web - Clifford B. Hicks

Genre: Short Story

Rationale:
Like tsechu, some celebrations are cultural and celebrated by the whole community while others 
are more informal and observed by only some people.  One such celebration is April Fool’s 
Day.  This is a common celebration in North America and is observed on April 1 of  each 
year.  On April Fool’s Day people play harmless practical jokes on their friends. 

Which holidays are important to a kid? I mean, which ones are really fun?

Anybody would guess Christmas right off  the 
bat. And a kid’s birthday. But do you know which 
holiday comes in third, at least with me and a lot 
of  other kids? Thanks-giving? Nope.

April Fools’ Day!

Now, there’s a holiday! In some ways, April Fools’ 
Day is a lot more fun even than Christmas or 
your birthday.

The trouble with most people is that they leave 
April Fools’ Day until the last minute. Then they 
can’t think of  anything to do except to tie knots 
in shoelaces. Or nail somebody’s shoes to the 
floor. Or put sugar in the salt shaker.

Really, you’ve got to begin thinking about April Fools’ Day a couple of  weeks 
ahead. This gives you plenty of  time for planning and getting the supplies for 
whatever you’ve decided to do.
Even if  I say so myself, Joey and I are among the world’s best April Fools’ Dayers. 
We’ve learned the secret: the simpler the trick, the better. We work pretty hard 
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to come up with a good, simple idea. This year we wanted an April Fools’ joke 
that was completely different. And we wanted to play it on Miss Gillam.

Whenever anybody in school causes trouble, all the other teachers pretend nothing 
has happened. Or else they get mad as all get out. Miss Gillam does something. And 
none of  us can ever figure out what it will be. That’s why we’d rather play tricks 
on her than on any other teacher.

Our big idea for an April Fools’ joke hit us on a Saturday about the middle of  
March. Pop had told me to clean out the tool shed. Joey was helping, and while 
we were working we were trying to figure out a good April Fools’ stunt. We 
thought until our brains were scorching hot. But still we couldn’t seem to come 
up with any good ideas.

Then suddenly Joey hollered. He was sweeping, over in the corner. I ran over to 
see what was the matter. He pointed the broom at a big spider web. It was one 
of  the biggest spider webs I’ve ever seen.
“That’s it!” he shouted. “That’s our idea!”

“What is?” I asked, feeling dumb.

“We’ll spider-web the schoolroom!”

The idea hit me like a sandbag. This could be our greatest production yet!

During the next ten days we secretly talked to every kid in our schoolroom. 
Everyone saw right away what a great idea it was.

With only two days to go, I talked by phone with Milly Morrison, who had the 
measles. She agreed to help. Milly really was the key to the plan, although all she 
had to do was make a phone call to Miss Gillam.
I don’t know whether Miss Gillam noticed anything different about the kids 
on April Fools’ morning. Most of  the lunch boxes were stuffed with kite string 
and wrapping twine. Even spools of  heavy thread. Sophie Flynn had about 
four kilometres of  yarn left over from her mother’s knitting. It was wrapped 
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around her stomach under her dress. She looked like she’d gained ten kilograms 
overnight. Jim McCleary carried in a big package that morning and told the 
teacher he had to deliver it downtown after school. Inside the package was half  
a spool of  ball twine.

The Aldrich twins couldn’t find anything but their mother’s clothesline, so they 
brought it, fastened up inside their pant legs. They walked as if  they had two 
broken legs. I mean, each leg on each side of  each of  them was broken. Well, 
you know what I mean.

We were too excited to do much school work that morning. It was a beautiful 
sunny day. About all we could do that first hour was gaze out the window and 
hope everything would go off  like clockwork.

Right on the button at ten o’clock Mr. Shultz poked his head in our room. “Milly 
Morrison is on the phone, Miss Gillam. She’d like to ask you some questions 
about the assignments this week.”

Miss Gillam put Minnie Shugelmeyer in charge of  the class before she headed 
for the school office.

As soon as the door closed, we sprang into action. We figured that we had five 
minutes at the most. All the kids in the room tossed their wads of  string on the 
floor at the front of  the room. Except Sophie Flynn. Sophie disappeared into the 
coat closet and came out ten seconds later with that tremendous wad of  yarn. 
Then all the kids went back to their seats except Joey and me and Jamie Peterson.

I sprang after a ball of  string like a wildcat after a field mouse, and tied the end 
to the leg of  a desk. Then I wound it around the desk, tossed it over the light 
fixture, and across the map of  Asia. Then I wound it a dozen times around the 
Aldrich twins from top to toe. Meanwhile I could hear Joey doing the same 
thing on the other side of  the room. Whenever we’d come to the end of  a ball 
of  string, Jamie would be right there with a new one, ready to tie on.
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You’d never believe how fast that spider web grew. It went around each kid, up 
and down the aisles, to the pictures on the walls, and back to Miss Gillam’s desk.

Within four and a half  minutes —which was the time we’d allotted — the job 
was done. That room, every desk, and every kid in it were so thoroughly spider-
webbed that nothing could move. As a matter of  fact, you could hardly see 
anything through that web.

Joey and Jamie and I had left secret routes open, so we could get to our own 
desks. The other kids were urging us on, but finally I glanced at the wall clock 
and shouted, “Stop!” I tied off  the string and crawled under and over the spider 
web until I reached my desk. Joey and Jamie were doing the same thing.

Milly Morrison had sworn she could 
keep Miss Gillam tied up on the 
phone for five minutes. Then we 
expected Miss Gillam to walk into the 
room. We’d holler, “April Fool!” and 
she’d see the joke.

After that (and this was our master 
plan) we wouldn’t have to do any work 
for the rest of  the morning. It would 
take us that long to unspider the web, 
or unweb the spider, or whatever you want to call it.
So there we were, all tied to each other and to the desks and the maps and the 
globe and the lights and the bookshelves and everything else. We couldn’t move.

Then Miss Gillam opened the door and walked in.

“April Fool!” we all yelled at once from the middle of  the web.

Well, she took one look and burst out laughing.
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What I didn’t understand was that she was still laughing when she walked right 
back out the door again. I couldn’t believe that she would report us to Mr. Shultz. 
But that’s what it looked like.

Our own laughing gradually died away. Then the tension began to build. 
Everybody started blaming Joey and me for something that hadn’t even happened 
yet. We honestly didn’t feel that we’d done anything wrong. Joey and I couldn’t 
imagine why Miss Gillam would turn right around and walk out. The longer she 
was gone, the higher the tension.

Then it happened. The recess bell went off.

Not many adults know what goes on inside a kid when the recess bell goes off. 
But maybe Miss Gillam did. It’s sort of  a built-in reaction. It’s like jerking your 
hand away from a hot stove, or blinking your eyes when a line drive comes off  
somebody’s bat straight for your head.

Anyway, when that bell goes, kids are on their feet immediately. They’re putting 
books away and getting stuff  to take outside, ready to head for the door the 
minute they’re dismissed.

They don’t think. They act.

And that’s what happened on April Fools’ Day. Except that we all ended up on 
the floor, completely snaggled in our own spider web. Honest to Pete, I couldn’t 
move. When Jamie tried to crawl away, it tightened a piece of  heavy yarn around 
my neck. One of  the Aldrich twins shouted at me to get off  his left ear. Kids 
were shouting, desks were toppling, and fists were just beginning to fly when 
the door opened.

And then Miss Gillam walked in, still laughing.
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Make connection

1. What are the children planning to do on April Fool’s Day?
2.   Who are they planning to fool on April Fool’s Day?
3  Is the plan successful? Why?
4  How did Miss Gillam react? What does that tell you about her as a 

teacher?
5.  How would your teacher react to such a prank?
6.  Is The Spider Web a good title for this story? Why?
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4. Colourful Investiture Ceremony of Chhoetse Penlop 

Genre: Informative Essay

Rationale:
Often we celebrate the accomplishments of  other people in our lives; people who have accomplished 
something worthy of  praise or who have reached a milestone in their lives.  On October 21, 
2005 our Crown Prince, Dasho Jigme Khesar Namgyel Wangchuck, became Chhoeste Penlop, 
a milestone for His Royal Highness and an important event in our history.  

His Royal Highness the Crown 
Prince Dasho Jigme Khesar 
Namgyel Wangchuck officially 
assumed the title of  Chhoetse 
Penlop (16th in line of  succession) 
on October 21, 2005. He received 
the Dhar and the seal of  the 
Chhoetse Penlop from His Majesty 
the Druk Gyalpo in the Throne 
Room of  the Tashichhodzong 
at a ceremony attended by the 
royal family. As Chhoetse Penlop, the Crown Prince is formally installed as the 
heir to the golden throne. The event is of  great significance not only for the 
Crown Prince but also for the people of  Bhutan as the continuity of  monarchy, 
the strength and the unifying force of  the Bhutanese people, is assured. The 
traditional investiture ceremony was held on October 31 in the Zimchung Nang 
(inner sanctum) of  the Trongsa dzong where the first and second king resided.

The investiture ceremony of  Chhoetse Penlop was an event to remember not 
only for the people of  Bhutan but also for the foreign visitors who attended it. 
Thousands of  people from all parts of  the country, dressed in their best ghos and 
kiras had gathered near the Trongsa dzong to celebrate the investiture ceremony.

As soon as His Royal Highness Jigme Khesar Namgyel Wangchuck arrived 
at the Thruepang Palace in Trongsa, Home Minister, Lyonpo Jigme Y Thinley, 
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dzongkhang officials, clergy and the people’s representatives joined by thousands 
of  well wishers escorted him to the Trongsa dzong in a chipdrel procession, which 
in colour, sound and splendour revived the ancient tradition. Monks lined the 
roof  of  the 460-year old Trongsa dzong to perform the serda ceremony.

After offering prayers to Guru Tshengyed Thongdroel (the eight manifestations of  
Guru Rinpoche), which was unfurled to mark the occasion, the Royal Highness 
climbed on the podium, just as his great ancestors did over the years. The monks 
and lamas offered prayers to give strength to the Bhutan’s future king to shoulder 
the sacred responsibility of  leading his country in the 21st century. According to 
eyewitnesses, it was an overwhelming experience that would be told and retold 
to their children and grand children.

Chhoetse Penlop met and shook hands with everyone who had arrived in the 
courtyard of  the dzong - and there were more than five thousand people - to 
offer their respect, love, prayers and good wishes to him. For the people who 
had assembled in the courtyard - many of  whom had walked for days to attend 
the function - was the most precious moment of  their lives. Foreign observers 
including tourists remarked that Chhoetse Penlop was clearly in touch with his 
roots.

“It is very rare to observe such affection from a Crown Prince for his people. In 
other countries a crown prince is far removed from his people”, said a French 
photographer. “The investiture ceremony at Trongsa was a once-in-lifetime 
experience”, said Dr Julta Stefan-Bastl, the Austrian ambassador to Bhutan.

Make connection

1.  Write about your opinion of  the Crown Prince. How were these 
opinions formed?

2.  What is the importance of  the investiture ceremony of  the Chhoetse 
Penlop?
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5. September - Helen Hunt Jackson

Genre: Lyric Poetry

Rationale:
We are all part of  the same world – a world of  seasons and the changes that occur in nature 
during the seasons.  Although we all have our favourite seasons, we celebrate the coming of  
seasons and the special things about each.  What is your favourite season?

This next group of  poems focuses on what has long been a favorite subject for writers of  
descriptive poems—nature. The wonders of  nature, the beauty of  nature, nature’s creatures, 
nature’s moods, the effects nature has on us human beings—all have been celebrated in verse.

What picture(s) form in your mind when you hear or see the word September? How similar 
is your September to Helen Hunt Jackson’s?

The goldenrod is yellow;
The corn is turning brown; 

The trees in apple orchards
With fruit are bending down

The gentian’s bluest fringes 
Are curling in the sun;

In dusty pods the milkweed 
Its hidden silk has spun.

The sedges flaunt their harvest 
In every meadow nook;

And asters by the brookside 
Make asters in the brook.   
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From dewy lanes at morning    
  The grapes’ sweet odors rise;
At noon the roads all flutter 
  With yellow butterflies.

By all these lovely tokens 
       September days are here,
With summer’s best of  weather, 
     And autumn’s best of  cheer.

Make connection

1.  What do you see when you read this poem?
2.  What colours do you see?
3.  How many syllables does each line in the poem have?
4.  In what sense is this poem a poem of  celebration?
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6. Diwali, Festival of Lights

Genre : Informative Essay

Rationale: 
People all over the world celebrate different feasts and holidays.  Just like we celebrate Tsechu, 
Hindus celebrate Diwali.

Diwali is the biggest and brightest festival in India. It takes place in the fall of  
the year. For the festival, every home in India is whitewashed and painted. Every 
house is cleaned from top to bottom; even all the kitchen pots are scrubbed until 
they gleam like new. The houses must be clean so that Lakshmi, the goddess of  
good luck, will visit each house.

The floors of  the houses are decorated with rangoli, which are pictures drawn 
right on the floor. The mother draws the pictures of  birds and flowers. Then the 
young girls color the pictures with red, yellow, and blue powder. One picture is 
always put on the floor just inside the door to welcome visitors.

The part of  the festival that boys and girls like best is the candy boxes. Each 
family exchanges candy boxes filled with delicious candies that the mother and 
grandmother have made.
Diwali is also a festival of  lights. Tiny lamps made of  clay, called diwa, are placed 

all over the house. In the evening, 
as many as two hundred of  these 
little lamps are lit in every house. 
How beautiful every house looks!

Special prayers to the goddess 
Lakshmi are said in each house. 
The prayers ask the goddess to 
bring good luck to the house for 
all the next year.

The children are given money to 
spend in the shops. The shops are 
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gaily decorated, and all the people come to look at and buy toys and fireworks, 
sweets and fruit.

At night every city and village is brightly lit with colored lights. With all the tiny 
diwa lights shining from every house, the whole city is a magic place of  twinkling 
lights. Diwali is a beautiful happy festival of  joy for all families.

Make connection

1.  What do people do to welcome Lakshmi ?
2.  If  you were to celebrate Diwali, which part would you like the best? 

Why?
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UNIT 2

THEME: Going the Distance

General Introduction for the Thematic Unit: 

Human beings are a mobile lot. There is a Columbus in each one of  us looking 
for places and continents to discover. Our species travels the globe and connects 
peoples and places by experience and knowledge. Near and far distances are 
covered by our species through need or by curiosity. Going the distance involves 
moving from one point to another.

But we do not always travel physically from one place to another. We travel with 
our mind. We travel with our heart. We travel with our feelings. We travel through 
experience. We become more educated, better informed. We become wiser. This 
is also going the distance. 

All the great discoveries, inventions and civilisations are the result of  people 
going the distance in their own special ways. The developments that our world 
has seen are because of  people going the distance. Sitting under a tree, Prince 
Siddhartha gained enlightenment and became the Buddha, the Awakened One. 
This too is going the distance. 

Literature records and celebrates individuals examining their own lives and going 
the required distance to achieve their dreams. In the selections under this thematic 
unit, an attempt is made to include materials that will guide our students as they 
try to examine their own lives, their own dreams and work towards achieving 
those dreams. Teachers need to challenge and support the students as they make 
attempts to make meaning with the texts and find links with their own lives. They 
need also to help students discover the simple and subtle ways in which writers 
use words to convey their message.
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Main Texts:

1. The People Who Hugged the Trees 
 by Deborahlee       Short Story
2. A Blind Teacher by Dorji Wangchuk                   Narrative Essay
3. Rick Hansen: No Walls Too Big to Climb 
       by Mary Beth Leatherdale      Narrative Essay
4. Belle’s Journey by Marilynn Reynolds   Short Story
5. From on Chemo to On camera 
 by Kristine Kristen                    Personal Essay
6 . Courage by Emily Hean     Poem
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1. The People Who Hugged the Trees - Adapted by 
       Deborah Lee Rose 
	 	 	 	 	 	 Illustrated	by	Birgitta	Sdflund

Genre: Short Story (Folk Tale)

Rationale:
Students will read about a girl who courageously stood up to others to achieve 
her goal. This story will help students see how important it is to set a goal and 
to put in their personal best to overcome challenges to achieve their goal. 

In long-ago India, when warrior princes 
ruled the land, there lived a girl who 
loved the trees. Her name was Amrita.

Amrita lived in a poor village of  mud 
houses, on the edge of  the great desert. 
Just outside the village grew a forest.

Every day Amrita ran to the forest, her 
long braid dancing behind her. When 
she found her favourite tree, she threw 
her arms around it. “Tree,” she cried, 
“you are so tall and your leaves are so 
green! How could we live without you?” 
For Amrita knew that the trees shaded 
her from the hot desert sun. The trees 
guarded her from the howling desert 
sandstorms. And where the trees grew, 
there was precious water to drink. 
Before she left the forest, Amrita kissed 
her special tree. Then she whispered, 
“Tree, if  you are ever in trouble, I will 
protect you.”
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The tree whispered back with a rustle of  its 
leaves.

One day just before the monsoon rains, a 
giant sandstorm whirled in from the desert. In 
minutes the sky turned dark as night. Lightning 
cracked the sky and wind whipped the trees 
as Amrita dashed for her house. From inside, 
she could hear the sand battering against the 
shutters. After the storm ended, there was sand 
everywhere—in Amrita’s clothes, in her hair, and 
even in her food.

But she was safe and so was her village, because the trees had stood guard against 
the worst of  the storm.

As Amrita grew, so did her love for the trees. Soon she had her own children, 
and she took them to the forest with her.

These are your brothers and sisters,” she told them. “They shade us from the 
hot desert sun. They guard us from the terrible desert sandstorms. They show 
us where to find water to drink,” she explained. Then Amrita taught her children 

to hug the trees as she did.
Each day when she left the forest, Amrita fetched 
water from the village well. She carried the water 
in a large clay pot balanced on top of  her head.

One morning by the well, Amrita spotted a 
troop of  men armed with heavy axes. They were 
headed toward the forest. “Cut down every tree 
you can find,” she heard the chief  axeman say. 
“The Maharajah needs plenty of  wood to build 
his new fortress.”

The Maharajah was a powerful prince who ruled 
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over many villages. His word was law. Amrita was afraid. “The tree-cutters will 
destroy our forest,” she thought. “Then we will have no shade from the sun or 
protection from the sandstorms. We will have no way to find water in the desert!”

Amrita ran to the forest and hid. From her hiding place, she could hear the whack 
of  the axes cutting into her beloved trees.
Suddenly Amrita saw the chief  axeman swing his blade toward her special tree.

“Do not cut down these trees!” she cried and jumped in front of  her tree. “Stand 
back!” thundered the axeman. “Please, leave my tree,” Amrita begged. “Chop 
me instead.” She hugged the tree with all her strength. The axeman shoved her 
away and swung his blade. He could see only the tree he had been ordered to cut. 
Again and again the axeman chopped until Amrita’s tree crashed to the ground. 
Amrita knelt down, her eyes filled with tears. Her arms tenderly grasped the 
tree’s dying branches.

When news of  Amrita’s tree reached the village, men, women, and children 
came running to the forest. One after another they jumped in front of  the trees 
and hugged them. Wherever the tree-cutters tried to chop, the villagers stood 
in their way.

“The Maharajah will hear of  this!” 
threatened the chief  axeman. But the 
people would not give in.

The Maharajah was furious when 
the axemen returned emptyhanded. 
“Where is the wood I sent you to 
chop?” he stormed. “Your Highness, 
we tried to cut down the trees for your 
fortress,” answered the chief  axeman. 
“But wherever we went, the villagers 
hugged the trees to stop us.”

The Maharajah sliced the air with his battle sword. “These tree-huggers will pay 
for disobeying me!” He mounted his fastest horse and rode out for the forest. 
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Behind him came many soldiers, riding long-
legged camels and elephants with jewelled tusks.

The Maharajah found the people gathered by the 
village well.

“Who has dared to defy my order?” he demanded. 
Amrita hesitated a moment, then she stepped 
forward.

“Oh Great Prince, we could not let the axemen 
destroy our forest,” she said. “These trees shade 
us from the baking desert sun. They protect us 
from the sandstorms that would kill our crops 
and bury our village. They show us where to find 
precious water to drink.”

“Without these trees I cannot build a strong fortress!” the Maharajah insisted.

“Without these trees we cannot survive,” Amrita replied.
The Maharajah glared at her.
“Cut them down!” he shouted.

The villagers raced to the forest as the soldiers flashed their swords. Step by 
step the soldiers drew closer, as the sand swirled around their feet and the leaves 
shivered on the trees. Just when the soldiers reached the trees the wind roared 
in from the desert, driving the sand so hard they could barely see.

The soldiers ran from the storm, shielding themselves behind the trees. Amrita 
clutched her special tree and the villagers hid their faces as thunder shook the 
forest. The storm was worse than any the people had ever known. Finally, when 
the wind was silent, they came slowly out of  the forest.

Amrita brushed the sand from her clothes and looked around. Broken tree limbs 
were scattered everywhere. Grain from the crops in the field littered the ground.
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Around the village well drifts of  sand 
were piled high, and Amrita saw that only 
the trees had stopped the desert from 
destroying the well and the rest of  the 
village.

Just beyond the well the Maharajah stood 
and stared at the forest. He thought for a 
long time, then he spoke to the villagers.

“You have shown great courage and 
wisdom to protect your trees. From this 
day on your trees will not be cut,” the 
Maharajah declared.

“Your forest will always remain a green place in the desert.”
The people rejoiced when they heard the Maharajah’s words. They sang and 
danced long into the night and lit up the sky with fireworks.

In the forest, the children strung flowers and bright coloured paper through the 
branches of  the trees. And where Amrita’s tree had fallen, they marked a special 
place so they would never forget the tree’s great sacrifice.

Many years have passed since that day, but some people say Amrita still comes 
to the forest to hug the trees.

“Trees,” she whispers, “you are so tall and your leaves are so green! How could 
we live without you?”

For Amrita knows that the trees shade the people from the hot desert sun.

The trees guard the people from the howling desert sandstorms. And where the 
trees grow there is water, and it is a good place for the people to live.
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Make connection

1. What is the setting of  the story?
2.  Who are the characters in the story? Who is the main character?
3.  Why were the trees important for Amrita and the villagers? Give three 

reasons.
4.  What would you have done if  you had been in Amrita’s situation?
5.  What is the theme of  the story?
6.  Have you ever saved a plant/tree/sapling? How?
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 2. A Blind Teacher - Dorji Wangchuk 

Genre: Narrative Essay

Rationale: 
This piece has been chosen as it will expose students to an example of  the narrative essay.  The 
writer presents a Bhutanese setting and experiences that students will easily be able to relate to 
and discuss. The text, with many instances of  direct speech, also provides the opportunity for 
students to listen to a model reading by the teacher and also for their own read aloud experience. 

Zangmo put on her maroon tego over the sethra kira, tightened her waist with the 
intricately designed kera. Then she picked up her Braille note from the study table 
and said to herself, “I hope I look presentable,” and closed the door behind her. 
Personally, she did not favour fashion ramps. But her profession stood above 
the personal matters and as the years rolled by, she realised that learning to be a 
teacher was more of  learning a new way of  being herself  and less of  learning a 
new job. Yes, ones attire did matter, for it either made or marred one’s personality.

As she groped the narrow path leading to the assembly ground, the onlookers 
often asked her some perplexing questions: “How do you manage to cross the 
ditches, puddles, steps and countless other hurdles on your way without hurting 
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yourself ?” It was not the first time that she was being asked such questions, and 
she knew that it would not be the last. “Well, I try to manage,” she would cut 
short the conversation. She knew that no amount of  explanation could describe 
the harsh realities of  her world.

In the process of  finding her way, she had bumped herself  onto the rocks, got 
into the hedges, stumbled over the furniture, or simply strayed into the alien 
environment. “Madam,” some kind passer-by would try to ward off  the imminent 
danger. “There is a rock in front of  you.” A rock! She would immediately try to 
avert the catastrophe, but by then, it would have been too late. The rock would 
have already hit her.

The morning assembly was over. The session had commenced. Her lesson in 
grade IV had begun. “Can you collect the homework books please?” She asked 
Tobgye as she took her seat at the teacher’s chair. Tobgye was the class Prefect. 
It was his job to collect the homework books and submit them to the teacher 
concerned.

There was shuffling of  the books, some confusion, and some sort of  
disappointment in some voices. However, everything died down to pin-drop 
silence when their teacher read out the names of  those who got zero’ in their 
home task. It was the penalty for not doing their homework. The students 
accepted it without haggling. They knew that their teacher had done them justice.

Some months ago, however, the scenario was different. They would have 
moved heaven and earth to escape the penalty. When Zangmo escorted by the 
Headmaster entered their classroom for the first time, children mocked at her. 
“How can a blind woman teach us?” They had openly asked. “How is she going 
to check our assignments? How will she ever know us?”

Little did they realise that they were going to adore the very person whom they 
abhorred. Zangmo knew that her job was going to be more challenging than 
she had thought.

“My life is not going to be a bed of  roses. But I must win the fight,” she said.
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The lesson had begun, but children, as usual, paid no heed to her teaching. While 
she taught in earnest, the children played pranks, slept, or simply walked out of  
the classroom. She was aware of  it all. “Something has to be done quickly,” she 
thought, “if  I am to achieve my goals.”

The next day, she divided the class into groups. “From now onwards,” she said 
firmly; “each group is going to compete with each other even as you are going 
to compete with your friends at the individual level.”

“What does that mean, madam?” Kinley asked. “It means I am going to give group 
marks as well as individual marks for the work assigned. In the examination, I 
am going to add up both the marks. Whosoever gets the highest, will be declared 
the topper. Do you understand?”
“Yes madam.”
“You can also get marks for sincerity, punctuality, co operation and behaving 
well in the class.” The phrase ‘behaving well’ stirred quite a commotion and she 
knew why. 
“Yes, any doubt about what I said?” she asked.
“Madam, are you saying that you are going to deduct marks if  we talk in the class?”
“No. On the contrary, you will be credited for your healthy participation especially 
when the class is in session. Don’t you want to give yourself  an opportunity to 
do better in the class?”
“Yes, madam.”
“Then, shall we make a deal?”
“Agreed.”
“Good. So be it.”

The new strategy, as speculated, was in doldrums in the beginning. Only a few 
liked the idea, and many refused to cooperate. Some reproached her for her 
rigid idiosyncrasy. Some branded her as too strict. Still another class relished in 
remorseless backbiting.

In four months, things have indeed changed. The children have started liking 
her new norms. They have realised that her education not only encompassed 
academics but also social etiquettes.
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Back in the classroom, she was revising the topic - ‘Water’. Revision, she always 
did. It not only evaluated the students’ performance, but also the teacher’s.

“How many atoms of  hydrogen does a molecule of  water have?” It was an open 
ended question.
“Two,” came the reply from the front bench. “What is the colour of  water, 
group 4?” “Blue.”
“Well, I can see your point. Rivers and oceans do appear blue. How about those 
sitting at the last bench? Do you agree with group 4”
“ No. Its white, madam.” “White! White like milk?”
“No, madam. White like glass.”
“O’ I see. May be in that case, it is not white but colourless. Were you not trying 
to say that?”
“Exactly, madam.”
“I knew you meant that. Who needs water, group 1?”
“Human beings.”
“Only human beings?”
“Animals and plants.”
“Looks like I have failed to make things clear the other day.”
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“Oh, yes, now we remember. All the living things.” 
“Yes, all the living things need water. Don’t forget again.”

Looks too obvious at first, but a closer scrutiny revealed some of  her in-depth 
understanding of  the educational methods. Even in a simple topic as ‘Water’, 
she has tested the understanding of  three skills : Concept, Fact and Values. Not 
many teachers did that in a single lesson.

“Any doubt before we go to yet another interesting topic?”
“Madam, why do rivers and seas look blue if  water is not actually blue?” It was 
Kinley. He always had some questions on whatever topic she talked about. She 
only wished that if  everybody were as curious as Kinley, everybody would learn 
a lot more.
“Wow, what a thought-provoking question!” It was a genuine reinforcement. 
“Thank you for well-thought out query.”
“Have you sometimes wondered why the sky looks blue, too?”
“Because of  the reflection from the ocean,” the whole class said in unison.
“That is interesting, too. How did you know that?” “Our parents said so.”
“I am impressed that you already know something about reflection,” she said 
candidly. “Your answer now takes us to our actual lesson on ‘Light’.”

The discourse on light began. The class had an enriching discussion.
The sound of  the bell marked the end of  the class. Zangmo groped her way 
out, with certain pride and satisfaction. It was a win-win situation where both 
teacher and the taught came out triumphant.

“Madam, shall I help you?” A soft voice offered. “Thank you, Kezang.” She 
could easily recognise his voice. “But I think I can manage.”

Children loved to be in her class. She had not imparted academic knowledge, 
but inculcated in her students a certain attitude - a positive way of  looking at 
things. Her tenacity and the eagerness to meet the challenges were imbibed 

by her students. And that made her teaching all the more enriching. Zangmo 
indeed had carved for herself  a niche in her students’ hearts.
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As for Zangmo, she discovered the purpose of  living. She had somebody to 
live for.

Make connection

1.  What problems do Zangmo face?
2.  Do you think that her students took advantage of  her?
3.  How did she solve her problems?
4.  If  you had a teacher who is visually impaired would you behave like the 

children in the essay?
5.  Do you think Zangmo is a good teacher? Why or why not?
6.  If  you were  Zangmo what would you have done?
7.  What do you admire most about Zangmo?
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3. Rick Hansen: No Walls Too Big to Climb - Mary Beth   
           Lealherdale

Genre: Narrative Essay

Rationale: 
It is important for children to have dreams and goals in life. To fulfil their dreams they need 
qualities like perseverance, determination and sincerity. This essay tells about a person who 
had dreams and achieved them despite his physical disability. Students will be motivated by 
Rick Hansen’s example to strive to achieve their goals in life.

Rick Hansen dreamed of  doing the 
impossible. He dreamed of  wheeling 
around the world—a distance of  40,000 
kilometres—in his wheelchair. And through 
blinding snowstorms, over tall mountain 
ranges, and against other countless obstacles, 
Vancouver-born Rick Hansen travelled 
across 34 countries and made his dream a 
reality.

Rick’s idea of  wheeling around the world 
grew slowly. At first, Rick was just interested 
in challenging himself  physically. When he 
was 15 years old, he was hitching a ride in the 
back of  a truck when it went out of  control. 
The resulting injury to Rick’s spinal cord left 
him paralyzed from the waist down, meaning 
he would never walk again.

Rick had always enjoyed sports, so after the accident he started coaching and 
eventually began participating in wheelchair marathons. He won 19 wheelchair 
marathons in a row and became world champion three times. His success in 
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marathoning made him realize that he might be physically and emotionally strong 
enough to take on the challenge of  wheeling around the world—if  he wanted to.

Rick had trained with and become friends with another disabled athlete named 
Terry Fox. Terry had lost his leg to cancer. In 1980, Terry set off  to run across 
Canada; Terry’s Marathon of  Hope was intended to focus attention on cancer 
and raise funds for cancer research. Rick was inspired by Terry’s courage and 
what he achieved. Rick realized that he too could raise awareness of  the physical 
and mental barriers that disabled people face. And a world tour would give him 
the opportunity to raise money for research, rehabilitation, and wheelchair sport 
and recreation programs for people with spinal cord injuries.

So Rick decided to make his dream a 
reality. Planning for his Man in Motion 
tour was a huge undertaking. What route 
would he take? Where would he sleep? 
What would he eat? What kind of  safety, 
medical, and training gear would he need? 
Who would help him during the tour? 
How would he make sure he was safe on 
the road? And where would he get the 
money to start the tour?

Despite working to overcome these 
obstacles for over a year, Rick never 
considered giving up. As he told a sports 
writer: “We’re committed to this thing! If  
it turns out that [crew members] Tim and 
Don and I have to leave in a Volkswagen 
Beetle with three sleeping bags and the 
wheelchair in the back, then that’s the way it will be. I’m going to wheel that 
chair around the world and that’s all there is to it.”
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Finally on March 21, 1985, Rick 
set off  from Vancouver, British 
Columbia, to wheel around the 
world. But his problems were 
not over. From early in the tour, 
Rick faced difficult weather 
conditions— wheeling against 
strong winds and rain, day after 
day. Then Rick started to have pain 
in his hands. Rick thought the pain 

was caused by mechanical problems with his wheelchair so he had his crew try 
adjusting the seat of  his wheelchair by tiny amounts, dropping it one quarter of  a 
centimetre or moving it forward by a half  a centimetre. While these adjustments 
would help the pain in one spot it would put strain on the other hand or wrist, 
causing more problems. Rick knew if  he didn’t take care of  the injuries and 
continued wheeling he might have to take a break from—or even cancel—the 
tour until his injuries were healed. But through careful management and help 
from his physiotherapist and girlfriend Amanda Reid, Rick was able to continue.

Rick’s world tour was not a fun-filled adventure. 
While he visited famous cities such as London, Paris, 
and Moscow, the many scheduled appearances and 
the physical demands of  wheeling gave him very 
little time or energy to sightsee or get to know 
these places.

But his visit to China was a dream come true. The 
night before Rick began the world tour a friend 
asked him, “What do you want to get out of  this 
tour?” Rick responded, “When I come back and 
it’s all over, I want to be able to wake up in the 
morning, look at the bedroom wall, and see a 
picture of  me in the wheelchair, sitting on the 
Great Wall of  China.”
“That’s it?” his friend asked.
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“That’s it. I want to be able to lie there for a minute, and stare at it, and remember 
what it took to get there, and remind myself  that there are no walls too big to 
climb.” Rick did climb the Great Wall of  China, an incredible achievement. It 
was extremely difficult because of  the very steep angle of  the Great Wall.

When Rick returned to Vancouver on May 22, 1987— more than two years 
after he set out on the Man in Motion tour—a crowd of  50 000 people greeted 
him. He had become a celebrity recognized around the globe and had raised 
more than $20 million for spinal cord research, rehabilitation, and recreation 
programs. By proving to himself  that there are no walls too big to climb, he had 
also demonstrated this belief  to countless others and inspired them.

Make connections
Review the information you recorded from the story. Make a chart to show connections between 
a time when you achieved a personal goal and Rick Hansen’s process of  achieving his goal.

Make connection

1.  What was Rick Hansen’s goal?
2.  What inspired him to set such a goal?
3.  Who helped him achieve his goal?
4.   Which were some of  the places Rick Hansen visited?
5.  If  you could visit one of  the places that Rick Hansen did, which place 

would you choose? Why?
6.  What were some of  the problems he faced?
7.  How did he overcome his problems?
8.  What do you think would be the hardest part of  such a trip?
9.  What lesson can you learn from this essay?
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4. Belle’s Journey - Marilynn Reynolds, illustrated by Stephen 

Genre: Short Story

Rationale: 
This story will allow children to make text-to-life connections as they read about the feelings 
of  Molly for Belle, her old horse. They will find out Belle’s loyalty to Molly.

Every Saturday on the great wide prairie, 
Molly rode her brown mare Belle to 
piano lessons. Thirteen kilometres to 
the piano teacher’s house and thirteen 
kilometres home.

On hot summer days they rode under 
a high yellow sun and a blue sky. In 
winter they trudged along the trails 
beneath grey skies and a low pale sun 
that gave no warmth.

Molly rode bareback, as there was 
no money for a saddle. Sometimes in 
winter when the trails were rough, she 
would slip and tumble off  the horse’s back into the snow. When that happened, 
Belle always stopped and turned her long, kind face around to see if  Molly was 
all right. Then the mare would wait patiently while the little girl scrambled up 
onto her back again before she resumed her slow, measured gait along the trail.

Belle was an old horse. Her back was bony and her mane was thin. She couldn’t 
prance and gallop the way she had when she was young.

“Belle’s showing her age,” Molly’s father said one day. “She’s getting slow and 
she’s not strong enough to pull the plough or the big wagons anymore. I think 
maybe we should sell her and buy you a new pony.”
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At first Molly was excited. I’ll race into town on my new pony, she thought. I’ll 
tie ribbons in her mane; I’ll braid her tail and enter her in the fair. She’ll win first 
prize for sure.

But then Molly wondered who would buy Belle. What other child would ride 
her to school? What other child would comb her? Who would bring her special 
things to eat?

One cold winter day, Molly rode into town for her piano lesson. Belle waited 
patiently outside while Molly played her scales and pieces for the teacher. After 
the lesson Belle slowly set out on the long journey home. Molly carried her music 
books in her shiny new leather satchel and wore a heavy jacket and wool pants 
to keep out the snow and the cold.

At first the winter sky was clear and the snow sparkled in a thousand colours like 
crushed glass. But halfway home, a few hard, cold flakes of  snow drifted across 
their path. Molly looked up. The sky had darkened to an angry grey.

Molly dug her heels into the horse’s sides. “Come on, Belle,” she said, urging the 
old horse into a trot.

Soon it was snowing steadily. An 
icy wind began to howl as it blew 
the snow over the land. There was 
no escaping the storm now. Within 
minutes the wind was hurling 
sheets of  snow across the fields. 
Molly and Belle were caught in a 
blizzard.

Molly was afraid of  blizzards. On the prairie there were few trees. Terrible fires 
had burned the woods off  the land long ago. Now there were no barriers left 
to stop the blowing snow. Sometimes blizzards raged for days and days, piling 
the snow in great drifts right over the farmhouses. The families inside couldn’t 
open their doors and were imprisoned in their homes until they could dig their 
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way out. Every winter a few people would become lost in their own yard and 
freeze to death. So in the fall, Molly’s father tied a long rope from the door of  
the farmhouse all the way to the handle on the jam door. If  a blizzard blew in, 
he could follow the rope to the barn to feed the animals, then find his way back 
again through the blinding snow.

Molly was terrified. “It’s a blizzard,” she shouted above the storm. “Home, 
Belle!” The little’s girl’s face was so cold, 
she could hardly move her mouth to call 
out. The snow flew into her eyes and 
cheeks, stinging like needles. The shriek of  
the wind filled her ears.

The horse broke into a canter along the 
frozen ground. Molly clung to Belle’s mane, 
searching for a familiar building in the distance 
to guide them home. But it was useless. She 
could see nothing but snow swirling around 
them. Soon the trail was buried. Belle lowered 
her head and slowed to a deliberate plodding 
walk, and Molly could tell the old horse was 
trying to feel the trail beneath the snow with 
her hooves, as only horses can.

Inside her heavy winter clothes, Molly’s skin began to prickle and shiver. At first 
her toes burned as if  they were on fire. But soon she couldn’t even feel her toes 
or legs or cheeks or fingertips. She shut her eyes against the sting of  the sharp 
snowflakes and held tighter to the horse’s mane. Her music case slid away into 
the snow.
“Take me home, Belle,” she prayed.

The old horse struggled on, head down. She turned and lunged into the drifts as 
she fought her way through the storm. All the world was a blur of  white. Molly 
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couldn’t see anything around her. She couldn’t tell the ground from the air. She 
didn’t know if  Belle was heading for home, or if  every step was taking them 
farther and farther away.

Then suddenly for a few seconds the wind died 
and the snow stopped blowing. Belle came 
to a full stop. She lifted her head, pricked up 
her ears, and gazed intently across the field. 
Molly opened her eyes and stared hard into 
the distance. Did Belle see something she 
recognized? At first Molly could see nothing 
but a thick, white blanket of  snow. Then far 
away, she could just make out the vanes of  
a windmill. It was the windmill in her own 
farmyard.

As quickly as it had died, the wind picked up, and the windmill disappeared once 
more into the whirling snow. But Belle tossed her head and began to heave her 
way through the snow again. Molly’s hands were too cold to hang onto the horse’s 
mane any longer, so she flung her arms around Belle’s neck and buried her face 
against the horse’s snowy coat. She closed her eyes and hung on fiercely as the 
old horse laboured through the storm.

Much later, numb, stiff, and halfway between sleeping and waking, Molly raised 
her head. Just in front of  her, almost hidden in the storm, stood the familiar shape 
of  their little farmhouse with its unpainted boards and its stovepipe pointing up 
to the sky. In the window a coal oil lamp shone dimly, and Molly thought she 
could see the silhouettes of  her parents watching for her.

Belle had brought her home.

Molly’s mother and father ran out of  the house as the horse staggered to the 
door. Molly’s clothes were frozen to Belle’s back, and her father had to cut 
through them with a butcher’s knife before he could lift his daughter down and 
carry her to the house.
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Once the little girl was safely inside, her 
father ran out into the blizzard for the horse. 
Gripping the safety rope with one hand and 
her bridle with the other, he slowly led Belle 
through the storm into the barn.

The old horse stumbled on her stiff, cold legs 
as Molly’s father threw open the door. Inside, 
the barn was warm from the body heat of  the 
cows and pigs who shuffled quietly in the dark. 
Molly’s father led Belle into her stall. He lit the 
lantern and turned to the old horse. Belle was 
coated with frost, and ice had formed around 
her mouth and nostrils. Ice covered each eye 
like a pane of  glass.

Molly’s father rubbed Belle down with a blanket and poured oats into her trough, 
but she was too tired to eat. Instead, the horse raised her head until her forehead 
met his. Father gently stroked her thin neck and mane as he felt the warmth 
slowly return to her long face and muzzle. Belle closed her eyes.

When Molly’s father saw that the old horse was asleep, he gave her neck a last 
pat, blew out the light and headed out into the roar of  the blizzard. He slid the 
barn door shut and groped his way along the rope like a blind man until he was 
back at the house where Molly and her mother were waiting.

Molly’s father never talked about 
selling Belle again. The old horse 
continued to carry Molly to school 
and to piano lessons. She spent 
the warm summer days in the back 
pasture where the grass grew thickest 
and sweetest, and she slept with the 
other animals in the barn for the rest 
of  her days.
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Make connection

1.  Who are the characters in the story?
2.  How did Molly feel when her father suggested that he sell Belle?
3.  What did Molly’s father do to find the way from the house to the barn in 

the blizzard? 
4.  What do you think is happening when Molly “couldn’t even feel her toes 

or legs or cheeks or fingertips”?
5.   How do you think Molly felt when she saw the vanes of  the windmill in 

her yard?
6.  How did Molly’s father get her off  Belle’s back? What does this suggest 

about Molly’s condition?
7.  What did her father do after Molly was safe inside?
8.  What does this story tell us about the relationship between humans and 

animals?

Reprint 2022



45

5. From On Chemo to On Camera - Kristine Kirsten

Genre: Personal Essay

Rationale:
This essay gives students the opportunity to read and learn about a young woman who is a 
cancer survivor.  The positive tone of  the essay is inspiring.  Also, it includes a number of  
medical terms and new vocabulary which students will encounter in their readings. As well, it 
gives students some insight about accepting the realities of  life, whether they are joys or sorrows, 
and live life with passion.

Faith, Hope, Love.
You need all of  the above.
If  you want to live, then you’ve got to be positive.
There’s a rumor I got a tumor.
I used to be a dancer, but then I got cancer.
I used to have hair all down my back, 
but now it’s even shorter than Kojak.
But that is all right,
cuz I’m gonna win the fight.

These are some of  the lyrics to my “cancer rap song.” I wrote it when I found 
out in March 1989, at age 18, that I had bone cancer. After almost two years of  
chemotherapy and eight major operations, including an amputation of  my left 
leg above the knee, six tumors later, I am thankful to say I am clean!

I don’t wish cancer on anyone, but I don’t ever want to, forget what I went 
through. The physical and emotional gain, taught me to really love life with a 
passion. Suffering produces perseverance, character and hope.

I had quite a bit of  fun, too, at the hospital while on chemo. Other patients and I 
(those who were up to it) gathered for little daily parties while having our chemo 
or hydration. I remember walking around the hospital with no hair, chopsticks 
stuck up my nose and in my ears, just to get a reaction from unsuspecting people. 
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Nothing felt better to me than making others laugh and forgetting the pain for 
a while. I feel that God has used my situation and experience to help others.

This passion to entertain also led me to a career. Before cancer, I was a dancer 
on Soul Train. When I was diagnosed, my doctors told me I would never dance 
again. I fooled them—I still dance, and with a lot of  soul. Two years ago, I started 
taking acting classes. Southern California, where I live, is where most of  the 
entertainment industry is located. I put off  going on my first audition because 
I didn’t want to mess up. Would you believe that when I finally went, I not only 
got the part, but a lead role on a big show? Northern Exposure! They were two of  
the best weeks of  my life. I played a character, Kim Greer, who is training for 
a wheelchair race in Cicely, Alaska, and gets a sprained elbow. Maggie (Janine 
Turner) introduces me to Ed (Darren Burrows) so he can try to heal me with 
native shaman ways.

Here’s what a day on the set was like. The night before, I studied my lines. I had 
to get up really early (sometimes at 3 a.m.) to meet the rest of  the cast at 4:30 
and travel from Seattle to locations. The interior scenes were shot in Redmond, 
Washington, and the location shots in the little town of  Roslyn  (population 
850).  Halfway through makeup I had to go “block” scenes (go through them for 
the first time with the other actors). Then it was back to finishing my makeup, 
followed by shooting the scenes. The latter takes a long time because they shoot 
scenes from different angles, a number of  times, and then they have to “process” 
and “take.” The director was really helpful and funny, and called me “the girl 
who acts without acting.” After finishing in the early afternoon, I stuck around 
and watched other scenes being shot. It was very educational.

The cast and crew on that show were so special. I even adopted a “grandpa,” 
the man who drove the makeup trailer.

Two weeks after I got back, the same director called me to audition for a small 
part on Beverly Hills 90210. Later I found out they decided to cast me for a big 
part instead: as a campus activist, opposite Brandon Walsh. I haven’t met any of  
the 90210 actors yet. Most actors, I find, are very different from the characters 
they play.
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Even though I lost a leg to cancer, I am doing more than I ever have. I learned 
to snow ski on one leg, and now I race and teach other people to ski. Hey, we 
don’t cross our ski tips!

While I have goals in acting and writing, I have learned, after having cancer, not 
to take things too seriously. Life is temporary. So while I still have it, I’m going 
to have fun with it!

Make connection

1.  Who narrates the story? How do you know?
2.  What did she find out when she was eighteen?
3.  Write down three or four important qualities she discovered about her 

when she went through physical and emotional pain?
4.  Why did the movie director call her ‘the girl who acts without acting’? 

What does this suggest about Kristine?
5.  Is this text fiction or non-fiction? How do you know?
6.  What is the main idea expressed in the text?
7.  Did you like the piece of  writing? Why or why not?
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6. Courage - Robert William Service (1874-1959)

Genre: Poem

Rationale:
Although this poem is short and simple, it is profound as it allows students to talk about 
an abstract idea such as courage.  Often we think of  courage as overcoming adversity of  the 
highest magnitude like scaling a mountain or surviving a natural disaster.  This poem looks at 
the little acts of  courage and restraint. It provides the opportunity for students to offer various 
interpretations of  ‘courage’.  

Ten little brown chicks scattered and scuffled,
Under the blue-berries hiding in fear;
Mother-grouse cackling, feathers all ruffled,
Dashed to defend them as we drew near.

Heart of  a heroine, how I admired her!
Of  such devotion great poets have sung;
Homes have been blest by the love that inspired her,
Risking her life for the sake of  her young.

Ten little chicks on her valour reliant,
Peered with bright eyes from the bilberry spray;
Fiercely she faced us, dismayed but defiant,
Rushed at us bravely to scare us away.

Then my companion, a crazy young devil
(After, he told me he’d done it for fun)
Pretended to tremble, and raised his arm level,
And ere I could check him he blazed with his gun.

Headless she lay, from her neck the blood spouted,
And dappled her plumage, the poor, pretty thing!
Ten little chicks - oh, I know for I counted,
Came out and they tried to creep under her wing.
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Sickened I said: “Here’s an end to my killing;
I swear, nevermore bird or beast will I slay;
Starving I may be, but no more blood-spilling.
That oath I have kept, and I keep it to-day.

Source: http://www.poetrysoup.com/famous/poem/10877/courage, retrieved on 
25/12/2015, at 10.25 am

Make connection

1. Name the poet.
2. Who is the speaker in the poem?
3. Who is referred to as ‘we’ in the poem?
4. Where were the ten little brown chicks when the speaker approached?
5. Identify the line that best describes that mother grouse was courageous.
6. Who is the ‘crazy young devil’ in the poem? 
7. Why does the poet address his friend as ‘crazy young devil’? Give 

reasons by quoting lines from the poem to support your answers.
8. What changes were brought to the speaker because of  his friend’s 

action? 
9. What is the mood of  the poem?
10. What kind of  a person do you think is the speaker?
11. What rhyming pattern can you find in this poem?
12. What values or lessons do you learn from this poem?
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UNIT 3

THEME: Moments and Memories

General Introduction for the Thematic Unit: 

Literature captures a certain moment, a certain mood, a certain face, a certain 
experience here and now and keeps it for hereafter. The moment, the mood, the 
face and the experience may be located in time and space, but they connect all 
time and all space. A poem, a story, a play resonates with meaning and radiates 
life long after the maker is gone. The moments and their memories may belong 
to an individual but they carry meaning and significance for children and adults 
at the moment they are reading the works of  literature and beyond. 

At this stage of  their lives, children are making great efforts at finding connections 
between their own experiences and the experiences of  people around and beyond 
themselves. Opportunities to discover kindred aspirations and experiences 
will help children gain greater confidence in their lives as they bring their own 
experiences and memories of  moments to an understanding of  the world around 
them. 

The aim of  the selection within this thematic unit is to enable children see their 
own image in the texts that they are reading. The selection is guided by the need 
to present to our children examples of  beautiful ideas in beautiful language. 
Teachers are expected to create the necessary opportunities for the children to 
interact with the characters and situations in as meaningful a way as possible. 
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Main Texts:

1. The Orphan Boy Retold by Tololwa M. Mollel Short Story (Folk tale)
2. My Hero by Katie Gill Narrative Essay
3. My Mama Had a Dancing Heart 
 by Libba Moore Gray  Poetry
4. Heads Bent Low - Anonymous Poetry 
5. Homesickness by Roald Dahl  Narrative Essay
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1. The Orphan Boy - A Maasai legend: 
    Retold by Tololwa M.Mollel

Genre: Short Story (Folk tale)

Rationale:
This folk tale tells of  the relationship that developed between an old man and 
his “adopted” son.  Things work very well for the old man as long as he trusts 
his son.  Once he breaches the trust of  the son, his good fortune changes.  The 
story illustrates how life can change from one moment to the next. 

As he had done every night of  his life, the old man gazed deep into the heavens. 
He had spent so much time scanning the night sky that he knew every star it 
held. He loved the stars as if  they were his children. He always felt less lonely 
when the sky was clear and the stars formed a glowing canopy over the plains.

Tonight, he noticed, one of  the stars was missing.

Like a worried father, the old man searched the darkness for his missing star. 
Just then he heard the sound of  footsteps. 

Startled, the old man looked down, and there before him stood a boy. “Who are 
you?” he asked.

“My name is Kileken,” replied the boy. “I am an orphan and I’ve travelled 
countless miles in search of  a home.”

The man’s eyes shone with excitement. “I am childless and live alone. I would 
be most happy to have you as a companion. You are welcome to live here as 
long as you want.”

And, forgetting all about the missing star, the old man set to making a bed next 
to his own for the boy to sleep on.
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When he woke up the next morning, many surprises greeted the old man. Waiting 
for him in his favourite bowl was steaming hot tea, made with lots of  milk, just 
the way he liked it. The cows had been milked. The compound and the cattle 
pen had been swept clean. But Kileken was nowhere in sight. He had taken the 
cattle out to pasture.

In the evening when Kileken returned, the old man was waiting. “It takes me 
forever to do all the morning chores,” he said. “How did you do everything in 
time to take the cattle to pasture by sunrise?”

The boy smiled a mysterious smile. “The day begins at dawn,” he replied. “I get 
my energy from the first light of  day.” He chuckled. “Besides, I’m much younger 
than you are!”

The old man was still puzzled, but he decided not to ask any more questions. 
After all, Kileken had been a great help, and he was good company too. They 
spent the rest of  the evening sitting quietly together out under the stars.

Just before going to bed the boy said, “We’re almost out of  water. I’ll take the 
donkeys to the spring in the morning.”

“Good,” the old man replied. “While you do that, I’ll look after the cattle.”

The boy shook his head. “No, no. I’ll fetch the water and take the cattle to pasture. 
As long as I’m here, I’ll do all the work for you.”

It was the old man’s turn to chuckle. “Look, it takes two whole days to go to the 
spring and back. And it takes another day just to load the donkeys with water. 
That’s a big job for a boy your size. You can’t possibly care for the cattle if  you’re 
going to the spring.”

Again, Kileken looked mysterious. “If  you trust me, I can do it,” he said.

By sunrise the next morning, the boy not only had fetched the water, but had 
done the morning chores as well. The cattle were out grazing by the time the 
old man woke up.
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When Kileken returned in the evening, the old man stared at him in silent wonder. 
His mind burned with curiosity, but something about the boy stopped him from 
asking questions.

By and by, the rains fell and the land turned a glistening green. The old man’s 
heart was full of  joy. His face became brighter and his step more youthful.

Kileken continued to amaze the old man with his strange deeds. But though he 
was curious, he asked no questions. In time he regarded Kileken as the son he’d 
never had.

The rains were followed by drought. The sun hooked its claws into the soil and 
a flaming sky burned up the grass and dried up the spring. Buzzards darkened 
the sky, waiting for cattle to die of  thirst.

The old man shuddered. He watched the circling birds and murmured, “If  it 
doesn’t rain soon, we will be dead.”

“No, we won’t die,” the boy said, with a faraway look in his eyes.

A little sparkle lit the boy’s eyes. “It’s something I learned from my father. He 
had a hidden power over the drought and he passed that power on to me. But it 
will work only as long as it remains my secret and mine alone. He told me never 
to reveal it.”

Suddenly an urge to understand everything came over the old man. “Please, tell 
me,” he pleaded. “You can trust me. I won’t breathe a word of  your secret to a 
soul!”

Kileken shook his head. “A secret known to two is no secret,” he said. “I must 
not tell you and you must never seek to know. For the day you discover my secret 
will be the end of  your good fortune.”

The drought worsened. The plains echoed with the groans of  dying beasts. But 
under the boy’s care the old man prospered. More calves were born than ever 
before and there was more milk than even a growing boy could drink.
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But as the old man’s fortune grew, so did his curiosity. Each day his longing 
to know the boy’s secret sharpened until he thought of  nothing else. His face 
became clouded with worry and he seemed to age more than ever.

Unable to sleep one night, the old man sat by the fire. His shadow glared down 
at him from the wall of  the hut. He watched as Kileken slept peacefully, and for 
the umpteenth time murmured to himself, “I wish he would tell me. I would 
give anything to know his secret.”

Suddenly a gruff  whisper came from the wall. “Why don’t you find out?” The 
old man was speechless as his shadow continued. “You could have found out 
long ago if  only you had used your brains.”

Excited, the old man whispered back, “What a fool I’ve been! Now, why didn’t 
I think of  that?” Then his face fell. “But I mustn’t know. The boy ...”

“Forget the boy!” snapped the shadow. “How long will you suffer because of  a 
silly little secret that a silly little child wants to hide from you? Besides, he doesn’t 
need to know. You only have to be careful.”

For the rest of  the night the old man plotted and planned. He would find out 
how Kileken worked his wonders. He would. By this time tomorrow, the secret 
would be his too. The boy would never know. He would be as sly as a jackal!

When Kileken got up in the morning, the old man pretended to be asleep. He 
lay still on his bed and listened to the boy’s movements as he did the morning 
chores. Then the hut became quiet as Kileken herded the cattle out. The old 
man crept from his bed and followed at a safe distance.

The boy walked quickly with the cattle moving well ahead of  him. When he was 
a good distance from the compound, he stopped. The old man scrambled for 
cover just in time. Kileken turned to look in all directions.

Satisfied that no one was about, Kileken climbed a rock and raised his arms. 
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Instantly, the sun dimmed as a powerful glow spread down the boy’s arms and 
through his body.

But from his hiding place the old man watched, and what he saw next took his 
breath away.

Suddenly, he was in the midst of  magnificent waist-high grass, beautiful green 
woods and cool gushing springs. His cattle were drinking blissfully, their udders 
loaded with milk. A cry of  wonder escaped his lips before the old man could 
stop it.
Kileken turned and saw him.

For an instant the boy looked into the old man’s eyes. Gone was the trust they 
had shared. In its place was only sorrow.

The old man threw himself  to the ground with a cry of  despair and covered his 
face as the boy exploded into a blinding star. As he rose quickly into the air, the 
sun gradually regained its sparkle and majesty.

The old man stood up. Gone was the waist-high grass. Gone were the green 
woods and gushing streams. Gone were the fattened cattle with loaded udders.

There was only scrub land now, barren and drought-stricken. Thin, scraggly 
cows wandered about the parched countryside waiting for the rain that should 
come soon.

Lonelier than he had ever been in his life, the old man plodded slowly home. 
Waiting for him there in his favourite bowl was steaming hot, milky tea just as 
Kileken had made it that very first morning. But the hut was empty.

That evening, a lone star shone down from the west. Unlike other stars, it neither 
flickered nor twinkled. At dawn, ringed by the first rain clouds, it looked down 
from the east. The old man watched it in sad recognition. It was the star that 
had disappeared from the sky so many nights ago.
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The night that Kileken came.

The star is the planet Venus. At dawn it appears in the east as the morning star. 
At nightfall it is the evening star in the west. The Maasai call it Kileken, the 
orphan boy, who is up at dawn to herd out the cattle after morning chores, and 
who returns to the compound at nightfall for the evening milking.

Make connection

1.  What is the setting of  the story?
2.  Who do you think is the main character in the story?
3.  What hints are given to show that the boy has a secret identity?
4  What is the conflict in the story?
5.  What is the climax of  the story?
6.  How is the conflict resolved?
7.  Is the conclusion satisfying? Why or why not?
8.  If  you know a similar folk tale, write or share with your friends.
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2. My Hero - Katie Gill

Genre: Narrative Essay (Memoir)

Rationale:
This narrative essay or short memoir documents a young cancer patient’s discovery that attitude 
can make a big difference in how one reacts to a difficult situation.  She learns this lesson 
from an eight month old baby and his laugh in the chemotherapy waiting room is a defining 
moment for her.

Katie Gill was diagnosed with cancer when she was sixteen. For many people, 
one of  the challenges of  cancer treatment is dealing with chemotherapy. 
Chemotherapy is a treatment for cancer that uses chemical substances to kill the 
cancer cells. People have to go for these treatments on a regular basis, usually 
to a clinic or a hospital.
 
Katie Gill wrote this memoir to help teenagers understand what it is like to deal 
with the everyday struggle of  having a life-threatening disease. She also wanted 
to give hope to other cancer patients.

Record any words or thoughts that you think of  when you hear the word cancer.

When you see *, take a moment to consider the question or statement in the margin.

It is Thursday. I hate Thursday. Today, multitudes of  parents and children make 
long trips in order to arrive at this destination . . . hell. It is a crowded and noisy 
place. It is a place where people do not smile, a place where pain and fear lurk 
around every corner. I exit the elevator on the fourth floor, turn the far-too-
familiar corner, and sit in an uncomfortable chair. People are all around me, yet 
I am alone. Although my journey has just begun for today it is not an unfamiliar 
one. I have been here many times before. Twenty-one grooves in each tile. I have 
counted them often.

I settle myself  in my chair because I know it may be some time before my name 
is called. * Suddenly, I hear a strange sound. It is a laugh. I can hardly believe it, 
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for no one laughs on Thursday. Thursday is chemo day on 4B.

I scan the crowded reception area, looking for the source of  the laughter. I note 
child after child, parent after parent. They all look the same tired and frightened. 
I am certain each is thinking the same thought: Why is the treatment worse than 
the disease? My eyes lock on one particular mother who is holding her baby, a 
boy of  about eight months. The laugh is his. He is bouncing on his mother’s 
knee. It is obvious this is the child’s favourite game. The mother’s face is one 
big smile. She relishes the brief  moments of  happiness in her son’s short life. 
She realizes it may be a while before he has the strength to smile again. He, too, 
has been chosen to suffer an unfair and uncertain fate. My eyes fill with tears.

I shift in my seat to get a better view of  the baby. I stare at his small, bald head. 
Baldness is not unusual in an infant, but I know why he is hairless. Suddenly I 
become angry with myself. I despise it when people stare at me; however, here 
I am sharing the stares I abhor.**

I shift my weight once again and sink more deeply into the groove of  my chair. 
A rush of  emotions - anger, fear, sadness, pity - surge through me. I remain 
deeply engrossed in my thoughts for a long time. A booming voice interrupts my 
reverie. It is the nurse summoning mother and baby into hell. Simultaneously the 
bouncing and laughing cease. The mother picks up her son. As they walk past 
me, I look at the baby once more. He is completely calm. His eyes are bright, 
and there is an expression of  complete trust on his tiny face. I know that I will 
never forget that expression.

This is but one of  many Thursdays. However, on this particular Thursday, many 
months into a seemingly endless series of  treatments, I learned a lesson from a 
little baby. He changed my life. He taught me that anger, tears, and sadness are 
only for those who have given up. He also taught me to trust. This I will carry 
with me always.

Today, my little hero is doing fine. His last treatment is in sight and his future 
looks bright. I can honestly say that I am a little surprised. That bright-eyed baby 
appeared so pale and sick that day. However, that was before I learned to trust.
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Everyone, some sooner than others, must endure his or her own personal “hell 
on earth.” It is important to keep searching for the small joys, although they 
are sometimes the most elusive. Trust that these joys will appear, sometimes 
unexpectedly, and often in life’s darkest moments . . . for instance, in the smile 
on a baby’s face.

abhor: to detest
reverie: a dreamy state

* Pause and Think
Where do you think the person is waiting

** Pause and Think
Have you ever caught yourself staring at someone? How do you feel 
when someone stares at you?

Make connection

1. Record your reactions to My Hero. You might want to use the following 
phrases to begin your sentences.

 I feel …………………………………………………..
 I worry ……………………………………………….
 I wonder ………………………………………………
2.  Read the story and make a list of  words and phrases that helped you 

understand how Katie feels about Thursdays.
3.  In the story, Katie says, ‘I learnt a lesson from a little baby.’ In your own 

words, explain what you think she learned.
4.  How are the speakers in From on Chemo to on Camera and My Hero 

similar or different?
5.  Have you, like the speaker in My Hero, been inspired by somebody or 

something to think differently about anything?
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3. My Mama Had a Dancing Heart - Libba Moore Gray   
       Illustrated by Raul Colo

Genre: Poetry

Rationale:
In this poem, a woman recalls special times in her childhood that she shares with her mother. 
This will invite the readers to think of  someone special in their own lives. The rhyme, rhythm 
and repetition create a pattern that students can follow to record their own special moments.

READING TIP
Think of your experiences
Think of  someone special in your life. Think about the 
things you enjoy doing together. Could someone write a 
story about you and your special person?
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My mama had a dancing heart
And she shared that heart with me.

With a grin and a giggle, 
a hug and a whistle, 
we’d slap our knees 
and Mama would say: 
“Bless the world 
it feels like 
a tip-tapping 
song-singing 
finger-snapping 
kind of  day.
 Let’s celebrate!” 
And so we did.

When a warm spring rain 
would come pinging on the windowpane, 
we’d kick off  our shoes 
and out into the rain we’d go.

We’d dance 
a frog-hopping 
leaf-growing
flower-opening 
hello spring ballet.

High-stepping and splashing, 
the rain running down our faces, 
I’d slip-swish behind Mama 
through the newly green grass.
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And afterward 
we’d read rain poems 
and drink sassafras tea 
with lemon curls floating.

And in summer 
when the waves would come 
plash-splashing on the shore, 
out we’d go into the red-orange morning 
with kites and balloons 
tied to our wrists.

We’d do a seabird-flapping
dolphin-arching
hello summer ballet,
with me following Mama,
the sand stuck between the toes
of  our up-and-down squish-squashing feet.

And afterward
we’d seashell-pile the windowsill
and drink lemonade cold.

And when the cool autumn winds
would come puff-puffing
through the clouds,
and the hold-on-tight leaves
would finally let go and float-flutter
to the ground,
out we’d go into the eye-blinking blue air,
with Mama leading in a leaf-kicking
leg-lifting
hand-clapping
hello autumn ballet.
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And afterward
we’d wax paper—press leaves
red and gold
and drink hot tea spiced.

And when the winter snows 
came softly down 
shawling the earth, 
out we’d go 
and do a body-flat 
arms-moving-up-and-down 
snow-angel 
hello winter ballet.

And then we’d stand up,
Mama first,
and dance in slow motion,
like hand-mittened
galoshes-galumphing
funny old snowmen.

And afterward
we’d cut snowflakes
paper-white delicate
and sip cocoa
with marshmallows floating.

And  now
after satin-ribboning my feet 
and listening to the violins 
sing-swelling 
around me, 
onto the stage I go 
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air-daring 
leap-flying 
wing-soaring 
letting the 
spring rain 
summer waves 
autumn leaves 
winter snow 
carry me along until 
the music slows 
and I feather-float 
down ... down 
to the ground.

And afterward
I imagine that
I hear my mama saying:
“Bless the world
it feels like 
a tip-tapping 
song-singing 
finger-snapping 
kind of  day. 
Let’s celebrate!”
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Make connection

1. What things did the speaker and her mother do during each season?
2.  How old do you think the speaker in the poem is when she talks about 

each season? 
3.  About how old do you think she was when she wrote the poem? Explain 

why you think so.
4.  Where is the mother at the end of  the poem? Explain your thinking.
5.  What memories or experiences does the poem call to your mind?
6.  How did you feel as you read the poem?
7.  Which part of  the poem did you like the best? Why?
8.  Write down words or phrases the writer uses to make you ‘see’, ‘hear’ 

and ‘touch’ things. 
    9.  What do you think the poet is trying to say about life or people? Do you 

agree or disagree with this view? Explain.
10.  Try and read the poem in regular beats or rhythm.
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4. Heads Bent Low - Anonymous
Genre: Poetry

Rationale: 
This poem has been selected as it can be used to talk about some aspects of  poetry such as the 
length of  sentences and stanzas, and rhythm. The ideas and the experiences expressed in the 
poem such as wisdom and humility comes with experience will be familiar to most Bhutanese 
students. This will facilitate comprehension and discussion of  the important ideas in the poem.  

A stooped old man and a young man
chanced to meet one day.
The young one said to the elder
In his usual braggart way,
‘Why don’t you walk up straight like me ?       
That’s no way to grow old;
It’s all a form of  habit;
At least, that’s what I’m told.’

The old man gave him a knowing look,
And said, ‘My dear young friend, 
Have you ever examined your wheat field,
and noticed the heads that bend?
If  not, just look them over
As harvest time draws nigh;
You’ll find that the heads that are empty        
Are standing tall and high.
But the heads that count in the harvest
Are filled and bending low,
Awaiting the reaper’s sickle;
Their time is short, they know.’ 

And as the young man passed on by, 
He slowly bowed his head, 
No doubt he pondered many a day 
On the things that old man said.
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Make connection

1.  What question does the young man ask the old man?
2.  Do you agree that the young man is a ‘braggart’? Why or why not?
3.  How does the old man answer the young man?
4.   How is the young man affected by the old man’s answer?
5  This poem is about life. It talks about wisdom, humility, and death. 

Which lines in the poem talk about each of  these? Briefly explain.
6.  Is the title of  the poem an appropriate one? Give reasons?
7.  How many stanzas are there in the poem? Are all the stanzas and 

sentences of  uniform length?
8.  What does the old man compare a bent head to? This is an example of  a 

figure of  speech. 
       Can you identify this figure of  speech?
9.  Identify six pairs of  rhyming words.
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7. Homesickness - Roald Dahl

Genre: Narrative Essay (Memoir)

Rationale: 
This essay tells the story of  a boy who fakes an appendicitis attack to get away from a boarding 
school. Students will easily be able to relate to the experiences presented in the story. The text 
will challenge students to explore the meaning of  new vocabulary and expressions. 

I was homesick during the whole of  my first term at St Peter’s. Homesickness is a bit like 
seasickness. You don’t know how awful it is till you get it, and when you do, it hits you right 
in the top of  the stomach and you want to die. The only comfort is that both homesickness and 
seasickness are instantly curable. The first goes away the moment you walk out of  the school 
grounds and the second is forgotten as soon as the ship enters port.

I was so devastatingly homesick during my first two weeks that I set about devising 
a stunt for getting myself  sent back home, even if  it were only a few days. My 
idea was that I should all of  a sudden develop an attack of  acute appendicitis.

You will probably think it silly that a nine-year-old boy should imagine he could 
get away with a trick like that, but I had sound reasons for trying it on. Only a 
month before, my ancient half-sister, who was twelve years older than me, had 
actually had appendicitis, and for several days before her operation I was able to 
observe her behaviour at close quarters. I noticed that the thing she complained 
about most was a severe pain down in the lower right side of  her tummy. As well 
as this, she kept being sick and refused to eat and ran a temperature.

You might, by the way, be interested to know that this sister had her appendix 
removed not in a fine hospital operating-room full of  bright lights and gowned 
nurses but on our own nursery table at home by the local doctor and his 
anaesthetist. In those days it was fairly common practice for a doctor to arrive 
at your own house with a bag of  instruments, then drape a sterile sheet over 
the most convenient table and get on with it. On this occasion, I can remember 
lurking in the corridor outside the nursery while the operation was going on. 
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My other sisters were with me, and 
we stood there spellbound, listening 
to the soft medical murmurs coming 
from behind the locked door and 
picturing the patient with her stomach 
sliced open like a lump of  beef. We 
could even smell the sickly fumes of  
ether filtering through the crack under 
the door.

The next day, we were allowed to 
inspect the appendix itself  in a glass bottle. It was a longish black wormy-looking 
thing, and I said, ‘Do I have one of  those inside me, Nanny?’

‘Everybody has one,’ Nanny answered.

‘What’s it for?’ I asked her.

‘God works in his mysterious ways,’ she said, which was her stock reply whenever 
she didn’t know the answer.

‘What makes it go bad?’ I asked her.

‘Toothbrush bristles,’ she answered, this time with no hesitation at all.
‘Toothbrush bristles?’ I cried. ‘How can toothbrush bristles make your appendix go 
bad?’

Nanny, who in my eyes was filled with more wisdom than Solomon, replied, 
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‘Whenever a bristle comes out of  your toothbrush and you swallow it, it sticks 
in your appendix and turns it rotten. In the war’, she went on, ‘the German 
spies used to sneak boxloads of  loose-bristled toothbrushes into our shops and 
millions of  our soldiers got appendicitis.’

‘Honestly, Nanny?’ I cried. ‘Is that honestly true?’
‘I never lie to you, child,’ she answered. ‘So let that be a lesson to you never to 
use an old toothbrush.’

For years after that, I used to get nervous whenever I found a toothbrush bristle 
on my tongue.

As I went upstairs and knocked on the brown door after breakfast, I didn’t even 
feel frightened of  the Matron.

‘Come in!’ boomed the voice.

I entered the room clutching my stomach on the right-hand side and staggering 
pathetically.

‘What’s the matter with you?’ the Matron shouted, and the sheer force of  her 
voice caused that massive bosom to quiver like a gigantic blancmange.
‘It hurts, Matron,’ I moaned. ‘Oh, it hurts so much! Just here!’
‘You’ve been over eating!’ she barked. ‘What do you expect if  you guzzle currant 
cake all day long!’
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‘I haven’t eaten a thing for days,’ I lied. ‘I couldn’t eat, Matron! I simply couldn’t!’

‘Get on the bed and lower your trousers,’ she ordered.

I lay on the bed and she began prodding my tummy violently with her fingers. 
I was watching her carefully, and when she hit what I guessed was the appendix 
place, I let out a yelp that rattled the window-panes. ‘Ow! Ow! Ow!’ I cried out. 
‘Don’t, Matron, don’t!’ Then I slipped in the clincher. ‘I’ve been sick all morning,’ 
I moaned, ‘and now there’s nothing left to be sick with, but I still feel sick!’

This was the right move. I saw her hesitate. ‘Stay where you are,’ she said and she 
walked quickly from the room. She may have been a foul and beastly woman, 
but she had had a nurse’s training and she didn’t want a ruptured appendix on 
her hands.

Within an hour, the doctor arrived and he went through the same prodding and 
poking and I did my yelping at what I thought were the proper times. Then he 
put a thermometer in my mouth.

‘Hmm,’ he said. ‘It reads normal. Let me feel your stomach once more.’

‘Owch!’ I screamed when he touched the vital spot. The doctor went away with 
the Matron. The Matron returned half  an hour later and said, ‘The Headmaster 
has telephoned your mother and she’s coming to fetch you this afternoon.’

I didn’t answer her. I just lay there trying to look very ill, but my heart was singing 
out with all sorts of  wonderful songs of  praise and joy.

I was taken home across the Bristol Channel on the paddle-steamer and I felt 
so wonderful at being away from that dreaded school building that I very nearly 
forgot I was meant to be ill. That afternoon I had a session with Dr Dunbar at his 
surgery in Cathedral Road, Cardiff, and I tried the same tricks all over again. But 
Dr Dunbar was far wiser and more skilful than either the Matron or the school 
doctor. After he had prodded my stomach and I had done my yelping routine, 
he said to me, ‘Now you can get dressed again and seat yourself  on that chair.’
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He himself  sat down behind his desk and fixed me with a penetrating but not 
unkindly eye. ‘You’re faking, aren’t you?’ he said.

‘How do you know?’ I blurted out.

‘Because your stomach is soft and perfectly normal,’ he answered. ‘If  you had 
had an inflammation down there, the stomach would have been hard and rigid. 
It’s quite easy to tell.’

I kept silent.

‘I expect you’re homesick,’ he said.

I nodded miserably.

‘Everyone is at first,’ he said. ‘You have to stick it out. And don’t blame your 
mother for sending you away to boarding-school. She insisted you were too young 
to go, but it was I who persuaded her it was the right thing to do. Life is tough, 
and the sooner you learn how to cope with it the better for you.’

‘What will you tell the school?’ I asked him, trembling.

‘I’ll say you had a very severe infection of  the stomach which I am curing with 
pills,’ he answered smiling. ‘It will mean that you must stay home for three more 
days. But promise me you won’t try anything like this again. Your mother has 
enough on her hands without having to rush over to fetch you out of  school.’

‘I promise,’ I said. ‘I’ll never do it again.’
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Make connection

1.  Where was the boy studying when he suffered from homesickness?
2.  How is homesickness similar to seasickness?
3.  What is the meaning of  the word “stunt” in the sentence “I set about 

devising a stunt for getting myself  sent back home”?
4.  “In those days it was . . . . and get on with it.” Is this practice common 

now? Why or why not?
5.  When would the granny use the stock reply “God works in his 

mysterious ways”?
6.  What do you think a “stock reply” is?
7.  Identify a simile used in the text. Explain the things that are being 

compared.
8.  Did the boy get what he wanted from the stunt?
9.  Did the boy learn a lesson at the end? If  so, what was the lesson?
10.  Would you want this boy for a friend? Why or why not?
11.  How would your parents react if  you pulled that kind of  stunt?
12.  Have you ever felt homesick or missed anyone or anything? Share with 

you friends.
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UNIT 4

THEME: Nature 

General Introduction for the Thematic Unit: 

Nature is the most immediate reality we know. Nature is the earth, the sea and 
the sky. It is the air that we breathe, the water that we drink, the food that we 
eat, the clothes that we wear. The flora and fauna, the soil and rocks, mines and 
minerals, the sights and the sounds and smells that surround us. Nature is all 
these and more. Nature is the source of  all plant and animal life. It is the source 
of  gold and diamond, gems and jewels, life-giving oxygen and energy. Nature 
is the biggest dispensary in which all kinds of  medicines are available. It is the 
source of  life. 

Nature is one of  the most favourite themes of  literature. Poets and musicians 
have found unending inspiration in nature. The gurgle of  the brook rushing 
over the pebbles, the scent of  summer flowers, the budding foliage of  spring, 
the colours of  the rainbow, the glory of  sunrise, the crimson glow of  sunset, 
the song of  the nightingale, the call of  the ocean, the whistle of  the night wind 
through the paddy-field, the dance of  the clouds, the majesty of  a waterfall. All 
these and more are marvels of  nature that poets feed on.

Wordsworth calls nature ‘friend, philosopher and guide’. In Bhutan, we consider 
nature to be the home of  gods and goddesses, spirits and deities, and every 
mountain, tree or rock is sacred. Literature texts should provide opportunities 
for the children to view nature more kindly and sensitively and appreciate the 
mutual dependence for our survival. 

The selections included in this thematic unit are informed by an understanding 
of  the need to respect and honour nature as the basic supporter of  all 
life forms. Teachers will need to be particularly sensitive to appreciate the intent 
of  the selections and help students to understand and value our relationship 
with nature. They also need to challenge the students to understand the stylistic 
features of  the texts and model their own writing accordingly.
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Main Texts:

1. The Never Ending Greenness by Neil Waldman Story
2. The Wolf Island by Celia Godkin    Informative Essay
3. The Earth Game by Pam Conrad                      Short Story
4. Learn About the Environment 
 by Elizabeth Hogan      Informative Essay
5. An Earth Quake in Alaska by Patricia Lauber  Informative Essay                                                                        

Supplementary Readings:

1. Interviews
2.  Many Happy Returns by John Mclnnes   Poem
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1. The Never-Ending Greenness - Neil Waldman

Genre: Short Story

I was born many years ago in a city called Vilna. I remember my papa’s bakery, 
all filled with wonderful smells. I remember the synagogue and the great library. 
But mostly I remember the trees. Green in summer, bare in winter, they lined 
the streets like friendly old men, stretching their arms toward the sun-filled skies. 
I remember the miracle of  early spring, their branches slowly filling with buds, 
then tiny yellowish feathers, and finally full green leaves.

But then the war came. Soldiers marched into our neighbourhood. They told 
us we had to leave our homes and forced us into a place called the ghetto. Papa 
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found us a small room in the corner of  a crowded, dark apartment. We soon 
grew hungry and spent our days searching for food. After a while, we even began 
looking in garbage cans.

That spring, there was no green anywhere. As strange as it may seem to you, the 
people had eaten all the grass, and even the weeds. What remained was a world 
of  stone and mud, crisscrossed by brown-puddled streets where skinny, puffy-
eyed people drifted like ghosts.

Papa told us we had to try to escape. Late one night we tiptoed down the back 
alleyways and climbed over the ghetto wall. We ran and ran to the forest outside 
Vilna, and as I lay hidden beneath the branches of  an ancient oak, I began to 
cry. “Please protect us,” I whispered, looking up at the sheltering leaves.

In the weeks and months that followed, we 
crept from hiding place to hiding place until 
finally the war ended. We boarded a large ship 
crammed full of  people and sailed to our new 
home in a place called eretz Yisrael. We were 
given a little wooden house on a dusty hill, 
where we would start our new lives. But there 
was war here too. Papa was forced to join the 
army, and Mama and I were left at home by 
ourselves. We often heard the explosion of  
guns in the distance. At night the sky would 
flicker with bursting bombs that we called 
lightning. I usually slept in Mama’s bed.

Mama and I spent many days hiking through the hills and valleys around our 
village. We discovered some amazing places: a crusader’s castle, where we 
journeyed by candlelight through a secret passageway beneath the stone floor; 
a hidden spring of  icy water, where we watched silently as six gazelles came to 
drink; and an ancient city of  caves carved into a hillside, where we found some 
pieces of  broken pottery and a Roman coin.

Reprint 2022



79

Then one spring morning we came upon a newborn tree growing out from 
between some rocks. “Look at this,” Mama said, touching the shiny leaves. “It’s 
a shame these little trees rarely survive the summer.”

“Let’s dig it up and save its life,” I insisted.

And so we did. We planted it outside my bedroom window and gave it a thorough 
soaking. Each morning, I would run to my window to make sure that my little 
tree was still there. And every evening I would slowly pour a glass of  water over 
it, helping it to survive the dry season.
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In the fall, when the rains began, my tree was still alive. And in the springtime 
three new branches appeared, filled with tiny sparkling leaves.

I smiled every time I looked at my tree. It was already twice as big as it was when 
I planted it.

Then one night I had a dream. Our house was surrounded by a forest of  swaying 
trees. As I stood at my window, two golden birds swooped down from the sky 
and carried me back up with them. As far as I could see in every direction, the 
earth was covered with a thick forest carpet. Then the birds began humming a 
beautiful melody, and the clouds, the wind, and the trees joined in. Like a thousand 
gentle flutes, they filled the air with vibrations of  wonder. I broke free from the 
golden birds and soared high above them, like an eagle.

I awoke with my heart pounding. I jumped into my clothes and raced out into 
the empty hills. I walked that entire day, searching among the rocks and crevices 
until finally I came upon another seedling, growing high on a rocky hillside. I 
carefully dug it up and brought it home, planting it next to my first little tree.

I went out again the next day, and the day after that and the day after that. By 
spring’s end there was a grove of  thirty-two trees in front of  our house. And 
when the rains began to fall in October, twenty-four of  them were still alive.

I knew I was making my dream come true. When grownups asked me about my 
trees, I told them about the magical forest in my dream and they smiled. They 
didn’t take me seriously, but it didn’t matter. I knew that someday all the hills 
really would be green.

Then, on a wonderful day, Papa came home. He soon found work in the village 
bakery and joined us in our new life.

One Saturday morning, as Papa and I stood admiring my beautiful grove, I told 
him about my dream. Papa smiled, but not like the others. His smile made me 
feel proud.
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“You know,” he began, “you’re helping to return these hills to the way they were 
thousands of  years ago, when forests covered our land. But many wars have 
been fought here. And many conquerors have stolen from the land. They cut 
down the forests to build fortresses and railroads until almost all the trees were 
gone. Over the centuries, winter rains washed away the topsoil. With no trees 
and no shade, the days grew hotter and drier, and many of  the animals began to 
disappear. Now it looks almost like a desert.”

‘Things are going to change,” I whispered.

As the years passed I continued planting. My grove of  trees crept slowly up the 
hillside, and the little tree beneath my window was now higher than the roof. In 
the spring, migrating storks rested in the branches. And on summer afternoons 
Mama, Papa, and I sat in the cool shade in front of  our house, the breeze drying 
the sweat from our foreheads.

When I graduated from high school, I 
began working at the bakery with Papa. 
On evenings and weekends I continued 
planting. Several friends joined me, and 
we began cultivating other groves in the 
surrounding hills. Then I began to hear 
that people all over the country were 
doing the same thing.

For the past fifty years we have been 
planting trees. And every year, to celebrate 
a holiday called Tub’Shvat, children from 
all over the world send us thousands of  
seedlings to plant. Each year, the forest 
spreads, covering our country with a 
carpet of  green.
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The land is changing. There are more birds every year. The streams don’t dry 
up so quickly, and beds of  mushrooms have begun to grow in the darkness of  
the forest floor. Like a miracle from the Torah, a generation of  newborn trees 
is springing up from the fallen seeds of  those we planted years ago.

And someday, perhaps, two golden birds will return to carry me high above the 
hills, so I can peer out across the never-ending greenness and hear the song of  
a thousand gentle flutes.

Check your predictions
Use a chart like the one below to record your predictions and findings. Using the information 
from the story, record your responses in the three columns.

My Predictions Evidence that 
Confirmed My 

Predictions

Evidence that 
Made Me Reject 
My Predictions

Make connection

1.  What do you think the story is about by looking at the title?
2.  What does the narrator compare the trees in the streets of  Vilna to? Can 

you identify the figure of  speech used here?
3.  How did the war affect the family? What did they do to improve their 

situation?
4.  What was the narrator’s dream?
5.  What did the narrator do in order to realize his dream?
6.  Describe the changes brought about by the trees?
7.  List down ways by which trees or forests benefit us.
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2. Wolf Island - Celia Godkin

Genre: Informative Essay 

Once there was an island. It was an island 
with trees and meadows, and many kinds 
of  animals. There were mice, rabbits and 
deer, squirrels, foxes, and several kinds of  
birds.

All the animals on the island depended on 
the plants and other animals for their good 
and well-being. Some animals ate grass or 
other plants; some ate insects; some ate 
other animals. The island animals were 
healthy. There was plenty of  food for all.

A family of  wolves lived on the island, too, 
a male wolf, a female, and their five cubs. 
One day the wolf  cubs were playing on 
the beach while their mother and father 
slept. The cubs found a strange object at 
the edge of  the water.

Story Beginning (First Spring) 

First Winter 

Second Spring 

Second Fall 

Second Winter 

Story End (Third Spring) 
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It was a log raft, nailed together with boards. The cubs had never seen anything 
like this before. They were very curious. They climbed onto it and sniffed about. 
Everything smelled different.

While the cubs were poking around, the raft began to drift slowly out into the 
lake. At first the cubs didn’t notice anything wrong. Then, suddenly, there was 
nothing but water all around the raft.

The cubs were scared. They howled. The mother and father wolf  heard the 
howling and came running down to the water’s edge.

They couldn’t turn the raft back, and the cubs were too scared to swim, so the 
adult wolves swam out to the raft and climbed aboard. The raft drifted slowly 
and steadily over to the mainland. Finally it came to rest on the shore and the 
wolf  family scrambled onto dry land. There were no longer wolves on the island.

Time passed. Spring grew into summer on the island, and summer into fall. The 
leaves turned red. Geese flew south, and squirrels stored up nuts for the winter.

Winter was mild that year, with little snow. The green plants were buried under 
a thin white layer. Deer dug through the snow to find food. They had enough 
to eat.

Next spring, many fawns were born. There were now many deer on the island. 
They were eating large amounts of  grass and leaves. The wolf  family had kept 
the deer population down, because wolves eat deer for food. Without wolves to 
hunt the deer, there were now too many deer on the island for the amount of  
food available.

Spring grew into summer and summer into fall. More and more deer ate more 
and more grass and more and more leaves.

Rabbits had less to eat, because the deer were eating their food. There were not 
many baby bunnies born that year. Foxes had less to eat, because there were 
fewer rabbits for them to hunt.
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Mice had less to eat, because the deer had eaten the grass and grass seed. There 
were not many baby mice born that year. Owls had less to eat, because there 
were fewer mice for them to hunt. Many animals on the island were hungry.

The first snow fell. Squirrels curled 
up in their holes, wrapped their 
tails around them for warmth, and 
went to sleep. The squirrels were 
lucky. They had collected a store 
of  nuts for winter.

Other animals did not have winter 
stores. They had to find food in 
the snow. Winter is a hard time 
for animals, but this winter was 
harder than most. The snow was 
deep and the weather cold. Most of  
the plants had already been eaten 
during the summer and fall. Those 

few that remained were hard to find, buried deep under the snow.

Rabbits were hungry. Foxes were hungry. Mice were hungry. Owls were hungry. 
Even the deer were hungry. The whole island was hungry.

The owls flew over to the mainland, looking for mice. They flew over the wolf  
family walking along the mainland shore. The wolves were thin and hungry, 
too. They had not found a home, because there were other wolf  families on the 
mainland. The other wolves did not want to share with them.

Snow fell for many weeks. The drifts became deeper and deeper. It was harder 
and harder for animals to find food. Animals grew weaker, and some began to 
die. The deer were so hungry they gnawed bark from the trees. Trees began to die.

Snow covered the island. The weather grew colder and colder. Ice began to form 
in the water around the island, and along the mainland coast. It grew thicker and 
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thicker, spreading farther and farther out into the open water. One day there was 
ice all the way from the mainland to the island.

The wolf  family crossed the ice and returned to their old home. The wolves 
were hungry when they reached the island, and there were many weak and sick 
deer for them to eat. The wolves left the healthy deer alone.

Finally, spring came. The snow 
melted, and grass and leaves began 
to grow. The wolves remained in their 
island home, hunting deer. No longer 
would there be too many deer on the 
island. Grass and trees would grow 
again. Rabbits would find enough 
food. The mice would find enough 
food. There would be food for the 
foxes and owls. And there would be 
food for the deer. The island would 
have enough food for all. Life on the 
island was back in balance.

Make connection

1.  How is the food chain explained in the Wolf  Island?
2.  Are there animals in danger of  extinction in Bhutan?
3.  What is endangering the lives these animals? What can be done about 

this?
4.  Are there things children like you can do to protect these animals?
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3. The Earth Game - Pam Conrad Illustrated by Odile Ouellet

Genre: Short Story

Think about your experiences
Think about a decision you once made that had negative consequences for other people 
and a decision that had positive consequences. Draw a web to show how your decision 
affected other people. Read how decisions made about our environment can affect everyone.

Not very long ago, in a meadow not too far from 
here, some children found a ball of  twine lying 
in the grass.

 “Watch me,” called the oldest girl. And she tied 
the end of  the string to her finger and tossed the 
ball in the air. 

Her brother caught it and wrapped the string around his own finger. Then he 
pitched it across to his friend. The twine unwound just enough as it sailed through 
the air. His friend caught the ball, wrapped the string around his thumb, and 
threw it over to someone else.
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After many tosses back and forth, the ball had unwound to just a loose end, and 
the smallest child wound that around his finger. And there they were, joined in 
a circle by the twine that wove a net at their centre.

“Now look,” said the oldest girl, and she wiggled her finger.

“I felt that!” said her brother.
“So did I,” said his friend.

And standing very still, one by one, they each wiggled a finger until they could 
feel the twine move with even the gentlest tug.

“Now, let’s be the Earth,” said the girl. She closed her eyes, and her voice lifted 
over the meadow. “I am a jungle in Africa, and someone is shooting an elephant 
for his tusks.” She moved her finger. They all felt the tug and grew sad.

“I’m the Arctic Ocean,” said her brother, “and an oil tanker is hitting an iceberg 
and spilling oil over me. Soon all the birds will be black and slick and won’t fly 
anymore.” He tugged, and they were silent.

“I am a big city, and no one can see the stars in the sky because the air is thick 
with smoke and fumes from my 
factories.” The gentle tug passed 
around them.
“I was once a farm, but the sunflowers 
and rows of  corn are gone. Today 
I am a mall.” They each felt the sad 
tug.

They stopped tugging. It was as 
though a thick cloud had passed 
before the sun and darkened their 
day. It was very still, except for a bird 
whizzing by over their heads.
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Then the smallest boy smiled. He moved his finger. “I’m a town, and in a back 
yard somebody’s putting out seed for the winter birds.” He tugged again, and 
their faces lit up.

“Yes!” The tallest girl raised her hands, and the pull was felt by all. “I’m a highway, 
and people are walking alongside me, picking up bottles and cans for recycling.” 
She wiggled her fingers and laughed, and they could all feel it.

“I’m a neighbourhood, and people are planting trees along my concrete sidewalks.”

“I am an ocean, and fishermen are freeing the dolphins from their nets.”

“I’m a herd of  wild mustangs, and someone has given me land and turned me 
loose.”

“I’m a lonely country road, and somebody’s painting my mailbox red.”

They all laughed. Then they raised their hands, lifting the net of  twine higher 
and higher. They could feel the certain pull of  all the things people could do to 
make a better world.

And that is how—not too long ago, in a meadow not very far from here—a ball 
of  twine was the beginning of  the Earth   game.

Make connections
Reread the story and pick one decision or event that had a positive consequence and one that had a 
negative consequence. Make a chart or web to show how that choice or event affected others. What 
decisions can you make about your environment that will make a difference to your community or 
the world?
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Make connection

1.  List four ways the characters in the story say how we have hurt our 
environment.

2.  Name six ways the characters mention of  helping our environment.
3.  Explain in your own words, ‘They could feel the certain pull of  all the 

things people could do to make a better world.’
4.  Think of  an event that has happened recently in your community that 

had an effect on many people. Was this a positive or negative effect? 
Explain.
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4.  Learn About the Environment -  Elizabeth Hogan 
       Illustrated by Anne Stanley

Genre: Informative Essay
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Make connection

1.  Why do you think it is important to Reduce, Reuse and Recycle?
2.  Of  the three R’s-Reduce, Reuse and Recycle-which do you think is the 

most important and why?
3.  What new ideas did you get from the selection that you can apply in 

your own life? Name at least three.
4.  How can we reduce the amount of  litter we see in the streets and roads 

of  Bhutan?
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5. An Earthquake in Alaska - Patricia Lauber

Genre: Informative Essay

It was late afternoon, March 27, 1964. Above Alaska the sky was the color of  
lead, and in some places a light snow fell. Anchorage, the biggest city, lay quiet. 
Schools were empty. Many shops and offices had closed, and at 5.30 most people 
were home. Outside, the air was raw, the sky dark. Inside, lights glowed, and pots 
simmered on stoves.

Then it happened. Suddenly the familiar and the cosy vanished. In their place 
came the strange and the fearful.

At Turnagain, on the edge of  Anchorage, people first heard a deep rumble, like 
the sound of  thunder. Next, their houses began to shake. They rushed to their 
doors, looked out, and thought the world was coming to an end. The earth at 
their feet was churning and crumbling and sinking away. It was cracking into 
huge, tilted blocks.

Neighbor helped neighbor to escape. Behind them trees fell. Houses were ripped 
in two or upended.

Turnagain was built on high ground, on a bluff  overlooking the water. The 
violent shaking triggered a landslide. The front of  the bluff  slid away, carrying 
houses and garages with it.

In downtown Anchorage, big buildings creaked and groaned. Their floors rose 
and fell in waves. Automobiles bounced like rubber balls. Great chunks of  
buildings crashed to the street. A movie theater dropped 30 feet into a hole that 
opened beneath it. A flower shop snapped in two.

Anchorage was not alone in this nightmare. As it shook and cracked and jolted, 
so did much of  Alaska. Buildings trembled and fell. Land tore open. Highways 
buckled. Railroad tracks were twisted into curls of  steel. Snow-capped mountains 
shuddered, and ice and rock swept down their slopes.
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Alaska had been struck by a mighty earthquake that hit without warning. At 5.35 
pm. all was well. By 5.38 half  of  Alaska seemed to be in the grip of  an angry 
giant. The earth shook with terrible violence.

All along the coast, port towns suffered great damage. One reason was the kind 
of  land on which they stood.

Much of  Alaska’s coast is rugged rocky land that stands high above the water. The 
port towns were built in the low-lying places. But here the ground was not very 
solid. Also, it sloped down steeply to the ocean floor. When the earthquake shook 
such land, the soil began to slide. Whole waterfronts vanished in underwater 
landslides.

That was one of  the things that happened at Seward.

Seward was both a port and the end of  a rail line. The rail line brought in oil, 
which was stored in tanks before being shipped. When the earthquake hit, the 
tanks broke and the oil caught fire.

Flames roared along the waterfront. Just then a great landslide took place. The 
entire waterfront slid into the bay. The slide caused water to surge away from 
the land. Burning oil was carried into the bay and then swept back. Fiery water 
flooded inland. Tugs, fishing boats, and a tanker were washed ashore by the great 
surge of  water. Docks and small-boat harbors were destroyed by fire and wave. 
For hours that night the bay was ablaze with burning material.

By then, the earthquake had long since ended. The earth was still twitching, and 
it would go on doing so for weeks. But the earthquake itself  was over. In fact, 
it had only lasted about five minutes.
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The 1964 earthquake in Alaska was one of  the strongest ever recorded. It was 
one of  the mightiest earthquakes ever known to man. But it took place for the 
same reason that all earthquakes do. It took place because rock within the earth 
suddenly shifted.

From Earthquakes, by Patricia Lauber

Make connection

1.  What did the people at Turnagain at first hear?
2.   Why did the people think the world was coming to an end?
3.  Describe some of  the damages mentioned in the essay.
4.  How do you think you would feel if  an earthquake like this struck your 

community?
5.  What were some other disasters caused by the earthquake?
6.  What caused the fire in Seward?
7.  How long did the actual earthquake last? Does this surprise you? Why?
8.  What causes earthquakes?
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Supplementary Reading

1. Interviews

Have you ever felt an earthquake? It is a frightening experience. Earthquakes 
sometimes happen in Bhutan. If  you have never faced one yourself, your parents 
and grandparents have.

Here is a short passage from a book written by Herbert Kohl, a teacher in America:
I once worked with a group of  twelve-year-olds on a project documenting the 
lives of  their parents and grandparents. One of  the girls had a great-grandmother 
who was still alive. The girl discovered that her great-grandmother had lived 
through the San Francisco earthquake of  1906, and set up an interview so that 
they could talk about what it was like during the Great Quake. The girl brought 
the tape of  the interview to class and was reluctant to let us hear it. We finally 
persuaded her to play the tape, and. what we heard was:
Girl:  Granny, you were in the earthquake.
Granny:  Yes.
Girl:  How was it?
Granny:  Horrible.
Girl:  Thank you, granny.
The girl was embarrassed. The problem she 
faced was not knowing how to ask questions.
1.   What did the girls’ classmates expect to learn from 

hearing the interview with her great-grandmother?
2. Did they learn what they expected to learn?
3. Why did the girl not want to play the tape of  her 

interview, and why was she
 embarrassed when she had played it?
4. Make up five questions you would ask if  you were going to interview someone
 about an earthquake.
5. Use the questions you have made up. If  you yourselves have felt an earthquake,
 interview each other.  If  not, interview an older person, and write down the questions you 

asked, and the answers you got.
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Why do Earthquakes Happen?
Scientists believe that the inside of  the earth is made up of  different materials. 
The inner core is of  solid metal, and the outer core of  liquid metal. Then comes 
a thick mantle of  rock. The rock is not hard like the rock we see on the earth’s 
surface. It is very hot, and if  it is pressed hard it can bend and flow. The outer 
layer of  the earth is the crust, made of  rock.

Look at a pot of  water boiling on a stove. The heat of  the fire makes currents of  
hot water rise from the bottom to the top. Something like this happens inside the 
earth. The inner core of  the earth is so hot that it makes currents flow through 
the rock in the mantle. The currents in a pot of  water are fast and jumbled, but 
the currents inside the earth are regular, and very slow. They usually happen in 
the same places. A rising current rolls over at the top of  the mantle, and then 
drops to complete its circle. The continents of  earth are like enormous plates 
of  rock. Look at the map on page 132 and see how the plates are arranged.

At the margins of  the plates, we can sometimes feel and see the effects of  currents 
from deep underground. As the currents move to the top of  the mantle, they 
move the great continental plates. These movements are very, very slow: only 2 
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to 10 centimetres in a year. It is believed that India was an island until about 20 
million years ago. Gradually, pushed by currents from underground, it moved 
northwards, and bumped into the southern edge of  Asia. As it pushed against 
Asia, the Himalayas were raised. The continent of  Africa is slowly moving towards 
Europe. In another 50 million years, the Mediterranean Sea will probably not exist.

Layers of  the earth

Map of  the world showing the margins of  the continental plates

The areas at the margins of  the continental plates are the areas where earthquakes 
occur. The boundary lines at the margins of  the plates are called faults. An 
earthquake happens when rock suddenly moves along a deep fault underground. 
The place where the movement happens is called the epicentre of  an earthquake. 
This is the place where the earthquake is felt most strongly. When you drop a 
stone into still water, waves roll out from the point where the stone hits the water. 
In the same way, waves travel out from the epicentre of  an earthquake, getting 
weaker as they spread out. These waves are felt as tremors (tremblings) of  the 
earth. If  the epicentre of  an earthquake is in Assam, for instance, we may feel 
tremors in Bhutan.
1. When we try to explain something that is difficult to understand, a comparison sometimes 

helps to make the meaning clear. In the passage you have read, what are currents inside 
the earth compared to? What are the continents of  the earth compared to? What are 
earth tremors compared to?
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2. Here are four headings which could be used for the four paragraphs in the passage.  Which 
heading fits which paragraph?

 Currents inside the Earth
 Earthquakes
 How the Inside of  the Earth is Made up
 Movements on the Earth’s Surface
3. Why do we sometimes have earthquakes in Bhutan?
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2. Many Happy Returns – John Mclnnes

Genre: Poetry

Many happy returns to the forest—
The forest you helped to protect from fire.

Many happy returns to the river—
The river you helped to keep pure and fresh.

Many happy returns to the city—
The city you helped to keep light and clean.

Many happy returns
To the world you care for.
Many happy returns
From the world that cares for you.
Each day is a day of  rebirth.
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UNIT 5

THEME: Sports 

General Introduction for the Thematic Unit: 

Sports constitute an important part of  our life. Every one of  us will have played 
some sort of  sport some time or the other. Perhaps, the time people first started 
throwing stones and sticks and began measuring the distance the object covered 
signalled the dawn of  sports in the history of  mankind. We have come a long 
way from the time when sports were a test of  sportsmanship and integrity to 
today’s doping scandals and controversies. 

People play sports for entertainment as well as for health and fitness. Professional 
players may be motivated to play to win. Schools and institutes of  learning provide 
sports opportunities to students on the basis of  sound educational reasons. It is 
argued that a sound mind is found in a sound body. So sports facilitate learning. 
Sports are supposed to teach people self-discipline and fair-play which are 
important virtues to lead a healthy life. 

Human beings are able to train their body and their limbs to achieve superhuman 
goals through sports and games. They gain personal glory as well as bring honour 
for their country.

There is, however, a crucial difference between playing to win and playing for the 
good of  playing. Today, huge amounts of  money are involved in sports and often 
the aim is to win rather than play a healthy game and entertain the spectators, 
thereby honouring the spirit of  sports. 

What is even more disgusting is the inability of  players and sports teams and 
fans to handle victory and defeat. The culture of  acknowledging and treating 
the opponent with honour is painfully lacking. 
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One of  the primary goals of  sports is to build peace and promote friendship. 
While noble ideals are touted in public fora, when the game starts, the playfield 
often becomes a battlefield. It is extremely important that we teach our young 
boys and girls the finer values that go with sporting, rather than fighting for goal 
by hook or by crook. 

Children at this stage of  their lives are very active and energetic. They want to 
play, run, shout, jump and try all the twists and turns that their body is capable 
of. They need to discover the capacities of  their minds and bodies. They need 
to learn how to develop, use and control the energies in their body and make 
them serve their own higher interests and the interest of  the larger community. 
Children who are properly educated in sports develop more responsible habits, 
live healthier and longer lives.

It is the intention of  the selection in this unit to educate our students in the more 
sublime principles of  sports even as they enjoy the game and learn the rules. 
Teachers need to be highly sensitive to inculcate and promote this critical value 
of  sports in their students. The consequences of  good sporting experiences 
could have huge positive benefits for the society.

Main Texts:

1. Now That’s Olympic History 
 by Nancy Bonnell-Kangas    Informative Essay
2. Oh Please… by Rowena Sommerville!  Poem
3. Reggie by Eloise Greenfield    Poem
4. Fly like an Eagle by Elizabeth Van Steenwyle Short Story
5. The First Skateboard in the History of 
 the World by Betsy Byars    Short Story
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1. Now That’s Olympic History! - Nancy Bonnell-Kangas

Genre: Informative Essay 

Rationale: 
This piece will make children aware of  the origin of  Olympics. It provides an excellent 
opportunity to talk about sports as both recreation and profession. Since the text is non-fiction, 
children can be easily exposed to the characteristics of  non-fiction text. Children will also see 
how sports can bring nations together in a spirit of  peace.

Believe it or not, the Olympics all 
started with one foot race. Greek 
citizens met in the ancient village 
of  Olympia to honor the Greek 
god Zeus—and to find out who 
was the fastest runner in the land! 
The first record of  an “Olympic 
champion” was set back in 776 
B.C., when a young man named 
Coroebus won the 200 m dash. 
Records show that the ancient Olympiads were held for thousands of  years, every 
four years, until the year 261 A.D. At that time, wars broke out and the stadiums 
and buildings in Olympia were destroyed. Later, Olympia was either buried by 
an earthquake or submerged underwater when a nearby river changed its course. 
All signs of  the ancient sports vanished from sight—until 1875. That’s when 
archaeologists discovered the ruins of  Olympia. At the same time, Baron Pierre 
de Coubertin, a French aristocrat, was looking for a way to get young French 
kids in shape. He believed that a modern Olympics could do that and could also 
encourage international goodwill. So, in 1896 the first modern Olympic Games 
were held. Where? In Athens, Greece, of  course! If  the ancient Greeks saw an 
Olympic event today—thousands of  years later with all its athletes, new sports, 
crowds, TV crews, and hoopla—they’d simply drop their javelins and ogle!
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THE TORCH
During the ancient Olympics 
a flame burned in honor 
of  Zeus. In 1928, the first 
modern torch was lit. In 1936, 
the tradition of  the torch was 
taken a few steps further—it 
was carried to Berlin from 
Olympia by a relay of  more 
than three thousand torch-
bearing athletes. Since then, 
the Olympic torch has flown, sailed, and it has even been lit by a flame-lighting 
laser!

THE RINGS
The Olympics’ founder, Pierre de Coubertin, saw five interlocking rings on an 
emblem while he was in Greece and he thought it would make a perfect symbol for 
the Olympics. Five rings for the world’s five continents, interlocked in friendship. 
The colors—blue, black, red, yellow, and 
green—were chosen because at least one of  
these colors is in every nation’s flag.

THE FLAG
The official Olympic flag has five rings floating 
in a field of  white, with a gold fringe around 
the edge. The first flag was made for the 1920 
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Antwerp Games and it flew over every Olympics until it wore out in 1988. At 
the end of  every Olympics, the mayor of  the host city hands the flag over to the 
mayor of  the next host city.

THE MEDALS
Nowadays, athletes “go for the gold,” but they used to go for the silver! Why? 
Long ago, people thought gold was too tacky and not good enough for the 
dignified Olympics! Gold medals weren’t given until 1908. Back then, the second-
place winner got a bronze medal and the third-place winner didn’t get anything 
at all.

THE WREATH
Officially the ancient Olympic prize was a bunch of  twigs. It was a wreath of  
wild olive leaves that had been specially cut with a gold knife by a child. If  that 
seems like a raw deal, think about this: winners became such heroes that they 
often got free food for life and lots of  poems written about how great they were!

THE PLATFORM
When you won in ancient Games, somebody simply shouted out your name, 
then yelled out your father’s name, and then the name of  your country. Today, 
you get to stand on a platform in front of  adoring fans, with a medal around 
your neck, while your country’s flag is raised and the national anthem is played.

CLOSING MARCH
In 1956, seventeen-year-old John Ian Wing wrote a letter to the Olympic heads. 
He said that since the Games open with teams marching under the flags of  their 
individual nations, the Games should close with everyone marching in one big 
bunch. That way, “the whole world could be one nation.” Athletes have mingled 
at the end of  the Olympics ever since.

OLYMPIC RULES
Attention Olympic hopefuls! For health and safety reasons, some sports today 
have age requirements. You must be at least fourteen to enter bobsled, gymnastics, 
and diving events; fifteen to enter judo; sixteen for luge and equestrian sports; 
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and seventeen to lift weights and wrestle. But to play soccer, you must be younger 
than twenty-three years old!

	One wrestling champion, Milo of  Kroton, 
supposedly ate 9 kg of  bread and drank 10 
L of  wine a day to train for his gruelling 
matches. Legend has it that two ancient 
Greek athletes once ate two whole oxen 
in one sitting (one each).

	In one ancient Olympic horse race, a mare 
named Breeze flew to the finish line— 
while leaving her rider at the starting 
gate!—and claimed the first-place prize.

	To make themselves as unpleasant as possible, wrestlers in ancient Greece 
coated their bodies with olive oil and sand.

	Nairn Suleymanoglu was known as “Pocket Hercules” because he was just 
152 cm tall and 59.9 kg but he could lift three times his body weight.

	The oldest Olympic competitor was seventy-two-year-old Oscar Swahn from 
Sweden. He won a silver medal in the “running deer shooting” event in 1920.

	What’s with the pentathlon? Athletes must ride a horse, fence, shoot a 
pistol, swim, then run to victory. Apparently the idea is based on what a 
soldier-messenger might be forced to do in an emergency: carry the news on 
horseback, fend off  enemies, and swim or run to finally deliver the message.

	Fourteen-year-old Nadia Comaneci 
received the first perfect score (a “10”) 
ever given in Olympic gymnastics 
for her performance on the uneven 
parallel bars. The Scoreboard actually 
showed a “1.00,” which temporarily 
stunned thecrowd. The very same day, 
she was awarded her second perfect 
score. By the end of  the Olympics, 
she racked up no less than seven 10s.

	Some said Italian Attilio Pavesi always bicycled with a bib stuffed with 
spaghetti, pastries, bananas, and cheese sandwiches—so he’d never go hungry 
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on a ride!
	In 1924, Paavo Nurmi, the “Flying Finn,” ran the 1500 m race, set a world 

record, and got a gold. Then he went to the locker room to take a brief  hour’s 
rest. He got up, ran the 5000 m race, set a world record, and got another 
gold!

	In 1972, American Mark Spitz won seven 
gold medals—the most anyone has ever won 
at a single Olympics—and set seven world 
swimming records.

	New events at Atlanta’s 1996 Olympics: 
mountain biking, beach volleyball (which 
was played on an artificial field of  sand), and 
women’s softball.

	Dawn Fraser was pretty nervous about swimming in the Olympics. When 
she got to the pool and took off  her warm-up suit she realized that she’d 
forgotten to put on her swimsuit! Oops!

	Abebe Bikila, a bodyguard for the Ethiopian 
Emperor, ran the entire I960 marathon 
barefoot. What’s more, he won! In 1964, he 
won again (this time, wearing shoes).

	Forgotten events: the baseball throw (played 
in 1932), tug of  war, mountain climbing, 
choral singing, fishing, and bowling on the 
green. Before the ancient Games fell apart, 
there were even poetry and music contests in the Olympics.

 Vassily Alexeyev, the 152 kg weight lifter, was seen eating a breakfast of  steak 
and twenty-six eggs! Maybe that was his secret—he won gold in both the 
1972 and 1976 Olympics.

	The father of  a French freestyle 
swimming champion charged into the 
water—beret and all!—to congratulate 
his swift son who’d just won the race.

	In 1896, at a mere ten years old, Dimitrios 
Loundreas of  Greece won Olympic 
medals in the gymnastic competitions.
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	Curling, snowboarding, and women’s 
hockey were added to the 1998 Winter 
Olympic Games.

	The standard high jump “scissor kick” 
just didn’t work for Dick Fosbury. So, he 
invented his own way to get over the bar: 
headfirst. Everyone thought this looked 
ridiculous so they called the move the 
“Fosbury Flop.” But Dick had the last 
laugh—he left the 1968 Olympics with 
the gold! Nowadays, most high jumpers 
flop just like Mr. Fosbury!

	Lew Sprague deserved a medal. He was the 
guy in charge of  feeding all the Olympic 
athletes (and staff) in Atlanta in 1996. 
We’re talking sixty thousand meals a day, 
all day, for thirty-three days in a row. That’s 
over one million meals! And he served 
this food in a dining room, bigger than 
two football fields, that seated thirty-five 
hundred people!

Make connection

1.  Why does the Olympic flag have five rings?
2.  What are the colours of  the rings? Why have these colours been used?
3.  Why are the rings interlocked?
4.  How important is winning the Olympics and other national and 

international games?
5.  Do you believe that games and sports promote friendship and peace or 
     competition? Give your reasons.
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2. Oh, Please . . . - Rowena Sommerville

Genre: Poetry

Rationale:
This poem will be enjoyed by children. It talks about how a grandmother begs her grandchildren 
to include her in their soccer (football) game promising them wonderful moves. Children will 
easily make text-to-life connections as they easily see themselves in the grandmother’s shoes 
begging to be included in games. It also provides the opportunity to work with rhyming words. 

Oh, please—
Let me be in your team,
Let mine be the name that you pick,
Don’t leave me to mope at the edge of  the field,
Resenting each jump and each kick;

I promise, I’ll run like the wind,
I’ll twist and I’ll turn and I’ll pass,
I’ll dazzle defenders with sparkle and speed,
You won’t see my boots touch the grass;

Or maybe, I’ll play at the back, 
As solid and strong as a wall, 
Frustrating all forwards who dare to attempt 
The slightest approach with the ball;

But-
Each time they play, it’s the same, 
I’m left on the line, in the cold, 
They never allow me to join in the game. 
They always say, 
‘Gran, you’re too old!’
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Make connection

1.  Who is the speaker in the poem? How can you tell?
2.  Initially while reading the poem, who did you think the speaker was? 

What made you think so?
3.  If  the speaker were a grandfather, do you think the children would have 

let him play? Give your reasons.
4.  Which game is referred to in this poem? How do you know this? 
5.  What clues to meaning does the title of  the poem offer?
6.  Do you like the poem? Why or why not?
7.  What feelings does this poem awaken in you?
8.  What memories and experiences does the poem call to mind?
9.  What value of  games and sports do you think the poem expresses? 
10. How will the speaker run if  she is picked? What is the figure of  speech 

used in this description? 
11.  How will she play at the back? What is the figure of  speech used in this 

description? 
12.  Pick up any two examples of  alliteration firm the poem.
13.  What effect does the rhyme have on the poem?
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3. Reggie - Eloise	Greenfield

Genre: Poetry

Rationale:
In this poem the speaker (a young child) misses her older brother who is almost always away 
from home engrossed in his basketball world. Students will be able to relate to the experience 
of  spending most of  their time engrossed in a game they love.  They may not have considered 
the effects of  their preoccupation with a sport on other members of  the family.  Students will 
increase their understanding of  free verse by recognising features of  free verse in this poem.  

It’s summertime
And Reggie doesn’t live here anymore
He lives across the street
Spends his time with the round ball
Jump, turn, shoot
Through the hoop
Spends his time with arguments

and sweaty friends 
And not with us 
He’s moved away 
Comes here just to eat and sleep

and sometimes pat my head 
Then goes back home 
To run and dribble and jump and stretch 
And stretch 
And shoot 
Thinks he’s Kareem 
And not my brother
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Make connection

1.  Who is the speaker in the poem? How do you know?
2.  Why does the speaker say “Reggie doesn’t live here anymore”?
3.  Which game do you think is mentioned in the poem? What clues in the 

poem makes you think so?
4.  How does the speaker feel about Reggie being away from home? Give 

reasons to support your answer.
5.  What sort of  a person do you think Reggie is? Why?
6.  Do you know anyone like Reggie? Do you have somebody like him in 

your family? What does she or he do?
7.  Is it good to spend so much time on any games and sports or any other 

activity that you love? Why or why not?
8.  What would you say about the mood or feeling of  the poem? Find 

words or phrases that help create this mood.
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4. Fly like an Eagle – Elizabeth Van Steenwyk

Genre: Short Story

Rationale:
This is the story of  a young girl who overcomes her fear of  diving from the ten meter tower. 
Students will see how important it is for them to make the first attempt to find whether they 
can triumph over their fear. Even if  they can’t in the first attempt they shouldn’t give in to their 
fears. This text is excellent for teaching students about first person narrative, inner dialogue 
and direct speech. 

I’ve never been this high off  the ground in all my life,” Angie thought, as she 
climbed the ladder to the ten-metre diving platform. “I’m going to blow it. I 
can’t possibly jump ten metres down to the water. Coach Hansen has to be crazy 
to think I’m going to dive from here. I won’t...can’t do it.”

“The first dive is frightening from up there,” Coach Hansen’s voice came to her 
through the microphone and loudspeaker. His voice echoed through the dark, 
empty swim stadium. He was seated in his favourite spot near the pool. 

“You can do it, Angie. I know you can dive from there.”

“No, I can’t do it,” Angie thought, “and there’s no way you’re going to make me 
do this dive.”

She stood well back from the edge of  the platform, not even wanting to look 
down. Yet there was a strong feeling within her that drew her closer to the edge 
for a short, quick look at the cool, blue water waiting to swallow her.

“Come on, Angie. Time’s wasting, and you know you’re going to jump.”

Angie shook her arms and legs again and again, as if  she wanted to be free of  
them. Then she pulled and tugged at her suit so hard that it seemed to stretch 
down to her thighs.
“Think your dive through, Angie,” Coach Hansen said. “Do it in your mind.”
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“Leave me alone,” Angie thought. “I’ve done a front dive in the layout position 
a million times before on the three-metre platform. I know how to do it from 
down below, but this is different.”

“Don’t be ashamed to say you’re afraid,” Coach Hansen said. “Fear is something 
we all have.”

“How would you know?” Angie thought. “When was the last time you stood 
up here?”

“Let’s talk about what it is you’re afraid of,” Coach Hansen’s voice went on. “Is 
it fear of  landing wrong? I don’t think so. You’ve done that before from the 
three-metre platform and from the edge of  the pool when you first began to 
dive. What is it then? Fear of  getting the wind knocked out of  you?”

Angie looked towards him. She shook her head no.

“Of  course not. You’re not afraid of  that either. Then what is it?” the coach 
asked. “I think I know. It’s fear of  the unknown. Is that what’s bothering you?”

She nodded and walked back to the farthest edge of  the platform. She wiped 
her hands on a towel.

“Of  course that’s it, Coach,” she thought. “Is that so hard to understand? I’ve 
never done this before, never felt the dive in my body going down from here. I 
can’t dive from here.”

“Your fear is normal,” the coach’s voice went on. “It’s not natural to want to dive 
from up there the first time. You need someone to know when you’re ready to 
do something you’ve never done before. I wouldn’t let you dive if  you weren’t 
ready. Confidence will come from the dive itself. You’ve learned that with each 
new one.”

Angie stood at the edge of  the platform. She put her toes in space and waited.
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“You may not believe it, but your body will know what to do once you’re in the 
air,” Coach Hansen said.

Angie didn’t believe it—not for one second. She walked to the back of  the 
platform and dried her hands again. Then she turned and slowly took two steps 
towards the edge. Her mouth felt so dry she knew she’d have to swallow the 
whole pool to make it feel wet again. She pulled at her suit and shook her arms.

“Look, Angie, the thing you want most right now is to get this over with, right?”

Angie nodded. She couldn’t have spoken, couldn’t have made a sound. “It will 
only take you two or three seconds to be down and out of  the water. Don’t 
think. Just do it.”

Angie stood there, shaking inside until she was sure her blood was frothy.

“What about all your plans for the championship and the Olympics?” Coach 
Hansen asked.

“So he’s going to use that old trick on me, is he,” Angie thought. “Throwing 
the Olympics at me like a trainer throws fish to seals, as if  I didn’t know what 
he was doing.”
She walked back on the platform and looked down the steps, longing to use them.

“Okay, I’ve had it,” the coach said. His voice sounded 
cold and hard. “Just walk down the steps, and go home 
if  you can’t do this dive.”
“No,” she thought. “No, I won’t. You aren’t going to 
make a quitter out of  me.” She edged closer.

“That’s better,” the coach said softly. “Just remember to 
keep your body tightly controlled. If  you’re limp, that 
water will tear you apart. Now think it through, Angie. 
You’re just about ready, I know you are.”
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She turned to get the towel again. Then she thought, “That’s crazy. I keep drying 
my hands when I’m just going to get them wet in a second or two.”

That’s when she knew she was going to jump. She’d known it all along, but Coach 
Hansen had to remind her. There is that moment when you know it’s going to 
happen. There is that moment when training takes over. That moment is now.

Angie took a deep breath and pushed off, her body rising into space. She spread 
her arms in the swan position and felt the air touch her body gently. For a lazy 
second Angie hung like a bird she had seen turning cartwheels in the sky. “Fly 
like an eagle,” she told herself. “Fly.” Then she felt her body begin to come down, 
and her mind took total control. She brought her arms over her head and kept 
her body and legs straight as she entered the water, causing hardly a ripple. Angie 
stretched her dive downward before she curved back to the surface.

“That wasn’t bad, Angie,” Coach Hansen said as she came out of  the water and 
towelled herself  dry. “But you can do better. Go back up there and try it again.”
“Right,” she said, and smiled. Her fear of  diving from the platform had gone.

Make connection

1.  How does Angie feel at the beginning of  the story?
2.  Where is Angie when the story begins?
3.  Who is encouraging Angie to make the dive? Is he helpful? Tell why or 

why not.
4.  How would you feel if  you were Angie?
5.  How does she overcome her fear?
6.  Identify two figures of  speech in the essay. Why do you think the author 

used these particular images?
7. How did Angie feel at the end of  the story?
8.  Have you ever had a fear that you overcame? If  so, tell how you 

overcame it.
9.  What are some fears people of  your age have?
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5. The First Skateboard in the History of the World 
- Betsy Byars Excerpted from the autobiography 
The Moon Illustrated by Peter Ferguson

Genre: Short Story

Rationale: 
In this story the main character remembers her childhood experiences of  making the first 
skateboard in the history of  the world and using it. This particular text will reinforce students’ 
understanding of  setting and plot.

Stop and think
Good readers often stop and think about what they 
are reading by making a picture in their mind of  what 
is happening. As you read, stop from time to time to 
picture what is happening. Look for words that help 
you “see” what the characters are doing.

Since none of  my friends knew I was scared of  
anything, I was thought to be a tough little kid.

My bravery (and the rest of  me) was about 
seven years old when I was selected by 
the neighbourhood to test ride The First 
Skateboard in the History of  the World.

I didn’t even know what a skateboard was. 
This was the summer of  1935. Skateboards hadn’t been invented back then. But 
that did not stop our neighbourhood from making one.

Here’s what went into The First Skateboard in the History of  the World: one 
board; forty-two assorted nails; one roller skate.
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Back then, roller skates were made out 
of  metal and could be adjusted to stretch 
waaaay out for long feet, which a lot of  
us had. We stretched this skate out so far 
that it came apart. This suited us just fine. 
We nailed the front half  of  the skate to 
the front of  the board and the back half  
to the back.

Then we turned the board over and 
hammered the tips of  the nails (which 
had come through the board) down—hard. We had a deep respect for nails. We 
had all stepped on nails at one time or another, and even though we protested 
all the way to the doctor’s office, “It wasn’t rusty! I swear it wasn’t rusty! If  you 
don’t believe me ask Skrunky! He’ll tell you it wasn’t rusty!” we still got a shot. 
We also had a deep respect for shots.

The whole construction took less than five minutes, and the skateboard was 
ready to go. By this time we knew it was a skateboard because the leader of  the 
neighbourhood —a sixth grade girl named Bee—said, “Who wants to go first 
on the skateboard?”
There was a silence.

Then Bee answered her own question. “Betsy will.”

There was a sort of  echo from the rest, “Betsy will-ill-ill-ill-.”

And that was how I—seven-year-old Betsy Alice Cromer—got the honour of  
testing The First Skateboard in the History of  the World.

At the time it didn’t seem like an honour, more like a military duty.

However, we always did what Bee told us to do. The explanation “Bee told me 
to” often made my mother explode with, “And if  Bee told you to stick your head 
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in a lion’s mouth, would you?” “If  Bee told you to jump off  the Empire State 
Building, would you?” Well ... I was glad it never came to those things.

We took the skateboard to the top of  Magnolia Avenue, which was the street I 
lived on. Magnolia Avenue was not a steep hill, but the sidewalk had been buckled 
by the roots of  old trees, and it was considered challenging for a skater.

We put the skateboard down on the sidewalk.

Bee said, “Go ahead, Betsy.”

I said, “I will.”

Fortunately we were unfamiliar with skateboards, and we didn’t know you were 
supposed to stand up on them, so I sat down. Otherwise I wouldn’t be alive today.

I sat, put my feet up on the skateboard, and held on to the sides with both hands.
Somebody gave me a push.

I rolled a few inches but came to a stop at the first wide crack in the sidewalk.

They pushed again—harder.

Same disappointing ride.
“This hill isn’t steep enough,” Bee complained, “I vote we take it to Red Hill.”
“Red Hill-ill-ill-ill,” came the echo.

The echo had a scary ring to it this time because Red Hill was the Alps, the 
Himalayas, and Mount Everest all rolled into one.
We weren’t allowed to roller-skate down Red Hill. We weren’t even allowed to 
ride our bikes down it. But nobody had told us we couldn’t skateboard down it.

We set off  in a silence tense with excitement. My throat was dry. I had recently 
recovered from a broken arm—the result of  a daring feat on the monkey bars 
in Dilworth Park.
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See, we had been having a contest to see who could hang on to the bars by one 
hand the longest, and I held on so long that my body began to angle out to the 
side, as if  I were doing a gymnastic display of  agility, which I wasn’t. When I 
finally let go, I was horizontal to the ground and landed on my left elbow, which 
showed its displeasure by snapping in two. (I did win the contest, but neither of  
my parents congratulated me on the win.)

By the time we reached the top of  Red Hill, my left arm was throbbing.

And we reached the top of  Red Hill very quickly.

“Sit down,” Bee said.
I didn’t want to, but I had to. Bee had told me to. I sat down on the skateboard. 
I said, “Now don’t push me till I’m ready and I’m not ready yet so don’t push 
me till I say I’m ready, till I say ‘Go.’ Then when I say ‘Go,’ I only want Wilma 
to push me”—Wilma was the weak link in the gang— “and until I say ‘Go,’ 
everybody stay back and leave me—”

The neighbourhood gang heard only the “Go” and they pushed. And I went.

The first thing that happened was that 
all the skin was scraped off  my knuckles. 
(I was holding onto the sides of  the 
board and my weight in the centre of  the 
board brought it closer to the road than 
anticipated.)
The next thing that happened was a three-
part miracle.

The skate broke off  the back of  the board, 
the back of  the board acted as a brake, and 
The First Skateboard in the History of  the 
World ground to a halt twenty feet down Red Hill.
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There were cries of  disappointment and of  determination to renail the skate and 
start all over again, but these cries were drowned out by my own.
“I knew it wasn’t going to work! Look what it did to my fingers! If  you don’t 
know how to make skateboards, don’t make skateboards! Anyway, there is no 
such thing as a skateboard and there never will be!”

I stormed down the hill. My shouts of  outrage turned to whimpers of  pain 
as I got out of  the gang’s earshot and saw the damage to my knuckles. I grew 
silent as I got within earshot of  915 Magnolia Avenue, my home. I liked to 
administer my own first-aid treatments because I was the only one who would 
stop administering if  it hurt.

“What have you done now?” my mother asked, seeing me at the bloodied basin.

I gave my usual answer, “Nothing.”

“What—have—you—done—now?” My mother always added the word now to 
give the impression that I did a lot of  things.

“I went down Red Hill on a skateboard.”

“A what?”

“A board with a skate on the bottom.”

“I suppose Bee told you to.” 
Silence.

“And if  Bee told you to catch a train to Timbuktu, would you?”

Probably.

So the test ride of  the skateboard came and went without notice, without acclaim. 
I never got on another one. I never will.
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But when I see kids on skateboards 
doing 180 ollies, ollie impossibles, 
lipslides, and G-turns, I think to myself, 
You guys would never believe it to look 
at me now, but I actually test rode The 
First Skateboard in the History of  the 
World.

Look at what you read
Draw and label two pictures of  the skateboard: when it was first built, and after Betsy tried 
to ride it down Red Hill

Make connection

1.  Who is “I” referred to in the story?
2.  How was the first skateboard in the history of  the world made?
3.  What does the speaker really mean when he says, “We had a deep 

respect for nails”?
3.  Why did Betsy and her friends go to Red Hill?
4.  Who is Bee? How does Betsy feel about Bee?
5.  Is it really true that Betsy wasn’t scared of  anything? Explain.
6.  Why do you think Betsy always listened to Bee?
7.  Have you had any similar experiences to the ones mentioned in the 

story? What happened?
8.  If  you were Betsy how would you have reacted to a person like Bee?
9.  What do you think a friend should be like? List 3 or 4 qualities. Using 

these qualities decide whether Bee is a friend to Betsy.
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UNIT 6 

THEME: Who Am I?

General Introduction for the Thematic Unit: 

Human beings are perhaps the most inquisitive of  all beings. We want to know 
what the other person is thinking or doing, what the next door neighbour is up 
to, what is happening in the next valley, how the people live in other parts of  
the world, what they eat and how they dress. We are eager to find out what is 
going on outside ourselves. 

But there are also times when we wonder how we came about. We ask: Who am 
I? What am I doing? Where am I going? What is the purpose of  my life? What 
makes my life special or worth living? What is unique about me? What keeps 
me going from day to day?

Literature explores answers to these basic questions of  life and provides 
templates to guide one’s own life. We follow the attempts of  people and charac-
ters who we meet in our stories and in our plays as they try to discover their own 
identity and place in the scheme of  things. We wonder and laugh and sympathise 
as they seek to find answers to their profound questions.

The selections presented under this thematic unit should provide our children 
opportunities to look at ways characters make attempts to understand 
themselves, their strengths and their weaknesses, their dreams and their hopes. 
It takes sensitive teachers to understand children’s efforts to come to terms with 
themselves and to find confirmation of  their attempts in the texts that they are 
studying. It takes knowledgeable teachers to identify the special ways in which 
writers use language to present ideas to achieve the desired effect and guide the 
children to model their own language and communication accordingly.
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Main Texts:

1. I Like Myself by Karen Beaumont    Poem
2. Peacocks and Band-aids by Nazneen Sadiq   Short story
3. Liam McLafferty’s Choice by Alexis O’Neill  Short story
4. When Someone I Love is Hurt by Jean Little  Poem

Supplementary Reading:

1. In A Canadian Prison Camp by Shizuye Takashima
2. Who AM I? Written by Felice Holman
3. A Children’s Chorus Declaration     Non-fiction
4. To All the Children Throughout the World 
 by Edina       Non-fiction

Reprint 2022



131

1. I Like Myself - Karen Beaumont

Genre: Poetry

Rationale: 
This poem has been selected because it helps children find their place in the 
world, and more importantly, gives them a sense of  self-worth. This poem 
emphasizes the importance of  
self-acceptance before anything else.  It is a fun poem with rhythm and rhyme 
and the students should be able to read it independently.  

I like myself!
I’m glad I’m me.
There’s no one else I’d rather be.
I like my eyes, my ears, my nose.
I like my fingers and my toes.
I like me wild.
I like me tame.
I like different and the same.
I like me fast. I like me slow
I like me everywhere I go.
I like me on the inside, too,
for all I think and say and do.
Inside, outside, upside down,
from head to toe and all around.
I like it all! It all is me!
And me is all I want to be.
And I don’t care in any way
what someone else may think or say.
I may be called a silly nut
or crazy cuckoo bird-so what?
I’m having too much fun, you see,
for anything to bother me!
Even when I look a mess,
I still don’t like me any less,
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‘cause nothing in this world, you know,
Can change what’s deep inside, and so...
No matter if  they stop and stare,
        no person
           ever
        anywhere
can make me feel that what they see
is all there really is to me.
I’d still like me with fleas or warts,
or with a silly snout that snorts,
or knobby knees or hippo hips
or purple polka-dotted lips,
or beaver breath or stinky toes
or horns protruding from my nose,
or - yikes! - with spikes all down my spine,
or hair that’s like a porcupine.
I still would be the same, you see...
I like myself  because I’m ME!

Make connection

1. How does the speaker feel about herself ? How do you know?
2.  Why doesn’t she care what others think about her?
3.  How would she feel about herself  if  she developed some unattractive 

physical features like warts or purple polka-dotted lips?
4.  What are some things you like about her?
5.  Are there things about the speaker that you don’t like? If  so, what are 

they?
6.  What do you think her friends would say about her?
7. What are some things you like about yourself ?
8. Do you think others would like the same things about you?
9.  Do you think having a positive self-image is important? Why?
10.  Does the speaker have a positive self-image or is she just arrogant?
11.  How do you think people without a positive self-image feel?
12.   Do you think it is important to be yourself ? Why?
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2. Peacocks and Bandaids - Nazneen Sadiq Abridged from   
       Peacocks and Bandaids
       Illustrated by Don Kilby

Genre: Short story

Rationale: 
This story has been selected because it will stimulate students to think about similarities and 
differences among all cultures. Students will find in this story a strong statement about taking 
pride in one’s identity and culture.

Identify with the character
Everyone has unique characteristics. Think about the qualities you have that make 
you different from others. Have you ever been teased because of  these qualities? How 
did it feel? What did you do? Read to see what the main character in this story does 
to solve the difficult situation she faces.

Jaya’s arms rose and fell rapidly, arched fingers moving delicately. Her eyes, fol-
lowing the movements of  her hands, also caught the reflection which bounced 
off  the mirrored wall. Quick as a flash the sequence changed, and she whirled, 
flexing her left foot.

“Jaya!” rang out Rekha’s voice. 

Everyone froze in position. They looked like birds halted in flight. Rekha pad-
ded up on silent feet.

“Your fingers are stiff  like iron pipes.” Rekha’s face was stern.

“I know,” mumbled Jaya, embarrassed because the others were watching.

“Watch,” said Rekha. She brought her arms up to her midriff  slightly extended. 
Her fingers flexed and curled. It was magic. Rekha could transform her hands into 
the wings of  a butterfly, the petals of  an opening flower, or a cup to drink water 
from. Her slim fingers swayed in front of  Jaya, who watched them, hypnotized.
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“Remember,” chanted Rekha, “you 
will be using your hands to tell a 
story.”

Everyone was familiar with the end-
less drill. The stick that rose and fell 
with precision sounded the beat on 
the wooden block. That wooden beat 
controlled Jaya completely, her mind 
and her body. It told her when to 
move from one posture to another. Her obedience —to the entire art of  the 
dance—was going to make her, a few years from now, a perfect Bharata Natyam 
dancer. Till then, Rekha would carry on nagging and Jaya would just have to put 
up with it.

“How was your class, Jaya?” Her mother’s eyes questioned her as she climbed 
into the car.
“I don’t know, Mom. Everything has to be so perfect. We repeat everything a 
hundred times,” Jaya sighed.

“It will come, Jaya. It takes years. Something that has survived for three 
thousand years cannot be learned so quickly!” Mrs. Gopal’s voice softened sym-
pathetically.

The next day Jaya was walking to gym class when Mrs. Cox, her English teacher, 
stopped her.

“Are you still attending your dance classes?” asked Mrs. Cox.
“You mean the Bharata Natyam class? Yes,” replied Jaya.
“Then there is something we must discuss. See me after school, please,” said 
Mrs. Cox and she walked away.

Gym seemed to take forever. When the bell rang, everyone dashed to the lockers 
to change—everyone except Jaya, who walked toward the staff  room.
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“Is Mrs. Cox here?” Jaya stuck her head into the staff  room.

“Come on in, Jaya,” Mrs. Cox called.

Jaya stepped nervously into the room. Mrs. Cox and a bunch of  kids were sitting 
around. Michael Miller was one of  them.

“Jaya.” Mrs. Cox patted the chair 
beside her.
 Jaya sat down.

“Jaya, everyone here is part of  the 
graduation entertainment committee,” 
started Mrs. Cox. ‘The Grade 6s 
and 7s are going to contribute some 
entertainment. There will be a flute 
recital and other music, and I was 
wondering whether you could give a 
demonstration of  your Bharata Natyam dancing?”

“I don’t know if  I can,” gulped Jaya in surprise. “I’ve only been studying for one 
year. You see,” she continued, remembering Rekha’s words, “you have to become 
very accomplished before your first public performance.”
‘Jaya, I think it would be a fascinating experience for all of  us. Can you think 
about it?” Mrs. Cox persisted.

“I have to speak to my teacher. If  she says yes, then maybe I can,” replied Jaya, 
conscious that Michael was staring at her. I’ll bet he thinks I can’t do anything, 
she thought to herself.
“Please do, Jaya, and let me know,” Mrs. Cox replied.
Jaya almost ran home from school. Nobody, she thought, knew anything about 
her dance classes. It was a separate world, and it revolved around her parents, 
her teacher, and her South Indian heritage.

Jaya decided that she wanted to dance from the time her mother had taken her 
to Rekha’s performance last year. It was incredibly beautiful. When the curtain 
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had risen on the stage of  the theatre packed with families, Rekha had faced her 
audience like a statue. She was wearing a red and gold costume, and jewellery 
sparkled from her throat, forehead, ears, and wrists. She stood with her knees 
flexed, a river of  silk pleats cascading from her waist to her knees. Then she 
had come to life and danced for two hours without stopping. It was the most 
beautiful performance Jaya had ever seen. She clapped so hard at the end, her 
palms ached.

“ABHINAYA.” Rekha pronounced the word solemnly at the next Saturday class. 
“It is the Sanskrit word that means ‘to educate.’ In Bharata Natyam it means ‘to 
lead your dance toward the audience,’” continued Rekha.

Rekha had a way of  giving them a course in history. Lord Shiva was the God of  
Dance, and he had many gestures that had to be copied. There was a temple in 
South India carved with all the dance movements. These carvings, Rekha had 
told them, were done in the thirteenth century.

“I will show you facial expressions that are 
part of  Abhinaya” said Rekha. “Happiness.” 
Her lips opened slightly, her eyes sparkled, 
and her chin rose a little. “Surprise,” she 
said, and her face changed abruptly. Her 
eyebrows arched, her chin dropped, and 
her mouth opened in an O. “Sadness.” Her 
dark eyes swam with what Jaya could have 
sworn were tears, the corners of  her mouth 
quivered, and her head drooped. “Now,” 
she said with her normal face, “all of  you will stand in front of  the mirror and 
practise.”
It was a wild class—raising eyebrows, pretending smiles, and trying to look like 
something you didn’t feel.
After class, when everyone else had left the studio, Jaya told Rekha about Mrs. 
Cox’s request. Rekha was surprised.

“Your friends and your teachers, they have not seen Bharata Natyam 
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before?” she asked.

“No, I don’t think so,” answered Jaya.

“I think you can show them, Jaya,” announced Rekha.

“And for the performance, I will teach you a small peacock dance.”

Jaya almost fell over in amazement.

GRADUATION ENTERTAINMENT PROGRAM
1. PIANO (ALISON ROSS)
2. FLUTE (ALEX HORNE)
3. PEACOCK DANCE (JAYA GOPAL)

It was a big black-and-white poster, and it was pasted right in the middle of  the 
entrance hall at school. Jaya was startled to see her name jump off  the wall at 
her. She and her friend Alison and a bunch of  other kids pressed closer to the 
wall to read it.

“What’s a peacock dance?” questioned a voice behind her.
“It’s Indian dancing,” Jaya said, turning around.
“Sounds like a bird dance.” It was wise guy Jeff  Reed, and he started hopping 
up and down. All the kids around Jeff  cracked up laughing. Jaya saw Michael 
Miller standing to one side, and even though he was shaking his head, he had a 
big grin on his face.
“Not that kind of  dance.” Alison made a face at Jeff.

“C’mon, let’s go,” said Jaya.

“Creep!” hissed Alison in disgust, and they both walked toward their classroom. 
“Don’t mind him, Jaya. He’s such a jerk.”

“Oh, I don’t care about Jeff,” replied Jaya. “He makes fun of  everyone.” But 
seeing Michael grin had made the whole incident ten times worse.
Later that evening, Jaya couldn’t stop thinking about Jeff ’s wisecrack and Michael’s 
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grin. She had always been like everybody else in her class, and now this dance 
business was going to make her stand out like a sore thumb. She was going to 
be dressed in a way that nobody had ever seen, dancing a beautiful dance, but 
the whole thing was going to make her look so different from the other kids. 
She was going to be different. What if  nobody liked it?

“Jaya.” It was her mother outside her door.

“I’m practising,” she called out.

“Rekha just telephoned. Your costume is ready,” said Mrs. Gopal, opening the 
door.
“It is?” exclaimed Jaya, forgetting 
all about Jeff  and Michael in her 
excitement.
“That’s what she said. Do you want to 
come with me to pick it up?”

“This is what you will wear, Jaya,” 
said Rekha, when they arrived at her 
apartment.

“Oh!” Jaya gasped.
The fabric was a brilliant turquoise silk shot through with gold dots. It was the 
formal Bharata Natyam costume of  slim, fitted pants, which fanned out into pleats 
when the knees were flexed. The blouse was short and fitted, with a band that 
draped lightly across the hips and gathered in the front in dozens of  fine pleats.

“It’s beautiful, Rekha. Thank you so much.” Jaya rubbed the blouse against her 
cheek.
“Wait, there is something else,” said Rekha, and she led Jaya to the little L-shaped 
dining room. Lying on the table was the largest fan Jaya had ever seen. It was 
made of  real peacock feathers, long silky feathers exploding into emerald greens 
and iridescent blues. They were satin smooth and glistened under the dining 
room light.
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“This,” said Rekha, lifting the fan, “attaches to your waist with a band. Now your 
costume is complete. Jaya, the costume is yours because your mother gave me 
the material, but the feather fan is mine. I am trusting you to take good care of  
it.” Rekha helped Mrs. Gopal put everything into a large plastic bag.

“Mom, it’s one of  your saris, isn’t it?” Jaya asked on their way home.

“Yes, it is,” replied Mrs. Gopal.

“Thanks. It’s so beautiful, I hope you won’t miss it.” She hugged her mother.
“Don’t worry, Jaya. I have kept some others for you. I hope when you grow up 
you will wear them.” She looked lovingly at her daughter.

Will I? Jaya asked herself. She just couldn’t picture herself  in one. They never 
looked warm enough, and you definitely couldn’t slouch around in a sari. You 
had to hold yourself  very erect. It was an amazing way to dress. She remembered 
the expression on Alison’s face when she first told her that a sari was six metres 
of  fabric draped, pleated, and tucked into a petticoat.

The next morning, Jaya couldn’t eat a bite for breakfast.
‘Jaya, you can’t go to school on an empty stomach,” complained Mrs. Gopal.

“I’m not hungry, Mom. If  I eat anything, I’ll be sick,” she said.

“Have a glass of  milk then,” sighed Mrs. Gopal.
“I can’t, but I’ll take an apple with me. Bye, Mom. I’ve gotta go or I’ll be late.”

As she walked to school she thought, It’s not even the day of  the performance, 
and I already have butterflies in my stomach. What’s going to happen tomorrow?
At school, everyone in the program had to attend a meeting in the gym. The 
portable stage had been set up. Mrs. Cox and a bunch of  kids were sitting on 
the wall benches, talking.

“Java, Michael is our stage manager, and he’s in charge of  the music,” said Mrs. 
Cox.
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“Do you have a record or a tape?” Michael asked. 

“A tape,” answered Jaya. “It’s eleven 
minutes long,” she pointed out, hoping 
this would impress Michael, but he had 
already turned and was walking toward 
the tape deck and speakers.

“Well, we better run through it,” 
Michael said briskly.

“Is it dance music?” asked Michael as 
he flipped open the tape recorder.
“It’s music for the peacock dance,” replied Jaya, handing him the tape Rekha 
had made for her.
“Yeah, whatever,” he replied, inserting the cassette and pressing a button. The 
button clicked, but instead of  playing, the tape popped out.

Michael tried again. The same thing happened. He was clearly irritated.

“I hope you know how to work this thing,” said Jaya evenly.

“Of  course I do.” He turned the cassette over in his hands, looking at both sides. 
“What kind of  tape is this anyway?” he muttered under his breath.

“There’s nothing wrong with this tape—or my dance,” said Jaya, trying to control 
her anger.

Then all of  a sudden the first shivery notes of  music floated across the stage. 
Michael flashed her a smug smile. For the next several minutes they listened to 
the music, while Jaya went mentally through every move of  her dance. When the 
music ended, Michael pressed the eject button and handed her the tape.

“No problem,” he said triumphantly.
Michael Miller, thought Jaya. What a big Know-It-All.
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Jaya woke up early the next morning. Her costume was ironed and hanging on 
a hanger. The peacock feathers had been carefully wrapped in clear cellophane 
with a handle attached to the top. She was going to get a ride to school.

‘Jaya, put your costume in a safe place” was the last thing Mrs. Gopal said as 
Jaya got out of  the car. She struggled up the steps to the front door, hoping she 
wouldn’t drop anything.

“What have you got, Jaya?” It was Jeff.
“None of  your business,” Jaya snapped at him. She looked straight ahead.

“I see you got some feathers. What’d you do, scalp a turkey?” and he let out a 
hateful snigger.

‘Jeff  Reed, you are not funny. In fact, you’re stupid!” Jaya felt tears of  anger prick 
her eyelids. Why did the creepiest boy in the class have to pick on her today? She 
walked to the staff  room and almost collided with Mrs. Cox.

“Oh! Jaya, you have your costume. I’ve been dying to see it,” beamed 
Mrs. Cox.
“Sure,” said Jaya, relieved to be away from Jeff.

“This is exquisite, Jaya. Everybody is in for a treat,” whispered Mrs. Cox as she 
peered into the cellophane covering the feathers. “I’m going to hang this in the 
nurse’s room. It’s right next to the gym door, and you can change there.” Mrs. 
Cox picked up everything and walked away.

Jaya went to French class. Graduation was after lunch. It was going to be another 
three hours before her performance. All of  a sudden she felt lonely and afraid.
The school bell rang at noon. Everybody charged out for lunch. Jaya bolted 
down her sandwich. She had half  an hour to get ready for her dance. Mrs. Cox 
had asked her whether she needed any help putting on her costume. But Jaya 
had tried it on so many times at home, she could probably get into it in her sleep.

She washed her face in the washroom and walked down the corridor. People 
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were beginning to file into the gym. All the Grade 8 kids were dressed up. The 
place was electric with excitement. She let herself  into the nurse’s room and shut 
the door. Pulling her costume off  the hanger, she laid it carefully on a chair. She 
quickly peeled off  her skirt and blouse, and lifted the silk pants off  the hanger. 

Her legs felt cool in the silk. Then she put on the blouse and did up the buttons. 
She carefully placed the hip band across her waist, and the front pleats swung 
into place.

“Put your make-up on before you attach the peacock fan,” Rekha had told her. 
She took out the little compact her mother had given her and covered her eyelids 
with turquoise eye shadow. Then she drew a pointy line from the corner of  her 
eyes up her temples. Next came bright coral lipstick. The face that stared back 
at her from the mirror was an exotic, elegant stranger.

She walked to the closet to get the feather fan. As she reached for the cellophane 
package, she couldn’t believe what she saw. The cellophane covering was ripped 
open. She pulled it away gently, and a cry of  horror burst from her lips.

Broken, twisted peacock feathers sagged from the band. They would never fan 
out stiffly again. Jaya felt as though a giant foot was squashing her chest. Tears 
rolled down her cheeks as she gazed in despair at the ruined feathers. Somebody 
had deliberately destroyed her costume.

“Jaya, Jaya, I need your tape,” came Michael Miller’s voice from outside.

Jaya just stared at the door.

“Jaya, we have ten minutes, and I need to get the music ready!” Michael sounded 
angry. “What’s the matter?” he almost shouted as he opened the door.

Jaya wiped her eyes and answered in a flat voice, “You don’t need the tape. I’m 
not dancing.”

“Are you crazy? It’s even been announced. What’s with your face? You’ve got 
blue stuff  all over it.” Michael looked perplexed.
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“Somebody ripped my costume, Michael. I hope you’re happy!” Jaya pointed to 
the fan.

“What are you talking about? Why should I be happy?” he 
demanded.
“This is what I’m talking about,” said Jaya, and she held up 
the fan.

“Who did that?” Michael looked in dismay at the cracked and 
twisted fan.

“People like you and your friends,” answered Jaya grimly.

“That was just a joke. C’mon, Jaya, none of  my friends would 
do anything so destructive....” His voice trailed off.
“Oh yeah?” sneered Jaya.
“Look, Jaya, I don’t know anything about your broken fan.” He paused for a 
moment and then added, “And I’m sorry about my stupid remarks.” He just 
couldn’t have Jaya think that he was someone who would hurt her. Suddenly it 
seemed very important to convince her of  this. He had a pretty good idea who 
had broken the feathers, but that was only one person. Jaya had to understand 
that not everyone was like that.

“OK,” he said, taking a big chance, “I’ll help you fix it. Don’t worry, Jaya, we’re 
going to do it.” His eyes darted around the room, and he ran to the medical 
supplies table. He picked up a large box of  clear adhesive bandaids and ripped 
it open. Then he carefully lifted the fan and placed it on the table. “C’mon, help 
me. Take the paper off  the backs,” he snapped.

Jaya was about to say that it wouldn’t work, but she found herself  rushing to the 
table instead. It was crazy, but Michael had already repaired the first two feathers. 
The two of  them worked silently together.

“Go finish getting ready. I’ll get the rest done,” said Michael, sounding like a 
stage manager again.
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Jaya wiped the blue shadow from her cheeks and drew two new pointy lines 
from the corners of  her eyes. When she turned around, Michael was holding 
the fan. It looked just fine.

“OK, put it on. C’mon, we have to go.”
“Ten seconds,” whispered Michael at the corner of  the dark stage. The lights 
came on as the first notes of  music vibrated through the gym. Jaya planted one 
foot delicately on the stage. From the darkness came a spotlight, and for a mo-
ment it froze, a cool blue beacon.

Jaya saw a sea of  amazed faces. This performance, she knew, was going to be 
exactly as it should be. Like the peacock in the dance, she was walking through 
the forest. But she wasn’t alone. 

Other people, like Michael, were there to help her. It was true that in some ways 
she really was different. But through the dance she hoped to show everyone, 
even people like Jeff, how beautiful being different could be.

AFTER YOU READ
Make a character portrait. To make a character portrait, you tell about someone by 
using words instead of  pictures. Imagine you are Jaya. Tell who you are, where you 
live, what makes you different, and how you feel about having those special differences.

Make connection

1.  How does Jaya feel about her dancing after her performance?
2.  How does Michael feel about Jaya after her performance?
3.  Who do you think destroyed Jaya’s feather fan? 
4.  What values and lessons do you get from this story?
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3. Liam McLafferty ‘s Choice -  Alexis O’Neill

Genre: Short Story (Irish folktale)

Rationale: 
This story, set in an Irish village, focuses on Liam’s experiences as he makes seemingly bad 
decisions. It is not until he is asked to explain the reasons for his choices that his wisdom is 
recognized.  This story gives an opportunity for students to consider the motives behind the 
choices that they make.

No young lad in Ireland made worse choices than Liam McLafferty of  Rosmuck.
When his brother asked, “Would you rather have this apple or that apple?” 

Liam chose the one that spoiled first.
When his mother asked, “Would you like to spread manure or milk the 

cow?” Liam chose to spread the manure.
When his father asked, “Would you like to come with me to the Galway 

fair or stay and mind the wee ones?” Liam chose to stay.
When his schoolmaster asked, “Would you like to stand in the corner or 

sit beside rough Kieran O’Keefe?” Liam chose to sit beside rough Kieran.
Try as he might, Liam could not make a good choice. On market day, his 

mother endeavoured to teach him.

“There now, Liam,” she said. “Look at 
those three pigs. Which should we take 
home with us?”

Liam examined them closely, as 
all farmers did. Each pig was round and 
noisy. Each one would make a fine din-
ner. But each one looked him square in 
the face.

“I’ll take that sack of  potatoes,” 
said Liam, and he covered his eyes as he 
walked away from his mother’s side.
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One night, Liam heard his parents whispering by the hearth. “Liam is our 
oldest lad,” his father said, “yet how can we leave our field to him? Sure, the land 
will be lost if  Liam puts his hand to it.”

Liam’s heart broke. Before the sun rose, he walked past the fields to the sea 
to think. As it happened, he spied two figures upon the beach in the rosy dawn.

“Lend a hand, would you?” called a beautiful Colleen as she tugged on 
her great green cloak, which was caught in the rocks.

“Lend a hand, would you?” croaked an old woman as she tried to hobble 
up a narrow path in her black shawl and red skirt.

Now, any other young man would have raced to help the beautiful girl. 
But not Liam McLafferty. Without so much as a second thought, he raced to 
the side of  the wrinkled old woman.

At the top of  the path, the old woman turned to him. “Tell me, Liam 
McLafferty, why did you choose to help me when you might have had that lovely 
Colleen on your arm instead?”

Liam was stunned. In all his life, no one had ever asked him why he had 
chosen the way he had. The wind blew soft against his face as he stood above 
the rolling sea.

“Now that you ask,” he said, “I thought that a young colleen might be 
able to free her own self  from the rocks. I thought that an old woman might 
have more use of  my arm climbing up a craggy hill.”

“And the apple?” asked the woman as she rested against a rock.
“The riper the apple, the more ready the seeds are for planting,” he said 

without stopping to wonder how she knew about the spoiled apple.
“The manure?” she asked.
“Why, it helps things to grow,” Liam replied.

“And why stay with the wee ones when you could have gone to the fair?” 
she persisted.

“They need my stories so they might tell their own someday,” he said. 
Then he thought about his other choices. “I sat beside rough Kieran, for who 
else would befriend him? As for the potatoes, don’t they nourish a family without 
harming a pig?”

The old woman nodded as she stood on the path. Then quick as a hare, 
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she spun around until she was but a blur of  black and red. When the spinning 
stopped, there before Liam stood the queen of  the fairy kingdom.

“Liam, for listening to your heart’s own good sense above others’ opinions, 
you may choose your reward.”
Och! Poor Liam! Another choice to make!

Think hard, he whispered to himself. What would a smart Irish lad choose? 
A room of  gold! he thought. 
Now, wouldn’t that make Da 
happy. Oh,better! A village full 
of  friends! Now, wouldn’t that 
make Ma proud. Liam thought 
these things, but he said nothing. 
He was afraid of  being laughed 
at once again.

The fairy queen tapped her 
delicate foot. “Come, now, Liam. 
No choice is a choice, too.”

Liam found his voice. “All I ask is a wee dram of  knowledge and the 
wisdom to make good choices,” he said, then cringed, afraid that the fairy queen 
would mock him

“Tis yours, as it has always been. Trust it,” she said and disappeared. When 
Liam arrived at his cottage, there on his cot was a wee slip of  parchment. On it 
were two words: TELL THEM.

The village soon spilled with 
tales of  Liam McLafferty and the 
fairy queen. The laughter followed. 
What young man with any sense at all 
would choose a wisp of  parchment 
over a fortune in gold?

Och. But Liam knew the half  
of  it. For as he soon discovered, 
the words he carried with him gave 
him courage. With each choice he 
made, he explained the whys and 
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wherefores of  it. And there wasn’t a reason that didn’t make good sense to the 
others.

As it happened, the young Colleen in the great green cape soon became 
his wife. With her love and his heart’s own good sense to guide him, he made 
his father’s land prosper. Villagers came to him for advice, and his hearth never 
lacked for a friendly face.

Truth be told, as the years passed, all the villagers came to agree on one 
thing: no young lad in the whole long history of  Ireland ever made better choices 
than Liam McLafferty of  Rosmuck.

Make connection

1.  What is the setting of  the story?
2.  What is your opinion about Liam in the beginning of  the story? 
3.  Have you come across people who make choices like Liam?
4.  Who or what do you think helped Liam in making his choices?
5.  What is the message/ main idea of  the story?
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4. When Someone I Love Is Hurt - Jean Little

Genre: Poetry

Rationale:
What do you do when someone you love is hurt? How do you help them? Do you feel helpless? 
Scared? Not sure of  what is expected of  you? Or do you feel completely in charge of  the situ-
ation? Are you alone in feeling the way you feel?  This poem tells how one person deals with 
those feelings. 

When someone I love is hurt,
I never know what to say.
I scowl and growl.
I slam doors.
I shut myself  up in my room and put KEEP OUT on the door.
I glare at people who say things like,
‘You certainly got out of  bed on the wrong side

this morning!”
I can’t even run away into my favourite books. 
The hurting follows me there and won’t let me stay. 
I just lie on my bed and concentrate on not crying. 
I am not one tiny bit helpful. 
I act dumb with everybody, 
Even people who are completely outside it all, 
Like the paper boy or Emily’s aunt. 
Even when I know I’m being stupid

and only making things worse, 
I can’t help it.

But, all the time, I’m hurting too. 
I yearn, with every atom of  me, to make things right 

for the person I love.
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It would be better to be comforting, 
To be cheery, to make little jokes, 
Or even just to say how sorry I am.

I can’t. Hardly ever.
I just ache and ache and ache.

Make connection

1.  How does the speaker behave when someone she/he loves is hurt?
2.  What kind of  pain is the speaker talking about? What makes you think 

so?
3.  Would the person who was hurt find the speaker’s actions helpful? 

Explain.
4.  What kind of  a friend would the speaker be during good times? Why?
5.  What would you do if  a person you love is hurt?
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Supplementary Reading

1. In a Canadian Prison Camp – Shizuye Takashima

The following diary entries begin in 1942, during World War II, when Canada and Japan 
were at war. Shizuye Takashima was eleven years old at the time. In a wrong and racist ac-
tion, the Canadian government forced 20 000 Japanese Canadians to move to prison camps. 
Shizuye Takashima describes the painfulness of  her new life in the prison camp and her strong 
desire for peace.

March 1942, Vancouver, British Columbia
Japan is at war. My parents are 
Japanese, born in Japan, but they 
have been Canadian citizens for 
many, many years. Now, overnight 
our rights as Canadians are taken 
away.

“All the Japanese,” it is carefully 
explained to me, “whether we 
were born in Tokyo or in Van-
couver, are to be moved to distant places. Away from the west coast of  British 
Columbia—for security reasons.” We must all leave, my sister, Yuki, my older 
brother, David, my parents, our relatives—all. The older men are the first to go. 
There is my father packing a suitcase.

Yuki says, “They are going to the foothills of  the Rockies. No one’s there, and I 
guess they feel Father won’t bomb the mountains.” We go to the station to see 
Father board the train. Mother is so upset. I, being only eleven, seem to be on 
the outside.

Summer 1942
My mother, my sister, Yuki, and I are alone in Vancouver. David, our brother, 
is taken away, for he is over eighteen and in good health.
Now our house is empty. What we can sell, we do for very little money. Our 
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radio, the police came and took away. Strange rumours are flying. We are not 
supposed to own anything! The government takes our home. Mother does not 
know what to do now that Father is not here. She does not speak very much; 
she is too worried how we are to eat with all the men gone.

September 1942
Now we have curfew. All Japanese have to be indoors by ten p.m. The war with 
Japan is fierce. People in the streets look at us with anger. My sister, Yuki, has 
to quit her job. No reason is given by the elderly lady she worked for. We wait, 
Mother, Yuki, and I, for our notice to go to the camps. Already many families 
have left.

We rise early, very early, the morning we are to leave. The city still sleeps. The 
fresh autumn air feels nice. We have orders to be at the Exhibition grounds. 
The train will leave from there, not from the station where we said good-bye to 
Father and to David. We wait for the train in small groups scattered alongside the 
track. There is no platform. People stare as we walk toward the train. It is some 
distance away. I see the black, dull-coloured train. It looks quite old. Somehow 
I had expected a shiny new one.

I look out the dusty window. A number of  
people still wait their turn. We wave. Children 
run after the train. Gradually, it picks up speed. 
We pass the grey granaries, tall and thin against 
the blue Vancouver sky. The far mountains, tall 
pines, follow us for a long time, until finally 
they are gone.

1942, New Denver, British Columbia
After a day and a half  on the train to Nelson, B.C., we ride an old bus for several 
hours. The bus climbs up, up the steep, narrow road hugging the mountains. We 
are in a small village 700 miles (1125 km) from Vancouver high in the Rocky 
Mountains. Father is waiting with Mr. Fujiwara, our cousin, at the small gas 
station. The tall, dark pine trees grow slender along the round mountains that 
are so near. We are in the wilderness. I hear the hammering of  the men as they 
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build more houses. It sounds friendly. More homes for the families.

Everything is so new. All in a row, the same houses are built. The larger houses 
are for families with many children. We, being only four, have only one small 
bedroom and a kitchen which we share with another family, Mr. and Mrs. Kono.

Winter 1942
We must walk over a mile into the 
village for our drinking water. Yuki and I walk with care along the path. The 
snow-covered ground feels soft under our feet. I carry a kettle full of  water; 
Yuki, two buckets.

We see for the first time the office of  
the Royal Canadian Mounted Police, 
half  hidden among the dark pines. 
Yuki looks, says, “You realize we are no 
longer free to go from place to place.”

August 1945
We hear the terrifying news. The atomic 
bomb. Father and mother are silent. Mrs. 
Kono looks so upset. I go to see Mary. 
Her mother is crying. There is a terrible 
tension in the camp.

The End of the War
At last the war with Japan is at an end! We are not surprised, we have been 
expecting it for months now. It hits the older people very hard. They are given 
two choices by the Canadian government: to sign a paper and renounce their 
Canadian citizenship and return to Japan, or to remain here and be relocated 
elsewhere.

My friend Mary and I go for a walk in the woods. We sit on a stump, we listen, 
hear the chirping of  the birds. Insects make a wild racket as they sun themselves. 
All around us, everything is green, the moss under our feet, the maple trees, the 
ferns. All in different shades of  green. How lovely it all is! I feel at peace.
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2. Who AM I? - Felice Holman

The trees ask me, 
And the sky, 
And the sea asks me 
Who am I?
The grass asks me, 
And the sand, 
And the rocks ask me 
Who am I?
The wind tells me 
At nightfall, 
And the rain tells me 
Someone small,
Someone small
Someone small
But a piece
Of  
it all
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3.  A Children’s Chorus
Celebrating the Thirtieth of the Rights of the Child

Introduction
All children have rights: the right to protection, to education, to food and medical care, and 
to much more.
Every child, no matter where he or she lives, has the right to grow up feeling safe and cared 
for: a simple thought, which few would openly challenge.

But, sadly, the reality is quite different.

Every day children are born who are denied rights. 
Some are victims of  violence, poverty, and abuse. 
Many are exploited. Many cannot even grow up with 
their own families because their countries are ravaged 
by war. Some go hungry because there is famine; 
others will never have the chance to learn and grow; 
some cannot even play.

This selection is about the Rights of  the Child: for children to look at, to share with a brother 
or sister, parent, teacher, or friend.

Audrey Hepburn
UNICEF Goodwill Ambassador

Principle One: We are the children of  the world. No matter who our parents 
are, where we live, or what we believe, treat us as equals. We deserve the best 
the world has to give.

Principle Two: Protect us, so that we may grow in freedom and with dignity.

Principle Three: Let us each be given a name, and have a land to call our own.

Principle Four: Keep us warm and sheltered. Give us food to eat and a place to 
play. If  we are sick, nurse and comfort us.
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Principle Five: If  we are developmentally or physically challenged, treasure us 
even more and meet our special needs.

Principle Six: Let us grow up in a family. If  we cannot be cared for by our own 
family, take us in and love us just the same.

Principle Seven: Teach us well, so that we may lead happy and useful lives. But 
let us play, so that we may also teach ourselves.

Principle Eight: In times of  trouble, help us among the first. The future of  the 
world depends on us.

Principle Nine: Protect us from cruelty and from those who hurt and abuse us.

Principle Ten: Raise us with respect for equity and diversity, freedom, and love. 
As we grow up, we, too, will promote peace and understanding throughout the 
world.
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4. To all children throughout the world - Edina, 12, from Sarajevo

I want you to know our suffering, the children of  Sarajevo. I am still young, but I 
feel that I have experienced things that many grown-ups will never know. I don’t 
mean to upset you, but I want you to know that I was staying in Serbian-held 
territory when my mother and I were put on the list and marked for liquidation. 
Those of  you who live normal lives can’t understand such things, nor could I, 
until I experienced them.

While you are eating your fruit and your sweet chocolate and candy, over here 
we are plucking grass to survive. When you next have some tasty food, please 
say to yourself, “This is for the children of  Sarajevo.”

While you are at the cinema or listening to beautiful music, we are scurrying into 
basements, and listening to the terrible whine of  cannon shells. While you are 
laughing and having fun, we are crying and hoping that this terror will quickly 
pass. While you are enjoying the benefits of  electricity and running water, and 
having your baths, we are praying to God for rain so we can have some water 
to drink.

No film can adequately depict the suffering, 
the fear, and the terror that my people are 
experiencing. Sarajevo is awash in blood, and 
graves are appearing everywhere. I beg you in the 
name of  the Bosnian children never to allow this 
to happen to you or to people anywhere else.

Poruke Messages - Maja, 12, from Pozega
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Annual Timetable for the English Curriculum: Class V & VI
This document assumes a school year with 180 teaching days for teaching, ex-
clusive of  holidays and examination time. For Classes V and VI, it assumes a 
school year divided into 2 terms of  fifteen weeks each. It assumes as well, that 60 
classes of  50 minutes length will be allotted to Reading & Literature, 40 classes 
of  50 minutes length to Writing, 40 classes of  50 minutes of  length to Language 
and 40 classes of  50 minutes of  length to Listening and Speaking.

Class V-VI   Periods/classes  Class Time/minutes

Reading & Literature –   60    50 minutes
Writing –     40
Listening & Speaking –   40
Language –     40
Total     180

CLASSES V-VI: TERM 1
Monday Tuesday Wednesday Thursday Friday Saturday Hours

Week
1

Block 
1

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
2

Reading & 
Literature

Reading & 
Literature

Listening 
& Speaking 
(2)

Writing Writing (2) Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
3

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
4

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
5

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
6

Block 
2

Reading & 
Literature

Reading & 
Literature

Listening 
& Speaking 
(2)

Writing Writing (2) Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2
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Week 
7

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
8

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
9

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
10

Reading & 
Literature

Reading & 
Literature

Listening 
& Speaking 
(2)

Writing Writing (2) Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
11

Block 
3

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
12

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
13

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
14

Reading & 
Literature

Reading & 
Literature

Listening 
& Speaking 
(2)

Writing Writing (2) Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
15

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
16

Block
4

Reading & 
Literature

Reading & 
Literature

Listening 
& Speaking 
(2)

Writing Writing (2) Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
17

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
18

Reading & 
Literature

Reading & 
Literature

Listening 
& Speaking 
(2)

Writing Writing (2) Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2
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Term 1 Total for Each of  the Strands:  
R & L = 36: W = 54: L & S = 36: L = 36 = 162

Note: Library period is excluded which is one period in a week 
18x1=18 periods

CLASSES V-VI: TERM 2
Monday Tuesday Wednesday Thursday Friday Saturday Hours

Week
19

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
20

Reading & 
Literature

Reading & 
Literature

Listening 
& Speaking 
(2)

Writing Writing Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
21

Block 
5

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
22

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
23

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
24

Reading & 
Literature

Reading & 
Literature

Listening 
& Speaking 
(2)

Writing Writing Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
25

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
26

Block 
6

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
27

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2
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Week 
28

Reading & 
Literature

Reading & 
Literature

Listening 
& Speaking 
(2)

Writing Writing Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
29

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
30

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
31

Block 
7

Reading & 
Literature

Reading & 
Literature

Writing Writing Listening 
& Speaking 
(2)

Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Week 
34

Reading & 
Literature

Reading & 
Literature

Listening 
& Speaking 
(2)

Writing Writing Language (2) R & L = 2
W       = 3
L & S = 2
L        = 2

Term 2 Total for Each of  the Strands:  R & L =28: 
W = 42: L & S = 28: L = 28 = 126 Grand Total: 288 

Note: Library period is excluded which is one period in a week 
14x1=14 periods
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ENGLISH PAPER 
The English Paper assessment will consist of  Listening and Speaking, Writing 
Portfolio, Reading Portfolio, and Written Examination.  

The Listening and Speaking Strand can be assessed through activities like: Lis-
tening skills exercises, Debates, Reports, Extempore speeches, Presentations 
and Book talk. Listening and Speaking will be assessed out of  30% -15% during 
Term One and 15% during Term Two for classes V and VI. This mark will be 
added to the Continuous Assessment (CA) marks. 

The Writing Portfolio includes - Journal writing and best written pieces selected 
by the students with the teacher’s guidance, based on good writing criteria. 

The Reading Portfolio includes - Reading Record for books read, critical re-
sponses, text talk or book talk, and book reviews done by the students. 
The portfolios are to be maintained for each student and must be assessed and 
awarded marks as part of  Continuous Assessment (CA).

Listening & Speaking:
30%

Writing Portfolio: 10% Reading Portfolio: 
10%

• Listening skills excercises
• Reports
• Debates
• Extempore speeches
• Presentation of  their 

writing pieces
• Body talk

• Best  pieces of  writing 
selected by the student

• Best pieces selected by 
the teacher

• Journal writing for 
books read

• Proces of  work
• The number and the 

types of  genre

• Record of  reading
• Critical response 

to books read
• Text talk or book 

talk
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The questions for the Written Examination consist of  Writing, Language, and 
Reading & Literature Strands. The time allotted for the written examination is 
as given below:

Time: 2 Hours Writing and 15 Minutes for reading 
Weighting: 100 Marks (30 Marks for Writing, 20 Marks for Language and 
Grammar and 50 Marks for Reading 
& Literature)
Question Format: 
The Paper will have Three Sections A, B and C.

SECTION A
This section is for Writing and will test students’ writing skills through Ex-
tended Response Questions (ERQ). This will carry 30 marks.
Question 1:
Will require students to write one narrative essay from the three choices provided. 
This will carry 20 marks.
Question 2:
Will require students to write a friendly letter. Marks will be awarded to correct 
layout, spelling, message or meanings conveyed to the intended audience. This 
will carry 10 marks.

SECTION B
This section is for Language and will test students’ language skills through 
Short Answer Questions (SAQ). This will carry 20 marks.
Question 1: 
There will be questions on grammar which will require students to correct, re-
write, edit, and complete sentences. This will carry 20 marks.

SECTION C
Section C is for Reading & Literature. On each genre TWO SETS of questions 
will be set of which either SET I or SET II is to be attempted. However, the 
students must attempt ONE of the SET II (Extended Response) Questions 
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from any of the three genres - Short Story, Essay, and Poetry. This will carry 
50 marks.
Assessment Scheme and Question pattern
Short Story: 20 marks 
Essay: 20 marks
Poetry: 10 marks

Short Stories:
Set I: 20 marks
Multiple Choice Question – 10 marks
Short Answer Response Question – 10 marks
Set II: 20 marks
Extended Response Question – Four questions: 5+5+5+5= 20 marks
Note: Questions on Stories will be set on seen texts.

Essays:
Set I: 20 marks
Multiple Choice Question – 10 marks
Short Answer Response Question – 10 marks
Set II: 20 marks
Extended Response Question – Four questions: 5+5+5+5= 20 marks
Note: Questions on Essays will be set on unseen texts.

Poetry:
Set I: 10 marks
Multiple Choice Question – 5 marks
Short Answer Response Question – 5 marks
Set II: 10 marks
Extended Response Question – Two questions: 5+5=10 marks
Note: Questions on Poetry will be set on unseen texts.
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Examination weighting for:

Writing:
Composition     20% 
Letter Writing    10%

Language:
Grammar Structure      20%

Reading & Literature:
Short Story     20%
Essay      20%
Poetry      10%

In each GENRE, the questions will test the students’ ability to:
• understand the text
• explain part of  the text in their own word
• give relevant interpretations of  the contents in their own words
• identify elements, point of  view, themes, ideas, and
• analyse, synthesize, evaluate the texts and apply the idea

Break up of  Continuous Assessment (CA) and Examination weighting

Classes
V & VI

TERM ONE TERM TWO

100%

Continuous 
Assessment

Mid-term 
Examination

Continuous 
Assessment

Annual 
Examination

Reading 
Portfolio 5%

Reading 
Portfolio 5%

Writing 
Portfolio 5%

Writing 
Portfolio 5%

Listening and 
Speaking 15%

Listening and 
Speaking 15%

Total 25% 25% 25% 25%
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Note:
For classes V and VI schools will conduct exam out of  100 % in both – Term 
One and Term Two Examinations. The Term examinations’ marks will then be 
converted to 25% each. The two exams will, therefore be worth 50% of  the total 
results. The Continuous Assessment for writing will be 10%, for reading portfo-
lio10%, and for Listening and Speaking strand 30% which will total up to 50%. 
The CA marks will be added to the annual examination marks to make it 100%.

TEXTS FOR STUDY
Short Stories (20 periods)
1. The Spider Web – Clifford B. Hicks
2. The People Who Hugged the Trees – Deborahlee
3. Belle’s Journey – Marilynn Reynolds
4. Flood Waters – Jill Rubakaba
5. The Orphan Boy – Retold by Tololwa m.Mollel
6. The Never Ending Greenness – Neil Waldman
7. Earth Game – Pam Conrad
8. Last chance for Cherry Tree Creek –  Martin Silverstone
9. Fly like an Eagle – Elizabeth Van Steenwyle
10. The First Skateboard in the History of  the World – Belsy Byars
11. The Final Game – William Roy Browenridge
12. Peacocks and Band-aids – Nazneen Sadiq
13. Liam McLafferty’s Choice – Alexis O’Neill

Essays (20 periods)
1. The Tshechu - Tashi Delek
2. Colourful Investiture Ceremony of  Chhoeste Penlop article – Tashi Delek
3. Diwali: The Festival of  Lights 
4. A Blind Teacher – Dorji Wangchuk
5. Rick Hansen: No Walls Too Big to Climb – Mary Beth Leatherdale
6. From On Chemo to On Camera – Kristine Kristen
7. My Hero – Katie Gill
8. Solo to the Pole – Chris Bonington
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9. Home Sickness – Roald Dahl
10. The Wolf  Island – Celia Godkin
11. Niagara Parks Butterfly Conservation  and Meet a Butterfly Expert – Todd 

Mercer
12. Learn About the Environment – Elizabeth Hogan
13. An Earth Quake in Alaska – Patricia Lauber
14. Richards Speaks! – Gary Lautens
15. Now That’s Olympic History-Nancy Bonnell-Kangas

Poems (18 periods)
1. Celebration – Alonzo Lopez
2. The Artist – Ashley Bryan
3. September – Helen Hunt Jackson
4. Bird foot’s Grampa – Joseph Bruchae
5. Courage – Emily Hean
6. My Mama Had a Dancing Heart – Libba Moore Gray
7. That was Summer – Marci Ridlon
8. Heads Bent Low - Anonymous
9. Many Happy Returns – John Mclnnes
10. We are Plooters – Jack Prelutsky
11. The Cabbage white Butterfly – Elizabeth Jennings
12. Oh Please! – Rowena Sommerville
13. The women’s 400 metres - Lillian Morrison
14. Reggie – Eloise Greenfield
15. It takes Talent – Mel Glenn
16. I Like Myself  – Karen Beaumont
17. Change – Charlotte Zolotow
18. Well, I’m Not Chicken – Robert Souster
19. When Someone I Love is Hurt – Jean Little
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Textbooks and References for classes V and VI

Possible Teacher References 

i. Resource Lines 9/10 Robert Dawe, Barry Duncan & Wendy Matheiu.Prentice 
Hall Ginn Canada. (Skills-Reading,Writing,Listening,Speaking,Viewing,Repr
esenting Class 8,9,10,11,12)

ii. Language: Speech and Writing. P.G.Penner & R.E Mc
iii. (Class 7-12) Language Arts: Survival Guide, “Margaret Iv
iv. Eson, Samuel Robinson,” (class 5-12), Prentice Hall Canada.
v. Swan, Michael and Walter, Catherine. The Good Book of  Grammar. (2001). 

Oxford University Press: Oxford
vi. Murphy,Raymond. Murphy”s English Grammar. 3rd Edition92004). University 

of  Cambridge: U.K.
vii. Amin, A., et.al. (2004).Grammar Builder 1.Cambridge University Press: U.K.
viii. Littell, Joy (Ed.) (1984). Building English skills. McDougal, Littell & Company
ix. Hewings, Martin. (1999). Advanced English Grammar. CUP: New Delhi

Recommended Students Textbooks

1. Amin, A., et.al. (2004). Grammar Builder 3. CUP:UK Class 6
2. Amin, A., et.al. (2004). Grammar Builder 2. CUP:UK Class 5
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Appendix A: Reading Strategies

Secondary Reading StrategiesSecondary Reading Strategies
Reading is the process of  constructing meaning through the dynamic interac-
tion among: 
	 the reader’s existing knowledge, 
	 the information suggested by the written language, and 
	 the context of  the reading situation. 

Four general purposes of  reading are: 
	 to gain information 
	 to perform a task 
	 to experience and enjoy literature 
	 to form opinions 

Critical Reading
Critical reading means learning to look through texts rather than at them; it 
means reading beyond and beneath surface meanings to the assumptions, argu-
ments, and strategies behind them. Critical reading means learning about how 
texts work: how they make their meaning, how they appeal to your emotions 
and intellect, how they present arguments that are explicit and implicit; how they 
reason with readers and manipulate them.

To be a critical reader, you need to learn how to “slow down” your reading. 
Slowing down your reading doesn’t mean you ought to read more slowly; it 
means that you need to read in such a way that you learn to be aware of a text’s 
various parts and processes. Running your eye over the words on the page it 
is easy to think of  any piece of  writing as a smooth and solid object. But all 
writing — whether a short story by a famous writer or a paper by one of  your 
classmates — is the result of  a process and the product of  a context. Both the 
process and context that produce a piece of  writing are reflected in various ways 
in a text’s parts and layers. When you learn to slow down your reading you will 
be able to see that all writing is made up of  parts and layers that come together 
in the writing process to make something that seems whole.

Reprint 2022



170

Critical Reading Classroom Environment
For active, critical reading to occur, teachers must create an atmosphere which 
fosters inquiry. Students must be encouraged to question, to make predictions, 
and to organize ideas which support value judgments. Two techniques for devel-
oping these kinds of  critical reading skills include problem solving and learning 
to reason through reading. Flynn (1989) describes an instructional model for 
problem solving which promotes analysis, synthesis, and evaluation of  ideas. She 
states that, “When we ask students to analyze we expect them to clarify informa-
tion by examining the component parts. Synthesis involves combining relevant 
parts into a coherent whole, and evaluation includes setting up standards and 
then judging against them to verify the reasonableness of  ideas.”

Beck (1989) adopts a similar perspective, using the term “reasoning” to imply 
higher order thinking skills. Comprehension requires inferencing, which plays a 
central role in reasoning and problem solving. For Beck, children’s literature has 
the potential to engage students in reasoning activities.

When literature is approached from a problem solving perspective, students are 
asked to evaluate evidence, draw conclusions, make inferences, and develop a 
line of  thinking (Riecken and Miller, 1990). According to Flynn (1989), children 
are capable of  solving problems at all ages and need to be encouraged to do so 
at every grade level. (See, for example, “Using Fairy Tales” 1991 for young chil-
dren; Anton 1990 for elementary children; Johannessen 1989 for middle school 
children.) Teachers may want to experiment with a particular children’s book and 
plan a lesson which places reasoning at the center of  instruction.

Wilson (1988) suggests that teachers re-think the way they teach reading and 
look critically at their own teaching/thinking processes. She cautions against 
skills lessons that are repackaged in the name of  critical thinking but which are 
only renamed worksheets. She points out that teaching students to read, write, 
and think critically is a dramatic shift from what has generally taken place in 
most classrooms.

According to Wilson, critical literacy advocates the use of  strategies and tech-
niques like formulating questions prior to, during, and after reading; responding to 
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the text in terms of  the student’s own values; anticipating texts, and acknowledg-
ing when and how reader expectations are aroused and fulfilled; and responding 
to texts through a variety of  writing activities which ask readers to go beyond 
what they have read to experience the text in personal ways.

Critical Reading Strategies
Mastering these strategies will not make the critical reading process an easy one, 
it can make reading much more satisfying and productive and thus help students 
handle difficult material well and with confidence. 

Fundamental to each of  these strategies is annotating directly on the page: un-
derlining key words, phrases, or sentences; writing comments or questions in the 
margins; bracketing important sections of  the text; constructing ideas with lines 
or arrows; numbering related points in sequence; and making note of  anything 
that strikes you as interesting, important, or questionable. 

Previewing: Learning about a text before really reading it. Previewing enables 
readers to get a sense of  what the text is about and how it is organized before 
reading it closely. This simple strategy includes seeing what you can learn from 
the headnotes or other introductory material, skimming to get an overview of  
the content and organization, and identifying the rhetorical situation. 

Contextualizing: Placing a text in its historical, biographical, and cultural con-
texts. When you read a text, you read it through the lens of  your own experience. 
Your understanding of  the words on the page and their significance is informed 
by what you have come to know and value from living in a particular time and 
place. But the texts you read were all written in the past, sometimes in a radi-
cally different time and place. To read critically, you need to contextualize, to 
recognize the differences between your contemporary values and attitudes and 
those represented in the text. 

Questioning to understand and remember: Asking questions about the con-
tent. As students, you are accustomed to teachers asking you questions about 
your reading. These questions are designed to help you understand a reading 
and respond to it more fully, and often this technique works. When you need to 
understand and use new information though it is most beneficial if  you write 
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the questions, as you read the text for the first time. With this strategy, you can 
write questions any time, but in difficult academic readings, you will understand 
the material better and remember it longer if  you write a question for every 
paragraph or brief  section. Each question should focus on a main idea, not on 
illustrations or details, and each should be expressed in your own words, not just 
copied from parts of  the paragraph. 

Reflecting on challenges to your beliefs and values: Examining your personal 
responses. The reading that you do for this class might challenge your attitudes, 
your unconsciously held beliefs, or your positions on current issues. As you read 
a text for the first time, mark an X in the margin at each point where you feel 
a personal challenge to your attitudes, beliefs, or status. Make a brief  note in 
the margin about what you feel or about what in the text created the challenge. 
Now look again at the places you marked in the text where you felt personally 
challenged. What patterns do you see? 

Outlining and summarizing: Identifying the main ideas and restating them in 
your own words. Outlining and summarizing are especially helpful strategies for 
understanding the content and structure of  a reading selection. Whereas outlin-
ing reveals the basic structure of  the text, summarizing synopsizes a selection’s 
main argument in brief. Outlining may be part of  the annotating process, or 
it may be done separately (as it is in this class). The key to both outlining and 
summarizing is being able to distinguish between the main ideas and the sup-
porting ideas and examples. The main ideas form the backbone, the strand that 
hold the various parts and pieces of  the text together. Outlining the main ideas 
helps you to discover this structure. When you make an outline, don’t use the 
text’s exact words. 

Summarizing begins with outlining, but instead of  merely listing the main ideas, 
a summary recomposes them to form a new text. Whereas outlining depends on 
a close analysis of  each paragraph, summarizing also requires creative synthesis. 
Putting ideas together again — in your own words and in a condensed form — 
shows how reading critically can lead to deeper understanding of  any text. 

Evaluating an argument: Testing the logic of  a text as well as its credibility and 
emotional impact. All writers make assertions that want you to accept as true. As 
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a critical reader, you should not accept anything on face value but to recognize 
every assertion as an argument that must be carefully evaluated. An argument 
has two essential parts: a claim and support. The claim asserts a conclusion — an 
idea, an opinion, a judgment, or a point of  view — that the writer wants you to 
accept. The support includes reasons (shared beliefs, assumptions, and values) 
and evidence (facts, examples, statistics, and authorities) that give readers the basis 
for accepting the conclusion. When you assess an argument, you are concerned 
with the process of  reasoning as well as its truthfulness (these are not the same 
thing). At the most basic level, in order for an argument to be acceptable, the 
support must be appropriate to the claim and the statements must be consistent 
with one another. 

Comparing and contrasting related readings: Exploring likenesses and differ-
ences between texts to understand them better. Many of  the authors we read 
are concerned with the same issues or questions, but approach how to discuss 
them in different ways. Fitting a text into an ongoing dialectic helps increase 
understanding of  why an author approached a particular issue or question in 
the way he or she did. 

The Student Role 
Critical thinking implies that a reader is actively and constructively engaged in 
the process of  reading. The reader is continually negotiating what s/he knows 
with what s/he is trying to make sense of. The role of  background knowledge 
and the student’s ability to draw upon it are essential to critical thinking/learning.
It is not an easy task to incorporate higher level thinking skills into the classroom, 
but it is a necessary one. For students to participate in the society in which they 
live, they must have experiences which prepare them for life. In order to become 
critical thinkers, it is essential that students learn to value their own thinking, to 
compare their thinking and their interpretations with others, and to revise or 
reject parts of  that process when it is appropriate.

A classroom environment which is student-centred fosters student participa-
tion in the learning process. Learning that is both personal and collaborative 
encourages critical thinking. Students who are reading, writing, discussing, and 
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interacting with a variety of  learning materials in a variety of  ways are more likely 
to become critical thinkers.

The Teacher’s Role
Those who encourage pre-reading discussions to help readers activate prior 
knowledge or fill in gaps in background knowledge set the stage for critical 
reading. They help students identify purposes for reading, formulate hypotheses, 
and test the accuracy of  their hypotheses throughout the reading process. In 
addition, asking students to examine their own reading and learning processes 
creates the awareness necessary for critical reading.

Post-reading activities that extend texts provide an opportunity for teachers to 
check for learning. Transforming ideas from reading into artwork, poetry, etc. is 
an evaluative, interpretive act that reveals the student’s level of  understanding. 
Critical readers are active readers. They question, confirm, and judge what they 
read throughout the reading process. Those engaged in such activities are likely 
to become critical thinkers and learners.

How Do I Sharpen My Critical Reading Strategies? 
Reading critically does not mean that you are criticizing the writer’s message but 
rather that you are assessing the validity and reliability of the writer’s material. 
Critical readers are also aware that they bring their beliefs, values, experiences, 
and prior knowledge to the reading process. Critical readers ask questions about 
themselves, the writer, and the writing. Below is a set of  questions to sharpen 
your critical reading strategies. 

Menu of Critical Reading Questions
1.  Reader’s Background and Value Assumptions 

•	 What do I know about the topic? 
•	 What are my beliefs and values regarding the topic? 
•	 What is my purpose for reading this material? 

2.  Writer’s Background and Value Assumptions 
•	 What is the writer’s background? 
•	 How might it affect the writer’s approach to the topic and the selection 

and interpretation of  the evidence presented? 
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•	 What are the writer’s value assumptions regarding this topic? 

3.  Writer’s Argument, Conclusion, and Evidence 
•	 What is the topic of  the writer’s argument? 
•	 What is the writer’s conclusion? 
•	 How has the writer limited the scope of  the argument through definitions 

of  key terms and the use of  qualifying words and phrases? 

4.  Writer’s Use of Evidence to Support the Conclusion 
•	 Are there any logical fallacies? 
•	 What sort of  evidence does the writer use to support the conclusion(s)? 
•	 Does the evidence offer adequate support for the writer’s conclusion? 
•	 Are the sources creditable? 
•	 If  the writer uses research studies as evidence, does the research satisfy 

these conditions: 
•	 Is it timely? 
•	 Is the sample group representative of  the target population? 
•	 Who conducted the research? What was the purpose of  the research? 
•	 Has the research been replicated? 
•	 Are the statistical findings and writer’s conclusion focused on the same 

topic? 
•	 Do the graphic illustrations represent the data in a truthful manner? 
•	 Do the various physical dimensions of  the graphic accurately portray the 

numerical relationships? 
•	 What is the source of  the data in the illustration? 
•	 Are the statistical findings and the writer’s conclusion focused on the 

same topic? 

5.  Reader’s Reaction to the Reading
•	 Do I accept the writer’s evidence as reliable and valid support of  the 

conclusion? 
•	 To what degree do I accept the conclusion? 
•	 How does the conclusion relate to what I already know and believe about 

the topic? 
•	 How has the writer’s argument changed my views on this topic?
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Here are some strategies that may be used:
1. Take inventory of what you will be reading.
Think about what you already know about the subject. Write down some notes 
on these thoughts. Look over the material you are reading - look for key words 
and phrases that may be in italics or boldface. Look for any graphs, captions, 
pictures or other graphics. See if  there is a summary at the end or a set of  com-
prehension questions. Most textbooks have summaries and questions. These 
can be very helpful to guide your reading. You should always read the summary 
and the questions before you read the text. These will give you a good idea of  
what to look for when you read. Remember: not everything in the text is equally 
important: read for the main ideas. 

2. See the forest, not the trees!
There is an English idiom that says, “You can’t see the forest for the trees.” 
This means that a person cannot see the overall picture or idea because she/
he is concentrating on the details too much. When you are reading, don’t try to 
understand every word - get the overall idea. 

3. Don’t just read —WRITE!
Take notes while you are reading. Sometimes notes can be words and phrases 
that help you remember main ideas. However, you can also draw pictures or dia-
grams of  key ideas. It’s like drawing a map with roads connecting different cities 
or locations. If  each location is an idea, connect them together in your notes. 

4. If at first you don’t succeed, try, try again.
If  possible, read the text more than once. 

5. Don’t be afraid to make guesses.
Try to guess at meaning by looking at the context. The sentences and words 
immediately before and after the point you are reading can give you good ideas. 

6. Try to analyze the text.
Look for the introduction and conclusion. Look for the topic sentences in each 
paragraph. 
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7. Make connections.
Try to make connections between main ideas and supporting details. Well-written 
texts will attempt to make connections of  their ideas in a logical way. 

8. Summarize & Paraphrase.
When you have finished reading a paragraph or a portion of  the text, stop and 
try to summarize in your own words what you have read. You can do this in 
your notes or you can explain it orally to someone else. 
9. Talk with your friends.
Discuss what you have read with others who have also read the same text. 

SQ3R....for students & teachers
When you read, it is important to have a strategy or a plan for reading effec-
tively. If  you do not have a plan, you may be easily distracted or may not focus 
on the right things in the text. As a result, when you are finished reading, you 
may not understand very much of  what you have read. Also, you may not have 
developed your English very much, either.

When you read, you must be actively involved in the reading process in order to 
understand most effectively. The SQ3R method is one way to help you do this.

How does the SQ3R method work?

Survey
Survey means to scan the main parts of  the text you are going to read. This in-
cludes looking at the title, headings of  paragraphs, introduction and conclusion, 
first lines of  each paragraph, and any extra information that may be presented in 
boxes on the page. Doing this gives you some basic understanding of  what the 
text is about and helps you know what to expect when you read in more detail. 
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Question
Questions are very helpful when you read a text. Most of  the time, people read 
first, and then look at questions at the end of  the text. However, this is not the 
best way to read. If  possible, read the questions provided for you FIRST. This 
will help you know what specific information to look for. Questions (those 
that are provided with text and those provided by your teacher) are designed 
to focus on the main points. Therefore, if  you read to answer these questions, 
you will be focusing on the main points in the text. This helps you read with a 
goal in mind - answering specific questions. 
3 R’s

Read
Once you have some idea of  what the text is about and what the main points 
might be, start reading. Do not be afraid if  the text has many words you cannot 
understand. Just read!
Follow these suggetions:

•	Do not use your dictionary the first time through the text. 
•	Try to understand as much as you can from the context. 
• Take notes as you go. 
•	Make a note of  places that you do not understand, or words that are un-

clear. 
•	Go through the text a second time. 
• Try to answer the questions.

Recite
Studies have suggested that students remember 80% of  what they learn, if  they 
repeat the information verbally. If  they do not repeat verbally, they often forget 
80%. Writing down the answers to questions from the text and saying these 
answers will help you remember the information. One good way to do this is 
to discuss the information with a friend or classmate, or with the professor. 
Try to summarize the main points you have learned from the reading and add 
to your knowledge from the comments and responses of  the person you are 
talking with. 
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Review
Review means to go over something again. In order to remember information, 
you cannot simply memorize it one day and then put it aside. After you have 
read and discussed and studied your information, it is important to review your 
notes again a few days or weeks later. This will help you keep the information 
fresh in your mind. 

Strategies for Teaching Reading Strategies

Modes of Reading
Different modes of  reading offer varying levels of  support for students, from 
having the teacher read the entire text aloud to having students read the text 
independently. It is frequently appropriate to combine several modes of  reading 
at once. The combination provides a scaffold for learning that gradually releases 
responsibility to the students and helps them to become more proficient read-
ers. Different combinations are used to meet the differing needs of  students in 
relation to the materials they are reading.

Reading Aloud
The teacher reads aloud from a text that is too challenging for the students to 
read and comprehend alone. Usually the students do not have a copy of  the text. 
The teacher may complete the text in one reading or may continue reading a 
longer text over a period of  time. Reading aloud is used to develop background 
information, to make connections across texts, or for enjoyment.

Teacher-Directed Interactive Reading
Using grade level materials which may include magazine or newspaper articles, 
poems, charts, or other forms of  print, the teacher provides direct, supported 
reading of  text to the whole class. The text is read in a variety of  ways. 

•	 The teacher introduces the text and sets a purpose for independent, silent 
reading of  a part or all of  the text.

•	 The teacher reads the text or part of  the text aloud while students fol-
low the reading in their own texts. The teacher pauses for predictions, 
clarifications, and questions. A summary of  what was read is developed 
orally or in writing with the class.
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•	 Students are paired for buddy reading of  the text.
•	 Small groups of  students read the text together using reciprocal teaching 

strategies.
•	 The teacher reads the text aloud to a small group of  students while the 

rest of  the class reads the selection independently, with a buddy, or in a 
small group.

•	 Groups of  students or the whole class may read the text together as a 
choral reading activity.

Guided Reading
The teacher provides small group instruction using materials at the instructional 
level of  the group. The teacher supports the development of  effective reading 
strategies for processing new texts at increasingly challenging levels of  difficulty. 
This progression of  difficulty must be in increments small enough to allow the 
reader to bridge the gap without being frustrated. Therefore, the best materi-
als for guided reading are sets of  books that have the progression built in. For 
elementary school students whose instructional reading level is close to grade 
level, the grade level basal may be used to provide guided reading instruction.

During Guided Reading, the teacher works with a small group of  students who 
use similar reading processes and are able to read similar levels of  text with sup-
port. The teacher introduces a text to this small group and works briefly with 
individuals in the group as each student reads to him/herself. The teacher may 
select one or two reading strategies to present to the group following the reading 
and may have students participate in extension activities. Basic to Guided Read-
ing is that the text is one that offers the reader a minimum of  new concepts to 
learn so that students can read the text with the strategies they currently have, 
but it provides an opportunity for new learning.

Structured Independent Reading
Students build reading fluency, practice strategic reading skills, and increase 
their vocabularies by spending sustained periods of  in-class time engaged in 
independent reading. Books may be self-selected or teacher assigned, but is at 
the students’ independent reading levels. Time for this fluency practice must 
be built into the school day and must include a daily homework assignment.
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Students in Pre-primary should spend a minimum of  15 minutes each day in 
developmentally appropriate independent reading behavior. 

Students in grades 1-12 must spend 30 minutes each day on in-class inde-
pendent reading. All students, PP-12, must read 30 minutes each night as 
daily reading homework. Activities which support and strengthen independent 
reading include:

•	 drawing a picture of  a favorite part of  the book; 
• discussing the book/chapter read with a partner or a small group; 
• keeping a record or log of  each book completed; 
•	 writing a brief  summary of  the content; 
•	 making a personal response to the reading in a log or journal; 
•	 writing dialogue journals to the teacher about the independent reading 

material; and/or 
• taking the Accelerated Reader test.

Working With Words
Students receive daily explicit, systematic instruction in one or more of  the 
following as appropriate:

•	 phonemic awareness, students are taught the sounds of  the language; 
•	 phonics instruction, students receive instruction in letter/sound match-

ing; 
•	 blending and segmenting sounds, and decoding; 
•	 graphophonic instruction, students learn to use letter/sound correspon-

dence to write; 
•	 syntactic, students learn word patterns and spelling, prefixes, suffixes, 

root words, etymologies; and 
• vocabulary, students learn word meanings, analogies, usage, and cognates. 
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Reciprocal Teaching
Students are taught to become strategic readers through an active dialogue 
with a teacher/leader and other students. Working in small groups, students 
practice the following critical reading strategies:

•	 making predictions based on titles, captions, pictures, prior knowledge, 
etc.; 

•	 formulating good questions based on the text (e.g., writing test questions); 
•	 seeking clarification of  words, phrases, or concepts not understood; 
•	 summarizing, getting the main idea; and 
•	 forming visual images while reading. 

Questions and Discussion
Critical to reading comprehension is the ability to ask and answer higher order 
thinking questions about text and to defend or challenge answers using infor-
mation and details from the text to support positions. Students at all levels and 
in all subject areas must have daily opportunities to raise questions to be used 
in group discussions about texts. Student-generated questions should be used 
to formulate teacher-made tests.

Read and Retell
Retellings are powerful tools because they serve authentic instructional and as-
sessment purposes. Students retell, orally or in writing, narrative or expository 
text. In the retelling, they use the same form, style, and language of  the original 
text. This strategy aids comprehension of  text, expands vocabulary, and pro-
vides good models for students to transfer to their personal writing. Retellings 
provide insights into the thinking, organization, and comprehension levels of  
the readers. In primary grades students may use drawings in combination with 
oral retelling.
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Learning to Write, Writing to Learn
Writing and reading are reciprocal skills which strongly support one another. 
It is important that students receive daily instruction in effective writing and 
that they use writing to demonstrate what they have learned. Writing is thinking 
made visible. It supports students in learning to construct meaning and become 
proficient readers. It involves many activities including:

• exploring different modes of  writing; 
•	mini-lessons that include modeling; and 
•	engaging students in meaningful interactions with text.
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Appendix B: Glossary

Acronym: a word made from the first letters or syllables of  a series of  words. Some 
acronyms are written as ordinary words, such as radar (radio detection and aranging); 
and others are sets of  initials, such as UNICEF (United Nations International Chil-
dren’s Emergency Fund)

Allegory: An allegory is a simple story, such as a fable or parable, whose major purpose 
is to teach a moral lesson. An allegory can always be read on two levels – one literal, 
the other symbolic. The underlying meaning can be parallel to, but different from, the 
surface meaning.

Allusion: An allusion, in a literary work, is a reference to another literary work, or a 
person, place, event, or object from history, literature, or mythology.

Antagonist: The antagonist in a literary work is the primary person in opposition to 
the hero or protagonist.

Apostrophe: The apostrophe is a figure of  speech consisting of  words addressing an 
inanimate object, abstract idea, or deceased individual as though that object, idea, or 
person were alive; also, words addressing an absent person as though s/he were present.
Ballad: is a story in a song, usually a narrative song or poem. Any form of  story may 
be told as a ballad, ranging from accounts of  historical events to fairy tales in verse 
form. It is usually with foreshortened alternating four- and three-stress lines (‘ballad 
meter’) and simple repeating rhymes, and often with a refrain.

If  it is based on political or religious themes, a ballad may then be a version of  a hymn. 
Ballads should not be confused with the ballade, a 14th and 15th century French verse 
form. Traditional Poetic Form

1) Normally a short narrative arranged into four line stanzas with a memorable meter.

2) Typical ballad meter is a first and third line with four stresses (iambic tetrameter) 
and then a second and fourth line with three stresses (iambic trimeter).

3) The rhyme scheme is typically abab or abcb.

4) Often uses colloquialisms to enhance the story telling (and sometimes to fudge the 
rhyme scheme).
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Literary ballads
Literary ballads are those composed and written formally. The form, with its con-
notations of  simple folkloric authenticity, became popular with the rise of  Romanti-
cism in the later 18th century.
http://www.google.com/search?hl=en&q=ballad&btnG=Google+Search 

Bias: An underlying preference or prejudice for or against a particular idea, value, or 
group of  people, that makes it difficult or impossible to judge fairly in a particular 
situation.

Character: Refers to (i) an individual in a story, narrative, poem, or play, and (ii) the 
qualities of  the individual. The latter are usually revealed through dialogue, description, 
and action. Characters can be further divided into:
• Dynamic/Round Character – a complex, three dimensional character who un-

dergoes a significant and permanent change in personality or beliefs.
• Stock/Flat Character – a type of  character who the audience will immediately 

recognize and who serves a familiar function. These characters do not show any 
growth in the course of  the story.

Choral reading: reading together in chorus.  Children are often assigned parts, which 
they practice several times.

Climax: the point in the plot where something is solved, accomplished or achieved. 

Complex sentence: a sentence that has one main clause and one or more subordinate 
clauses.  Its arrangement allows the writer to emphasize one main idea and to indicate 
the close relationship of  the secondary ideas to it. Example: The little girl hid behind 
the trees until the train of  packhorses had passed.   (Subordinate clause is in italics.)

Compound sentence: a sentence made up of  two or more independent statements, 
questions or commands.  Its arrangement enables the writer to show the relationship 
(equality or contrast) of  two main ideas. Example:  We all arrived on time but we were 
cold and wet.

Compound word: a word that is made up of  two or more parts that are words them-
selves. Example: highway, whatsoever

Colloquial Language: Words, phrases, and expressions used in everyday conversation; 
it is relaxed and informal rather than literary and formal.
Comic Strip: A sequence of  drawings (cartoons) that tell a humorous story. 
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Conflict: A struggle between opposing characters, forces or emotions, usually between 
the protagonist and someone (sometimes between the protagonist and his/her emo-
tions) or something else.

Context: The situation or background information relevant to understand a word, idea, 
character, or incident in a text. It could refer to the surrounding event(s) or information 
in the text, the background of  the writer, or the social situation in which the text was 
written. As well, the context the reader brings to a text affects how a piece of  writing 
is received and experienced.

Dramatic Irony: A type of  situational irony contrasting what a character perceives, 
and what the audience and one or more of  the characters know to be true.

Dramatic Monologue:  A poem in which a single speaker who is not the poet utters 
the entire poem at a critical moment. The speaker has a listener within the poem, but 
we too are his/her listener, and we learn about the speaker’s character from what the 
speaker says. In fact, the speaker may reveal unintentionally certain aspects of  his/her 
character. Robert Browning perfected this form. (source: Abrams glossary)

Diorama: a three-dimensional scale model of  a landscape typically showing a scene 
from a story.  In school settings dioramas are often used to have students respond to 
a story.  Dioramas have a backdrop drawn by the student and miniature figures (often 
toy figures that the students have) to represent the characters in a particular scene from 
the story.  Dioramas are usually contained in a shoe box or other small box.

Direct speech: reporting the exact words of  the speaker.  Direct speech can be identi-
fied by the use of  quotation marks (“ “), also referred to as inverted commas. Example:  
When Yeshey came in he said, “It’s not raining now.” 

Echo reading: the teacher reads a line or short section of  a poem and the children read 
it back, becoming the echo.  As the children echo read, they try to match the teacher’s 
expression and phrasing.

Ethic: [ethics: plural] A set of  principles that people use to decide what is right and 
what is wrong. 

Epilogue: A closing or concluding section of  a text.

Reprint 2022



187

Epistolary: [adj.] Relating to the writing of  letters. An epistolary story consists of  a 
series of  letters written by the characters in the story.

Expository: Expository essays require that the writer give information, explain the 
topic or define something. To accomplish that, they are best developed by the use of  
facts and statistical information, cause and effect relationships, or examples. Since they 
are factual, they are written without emotion and usually written in the third person. 
That means that the use of  the pronoun “ I “ is not usually found within the essay.

Fact and opinion: A fact is something that is known to be true or real; something that 
exists or has happened.  An opinion is information based on what a person believes, 
rather than on what can be shown to be true or real. Fact: Bhutan is a small country 
in Asia. Opinion: Bhutan is a good place to live.

Fantasy:  story about the nonexistent or unreal in which the action may depend on 
magic or the supernatural.  The writer of  fantasy creates another world for characters 
and readers, asking that the readers believe this other world could and does exist within 
the framework of  the story.

Flashback: A device that shifts the narrative from the present to the past, usually to 
reveal a change in character or illustrate an important point.

Folktale: a story passed down from one generation to the next by word of  mouth.  
The folktale usually has a progressive plot with lively action.  The characters are usually 
flat – bad ones and good ones.  The conflict is usually between people or personified 
animals in person-versus-person conflict. Good triumphs over    evil.                  

Free verse: a type of  non-rhyming poetry.  It usually has rhythm, although the rhythm 
is not always patterned or consistent.  Typically not popular with children until they 
gain some background with poetry.  

Foreshadowing: It refers to plot technique in which a writer plants clues that hints at 
what is going to happen later in the plot. Foreshadowing is used to arouse the readers’ 
curiosity, build suspense, and help prepare the reader to accept events that occur later 
in the story. 

Genre: A type of  class of  literary texts [e.g. Short stories] within which there are cat-
egories of  forms [e.g. realistic fiction, science fiction, fantasy]. 
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Graphic organizers: visual representations of  information through charts, webs and 
diagrams.  Word webs, Venn diagrams, and comparison charts are common graphic 
organizers used at this level.

Guided reading:  a strategy used by teachers to guide students – whether whole group, 
small group, or individual – through an activity designed to help them apply their word 
identification and comprehension strategies.  

hyperbole: a figure of  speech  that uses exaggeration or overstatement for effect.

Image: a mental picture created with words.

Indirect speech:  reporting what the speaker said without reporting his/her exact 
words. Example:  Yeshey said that it was not raining when he came in.

Inner dialogue: the dialogue that goes on constantly in the mind.  In literature, the 
author often shows what the character is thinking through the use of  inner dialogue.

Interview: a meeting or conversation in which one person asks another person ques-
tions in order to get information.

Irony: It occurs when a statement or situation means something different from (or 
even the opposite of) what is expected. See also Dramatic Irony.

Jargon: language used by a particular group that may be meaningless to those outside 
the group.

Metaphor and Simile 
Metaphor and simile are special ways of  writing, describing things (often abstract 
ideas) more powerfully by referring to other (often concrete) things. What is a simile? 
In a simile the connection is made using a word such as ‘like’ or ‘as’. For example, The 
athlete ran like a greyhound, and Her eyes are as blue as the morning sky.  

What is a metaphor? Metaphors are more indirect. A metaphor allows you to associate 
something that you are describing with something well-known. For example, expres-
sions such as, I can’t swallow that suggestion, That argument smells fishy and Could 
we chew over these ideas together? are all based on the metaphor ‘ideas are food’.   

Mixed metaphors: When two different metaphors are used in the same expression we 
call them mixed metaphors, and consider them to be clumsy, for example, They were 
talking behind my back right under my nose. 
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Overused metaphors: Sometimes, metaphors are used so frequently that people no 
longer consider them forceful, for example, She is a pillar of  the community is used 
so often that the metaphor ‘people are buildings’ is not really noticeable any more. 
(Chambers Teachers’ Resources © Chambers Harrap Publishers Ltd 2004 www.cham-
bers.co.uk)

Monologue: A monologue is a speech by one person directly addressing an audience. 
In a monologue, the actor need not be alone, however, none of  the supporting casts 
speak. When the actor is alone and thinking out loud this is a soliloquy, not a mono-
logue. There are two basic types of  monologues:
• Exterior/Dramatic Monologue – this is where the actor speaks to another person 

who is not in the performance space or to the audience.
• Interior Monologue – this is where the actor speaks as if  to himself/herself. It 

is introspective and reveals the inner motives to the audience.

Mood: the feeling that a piece of  writing gives the reader.  The mood may be dark and 
serious or light and comic.

Narrator: The storyteller in narrative writing; a function of  the point of view. A nar-
rator may use first person narration or a more objective third person style such as 
omniscient narration or limited omniscient narration. [see point of view].
Ode: An ode is a poem that is written for an occasion or on a particular subject. They 
are usually dignified and more serious as a form than other forms of  poetry. Unfor-
tunatly, today’s society has distinctly less respect for propriety, morality, and dignity. 
Modern odes include sarcastic poems about various subjects, including velcro and 
vegetables. There are several versions and differing opinions on what the rhyme form 
for an ode should be.

An Ode is a poem praising and glorifying a person, place or thing. 

http://library.thinkquest.org/3721/poems/forms/ode.html

pantomime: a technique through which the story is conveyed solely through gestures, 
facial expressions, or other body language.  This strategy is most effective with short 
stories that students know well.

personification: a figure of  speech in which the writer gives human qualities to inani-
mate objects.  
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plot: the sequence of  events in a story that show the characters in action.  The plot 
starts with the identification of  the problem.  This problem leads to a series of  events 
(rising action) to explain and solve the problem.  The story rises to a peak (climax) and 
then the story concludes with the solving of  the problem (resolution).

Point of view: The perspective from which a story is told. First person point of view 
is limited.
• First person involved can be seen in Woman Unknown. Leaving has a first person 

observer point of view. Bluffing has a third person limited narrator. The Elephant 
has a third person omniscient narrator.

prefix: a group of  letters put before a word to change the meaning. Example:   
  unknown (The prefix un, meaning not, changes the meaning of  “known” to 
“not known.”)

principal clause: the part of  a longer sentence that has a subject and a predicate and 
makes complete sense when standing alone.  It is, therefore, a sentence. Example:  
Although it rained for two days, we had school as usual. (Principal clause is in italics.)

Prologue: Opening or introductory section of  a text.

Protagonist: Primary character in a text.

readers’ theatre: an informal performance activity where students read from  scripts 
that have been adapted from literature.  Lines are not memorized and costumes are 
kept to a minimum.  Little staging occurs.

realistic fiction:  stories that could possibly happen set in a real place and time.  Realistic 
fiction has no elements of  magic or the supernatural.

rhythm: the pattern of  stressed and unstressed syllables in language.  If  the rhythm is 
set to a more regular pattern, as it often is in poetry, we speak of  meter. 
Satire: A literary work that criticizes/ridicules human follies, institutions, government 
by depicting it in a humorous, sarcastic, or scornful way. The purpose of  satire is often 
to teach a lesson or encourage change.

Science Fiction: Modern science fiction is the only form of  literature that consistently 
considers the nature of  the changes that face us, the possible consequences, and the 
possible solutions.  That branch of  literature which is concerned with the impact of  
scientific advance upon human beings.  (1952) Isaac Asimov
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Sentence Fragment: It is a sentence that is missing either a verb or a subject. E.g. 
“always having to sit here alone.”

sequel: a complete story that continues from where an earlier story ended. Example: 
The River by Gary Paulsen is a sequel to his novel Hatchet.  Both novels are centered 
around the same character, Brian, who is stranded in the wilderness in northern Canada.

setting: when and where a story takes place.  A story can have an integral setting – when 
the action, character or theme are influenced by the time and place where the story 
happened – or a background setting – where the time and place of  the story are not 
specific and have little bearing on the action of  the story.  Hatchet  by Gary Paulsen 
is an example of  an integrated setting as the hardships that Brian faced in the northern 
Canadian wilderness could not have happened anywhere else. Winnie-the-Pooh by 
A. A. Milne is an example of  a backdrop setting since the action occurs on the bank 
of  a stream, or by a big oak tree with a honeybee hive.  This location could easily be 
England or America and the location does not influence the story in a significant way. 

Simile:  See “Metaphor and Simile”.

simile: a figure of  speech where a comparison between two unlike things is made with 
the use of  like or as.  

slang: a type of  language that is more relaxed than standard language.  Slang uses new 
or made-up words and expressions that are humourous, exaggerated, impolite etc.

situational humour: humour based on a situation that the author has experienced. 

speaker: the perspective taken by a poet in a poem.  The speaker in the poem is not 
necessarily the same the poet.  In All the Places to Love by Patricia MacLachlan, for 
example, the speaker is a young boy, who lives with his extended family, not MacLach-
lan, the poet, who is an adult female.
stanza: a group of  lines that form one part of  a poem or song.

story map: a graphic organizer that helps students focus their attention on the elements 
that all good stories share.  

subordinate clause: part of  a sentence with a subject and a predicate but does not 
make sense by itself.  Example: Although it rained steadily for two days, we had school as 
usual. (Subordinate clause is in italics.)  
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subtitle: an explanatory or alternate title.  Subtitles are often used in non-fiction writing 
to organize the article into specific parts.  Subtitles can help the reader find informa-
tion quickly.

suffix: a word ending that changes or adds to the meaning of  the root word. Painter, 
painting, and painted are formed by adding suffixes to the word paint.
theme: the underlying meaning of  the story: what the author wants us to learn about 
life or society. 

Sonnet
A lyric poem of  fourteen lines, following one or another of  several set rhyme-schemes. 
Critics of  the sonnet have recognized varying classifications, but to all essential pur-
poses two types only need be discussed Sonnet- A Sonnet is a poem consisting of  14 
lines (iambic pentameter) with a particular rhyming scheme.
The two characteristic sonnet types are the Italian (Petrarchan) and the English (Shake-
spearean). The first, the Italian form, is distinguished by its bipartite division into the 
octave and the sestet: the octave consisting of  a first division of  eight lines rhyming 
abbaabba 
and the sestet, or second division, consisting of  six lines rhyming 
cdecde, cdccdc, or cdedce. 
On this twofold division of  the Italian sonnet Charles Gayley notes: “The octave 
bears the burden; a doubt, a problem, a reflection, a query, an historical statement, a 
cry of  indignation or desire, a Vision of  the ideaL The sestet eases the load, resolves 
the problem or doubt, answers the query, solaces the yearning, realizes the vision.” 
Again it might be said that the octave presents the narrative, states the proposition or 
raises a question; the sestet drives home the narrative by making an abstract comment, 
applies the proposition, or solves the problem. So much for the strict interpretation 
of  the Italian form; as a matter of  fact English poets have varied these items greatly. 
The octave and sestet division is not always kept; the rhyme-scheme is often varied, 
but within limits—no Italian sonnet properly allowing more than five rhymes. Iambic 
pentameter is essentially the meter, but here again certain poets have experimented 
with hexameter and other meters. 
The English (Shakespearean) sonnet, on the other hand, is so different from the Italian 
(though it grew from that form) as to permit of  a separate classification. Instead of  
the octave and sestet divisions, this sonnet characteristically embodies four divisions: 
three quatrains (each with a rhyme-scheme of  its own) and a rhymed couplet. Thus 
the typical rhyme-scheme for the English sonnet is
abab cdcd efef gg. 
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The couplet at the end is usually a commentary on the foregoing, an epigrammatic 
close. The Spenserian sonnet combines the Italian and the Shakespearean forms, using 
three quatrains and a couplet but employing linking rhymes between the quatrains, thus 
abab bcbc cdcd ee. 

Certain qualities common to the sonnet as a form should be noted. Its definite restric-
tions make it a challenge to the artistry of  the poet and call for all the technical skill at 
the poet’s command. The more or less set rhyme patterns occurring regularly within 
the short space of  fourteen lines afford a pleasant effect on the ear of  the reader, and 
can create truly musical effects. The rigidity of  the form precludes a too great economy 
or too great prodigality of  words. Emphasis is placed on exactness and perfection of  
expression. 
The sonnet as a form developed in Italy probably in the thirteenth century. Petrarch, 
in the fourteenth century, raised the sonnet to its greatest Italian perfection and so 
gave it, for English readers, his own name. 

The form was introduced into England by Thomas Wyatt, who translated Petrarchan 
sonnets and left over thirty examples of  his own in English. Surrey, an associate, shares 
with Wyatt the credit for introducing the form to England and is important as an early 
modifier of  the Italian form. Gradually the Italian sonnet pattern was changed and 
since Shakespeare attained fame for the greatest poems of  this modified type his name 
has often been given to the English form. 

Among the most famous sonneteers in England have been Shakespeare, Milton, Word-
sworth, and D. G. Rossetti. Longfellow, Jones Very, G. H. Boker, and E. A. Robinson 
are generally credited with writing some of  the best sonnets in America. With the inter-
est in this poetic form, certain poets following the example of  Petrarch have written a 
series of  sonnets linked one to the other and dealing with some unified subject. Such 
series are called sonnet sequences. 

Some of  the most famous sonnet sequences in English literature are those by Shake-
speare (154 in the group), Sidney’s Astrophel and Stella, Spenser’s Amoretti, Rossetti’s 
House of  Life, and Mrs. Browning’s Sonnets from the Portuguese. William Ellery Leon-
ard, Elinor Wylie, Edna St. Vincent Millay, and W. H. Auden have done distinguished 
work in the sonnet and the sonnet sequence in this century. The brevity of  the form 
favors concentrated expression of  idea or passion. 
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A Sonnet is a poem consisting of  14 lines (iambic pentameter) with a particular rhym-
ing scheme.

http://www.google.com/search?hl=en&lr=&q=sonnet&btnG=Search

Stereotype: It is an over simplified picture, usually of  a group of  people, giving them 
all a set of  characteristics, without consideration for individual differences, often re-
flecting some bias.
Stream of Consciousness: A continuous flow of  a person’s thought process without 
any special consideration for sentence structure or organization.

Symbol: A person, place, or thing that stands for both itself  and for something beyond 
itself. The symbolic meaning of  a work is developed through the symbols that the 
author includes.

Theme: A statement of  the central idea of  a work usually implied rather than directly 
stated.

tone: tells how the author feels about his or her subject.  Words express the writer’s 
attitude towards his of  her work, subject, and readers.

Vignette: A short but interesting piece of  writing or section of  a film/novel.
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Appendix C: Bloom’s Taxonomy * 

Bloom’s Taxonomy
Benjamin Bloom created this taxonomy for categorizing level of  abstraction of  
questions that commonly occur in educational settings. The taxonomy provides 
a useful structure in which to categorize test questions, since professors will 
characteristically ask questions within particular levels, and if  you can determine 
the levels of  questions that will appear on your exams, you will be able to study 
using appropriate strategies.

Competence
Skills Demonstrated
Knowledge
 observation and recall of  information
  knowledge of  dates, events, places
 knowledge of  major ideas
 mastery of  subject matter
 Question Cues: list, define, tell, describe, identify, show, label, collect, ex-

amine, tabulate, quote, name, who, when, where, etc.

Comprehension
 understanding information
 grasp meaning
 translate knowledge into new context
 interpret facts, compare, contrast
 order, group, infer causes
 predict consequences
 Question Cues:  summarize, describe, interpret, contrast, predict, associate, 

distinguish, estimate, differentiate, discuss, extend

Application
 use information
 use methods, concepts, theories in new situations
 solve problems using required skills or knowledge
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  Questions Cues: apply, demonstrate, calculate, complete, illustrate, show, 
solve, examine, modify, relate, change, classify, experiment, discover

Analysis
 seeing patterns
  organisation of  parts
 recognition of  hidden meanings
  identification of  components
 question cues: analyze, separate, order, explain, connect, classify, arrange, 

divide, compare, select, explain, infer

Synthesis
 use old ideas to create new ones
 generalize from given facts
  relate knowledge from several areas
  predict, draw conclusions
 question cues: combine, integrate, modify, rearrange, substitute, plan, create, 

design, invent, what if ? compose, formulate, prepare, generalize, rewrite

Evaluation
 compare and discriminate between ideas
 assess value of  theories, presentations
 make choices based on reasoned argument
  verify value of  evidence
  recognize subjectivity
  question cues:  assess, decide, rank, grade, test, measure, recommend, 

convince, select, judge, explain, discriminate, support, conclude, compare, 
summarize

 Adapted from: Bloom, B.S. (Ed.) (1956) Taxonomy of  educational objec-
tives: The classification of  educational goals: Handbook I, cognitive domain. 
New York ; Toronto: Longmans, Green.
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Appendix D: A Portfolio

A Portfolio: What is it?
A Portfolio is a collection of  many types of  materials selected with the input from 
both student and teacher input, designed to demonstrate progress and growth 
in students‘ work, understanding, problem-solving processes and attitudes. It is 
therefore a continuous collection of  evidence of  student progress, selected and 
commented by the student and/or teacher for assessment purposes. Through 
the maintenance of  Portfolios, students are expected to develop all the follow-
ing domains of  learning.

Cognitive abilities 
In schools, teachers focus mainly on the knowledge and comprehension aspects 
of  learning. Through Portfolios they try to lead the students to higher thinking 
skills and to self-reflection.

Behavioural skills 
The student will become aware of  processes, products and work habits.

Attitudes and values 
The student will be able to see his or her characteristics like motivation, risk-
taking, flexibility, responsibility, perseverance etc.

Types of Portfolios
Most common types of  Portfolios are Progress (Working) Portfolio, Special 
Project Portfolio and Showcase Portfolio

Progress (Working) Portfolio
It shows a student’s progress on a skill over a certain time period. The student 
collects all work samples related to the concept or skill being mastered which 
shows the progression from the beginning to the best finished product improved 
over time. This helps the student in continuous formative assessment, so for CA 
the schools are encouraged to develop and use Progress Portfolio.
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Special Project Portfolio
In a special project Portfolio, students can document the progress from start 
to finish by collecting examples of  work related to the project. This is a good 
Portfolio starting point because it can be done without any long term commit-
ment. The student must reflect on the project.

Showcase Portfolio
It is the best representative of  a student’s work file for a given time period. A 
student selects works that he or she feels are the best. The student is also able to 
select work and improve it to create a better sample. This motivates the student 
to create very good projects.

What is it used for?
Portfolio assessment:
• Provides an opportunity for the student to exhibit what has been accom-

plished and to demonstrate his or her strengths as well as weaknesses
• Enables the student to be reflective about his or her work and knowledge
• Encourages teacher-student conference
• Helps communicate to parents what has been learned
• Provides multiple opportunities for observation and assessment as it is 

on-going
• Provides information about a student to subsequent teachers
• Promotes student responsibility
• Encourages Peer Assessment which provides peer feedback;
• Makes students become aware of  performance, process, products and work 

habits.

Planning for Portfolio Assessment:
The following questions can be used as guidelines while planning for Port-
folio Assessment:
• What are the benefits of  Portfolio Assessment?
• How could you make the collection of  students’ works a feasible practice 

in classroom?
• Who will be the audience for the Portfolios? Students? Parents? 
 Administrators? Others?
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• What will be the purpose of  the Portfolio?
• Who will select the samples of  work to be placed in the Portfolio?
• How will the work be placed in the Portfolio?
• What will the Portfolios in your classroom look like? 
• What will they include?
• Where will they be stored?
• What role will student and teacher play in evaluating the Portfolio? 
• How will you use reflections in the Portfolio process?
• How will they be graded or evaluated?
• Will the Portfolios be passed on at the end of  the year? 
• Who maintains ownership?
• How will you incorporate evidence of  learner outcomes into the Port-

folio?
• What is the implementation plan? 
•       What is your goal for one year? two? Five

How is it used?
• Decide who will play the major role in determining what to be included in 

a Portfolio – students, teachers or both in consultation.
• Decide the type of  samples of  work to be included: typical for the student 

or typical for the topic or some of  each type. The samples may vary from 
a satisfactory one to the best.

• Decide the overall limit of  the amount of  materials to be included: How 
many? By which month?

• Start making the collection of  work samples of  students right from the 
early stage in the course starting from basic work to more advanced and 
improved items.

• Continue examining the contents of  the Portfolios and decide if  any item 
should be replaced.

• File or put the work samples in an envelope, a carton or a box for others to 
be accessible to them and store them in such a way that students will also 
have an access to them whenever they want.

• Let the student analyse and reflect on the topic he or she has learnt/liked/
disliked using some of  the questions given in the book review form.

• Use the Portfolio for discussion and reporting to the students, parents and 
guardians.
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• Retain in the class the original or a copy of  typical/exemplary Portfolio 
items with the student’s permission, so that you can use them as examples 
for future classes.

Points to remember while developing Portfolios:
• Start with fewer materials to work with, continue to modify and improve 

the Portfolio over the year.
• The Portfolio is a file containing a teacher selected input as well as student 

selected input.
• The materials in the Portfolio may include samples of:

– Reading records
– Journals
– Pieces of  writing 

• Review Portfolios from time to time with the student.
• Use two types of  self-assessment:

– The student writes notes to comment on the specific entries.
– A form developed by the teacher can be completed and attached 

to each entry.
• Consider the following points while assessing Portfolios: 

– Amount of  information included 
– Quality and variety of  pieces included
– Growth in performance and apparent changes in attitude or be-

havior
– Quality and depth of  self  reflections assessed

• Allow students to review their Portfolios and write an evaluative summary 
• Conduct an evaluative conference with each student. Together review the 

Portfolio and the student’s self-evaluative comments and summary. The 
teacher shares his or her assessment of  the Portfolio. It is also possible 
that student and teacher discuss the next course of  action: What goals the 
student should focus on next and how he or she should go about achieving 
those goals. 

• Write a narrative summary of  the conference and instructional strategies 
for the student
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Appendix E:  Kinds of Essays

Expository Essay and Prompts
Expository essays require that the writer give information, explain the topic or 
define something. To accomplish that, they are best developed by the use of  
facts and statistical information, cause and effect relationships, or examples. Since 
they are factual, they are written without emotion and usually written in the third 
person. That means that the use of  the pronoun “I” is not usually found within 
the essay. Expository essays also have a distinct format:
• The thesis statement must be defined and narrow enough to be supported 

within the essay. 
• Each supporting paragraph must have a distinct controlling topic and all 

other sentences must factually relate directly to it. The transition words or 
phrases are important as they help the reader follow along and reinforce 
the logic. 

• Finally, the conclusion paragraph should originally restate the thesis and the 
main supporting ideas. Finish with a statement that reinforces your position 
in a meaningful and memorable way. 

• Never introduce new material in the conclusion. 

Here are some expository prompts that have some additional guidance provided 
for development: 
• Voting is an Important Act of  Citizenship 
• An Interesting Book or TV Show 
• Colonial Ingenuity 
• Important Guest 
• Important Invention 

Descriptive Essay:
A descriptive essay describes a thing. So now you know everything about writ-
ing a descriptive essay.  Not likely!  What’s wrong with that sentence is it tells 
instead of  shows. 

Let me try again: All essays “describe”, but a “descriptive essay” focuses on a 
physical description of  a topic in order to make a point.  

Reprint 2022



202

Generally, this essay form begins with a vivid introduction of  the topic, a col-
lection of  images and metaphors that catch the reader’s attention by appealing 
to his senses. The reader sees and feels the experience of  standing in a field of  
new mown hay, of  the terror of  the slow, clacking ascent to the top of  a roller 
coaster, of  the painful loneliness learning by the finely tuned, exquisite cell phone 
that glitters in the moonlight, but never rings.

The concept of  writing in a way that shows rather than tells quite naturally 
comes in play in this essay form.  Describing your kid brother by writing “He 
was sick.” does not have the impact of  “Jeremy’s face suddenly turned an ugly 
shade of  pale grey. His eyes turned yellow as he bolted from his chair, gagging 
convulsively, a horrid, green-brown eruption of  vomit flowed with each gurgling 
cough.”  Yeah! Now I’m showing!! Stuck for an idea? How about:
• Describe an object that has lots of  meaning for you: your car,  your guitar, 

your pet cat.  etc
• Describe a place that has lots of  meaning for you: looking into the Grand 

Canyon, a city or home from your past.  
• Describe a person who has some special meaning for you: family mem-

ber, lover, enemy, leader, boss.

Narrative Essay and Prompts
When you write a narrative essay, you are telling a story. Narrative essays are told 
from a defined point of  view, often the author’s, so there is feeling as well as 
specific and often sensory details provided to get the reader involved in the ele-
ments and sequence of  the story. The verbs are vivid and precise. The narrative 
essay makes a point and that point is often defined in the opening sentence, but 
can also be found as the last sentence in the opening paragraph. (For test taking 
purposes, it can be wise to put it first so that the person grading does not miss it.

Since a narrative relies on personal experiences, it often is in the form of  a story. 
When the writer uses this technique, he or she must be sure to include all the 
conventions of  storytelling: plot, character, setting, climax, and ending. 

Reprint 2022



203

It is usually filled with details that are carefully selected to explain, support, or 
embellish the story. All of  the details relate to the main point the writer is at-
tempting to make.
To summarize, the narrative essay:
• is told from a particular point of  view 
• makes and supports a point 
• is filled with precise detail 
• uses vivid verbs and modifiers 
• uses conflict and sequence as does any story 
• may use dialogue 

Here are some narrative choices that have some additional guidance provided 
for development: 
• Everyone has been Scared Sometime 
• The Day I felt So Proud 
• Someone in My Family Deserves an Award 
• Favourite Gathering

Persuasive Essay and Prompts
Persuasive writing attempts to convince the reader that the point of  view or 
course of  action recommended by the writer is valid. To accomplish this, the 
writer must develop a limited topic which is well defined and debatable, that  
has more than one side. It is important that the author understands other sides 
of  the position so that the strongest information to counter the others can be 
presented. In the essay, only one side of  the issue is presented. Like all kinds of  
five paragraph essays, there is a specific format to be followed. 
• The topic sentence cannot be a fact as facts cannot be debated. It should 

be a statement of  position. That position must be clear and direct. This 
statement directs the readers to follow along with your logic towards the 
specific stated conclusion that you want them to support. Do not make it 
personal so do not use personal pronouns. Make it definitive. 

• Then, in the same introductory paragraph, state the three best reasons that 
you have to support your position as the remainder of  the opening para-
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graph. These reasons become the topics of  each of  the three supporting 
paragraphs. Again, be sure they are able to be supported with additional 
separate facts. 

• In the body of  the essay, the writer uses specific evidence, examples, and 
statistics and not broad generalizations or personal opinions to persuade 
the reader that the stated position is a valid one. Each topic sentence for 
the support paragraphs have been introduced in the beginning paragraph. 
Each additional sentence must closely relate to the topic and the sentence 
that came before it. This way, the logic of  the argument is easy to follow. 

• Be sure to use adequate transitions between paragraphs as they make it easy 
for the reader to follow the logic of  the presentation. 

• As one closes the essay, it is most important to clearly redefine the topic 
and restate the most compelling evidence cited in original form. Remember, 
this is the last chance to remind the reader and convince him/her to accept 
the writer’s position. 

• Do not introduce new material in the conclusion.

Here are some persuasive prompt choices that have some guidance provided 
for development: 
• Someone in My Family Deserves an Award 
• Media Violence has a Negative Effect 
• School Uniforms 
• Lengthening the School Day 
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Appendix F: Working With Words

Students receive daily explicit, systematic instruction in one or more of  the fol-
lowing as appropriate:

• phonemic awareness, students are taught the sounds of  the language; 
• phonics instruction, students receive instruction in letter/sound matching; 
• blending and segmenting sounds, and decoding; 
• graphophonic instruction, students learn to use letter/sound correspon-

dence to write; 
• syntactic, students learn word patterns and spelling, prefixes, suffixes, root 

words, etymologies; and 
• vocabulary, students learn word meanings, analogies, usage, and cognates. 

Vocabulary Knowledge
Overview
All readers encounter words they do not know; strong readers have strategies for 
figuring out what to do with them; they use any or all of  the following strategies 
when they encounter an unknown word: 
• Skip it and read on
• Re-read
• Think about what they are reading
• Sound it out to see if  it is a word they know
• Look at the headings and subheadings of  the text
• Guess at what type of  word would go there, such as a noun or an adjective
• Associate the parts of  the word (prefixes, root words, suffixes) with words 

they know

Contextual Redefinition is a strategy that helps students acquire the ability to use 
context and structural analysis to figure out the meanings of  unknown words. 
One important element in this strategy is the teacher modelling or thinking out 
loud about how to figure out the meaning of  the word. This can be done by 
sharing the associations that come to mind when using structural analysis.
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Structural or morphemic analysis simply means using the prefixes, root words, 
and suffixes to associate with other meaningful word parts. Putting context 
together with structural analysis is a very powerful strategy for figuring out the 
meanings of  unknown words.

The Strategy in Action
Students should complete the following steps to practice the strategy. 

Step 1: Identify Unfamiliar Words. 
Step 2: Guess Word Meanings. 
Step 3: Refine Guesses. 

Step 4: Verify Meanings. Direct students to look the word up in the dictionary 
or glossary to verify the meaning of  the word. 

Step 5: Read the Text. 

Step 6: Confirm the Meaning of the Word with the Context Given in the Text.
By this time, students should have seen this word in context a number of  times 
and be able to confirm the correct meaning of  the word as used in the text.

Chunking and Questioning Aloud Strategy
Chunking is the grouping of  words in a sentence into short meaningful phrases 
(usually three to five words). This process prevents word-by-word reading, which 
can cause lack of  comprehension, since students forget the beginning of  a sen-
tence before they get to the end (Casteel, 1988). Smith (1982) assessed chunking 
as the largest meaningful combination of  units that can be placed in short-term 
memory. Studies indicate that the presentation of  “chunked” material separated 
into meaningful related groups of  words improves the comprehension of  some 
readers, most noticeably those readers who are classified as poor or low-ability 
readers (Casteel, 1989).
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• Chunking is a procedure of  breaking up reading material into manageable 
sections. Before reading a “chunk” students are given a statement of  pur-
pose, which guides them to look for something specific in the text. This 
process is repeated until students complete the passage.

• For checking comprehension: once students have read a passage they are 
asked to close their books and pretend they are teachers. They are to ask 
questions relating to what they have read. After a while, the teacher reverses 
the roles having students answer comprehension questions (Bondaza, 1998).

• Excessive chunking (chunk’s chunks) may hinder text comprehension. A 
misapplied segmentation strategy causes slower reading (Keenan, 1984). 

• Extreme variability in line length may slow reading by disrupting the rhythm 
of  eye movements (Keenan, 1984).

• A related technique – Read Cover Recite Check (RCRC): The advantages 
of  reading aloud to students: reluctant readers might be “turned on” to 
reading, students may be exposed to literature beyond their reading ability, 
aural exposure to more complex patterns prepares listeners to predict these 
structures in future experiences, listening comprehension is developed, and 
vocabulary is increased (Shoop, 1987).

• Developing comprehension through questioning in a teacher-question, 
student-response format. Neither literal (focused on details) nor affective 
(focused on attitudes) questions are sufficient.

• Questioning prior to reading aloud (prior knowledge aids).

• The reciprocal questioning procedure: students are asked to listen and to 
formulate questions they can ask the teacher.
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• Students are asked to develop their own questions about the text. The 
teacher can provide exemplary questions, if  necessary.

• Questioning the author: reminding students that what they read is just 
someone else’s ideas written down. Sometimes what authors have in their 
minds does not come through clearly as they write about it. Generating 
questions and answering them. A more advanced comprehension checks 
(Chatel, 2002).  http://education.umn.edu/NCEO
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Appendix G:  Business Letter

In search of a lost art: How to write a Business Letter
Each year I see thousands of  letters. Many are written to me to ask the 
Academy for something as simple as a publication or to seek employment. 
Many more are written in support of  someone applying for some honor or 
award. Although most of  these letters should follow the format of  a standard 
business letter, many of  them only vaguely resemble what is expected. Many 
are missing one or more of  the following elements considered essential for 
standard business letters: letterhead (or heading with a typed name, address 
and phone number), date, inside address, salutation with proper punctuation 
(a colon :), body (text), complimentary closing with proper punctuation (a 
comma ,), signature, and a typed name. 

The layout of  the letters, that is, their visual appeal and balance is even worse. 

I have been prompted to prepare this guide out of  total frustration after 
seeing a continuing decline in the art of  writing a business letter. Actually the 
letters which compelled me to write this guide were received from high school 
teachers of  English, journalism, mathematics, and science and from a business 
person who wrote in support of  students applying to become a member of  
Ohio’s Space Scientists of  Tomorrow. Variously missing from their letters 
were headings, dates, inside addresses, salutations and complimentary closings. 
And the forms were disheveled. 

I have always thought that letter writing was taught in elementary school and 
reinforced by practice through all grades, including college. Frankly, in terms 
of  form, often I am unable to distinguish any discernible differences between 
letters written by students, their teachers and by many other professionals. 

I’ll admit that, in general, letters from businesses and government, while 
often wordy and vague, are usually in proper form, probably because of  the 
communication standards imposed by employers. 
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Apparently, for many, the art of  writing a standard business letter has been 
lost. Thus, on the back I have outlined what are considered essential elements 
for a standard business letter. Use this guide yourself. Copy it for your friends. 
Give it to every teacher and student you meet. Maybe, together, we can 
resurrect the lost art of  writing a business letter. 

See Parts of  a Business Letter 

LYNN E. ELFNER
Chief  Executive Officer

The Ohio Academy of  Science
November 1993 

Back to Ohio Academy of  Science
© 1996 - 2002 Linda C. Joseph 

All Rights Reserved

Indented Form
                                          5 Hill Street
                                         Madison, Wisconsin 53700
     
                                          15 March 2005

     Ms. Helen Jones
    President
     Jones, Jones & Jones
    123 International Lane
    Boston, Massachusetts 01234 

     Dear Ms. Jones:

          Ah, business letter format—there are block formats, and indented for-
mats, and modified block formats . . . and who knows what others.  To simplify 
matters, we’re demonstrating the indented format on this page, one of  the two 
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most common formats.  For authoritative advice about all the variations, we 
highly recommend The Gregg Reference Manual, 9th ed. (New York: McGraw-Hill, 
2001), a great reference tool for workplace communications.  There seems to be 
no consensus about such fine points as whether to skip a line after your return 
address and before the date: some guidelines suggest that you do; others do not.  
Let’s hope that your business letter succeeds no matter which choice you make! 
If  you are using the indented form, place your address at the top, with the left 
edge of  the address aligned with the center of  the page. Skip a line and type the 
date so that it lines up underneath your address.  Type the inside address and 
salutation flush left; the salutation should be followed by a colon. For formal 
letters, avoid abbreviations.
Indent the first line of  each paragraph one-half  inch. Skip lines between para-
graphs.
Instead of  placing the closing and signature lines flush left, type them in the 
center, even with the address
     and date above, as illustrated here. Now doesn’t that look professional?

                                          Sincerely,                                   
                                                John Doe
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The Block Form
5 Hill Street
Madison, Wisconsin 53700

March 15, 2005

Ms. Helen Jones
President
Jones, Jones & Jones
123 International Lane
Boston, Massachusetts 01234 

Dear Ms. Jones:

Ah, business letter format-there are block formats, and indented formats, and 
modified block formats . . . and who knows what others.  To simplify matters, 
we’re demonstrating the block format on this page, one of  the two most com-
mon formats.  For authoritative advice about all the variations, we highly 
recommend The Gregg Reference Manual, 9th ed. (New York: McGraw-Hill, 
2001), a great reference tool for workplace communications.  There seems to be 
no consensus about such fine points as whether to skip a line after your return 
address and before the date: some guidelines suggest that you do; others do not.  
Let’s hope that your business letter succeeds no matter which choice 
you make!

When you use the block form to write a business letter, all the information is 
typed flush left, with one-inch margins all around. First provide yourown ad-
dress, then skip a line and provide the date, then skip one more line and provide 
the inside address of  the party to whom the letter is addressed. If  you are using 
letterhead that already provides your address, do not  retype that information; 
just begin with the date.  For formal letters, avoid abbreviations where possible.
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Skip another line before the salutation, which should be followed by a colon.
Then write the body of  your letter as illustrated here, with no indentation 
at the beginnings of  paragraphs. Skip lines between paragraphs.
  
After writing the body of  the letter, type the closing, followed by a comma,
leave 3 blank lines, then type your name and title (if  applicable), all flush left. 
Sign the letter in the blank space above your typed name. Now doesn’t that look 
professional?

Sincerely,
   
  
  
John Doe
Administrative Assistant
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Appendix H: Acknowledgements

The Curriculum and Professional Support Division (CAPSD) is a non-profit government 
organisation under the Ministry of  Education, Royal Government of  Bhutan. CAPSD is 
primarily responsible for developing curriculum materials, providing professional development 
services to the teachers, and publishing school curriculum materials. The materials that are 
developed at the CAPSD are solely for educational purposes and are distributed free of  cost 
to all the children studying in Bhutan.
CAPSD has made every effort to trace the ownership of  copyrighted material to obtain 
permission for reprints. Information that would enable CAPSD to correct any reference or 
credit in future editions would be greatly appreciated. 
Reading & Literature Texts for Class VI
1. Celebration, Alonzo Lopez, Collections (Building Communications).
2. Tshechu, Tashi Delek. Issue Oct-Nov-Dec- 2001.
3. The Spider Web, Clifford B. Hicks, Pokologan, Gage Publishing Ltd. 1980.
4. Colourful Investiture Ceremony of  Chhoeste Penlop article, Tashi Delek.
5. September, Helen Hunt Jackson.
6. Diwali, The Festival of  Lights, Robin-Run, Gage Publishing Ltd. 1980.
7. The First Skateboard in the History of  the World, Belsy Byars, Nelson language Arts 

(4) Times to Share, ITPR Nelson A Division of  Thompson Canada ltd. 1998.
10. Fly like an Eagle, Elizabeth Van Steenwyk, In-Context Anthology One, ITPR Nelson 

Canada A Division of  International Thompson Ltd. 1990.
11. It takes Talent, Mel Glenn, In-Context Anthology One, ITPR Nelson Canada A Divi-

sion of  International Thompson Ltd. 1990.
12. Reggie, Eloise Greenfield, In-Context Anthology One, ITPR Nelson Canada A Divi-

sion of  International Thompson Ltd. 1990.
13. Women’s 400 metres, Lillian Morrison, Context Anthology One, Nelson Canada Ltd. 

1981.
14. Oh Please!, Rowena Sommerville, The Young Oxford book of  Sport Stories, Oxford 

University press, James Riordan 2001.
15. Now That’s Olympic History, Nancy Bonnell-Kangas, Collections Discovering Links, 

1998 Prentice Hall Ginn Canada.
16. Last chance for Cherry Tree Creek, Martin Silverstone, Collection:Together is better, 

1997 by Prentice Hall Ginn Canada Scarbough Ontario.
17. Save the World for me, Maxine Tynes,Collection Together is better, 1997 by Prentice 

Hall Ginn Canada Scarbough Ontario.
18. We are Plooters, Jack Prelutsky, Nelson Language arts making a difference, ITP Nelson.
19. Learn About the Environment, Elizabeth Hogan, Nelson Language arts choosing peace, 
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ITP Nelson.
20. Earth Game,Pam Conrad, Nelson Language arts making a difference, ITP Nelson.
21. An Earth Quake in Alaska, Patricia Lauber, DES Book I, Brigid Mayes.
22. The Wolf  Island, Celia Godkin, Nelson Language arts What should I do, FTP Nelson.
23. Visit Niagara Parks Butterfly Conservatory, Todd Mercer, Nelson Language Arts:Who 

you are, ITP Nelson.
24. Meet a Butterfly Expert, Todd Mercer, Nelson Language arts Who you are, ITP Nelson.
25. The Cabbage white Butterfly, Elizabeth Jennings, Nelson Language arts Who you are, 

ITP Nelson.
26. Many Happy Returns, John McInnes, Star flights, Nelson Canada.
27. The Never Ending Greenness, Neil Waldman, Nelson Language arts choosing peace, 

1998 ITP Nelson.
28. The People Who Hugged the Trees, Deborah Lee Rose, Nelson language Arts (6) Go-

ing the Distance, ITPR Nelson A Division of  Thompson Canada Ltd. 1998.
29. The Blind Teacher, Dorji Wangchuk, Tashi Delek Magazine, April-May-June 2002.
30. Rick Hansen: No Walls To Big to Climb, Mary Beth Leatherdale, Nelson Language 

Art:II Going the Distance, ITPR Nelson.
31. Bird foot’s Grampa, Joseph Bruchae, Star Flights, ITPR Nelson A Division of  Inter-

national Thompson Ltd.1984 Nelson Canada.
32. Belle’s Journey, Marilynn Reynolds, I Remember When, 1996 Harcourt Brace & Com-

pany Canada Ltd.
33. Flood Waters, Jill Rubalcaba, Nelson language Arts (5) What Should I Do, ITPR Nelson 

A Division of  Thompson Canada Ltd.1998 ITPR Nelson.
34. From on Chemo to On camera, Kristine Kristen, Chicken Soup for the Surviving Soul.
35. Courage, Emily Hean, Hockey Cards and Hopscotch, Nelson Canada, Thomas Nelson 

& Sons (Canada)Ltd.
36. I Like Myself, Karen Beaumont, Online, Harcourt Children’s Books.
37. Change, Charlotte Zolotow, Context Anthology 2, 1982 Nelson Canada.
38. Richard Speaks!, Gary Lautens, Contexts Anthology 2, 1982 Nelson Canada.
39. Peacocks and Band-aids, Nazneen Sadiq, Language Arts: Choosing Peace, 1998 ITP 

Nelson.
40. Well, I’m Not Chicken, Raymond Souster, Responding to Reading Level A, 1981 

Addison-Wesley Ltd.
41. Liam McLafferty ‘s Choice, Alexis O’Neill, Language Arts: What Should I do?,1998 

ITP Nelson.
42. When Someone I Love is Hurt, Jean Little, In context Anthology One, 1990 Nelson 

Canada.

Reprint 2022



216

43. A Children’s Chorus, Audrey Hepburn, Collections: Exploring Heritage,1998 Prentice 
Hall Ginn.

44. To All the Children Throughout the World, Edina, Collections: Discovery Links, 1998 
Prentice Hall Ginn.

45. The Orphan Boy, Retold by Tololwa M.Mollel, What a Story Anthology, 1993 Prentice 
Hall Canada Inc.

46. Homesickness, Roald Dahl, Boy Tales of  Childhood, The Penguin Group Penguin 
Books Ltd. 27 Wright lane, London.

47. My Mama Had a Dancing Heart, Libba Moore Gray, Nelson Language Art 4, And Who 
are You?, Nelson Canada A Division of  Thomson Canada Ltd. 1998 ITPR Nelson.

48. My Hero, Katie Gill, Defining Moments, Oxford University Press Canada 1998.
49. That was Summer, Marci Ridlon, Collections Together is Better, 1997 Prentice Hall 

Canada Inc.
50. Solo to the Pole, Chris Bonington, Heroic Adventure Magazine, 1993 Prentice Hall 

Canada Inc.
51. Heads Bent Low, How to Teach Poetry by Amy& Davis and Florence Stratton 1984, 

Hieneman Educational Book Ltd. Bedford, London 1984.

Language and Grammar for class VI
Possible Teacher References 
1. Resource Lines 9/10 Robert Dawe, Barry Duncan & Wendy Matheiu.Prentice Hall 

Ginn Canada. (Skills-Reading,Writing,Listening,Speaking,Viewing,Representing Class 
8,9,10,11,12)

2. Language: Speech and Writing. P.G.Penner & R.E Mc (Class 7-12) 
3. Language Arts: Survival Guide, “Margaret Iv Eson, Samuel Robinson,” (class 5-12), 

Prentice Hall Canada.
4. Swan, Michael and Walter, Catherine. The Good Book of  Grammar. (2001). Oxford 

University Press: Oxford
5. Murphy,Raymond. Murphy”s English Grammar. 3rd Edition92004). University of  Cam-

bridge: U.K.
6. Amin, A., et.al. (2004).Grammar Builder 1.Cambridge University Press: U.K.
7. Littell, Joy (Ed.) (1984). Building English skills. McDougal, Littell & Company
8. Hewings, Martin. (1999). Advanced English Grammar. CUP: New Delhi

Recommended Students’ Textbooks
1. Amin, A., et.al. (2004). Grammar Builder 3. CUP:UK Class 6
2. Amin, A., et.al. (2004). Grammar Builder 2. CUP:UK Class 5
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