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Foreword

Following the advent of  modern education in the country, the English language has been given 
an important place along with Dzongkha, the national language, and Mathematics. English 
has, in fact, been the language of  instruction for many school subjects, and it has served our 
purpose well even outside the curriculum.

Even though it has long been the desire of  the Ministry of  Education to keep the English 
programme up-to-date by incorporating changes in English usage, new developments in 
literature and the understanding of  how language is acquired,  there has been a general 
perception that the standard of  English in the country has declined over the years. In response 
to these concerns, the Ministry has maintained the development of  English curriculum as the 
main focus in the Ninth Five Year Plan (2002-2007). Major steps have been planned, which 
include the revision of  the English curriculum for classes Pre-Primary to XII, the provision 
for in-service training to bring the teachers up-to-date on the revised curriculum, and a 
programme of  academic courses to improve the teachers’ knowledge of  English. 

In the new English curriculum, the emphasis is on the improvement of  the language skills 
of  students, on literature studies written in contemporary English language, the inclusion of  
non-fiction writing and changes in the approach to the assessment of  students’ performance. 
The new curriculum also demands change in the way in which students are taught, specifically 
a movement away from the teacher-centred classroom to a gender-sensitive, student-centred 
learning environment.  This means that the teacher is responsible for designing activities that 
promote active learning while the students play a greater role in their own learning. The teacher 
will act as a facilitator and be a source of  knowledge of  language and literature.

ROYAL GOVERNMENT OF BHUTAN
MINISTRY OF EDUCATION

THIMPHU : BHUTAN

MINISTER

Telephone: (00975)-2-323825/325431 Fax: (00975)-2-326424
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This selection of  texts represents a conscious and rigorous effort to bring to our classrooms 
an assortment of  rich and varied literary experiences presented through different genres which 
celebrate the dignity of  content and the beauty of  language.

The plans put forward in the revised curriculum offer a balanced programme with adequate 
instructional time to develop the skills in each strand of  Reading & Literature, Listening and 
Speaking, Writing, and Language. The goal is to provide adequate time to learn these skills 
so that students are able to communicate with eloquence and receive the communication of  
others with respect and clarity.

The Ministry of  Education hopes that the new English curriculum will open the doors to 
new opportunities for our students to improve their English language skills. The programme 
will ensure that they will acquire the knowledge to continue higher studies and the skills they 
require to become competent communicators - in Reading, Writing, Listening and Speaking 
as required in the workplace and society.

The Ministry of  Education  wishes to acknowledge the valuable contributions of  the teachers 
and teacher-educators to the development of  this new English curriculum.

Trashi Delek.

  Thinley Gyamtsho
           Minister

  Ministry of Education
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Introduction

The task of  building a curriculum necessarily involves an acknowledgement of  the diverse 
claims made on it by the society and the citizens essentially because of  the high stakes at 
play. Expectations are higher and concerns deeper especially in situations where the entire 
system follows a national curriculum that is delivered through similar arrangements and as-
sessed against largely obvious criteria. An honourable curriculum is, therefore, called upon 
to discover and advance the best that is thought and known in the diverse spheres of  human 
endeavour while at the same time beckoning the young minds to look for and to love what 
is true and good and beautiful in life and living. A curriculum for Reading & Literature has 
a special responsibility. 

To this end, the revised English curriculum for Reading & Literature is built on the conviction 
of  the need for minimum standards, as presented in The Silken Knot: Standards for English for 
Schools in Bhutan (CERD, 2002), that students are expected to achieve as they graduate from 
school. From these Standards have evolved the Learning Objectives for each class for different 
genres. The Learning Objectives then were seen to be achieved through a rigorous process 
of  selection of  materials that would support both the Standards and the Learning Objectives 
themselves. Further, the selection of  teaching and learning materials was informed by several 
other significant considerations: that the texts had to have the best ideas written in the best 
language possible, that they had to be gender-sensitive, that they had to present fine examples 
of  classical and modern language, that they had to attempt a fair blend of  both Bhutanese 
and international writing in English, and, of  course, the texts had to be age-appropriate and 
appealing. 

As can be seen from the selection, some of  the literary icons of  the past still preside over 
the revised curriculum with their never-aging voice and presence. There is yet ample space 
for novelty and innovation in style and structure so refreshing in the modern idiom. Excel-
lent samples of  poetry, short stories, essays and plays from different cultures have been put 
together both as main texts as well as supplementary reading materials. A short biography of  
the author places the text in context. 

Underneath the obvious diversity and variety in time and space, there is, yet, the self-evident 
fact of  life that is the common denominator that literature affirms and celebrates. In spite of  
the often inexorable irony of  fate, the agony of  loss and privation, the corrosive evil inherent 
in hate and lies, there is the ultimate message of  compassion and human solidarity. It is the 
privileged province of  literature to discover and advance what makes life really worthwhile, 
provide templates of  the possible and the perfect. Literature seeks and affirms the soul and 
sovereignty of  humans and nations. Literature is truly the essential autobiography of  life in 
all its variety and profundity. 
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It is our belief  that our students and teachers will be able to celebrate the beauty of  words 
and their sounds, their meanings and their implications, the power of  suggestiveness and 
the authority of  goodness. It is our hope too that the selections presented here will provide 
opportunities to our young men and women to discover and celebrate their own individual 
gifts and the marvels of  their minds and hearts which they can bring to bear on the content 
and character of  our beautiful nation.

          T. S. Powdyel
             Chairman
          English Subject Committee
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Organisational Chart

Time Line

Modes of Assessment

An Introduction to the
Study and Teaching of English

Learning Objectives Learning ObjectivesLearning ObjectivesLearning Objectives

Materials MaterialsMaterials Materials

Activities ActivitiesActivitiesActivities

Foreword and Standards for 
Reading & Literature

Foreword and Standards for 
Writing

Foreword and Standards for 
Listening & Speaking

Foreword and Standards for 
Language

The Organisational Chart above will help readers understand the different components 
of  the English curriculum. Every effort has been made to integrate the components. 
The Introduction sets out a brief  history of  English in the schools of  Bhutan and 
introduces the principles which inform the curriculum. Twelve suggested revisions are 
included. The Standards for each of  the four strands – Reading & Literature, Writing, 
Listening and Speaking, and Language – flow from these principles. They are exit 
Standards which set out what graduates can be expected to know and do when they 
leave school in Class XII. The Standards are elaborated as the Learning Objectives 
which set out what students must learn to know and do at each class level to achieve 
the standards. 

The Learning Objectives will serve as indicators of  achievement at each class level in 
reference to the Standards. 

The Materials and Activities have been developed to help the students acquire the skills 
and the knowledge they need to be successful in attaining the Learning Objectives, and 
ultimately, the Standards. The Timetable sets out a ‘time-budget’ for each strand. The 
Modes of  Assessment are informed by the principles espoused in the Introduction 
to the Foreword and are organised to test the students on their skill development and 
knowledge.
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Foreword to Reading & Literature

 “I am part of  all that I have met;
Yet all experience is an arch wherethro’
Gleams that untravl’d world, whose margin
Fades for ever and for ever when I move.”
                                               - “Ulysses”, Alfred Lord Tennyson

Like Ulysses, when we read, we become travellers through worlds whose horizons beckon and 
entice us farther and farther into realms beyond our own daily experiences. We travel from 
our own world to different places and times, go to a universe beyond our own, a universe in 
which we meet people who hold ideas and beliefs which confirm, challenge, and elaborate 
what we know, understand and believe.

Reading is the key to unlocking the vault of  the wisdom of  the race. To read well is to be in 
contact with those who have gone before us, who have discovered what it is to be human and 
the best ways to organise themselves to achieve happiness 

We do not always read for such exalted reasons. Reading is also something we use to do everyday 
things at work or at home: things like shopping, reading mail,  getting information on topics 
of  interest and getting instructions on how to do things or put things together. We also read 
to learn the ideas of  others on more abstract issues like political thought or religious beliefs. 
We read for pleasure and to pass the time. Sometimes we read our favourite authors simply 
because we like to read their works. Whatever the reasons we have for reading, it is making 
meaning with text in an interactive process that engages the reader, the writer, and the text in 
a dialogue about the subject of  the piece.

Engaging in the dialogue begins when the reader tries to be clear about what the writer or 
his/her characters are saying and doing. Frequently, once that has been achieved and is clear, 
the reader does not want to go further. The knowledge of  what has been read is enough. But 
just as frequently, readers want to move beyond the simple knowledge of  a book to levels of  
dialogue, which engage them, the writer, and the text in negotiations about the significance of  
what has been said or enacted in the piece. It is in this kind of  dialogue that the focus shifts 
from the surface knowledge of  the text to attempts to comprehend what has been read at 
more profound levels, to delight in possible interpretations, to analyse how the writer achieves 
the cogency of  the piece, and ultimately, the evaluation of  the beauty and the validity of  what 
has been said.
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Whatever the level of  the dialogue, the readers bring to the table not only their knowledge of  
the text under study, but also their experiences with other texts, the experiences they have had 
in real life or have imagined, and quite likely, sets of  beliefs that challenge the point of  view 
of  the writer.  Students need to be taught the strategies to read in these ways. And they need 
time to participate in activities which are planned by the teachers to allow them to practise 
the strategies.

The literature in the syllabus provides the material to teach students how to read, while at the 
same time permitting them to read some of  the best literature available in English.  Students 
have to learn how to make meaning by themselves and to appreciate what it means to have 
met some of  the best writers and their works in the course of  their studies. If  we can build 
classroom communities where that can be arranged, then, like Ulysses, our readers will be 
drawn to travel through new worlds of  experience whose horizons keep expanding.
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Standards for Reading & Literature

1. Graduates are able to read a wide range of  texts - fiction and non-fiction - 
independently.
2. Graduates know the different forms of  literature and the purposes they serve.
3. Graduates know and use appropriate reading strategies for making meaning with 

a variety of  texts - fiction and non-fiction.
4. Graduates have read relevant major literary works from Bhutan and other countries.
5. Graduates have an interest in books and continue to read for enjoyment and 

learning.
6. Through their reading, graduates have studied and reflected on the cultural values 

of  Bhutan and other countries, particularly the different ways in which people 
discover meaning in their lives; different expressions of  fundamental values like 
Truth, Goodness, and Beauty; the possibilities of  human achievement; and have 
found directions and models for their own aspirations.

7. Through their reading, graduates have developed a heightened sense of  beauty 
and harmony which informs their lives.

Learning Objectives for Reading & Literature

Class VII students will demonstrate that they can:
1. Use the reading strategies developed in earlier classes. 
2. Recognise denotative and connotative meanings of  words in texts. 
3. Make text to life connections.
4. Employ the features of  fantasy stories to help them make meaning in their reading.
5. Identify the features of  the modern lyric and the traditional ballad.
6. Recognise the music in poetry achieved by rhyme and rhythm, alliteration, and assonance.
7. Read poetry and discuss the emotions evoked in the reader by the language of  poems.
8. Build vocabulary and use pronunciation skills to pronounce new words clearly.
9. Read the various meanings of  a text which figurative language makes possible.
10. Recognise the difference between literal and figurative language in the texts.
11. Read critically about issues in the national and international community (non-fiction 

texts: newspapers, magazines) and discuss how these issues relate to them.
12. Use the dictionary to find the meaning and use of  idiomatic expressions.
13. Read various kinds of  formal writing – business letters, reports, applications, and 

invitations – and know their different purposes. 
14. Read atleast 40 pieces of  fiction and non-fiction.
15. Enjoy reading as a learning activity.
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Thematic Organization: Understanding the Nature of Adolescence 

Paul S. George & William M. Alexander note that there is a direct connection between exem-
plary programs geared toward this age group and an understanding of  the characteristics of  
the students. They argue that it is “. . . folly to proceed with any endeavour related to early adolescent 
education without first focusing firmly on the nature and needs of  the developing adolescent.”

This is a pivotal stage of  life when a person is defined, by our society, as being neither adult 
nor child. (Feldman & Elliott, 1990). They are “. . . changing physically, maturing sexually, becoming 
increasingly able to engage in complex reasoning, and markedly expanding their knowledge of  themselves and 
the world about them.

Dorman, Lipsitz, and Verner (1985) suggested the following as needs of  young adolescents 
as a school group. This list finds its way into the philosophical structures of  adolescent phi-
losophy and the development of  this curriculum.

Adolescent Needs in a School Setting
1. Diversity in experiencing teaching, curriculum, & scheduling.
2. Self-exploration and self-definition.
3. Meaningful participation in school and community.
4. Positive social interaction with peers and adults.
5. Physical activity.
6. Competence and achievement.
7. Structure and clear limits

•	 We need to understand the nature of  young adolescents in order to develop an effec-
tive curriculum.

•	 Organisation of  this curriculum through broad themes recognises an integral part of  
the child’s identity through self, community, and the world around him/her.

•	 A thematic approach caters specifically to the developmental needs of  this age group 
(social, emotional, physical, and academic).

Intellectual Characteristics of Young Adolescents
Young adolescent students are inquisitive and intensely curious. Most enjoy being active in 
their learning more than being passive recipients of  others’ information. They enjoy activities 
that allow them to generate more than one solution for a problem, to engage in hypothetical 
deductive (if  . . . then) reasoning and contrary-to-fact reasoning. Remember, the young ado-
lescent is:

•	 Inquisitive and curious.
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•	 Responds to active participation and learning.
•	 Begins to use abstract reasoning.

Psychosocial Characteristics of Young Adolescents
Young adolescent students become increasingly aware of  their own selves and of  relationships 
with others. Human beings may be more aware of  such dynamics in adolescence than during 
any other time of  life. Not only are “Who am I?” and “Am I normal?” persistent questions, 
but also “Who do you think I am?” and “Where do I fit into the world, my kingdom, my community?” 
Remember that young adolescents are:

•	 Increasingly aware of  themselves and of  their relationships with others.
•	 They want to understand more about themselves and their place in this world.
•	 Such an approach is recursive in that thematically inspired texts encourage individual 

reflection that can ignite interest, discussion, group reflection, and a process that might 
lead to children to other texts.

•	 Teachers need to act as facilitators to guide them in this process.

Why Thematic Organisation?
The Roots of this Curriculum
The design of  this curriculum extends directly from the objectives and child-centered phi-
losophy of  the English Curriculum Framework (CAPSD 2005). The driving focus of  both the 
‘framework’ and this curriculum document is the “movement away from the teacher-centered classroom 
to a gender sensitive, student centered learning environment.” This curriculum places teachers in the 
roles of  facilitators who promote active learning while students play a greater role in their 
own learning. This is the driving focus behind every element of  this curriculum – the child.

Why A Thematic Approach?
A thematic approach caters to the needs of  the child (emotional, social, physical, academic, 
language).

This thematic approach integrates the language arts curriculum so that each language process 
stimulates and reinforces the others. In the past, approaches to teaching language arts have 
focused on sets of  sub skills that were frequently taught in isolation Current approaches view 
language arts as a grouping of  interrelated processes, in which students should be actively 
engaged.

Research points to the fact that young adolescent children feel:

•	 Alienated in a subject/genre driven curriculum.
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•	 Negatively in terms of  self-perception and of  their place in school.
•	 That they cannot ‘see’ themselves within the curriculum.

Choice of Texts
Our textual choices have been made for many different reasons, among them balance of  
genre, the contemporary nature of  its language, gender sensitivity, opportunities for a student 
centered approach, Bhutanese content, and readings that promote active learning experiences 
in our classes. It is our central purpose to include literary selections where students can see 
themselves – their own world, their community, nation, global village, and the vast universe 
of  media and communication.

Choices of  texts are based on broad themes that form an integral part of  a child’s identity, community, and 
the world around him. The themes move from the familiar to the unfamiliar so that he can connect to his 
world and learn.

•	 Genre
•	 Contemporary nature of  language
•	 Gender sensitivity
•	 Student centered approach
•	 Bhutanese content
•	 Readings that promote active learning

Philosophy of Student Response & Student Centeredness
As students learn to read with more confidence they will begin to consciously engage in the 
act of  responding on both a personal and critical level. They will begin to realise that reading 
is not just an academic exercise but a personal relationship with text that encourages felt 
response. Because every child brings something different to each literary work there is never 
one accepted ‘reading’ of  a text. One of  the key purposes of  this curriculum is to instill within 
teachers and students that there is rarely a single interpretation of  a text and that their initial 
felt response to literature is both important and valued. 

Building an atmosphere of  student centeredness and felt response means learning to accept 
that students bring a variety of  experiences, opinions, cultures, attitudes, and levels of  skill 
to the text. This means that student responses are not always simple or predictable. This is 
central to a student-centered approach to curriculum. 
Small Group Discussion is an effective way of  exploring personal response to reading. The 
central benefit of  Small Group Discussion is the use of  oral language – Listening and Speak-
ing. Another benefit; however, is the active sharing of  ideas, which permits students to build 
meaning together. Such an environment is often comforting to students who might feel some-
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what intimidated by reading. There is security in small groups where students can comment, 
question, and seek understanding together. Such an atmosphere encourages:

•	 Students’ personal responses – key to a Student Centered Curriculum.
•	 Active not Passive learning.
•	 That there are no single correct answers.
•	 A celebration of  the child as an individual.
•	 An atmosphere of  variety, choice, and fun!

Oral Language & the Curriculum
The oral reading of  literary selections is integral to the foundation of  this document. Oral 
reading provides direct teaching opportunities for pronunciation, intonation, and emphasis.  
It also offers an excellent opportunity for readers to comment on their understanding of  
text through their delivery alone. When students read text aloud, their voices make indirect 
commentary about text and provide insight into their understanding of  it. This is why it is 
imperative for teachers to model such an exercise. Students need to hear and see an experi-
enced reader at work. This curriculum will also provide selected recordings of  particular texts 
for teachers to use as modeled examples. Oral Language promotes:

•	 Direct instructional opportunities to emphasis pronunciation, intonation, and emphasis. 
•	 Allows the reader to comment indirectly on her understanding of  text through oral de-

livery.

Critical Thinking
Every student is capable of  being a Critical Thinker; even if  all they can share is that they 
thought the story was ‘exciting’ or ‘really dull’. Such responses, though brief, at least demon-
strate that the student has interacted with the literature at some level. Most students will be 
able to express how they feel but they may not understand why they feel that way. This is the 
‘big stretch’ between Personal Response and Critical Response and teachers need to encour-
age students in this direction but recognise that not all students will be at a common stage in 
their cognitive development to get there. Some students will be prepared to make figurative 
connections with literature while others will not. Some students will be able to make implicit 
connections with a text while others will read a text quite literally and not go beyond that 
basic interpretation. Although students should be challenged to develop thinking skills at this 
level, they should not be penalized for not being able to think beyond a literal level. Teachers 
should remember:

· Value all student responses building on an atmosphere where all students feel their ideas 
are valued.
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· Some students will be able to make ‘deeper’ connections with texts than some of  their 
classmates. All students should be challenged to make these connections but they should 
not be penalized if  they cannot.

How does a theme teaching benefit child?
Numerous researches have shown that children learn best if  they can see the connections 
between the topic and their world. Children must see the purpose of  the theme, what it 
means to them, and how the theme connects to their world. If  topics that are of  interest to 
the children, have meaning to them, and can use the ideas presented to them in their day-to-
day life, they can be motivated to learn in a natural way. The driving force for learning will 
be curiosity and the impulse to discover more. Such a learning atmosphere they will be ready 
to explore, discover, observe, and curious to see the connections between what they already 
know or what they have learned and what they want to know. This opens the roadway to 
active learning – learning through active involvement and participation of  the children in the 
learning process. It encourages process learning.

Theme teaching offers opportunities to children to explore a topic in depth through reading, 
sharing, discussing, writing, and responding with their peers and teacher. The approach will 
allow children to hear and share responses, opinions, and thoughts with their peers.  Therefore, 
it is important that all the activities (individual, pair, group) - discussions, reading, writing, 
listening and speaking – must be structured to achieve the goal: connecting learning to the 
individual world. Theme teaching focuses and ensures that learning has meaning – what am 
I learning? purpose – why am I learning this?, and function – how does the theme/activity 
work?. Teachers must discuss with students what the purpose of  the theme is, what it means, 
and how the theme connects learning from it with other subjects and to his or her own life 
outside of  school. It is hoped that through the study of  themes students will find learning 
the English language skills – reading, writing (grammar), and listening and speaking - a FUN 
and EASY.

“Theme teaching is a full circle of  learning and sharing. You start with what the child knows, build to what 
he or she wants to know, and then finish with what has been learned.” – Gare Thompson the author 
of  the book Teaching Through Themes, 1991.
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UNIT  1

THEME: Who Am I? – Self

General Introduction for the Thematic Unit: 
Me, myself  and I – that’s quite a trio! These characters become our life-long friends 
and no matter what our path in life they follow us everywhere remaining with us 
forever. Sometimes when we are getting ready for school we look in the mirror and 
wonder who is looking back at us? We change so much – not just physically – but 
inside too. We change how we feel about ourselves, about our relationships with others, 
our community, and even our world. Yet when we look in a mirror we see the most 
important person of  all – we see ourselves – but who is looking back at us? What is 
this person all about? 

In the next few readings you will be asked to think about how you see yourself  and 
others. You will be asked to find yourself  somewhere in the words, lines, and pages of  
poetry, stories, and informative texts. Your role is not just to read but also to become a 
part of  what you read – to look within a work of  literature and attempt to see yourself  
– just like when you glance into a mirror before leaving for school.

In many ways you are just like the Unfolding Bud of  our first poem. Like the water lily, 
your personality unfolds with each passing day, taking on a richer colour and new 
dimensions. As you read these next few pages you will hopefully discover just how 
unique and beautiful each layer of  your being truly is. 

Main Texts:
1. Unfolding Bud by Naoshi Koriyama                  Poem
2.   The Girl Who Couldn’t See Herself  
      by Leena Dhingra                  Short Story

Supplementary Readings:
1.   Advice to a Girl - Sara Teasdale    Poem
2.   Anger - Donna Douglas    Non-fiction
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Main Texts

1. Unfolding Bud - Naoshi Koriyama

Genre: Poetry
  
Rationale:
There are many ways to read a poem and there are many ways to read a person. Perhaps this lyric 
poem asks us to appreciate more than just the beauty of  a water lily as it unfolds. Read this poem 
carefully and see if  you can begin to unfold its many layers of  meaning.

One is amazed
By a water-lily bud
Unfolding
With each passing day,
Taking on a richer color 
And new dimensions.

One is not amazed,
At a first glance,
By a poem,
Which is as tight-closed
As a tiny bud.

Yet one is surprised 
To see the poem 
Gradually unfolding, 
Revealing its rich inner self,
As one reads it 
Again 
And over again.

Make connection

1. What is being compared to the ‘unfolding bud’ of  a water lily?
2. What physical changes can you think of  that occur as a flower bud opens wider? 
3. What does the poet suggest a reader to do to see a poem’s inner beauty? 
4. Describe how you felt ‘at first glance’ when you read this poem. 
5. How is a poem like an unfolding bud?
6. How can the idea expressed in this poem apply to growing children like you?
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2. The Girl Who Couldn’t See Herself – Leena Dhingra

Genre: Short Story (Issue Driven)

Rationale:
Have people ever looked ‘through’ you as if  you weren’t even there? Have you ever made a purchase 
when the store keeper simply took your money and handed you the item without acknowledging you in 
any way? This happens to all of  us – sometimes in markets, on the streets, or even at school. Many 
of  us begin to feel invisible as if  the world doesn’t realise that we even exist! At the beginning of  this 
unit you were asked to consider your reflection in a mirror. Imagine if  the only image you saw was 
nothing but a blur! A confusing shape that was abstract and meaningless. Read about someone who 
can’t quite make out who she is and see if  you share any of  these same feelings.

       Once upon a time there was a girl who couldn’t see herself  very clearly, and so she 
kept stumbling and losing herself  all the time. For, since she couldn’t see herself, she 
didn’t know what she was, or where she fitted in, or how she should behave.

She decided to do something about it and went and bought herself  a large mirror 
and put it up in her room. But when she looked at herself  in it, all she saw was a blur. 
This was most confusing. She turned away from the mirror and sat down to think 
about it, and then, through the corner of  her eye, she caught a reflection of  herself  
in the mirror, but when she turned to see what it was, all that faced her was the same 
blur. This confused her even more.

She put on her coat, went out and walked down the street, but nobody seemed 
to notice her. Even in the shop, the cashier simply looked at the goods in the basket, 
took the note and placed the change on the counter. The girl started to wonder if, 
maybe, she was invisible, and so, on her way home, she walked right in the middle of  
the pavement to see what would happen. People gave way to her, some even grumbled 
as they almost bumped into her, but she returned home feeling reassured that, at least, 
she wasn’t invisible.

“Really, this is most strange,” she thought. “Why is it that others can see me and I 
can’t see myself ?” Then she had an idea. “Of  course,” she said to herself. “What I’ll 
do is to ask someone to tell me who and what I am, and then I’ll know...”

“You are a round soft ball,” said the first person she asked. “And what you should 
do is bounce and simply roll along.” So off  went the girl, bouncing away and rolling 
along until she landed — ploof  —into the gutter. She managed to crawl out and 
dragged herself  home.
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“No, no, no, no, no!” said the next person. “You are a square box. Firm and hard 
with sharp corners. You stand square and straight like other boxes.” So, trying to make 
herself  as boxish as she could, she went off  to join the other square boxes. She tried 
to smile and stand as firmly and   squarely as she could, but she was so dented and 
bruised that she didn’t even appear like a straight, firm square box any more.

The next person told her that she was quite definitely a triangle! There was no doubt 
about it and she should just balance herself  on her tip like a spinning-top. She tried 
that, and it felt lovely. So she spun away round and round and round until she got so 
dizzy that she lost herself  completely. She returned home, feeling sad and lonely. She 
looked at the blur in the mirror, and no longer knew what to do.

Outside the sun was shining and she decided to go for a walk in the park. “If  I 
were a tree, I could just grow. If  I were a sun, I could simply shine. If  I were a bench, I 
could just wait. But since I don’t know what I am, how can I know what I’m supposed 
to do? With these thoughts she sat down wearily on the bench and looked around her 
at people spinning, standing square, bouncing, jumping and flying about. She felt so 
sorry for herself  that she started to cry, and didn’t notice that someone else had come 
to sit on the same bench.

“Isn’t it a beautiful day!” said the someone. She stopped crying and turned to find 
a woman sitting beside her. She had a quiet face and smiled a wonderful smile. She 
smiled back at her, and her own smile warmed her heart and felt so right. The sun 
shone, the wind blew gently, fluttering the leaves on the tree, and the bench felt still 
and comforting. Her smile grew.
“You have a beautiful smile!” said the woman. “Thank you,” replied the girl.

The woman laughed. “Why do you thank me?” she said. “You should thank 
yourself. Thank the sun, thank the tree, thank life...” She continued looking around 

her.
She suddenly felt very happy and joined the laughter. “Okay, then, I’ll thank them 

all and thank you, too.”
“All right,” said the woman. “If  you thank them all, then you may thank me, too.”
They sat for a while in a comfortable silence, and then the woman got up to go. As 

she was leaving she said to the girl, “Treasure your smile... and be happy” and she walked 
away with a light step. The girl stayed on the silent bench, glowing in the warmth of  
the woman’s smile. She looked around her and it seemed as though everything smiled; 
the sun, the tree, the people, even the wind.

She walked home feeling light. In her room she turned to the mirror and saw the 
same blur — but also a smile...

“What a beautiful smile,” she said out loud, and then, as she looked at the smile, 
a light outline started to emerge around the blur...
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Make connection

1. Does the mirror reflect exactly what the girl is? 
2. Her image on the mirror was blurred and even out in the street she seemed 

non-existent. What is the author trying to say?
3. What did the girl do to see her own self ? 
4. Was she happy with what she heard from other people? Why?
5.  The people have referred to her as being all sorts of  shapes and sizes. What do 

you think the author is trying to say?
6. In what ways is this a story of  self-discovery?
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Supplementary Reading

1. Advice to a Girl – Sara Teasdale

No one worth possessing
Can be quite possessed;
Lay that on your heart,
My young angry dear;
This truth, this hard and precious stone,
Lay it on your hot cheek,
Let it hide your tear.

Hold it like a crystal
When you are alone
And gaze in the depths of  the icy stone.
Long, look long and you will be blessed:
No one worth possessing
Can be quite possessed.
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2. Anger – Donna Doglas

Everyone gets angry. But learning how to understand and rechannel anger can help you take charge of  your life.

Why do you think some people have such a hard time coping with their anger? When you are angry about 
something, how do you react?

Anger is a reaction.
You might be hurt, stressed out, frustrated. You reach your trigger point. You get angry. 
Is it a good thing or a bad thing? That depends on your next reaction . ..

Is anger ever good?
Sure it is.
• It’s a warning signal that something’s wrong.
• It can mobilize us to defend something, or escape it.
• It helps us mobilize ourselves to set limits, reach goals.
• It helps overcome our fear of  saying what we need.
• The stress caused by occasional anger makes us perform better, adapt to emergencies.

Is anger bad?
Anger is bad for us when we let it confuse us, when we don’t deal with it right away 
and let it build. We forget we can like or love someone and still be angry with them.
• Staying angry, especially quietly, is bad for our health. . . .
• Anger gets in the way of  our relationships. Anger doesn’t go away. It sits there, 

stewing in the 
 back of  your mind and you find yourself  screaming at someone you’re not angry 

with at all.
• Anger makes us prone to accidents, errors, mistakes, and affects our creativity.

Is anger necessary?
We don’t have to succumb to anger. When the first trigger hits us, if  we deal with it 
honestly, we can bypass the anger. When we use anger just to justify ourselves instead 
of  saying how we really feel, we become addicted to being angry. Anger never lets us 
get our painful feelings out.

Anger is the second emotion; it’s the reaction to something else. For example, if  
someone or something hurts you, and you don’t do something about it, eventually that 
hurt feeling turns into anger.

It’s one of  life’s toughest lessons, but ultimately it’s what gives us true personal power. 
We can’t control other people or events, and we can’t control how they make us feel, 
but we can control how we react to those feelings. Getting control over our anger gives 
us control over our life, and in the end more personal power than the people still stuck 
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in the treadmill of  anger and violence.

When I’m angry ...
I get revenge. I have to pay people back for my pain. I want them to hurt as much as 
I do. As I get revenge, I destroy the relationship. People put up psychological barriers 
so I can’t hurt them again.

I don’t get what I want. It never seems to end up happy. I end up getting coldness 
from people. They withdraw.

I’m passive. I say nothing. I drag my feet, refuse to say no. Outside I know I seem 
compliant. Inside I feel suffocated by the demands of  others.

I’m aggressive. I know how bad, how wrong people are and I think they should be 
punished. I want people to co-operate and sometimes I think maybe they do because 
they’re afraid of  me. Lots of  times I look back on things and wish I’d handled them 
differently.

I’m passive, first, but then, look out! First I say nothing when I’m hurt. Then the 
pain builds and I feel helpless. When my pain gets so great I can’t handle it, something 
triggers it and I explode. I never seem to explode at the real issue though.

What causes anger?
1. When people don’t feel safe and secure, they feel anger.
2. When people feel their needs aren’t being met, they feel anger.
3. When people can’t identify what their needs are, their confusion can turn into anger.
4. When people want something, so much, that they feel they should have it, no matter 

what . . they feel anger.
5. When it feels only fair. No two people agree on what fairness is, and each person’s 

need is equal and legitimate. The inability to compromise turns into anger.
6. When a person’s sense of  justice tells them that something is not logical. Being told 

how you should feel or what you should do causes anger.
7. When people try to change or control the behaviour of  others, and these changes 

don’t 
 happen, they feel anger.
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If  someone or something hurts you, and you don’t do something about it, eventually 
that hurt feeling turns into anger.

Be assertive.
State clearly what you need. Don’t blame someone else for what you don’t get. Make 
clear statements that are positive, rather than negative. ... I think . . . , I feel. . . , I want. 
. . “When you ignore me and talk to other girls at a party, I feel angry,” is more accurate and less 
aggressive than the sarcastic, “Thanks for all the attention at Rob’s party Friday night.”

When you acknowledge the feelings that make up your anger, the other person can 
understand and co-operate. . .

Fight fair.
Expressing your anger can often result in a fight. . . . When people get into a fight, 
usually they have opposing needs. Start by assuming that each person has a right to 
their own needs.

Time out. By using the T for time out signal, and giving yourselves an hour or so, 
you’ll be able to calm down, think things through to a logical conclusion and then 
continue. . . .

Admit your mistake. Watch what happens in an argument when you admit you’re 
wrong.

Rechannel. An argument will work better if  you take what has been said and re-apply 
it. If  your parent is sending you to your room, you can respond by saying “You’re right. 
We both need to cool down. Is it okay if  we talk in an hour?”

Don’t mind read. Often we make assumptions about another person’s feelings, 
motives or attitudes. Often these assumptions are wrong.

Ask. Ask what hurts. A direct question like that helps the person you’re arguing with 
to focus on their pain instead of  blaming.

Move along. Don’t get bogged down by who’s at fault. Keep your energy channelled 
on expressing your feelings and needs.

Say what you need. Remember, anger begins with hurt. So, say something that will 
reduce your pain. . . . “What I think I need in this situation is ...” If  you keep your 
demands to behaviours rather than attitudes, you’ll have more success . . . 
Negotiate. Get the other person involved in your problem solving. Have them propose 
a solution. What do you think would solve this problem? Meet half  way. . . 
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Take care of yourself. If  the other person won’t negotiate, tell them you plan to take 
care of  your own needs. Don’t issue an ultimatum that sounds like punishment and 
revenge. Self  care isn’t something you do to the other person. It’s something you do 
for yourself.
Once won’t be enough. Making a change won’t happen all at once. Don’t let yourself  
get discouraged. . . .

How we deal with anger is as old as we are. We’re not likely to change a behaviour with 
one attempt. Neither are the people we live with and get angry with.

The ANGER Hit List
Cry. It’ll help discharge the tension, relax muscles.

Exercise. Aerobics, jogging, running all focus our energy on one activity and help 
dispel tension.

Work. Working hard lets us focus our energy to a specific task.
Laugh. Humour deflects our anger and lets us relax.
Write. It helps to discharge our feelings.
Talk. Talk about what’s hurting; it’ll help you calm down.
Play. Read, watch TV, play games, do a hobby; these are psychological sponges that 
sop up stress.
Solve the problem. Direct your energy toward what’s wrong; it reduces stress because 
you anticipate relief.
Punch. Hit your pillow, your bed, a punching bag; have a private blowout.
Tune in. Music can be profoundly calming, take a little time alone with a favourite 
recording.
Tune out. No activity at all. Brief  rest periods like taking a huge sigh before responding 
will help you feel calm.
Look again. Stand in the shoes of  the person you’re feeling angry with. Look at their 
needs, beliefs, values, limitations.
Argue with yourself. Take the other person’s point of  view; then express your own 
point of  view. Argue for both.

Donna Douglas born in 1948 in Orangeville, Ontario, has been editor of  TG (Teen Generation} 
magazine for ten years. She has also written for many other magazines.
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UNIT 2

THEME: My World: Relationships & Family

General Introduction for the Thematic Unit: 
Most of  us are born into loving families who care for us, nurture us, and take care of  
us during our formative years.  Family in Bhutan has special significance as extended 
family plays an important role in the raising of  children.  How many of  your friends 
have a cousin or even an aunt or uncle living with them to attend school?  Perhaps you 
are living with a relative to get your education.  All Bhutanese family members take 
their responsibility of  raising children seriously.

It is in families that we first learn about relationships, learn about being responsible 
for people besides ourselves, and being part of  a something larger than ourselves.  
All family members have roles and responsibilities and the perception of  these roles 
andresponsibilities that can lead to conflict in families.  Perhaps our perception first 
comes to the surface when children reach early adolescence and want more responsibility 
which parents are sometimes reluctant to let these young people assume.   Most families 
get through this rough time as all learn to compromise and define each other’s roles.  
Because of  these growing pains, families often grow closer.  

The selections in this theme look at a variety of  situations where the family dynamic 
is examined. You will be able to identify with the characters in these selections and the 
situations the characters face.  You will be asked to examine your place in your family 
and perhaps come to a better understanding of  your role in the family structure.

Main Texts:
1. To My Son by Helen Fogwill Porter    Poem  (Free Verse)
2. Somebody’s Son by Richard Pindell    Short Story
3. Grandfather’s Coins       Short Story

 
Supplementary Readings:

1. If  I fail by Tupac Shakur     Poem
2. What is a Grandmother? by Patricia Murphy   Poem
3. Charles by Shirley Jackson          Story
4. Instructions to My Mother by Marilyn Dumont   Poem
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1. To My Son – Helen Fogwill Porter

Genre: Poetry – Free Verse

Rationale:
To My Son is a nostalgic poem of  a mother whose attachment to her son never wavers even after he 
is grown up and living his life. She reminisces the days when he was a boy who sought refuge in them 
in times of  troubles. Now that he is grown up and living separately she finds herself  helpless when 
lightning strikes; yet her heart and soul still lingers round him. Mothers are mothers after all.

When you were small
you used to climb
in our bed
when lightning ripped the sky.
We’d hold you tight
between us
while your father said:
“That storm is miles away”
a second before the room
was lit
with fearsome light.

Now when lightning strikes
you stay in your own
narrow bed
trying to think of  other
safer things
and we in our wide bed
sigh separate sighs
because we no longer know how
to comfort you

About the Author:
Helen Porter was born 1930, St. John’s, Newfoundland, writer  of  short stories, novels, plays, poetry 
and nonfiction, has had works appear in many Canadian publications. Her 1991 novel A Long 
and Lonely Ride is set in her birthplace. Several of  her plays have been produced on stage and for 
CBC radio.
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Make connection

1. Who is the speaker in the poem? 
2. What did the son used to do during lightening when he was small? 
3.  Do you remember doing something similar when you were a child? 
4. Explain in your own words the line, “. . . and we in our own wide bed sighing 

separate sighs.”
5. How are you like, or not like, the son in this poem? 
6. What are some things for which you depend on your parents? 
7. What do you think is making the speaker speak in the poem?
8. What other title might be appropriate for this poem? Why?
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2. Somebody’s Son – Richard Pindell

Genre: Short Story 

Rationale: 
In life we find ourselves standing at a crossroad time and again. Not knowing which road would 
take us to a better end, we traverse one and on having reached the end we find ourselves only to sigh 
“what if  I took the other one.” But in the process it’s always a story of  coming of  age. Children 
come across crossroads in life probably beginning one in their late teens. Someone likes to call them 
a ‘tweenagers” – a stage when they don’t want to be treated like a teenager and yet at the same time 
adults won’t accept them in their fold. 
Somebody’s Son is a story of  a boy who leaves home to learn more about life and about himself  
much against his father’s wishes. His father wanted him to go to college. It’s a story about family and 
relationship; and no matter where you are, home is always there for you and your family loves you. 
It’s a story with flashbacks. 

“The boy looked out on the highway with affection. It would be a good ride with 
a good companion. ‘Home,’ he said with a grin.  ‘I’m heading home.”

He sat, washed up on the side of  the highway, a slim, sun-beaten drift wood of  a youth. 
He was hunched on his strapped-together suitcase, chin on hands, elbows on knees, 
staring down the road. Not a car was in sight. But for him, the dead, still Dakota plains 
were empty.

Now he was eager to write that letter he had kept putting off. Somehow, writing it 
would be almost like having company.

He unstrapped his suitcase and fished out of  the pocket on the underside of  the lid a 
small, unopened package of  stationery. Sitting down in the gravel of  the roadside, he 
closed the suitcase and used it as a desk.

Dear Mom,
If  Dad will permit it, I would like to come home. I know there’s little chance he will. 
I’m not going to kid myself. I remember he said once, if  I ever ran off, I might as well 
keep on going.

All I can say is that I felt leaving home was something I had to do. Before even 
considering college, I wanted to find out more about life and about me and the best 
way for us  (life and me) to live with each other. Please tell Dad— and I guess this’ll 
make him sore all over again—I’m still not certain that college is the answer for me. I 
think I’d like to work for a time and think it over.
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You won’t be able to reach me by mail, because I’m not sure where I’ll be next. But in 
a few days I hope to be passing by our place. If  there’s any chance Dad will have me 
back, please ask him to tie a white cloth to the apple tree in the south pasture—you 
know the one, the Grimes Golden beside the tracks. I’ll be going by on the train. If  
there’s no cloth on the tree I’ll just quietly, and without any hard feelings toward Dad—I 
mean that—keep on going.

Love, David

The sunset that evening was a violent one. Jagged clouds, trapped in cross currents, 
rammed each other like primitive men-of-war and burst into flames, burning one by 
one into deep purple ash.

It made the boy sad to see the sun go down. He had learned that always at the moment 
when darkness prevails, loneliness draws closer.

A series of  headlights made a domino of  the highway. High beams flickered over him 
curiously. He put out his thumb almost hesitantly, wishing he didn’t have to emerge 
so suddenly, so menacingly. One by one, the cars passed him, their back draft slapping 
him softly, insultingly, on the cheek.

Much later, turning woodenly to gaze after a car, 
he saw the glow of  taillights intensify. Brakes 
squealed. The car careened wildly to a stop, and 
he was running down the road to capture it, his 
breath rushing against his upturned collar and the 
taillights glowing nearer as in a dream.

A door was flung open like a friendly arm reaching 
out to a tired swimmer. “Hop in, boy.”

It was a gruff, outdoors voice. “I pret’ near missed 
you. You ain’t easy to see out there.”

“Thanks, mister.”

“Forget it. Used the thumb a lot myself  when I was a kid.”

“How far are you going?” asked David.

The man named a small place in Iowa about two hundred miles away. David settled 
back in anticipation of  a good ride.
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“Where you headin’?” the man asked him.

David glanced at him. His nose was big and jutting; his mouth, wide and gentle. His 
was a face formed without beauty—and without hesitation. He had a tough-friendly 
way of  accepting David as a man, something which David was still young enough to 
appreciate as a fine luxury.

The boy looked out on the highway with affection. It would be a good ride with a good 
companion. “Home,” he said with a grin. “I’m heading home.”

The man heard the smile in the boy’s voice and chuckled. “That’s a good feelin’, ain’t 
it? Where ‘bouts?”

“Maryland. We have a farm about thirty miles outside of  Baltimore.”

“Where you been?”

“West Coast, Canada, a little of  Mexico.”

“And now you’re hightailin’ for home, huh?” There was a note in the man’s voice as if  
this were a pattern he understood intimately.

“Yes, sir.”

David smiled wryly to himself, remembering another day. It was in the San Joaquin 
Valley. He was picking grapes. As usual, the sun ruled mercilessly. Grape leaves drooped. 
Pickers were humped in varying attitudes of  defense, some with bandannas covering 
the backs of  their necks. Even the dirt had sagged beneath the blazing heat, crumbling 
into limp, heavy powder.

David looked down at his feet plowing through the grayish stuff. For four hours now 
it seemed he had not raised his eyes from his feet. He stopped abruptly and looked 
back down the row, measuring his progress. He had gone maybe fifty yards.

The faint clink of  scissors landing in his half-filled basket came to him and then the 
foreman was bawling at him, “Hey! Where do you think you’re going? It ain’t lunchtime 
yet!” David stared at his feet and the dust; and his feet were stretching out as far as they 
could reach, his fist was tight around the handle of  his suitcase, and the dust swirling 
madly behind him. He didn’t even stop to pick up his money.
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When he reached the highway and the cars kept passing him, it was all he could do to 
keep from jumping out in front of  them to make them stop.

“Yeah,” the driver was saying now, “I know how it is.” The corners of  his eyes crinkled 
as if  he were going to smile, but he didn’t. “I was out on that same old road when I was 
a kid. Bum-min’ around. Lettin’ no grass grow under me. Sometimes wishin’ it would.”

“And then, afterward,” David asked, “did you go back home?”

“Nope. I didn’t have no home to go back to, like you do. The road was my only home. 
Lost my ma and pa when I was a little shaver. Killed in a car wreck.”

“That’s rough,” David said with such feeling the man glanced at him sharply.

The boy was staring into the night. The man shifted his grip on the wheel, deftly 
straddling a dead jack rabbit. He spoke softly to the boy as if  he were aware he was 
interrupting important thoughts. “Bet you could do with some sleep.”

“You sure you won’t be needing me later to help keep you awake?” David asked.

“Don’t worry ‘bout me none. I like drivin’ at night. You just lean back there and help 
yourself.”

“Well, okay,” David said. ‘Thanks.”

Sometime later, he was awakened by a sharp decrease in speed. They were entering a 
town. He sat up and jerked the letter out of  his jacket pocket. He had almost forgotten.

“Excuse me, sir, but would you mind stopping at a mailbox so I can mail this? I want 
to make sure that it gets home before I do.”
“Course not,” the man said. “Here’s one comin’ up now.” He pulled over to the curb 
and stopped.

When the boy got back in, the man smiled kindly. “Bet your folks’ll be tickled to hear 
from you.”

“I hope so, sir.” David tilted his head back and closed his eyes.

The next day, rides were slow. They were what David called “farmer rides,” a few miles 
here, a couple of  miles there, with long waits in between.
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Toward nightfall, he forsook the unfriendly asphalt and swung onto a panting, slow-
moving freight aimed stolidly east. As the train trundled laboriously over the Mississippi, 
a few drops of  rain slapped the metal floor of  his gondola car, and then, suddenly, he 
was surrounded by water, the river beneath him, and everywhere else, walls of  rain. 
He crawled into a corner and huddled under some scraps of  heavy paper that had 
been used to wrap freight.

For thirty miles, the rain pounded him, slashing his paper hut to tatters and turning 
his clothes into puddles of  mush.

As, cold and wet, he swayed with the motion of  the car, his last seven months haunted 
him. A spinning constellation of  faces, flaring up and dying away, careened toward him. 
Faces of  truck drivers, waitresses, salesmen, cops, employment agents, winos, tramps, 
cowboys, bartenders. Faces of  people who had been kind to him; faces of  people who 
had used him. They went on and on.

Well, he would never see them again. He had experienced them quickly, dazedly, as 
they had experienced him. He had no idea where they were now, and they did not 
know where he was.

Finally the rain stopped. He lunged erect, inviting the warm, night air to dry him. He 
looked out over the top of  his racketing steel box. He faced east— toward home. They 
didn’t have any idea where he was, either.

The train was hammering along beside a highway. He stared at the houses on the other 
side. How would it be at home? Would his house be like that one, the one with the 
porch light burning? Or would it be like that one, where the porch was dark and where 
over each of  the lighted windows a yellow shade was pulled down firmly to the sill?

A couple of  days later, in the middle of  Maryland, maddeningly close to home, the 
flow of  rides narrowed to a trickle and then ceased altogether. When cars weren’t in 
sight, he walked. After a while, he didn’t even bother to stop and hold out his thumb. 
Furiously, he walked.

Later, seated on the passenger train  the only   freights around   here ran at night—he 
wished with slow, frightened heartbeats that he were back on the road, headed the 
other way.
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Three inches from his nose was the dust-stained window through which in a few 
minutes he would look out across his father’s fields. Two different pictures tortured 
him—the tree with the white cloth and the tree without it. His throat closed and he 
could hardly breathe.

He tried to fortify himself  with the idea that whether or not he still was welcome, at 
least he would see the place again.

The field was sliding closer, one familiar landmark at a time. He couldn’t stop the train. 
The frenzied wheels were stamping out the end of  the crescendo that had begun with 
the clink of  the scissors in his half-filled basket of  grapes. Nothing could postpone 
the denouement now. The tree was around the next bend.

He couldn’t look. He was too afraid the cloth would not be there—too afraid he would 
find, staring back at him, just another tree, just another field, just an other somebody 
else’s strange place, the way it always is on the long, long road, the nameless staring 
back at the name less. He jerked away from the window.

Desperately, he nudged the passenger beside him. “Mister, will you do me a favor? 
Around this bend on the right, you’ll see an apple tree. I wonder if  you’ll tell me if  
you see a white cloth tied to one of  its branches?”
As they passed the field, the boy stared straight ahead. “Is it there?” he asked with an 
uncontrollable quaver.
“Son,” the man said in a voice slow with wonder, “I see a white cloth tied on almost 
every twig.”
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About the Author
Richard Pindell was born and grew up in the southern Maryland. He received his B.A and Ph.D. 
degrees in English from Yale. He has written short stories, articles, and essays for magazines and 
journals. His short story, “Somebody’s Son,” which is based on an incident in his own life, has been 
anthologised many times. During his tenure at the State University of  New York at Binghampton 
he taught creative writing and English literature.

Make connection

1. By looking at the title, what do you think will the story be about? 
2. What ‘feeling’ or ‘atmosphere’ is created by the title alone? 
3. Why do you think David ran away from home?
4. What do you think are some of  the reasons that make young people like David 

run away from home? 
5. What are some of  the things David might have learnt being away from home? 
6. Why do you think is David unable to look at the tree himself? 
7.  Why do you think David’s father tied cloths on almost every twig of  the tree?
8. What makes David think that he would not be welcome at home?
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3. Grandfather’s Coins – Retrieved and adapted from: https://
freestoriesforkids.com/children/stories-and-tales/grandfather%27s-coins

Genre: Story

Rationale: 
Every month, Yeothro and her cousins would go for the big family meal at their 
grandparents’ house. They would always wait excitedly for the moment their grandfather 
would give a few coins, “so you can do yourself  something.” Then all the children 
would run off  to buy chewing gum, lollies, or jellies. 

The grandparents, aunts, uncles, and parents commented that, behaving like this, the 
children would never learn to manage their money. Therefore, they proposed a special 
test, in which the children would have to show, over the course of  a year, just what 
they could manage to get with those few coins. 

Some of  the children thought that they would save their money, but Rabten and Kota, 
the two smallest kids, paid no attention, and they continued spending it all on sweets. 
Every time, they would show off  their sweets in front of  the other children, laughing 
and making fun of  their cousins. They made Deki and Jigme so angry that these two 
could no longer stand to keep saving their money. They joined Rabten and Kota in 
spending whatever they had, as soon as possible, on sweets.

Mindu was a clever boy, and he decided to start managing his money by exchanging 
it: buying and selling things, or betting it with other children. Soon he had surprised 
the whole family. He had accumulated a lot of  money for little effort. The way he 
was going, he would end up almost a rich man. However, Mindu was not being very 
careful, and he got involved in more and more risky deals. A few months later, he had 
not a single penny left. 

Kinzang, on the other hand, had a will of  iron. He saved and saved all the money he 
was given, wanting to win the competition, and at the end of  the year, he had collected 
more money than anyone had. Even better, with so much money, he managed to buy 
sweets at a reduced price, so that on the day of  the competition he was able to show 
enough sweets for much more than a year. Even then, he still had enough left over 
for a toy. He was the clear winner, and the rest of  his cousins learnt from him the 
advantages of  knowing how to save and how to wait.
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There was also Yeothro. Poor Yeothro did not enjoy the day of  the competition, 
because even though she had had a wonderful secret plan, she had spent her money 
without giving her plan enough time to work. However, she was so sure that her plan 
was a good one, that she decided to carry on with it, and maybe change the expressions 
on her relatives’ faces, who had seemed to be saying, “What a disaster that girl is. She 
couldn’t manage to save anything.”

When she was about to complete the second year of  her plan, Yeothro surprised 
everyone by turning up at the grandparents’ house with a violin and a lot of  money. 
What was even more impressive was hearing her play. She did it really well.

Everyone knew that Yeothro adored the violin, even though the family could not afford 
to pay her to have lessons. Therefore, Yeothre had got to know a poor violinist who 
played in the park, and she offered him all the coins her grandfather had given her, if  
he would teach her how to play. Although it was not much money, on seeing Yeothro’s 
excitement, the violinist agreed, and he taught her happily for months. Yeothro showed 
so much desire and interest that a little after a year the violinist loaned her a violin so 
they could play together in the park, as a duo. They were so successful that gradually 
she managed to buy her own violin, with quite a bit of  money to spare.  

From then on, the whole family helped her, and she became a very famous violinist.

In addition, she would always tell people how it was possible, with just a few coins well 
spent, to make your wildest dreams a reality.
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Supplementary Reading

1. If I Fail - Tupac Shakur

 Genre: A Modern Poem (Free verse – RAP)

 

 If  in my quest to achieve my goals
 I stumble or crumble and lose my soul
 Those that knew me would easily co-sign
 There was never a life as hard as mine
 No father-no money-no chance and no guide
 I only follow my voice inside
 if  it guides me wrong and I do not win
 I’ll learn from mistakes and try to achieve again.

Reprint 2022



24

2. What Is a Grandmother? - Patricia Murphy

Before you read the article, list five characteristics that come to your mind when you think of  a grand-
mother. How do they compare with Patricia Murphy’s grandmother?

When Peter Gzowski was host of  the 
CBC radio show, “This Country in the 
Morning”, he used to run a lot of  contests. 
First prize for his “Define a Grandparent” 
contest was won by this portrait of  a rather 
unusual (or is she?) grandmother.
 
A grandmother is someone with white hair 
and dainty, wrinkled hands, who smells of  
lavender — only my Granny rinsed her 
hair with henna, had talon-like fingernails 
painted blood-red, and smelled of  strong 
tobacco.

A grandmother is someone who dresses all 
in black or in pale Liberty prints — only my 
Granny alternated between blue jeans and 
bold-patterned dresses topped with chunky 
plastic jewellery in fluorescent colours.

A grandmother is someone who spends her 
time knitting sweaters and making soup — 
only my Granny spent her time building her 
own house and going fishing.

A grandmother is someone who takes children for special outings to the zoo or the 
museum — only my Granny took us to drive-in movies and to the penny arcade to 
play the pinball machines.

A grandmother is someone who loves to tell stories, filled with fairy princesses and 
wicked ogres — only my Granny’s stories came from her favourite magazine, True 
Crime and Real Detective.
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A grandmother is someone who likes to remember how different things were when 
she was young, with horses instead of  cars and long skirts even for little girls — only 
my Granny remembered how they used to go dancing in the speakeasies. 

A grandmother is someone who has firm ideas on how young ladies should behave, like 
crossing legs at the ankles, never shouting, and always wearing a hat to go downtown 
— only my Granny insisted that girls should be as good as boys at everything, even if  
it meant beating up my boy cousin.

A grandmother is someone who teaches children how to make cookies and play Old 
Maid — only my Granny taught us how to play Blackjack.

A grandmother is someone with old-fashioned views on raising children, like eating 
oatmeal and bread pudding and going to bed early — only my Granny fed us on fried 
chicken and Coke, and encouraged us to stay up watching horror movies with her until 
three in the morning (so we’d all sleep late in the morning).

No, Granny wouldn’t fit most people’s definition of  a grandmother!
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3. Charles - Shirley Jackson

Focus for Reading
Sometimes, family members do not know each other as well as they think they do. Read this story to 
find out what kind of  boy Charles was and what happened when Charles’ mother met his teacher.

The day my son Laurie started kindergarten he renounced corduroy overalls with bibs 
and began wearing blue jeans with a belt; I watched him go off  the first morning with 
the older girl next door, seeing clearly that an era of  my life was ended, my sweet-voiced 
nursery-school tot replaced by a long-trousered, swaggering character who forgot to 
stop at the corner and wave good-bye to me.

He came home the same way, the front door slamming open, his cap on the floor, 
and the voice suddenly become raucous shouting, “Isn’t anybody here?”

At lunch he spoke insolently to his father, spilled his baby sister’s milk, and remarked 
that his teacher said we were not to take the name of  the Lord in vain.
“How was school today?” I asked, elaborately casual.
“All right,” he said.
“Did you learn anything?” his father asked.

Laurie regarded his father coldly. “I didn’t learn nothing,” he said.
“Anything,” I said. “Didn’t learn anything.”

“The teacher spanked a boy, though,” Laurie said, addressing his bread and butter. 
“For being fresh,” he added, with his mouth full.
“What did he do?” I asked. “Who was it?”

Laurie thought. “It was Charles,” he said. “He was fresh. The teacher spanked him 
and made him stand in a corner. He was awfully fresh.”

“What did he do?” I asked again, but Laurie slid off  his chair, took a cookie, and 
left, while his father was still saying, “See here, young man.”

The next day Laurie remarked at lunch, as soon as he sat down, “Well, Charles was 
bad again today.” He grinned enormously and said, “Today Charles hit the teacher.”

“Good heavens,” I said, mindful of  the Lord’s name, “I suppose he got spanked 
again?”
“He sure did,” Laurie said. “Look up,” he said to his father.
“What?” his father said, looking up.

“Look down,” Laurie said. “Look at my thumb. Gee, you’re dumb.” He began to laugh 
insanely.
“Why did Charles hit the teacher?” I asked quickly.
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“Because she tried to make him color with red crayons,” Laurie said. “Charles wanted 
to color with green crayons so he hit the teacher and she spanked him and said nobody 
play with Charles but everybody did.”

The third day—it was Wednesday of  the first week— Charles bounced a see-saw on 
to the head of  a little girl and made her bleed, and the teacher made him stay inside 
all during recess. Thursday Charles had to stand in a corner during story-time because 
he kept pounding his feet on the floor. Friday Charles was deprived of  blackboard 
privileges because he threw chalk.

On Saturday I remarked to my husband, “Do you think kindergarten is too unsettling 
for Laurie? All this toughness, and bad grammar, and 
this Charles boy sounds like such a bad influence.”

“It’ll be all right,” my husband said reassuringly. 
“Bound to be people like Charles in the world. Might 
as well meet them now as later.”

On Monday Laurie came home late, full of  news. 
“Charles,” he shouted as he came up the hill; I was 
waiting anxiously on the front steps. “Charles,” 
Laurie yelled all the way up the hill, “Charles was 
bad again.”

“Come right in,” I said, as soon as he came close 
enough. “Lunch is waiting.”

“You know what Charles did?” he demanded, 
following me through the door. “Charles yelled so 

in school they sent a boy in from first grade to tell 
the teacher she had to make Charles keep quiet, and 
so Charles had to stay after school. And so all the 
children stayed to watch him.”
“What did he do?” I asked.

“He just sat there,” Laurie said, climbing into his 
chair at the table. “Hi, Pop, y’old dust mop.”

“Charles had to stay after school today,” I told my 
husband. “Everyone stayed with him.”

“What does this Charles look like?” my husband 
asked Laurie. “What’s his other name?”

“He’s bigger than me,” Laurie said. “And he doesn’t 
have any rubbers and he doesn’t even wear a jacket.”
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Monday night was the first Parent-Teachers meeting, and only the fact that the baby 
had a cold kept me from going; I wanted passionately to meet Charles’s mother. On 
Tuesday Laurie remarked suddenly, “Our teacher had a friend come to see her in school 

today.”
“Charles’s mother?” my husband and I asked simultaneously.
“Naaah,” Laurie said scornfully. “It was a man who came and made us do exercises, 

we had to touch our toes. Look.” He climbed down from his chair and squatted down 
and touched his toes. “Like this,” he said. He got solemnly back into his chair and said, 
picking up his fork, “Charles didn’t even do exercises.”

“That’s fine,” I said heartily. “Didn’t Charles want to do exercises?”
“Naaah,” Laurie said. “Charles was so fresh to the teacher’s friend he wasn’t let do 

exercises.”
“Fresh again?” I said.

“He kicked the teacher’s friend,” Laurie said. “The teacher’s friend told Charles to 
touch his toes like I just did and Charles kicked him.”

“What are they  going to do about Charles, do you suppose?” Laurie’s father asked 
him.

Laurie shrugged elaborately. “Throw him out of  school, I guess,” he said.
Wednesday and Thursday were routine; Charles yelled during story hour and hit a 

boy in the stomach and made him cry. On Friday Charles stayed after school again and 
so did all the other children.

With the third week of  kindergarten Charles was an institution in our family; the baby 
was being a Charles when she cried all afternoon; Laurie did a Charles when he filled 
his wagon full of  mud and pulled it through the kitchen; even my husband, when he 
caught his elbow in the telephone cord and pulled telephone, ashtray, and a bowl of  
flowers off  the table, said, after the first minute, “Looks like Charles.”
During the third and fourth weeks it looked like a reformation in Charles; Laurie  
reported grimly at lunch on Thursday of  the third week, “Charles was so good today 
the teacher gave him an apple.”

“What?” I said, and my husband added warily, “You mean Charles?”
“Charles,” Laurie said. “He gave the crayons around and he picked up the books 

afterward and the teacher said he was her helper.”
“What happened?” I asked incredulously.
“He was her helper, that’s all,” Laurie said, and shrugged.

“Can this be true, about Charles?” I asked my husband that night. “Can something 
like this happen?”
“Wait and see,” my husband said cynically. “When you’ve got a Charles to deal with, 
this may mean he’s only plotting.”
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He seemed to be wrong. For over a week Charles was the teacher’s helper; each day 
he handed things out and he picked things up; no one had to stay after school.

“The P.T.A. meeting’s next week again,” I told my husband one evening. “I’m going 
to find Charles’s mother there.”

“Ask her what happened to Charles,” my husband said. “I’d like to know.”
“I’d like to know myself,” I said.

On Friday of  that week things were back to normal. “You know what Charles did 
today?” Laurie demanded at the lunch table, in a voice slightly awed. “He told a little 
girl to say a word and she said it and the teacher washed her mouth out with soap and 
Charles laughed.”

“What word?” his father asked unwisely, and Laurie said, “I’ll have to whisper it to 
you, it’s so bad.” He got down off  his chair and went around to his father. His father 

bent his head down and Laurie whispered 
joyfully. His father’s eyes widened.

“Did Charles tell the little girl to say that?” 
he asked respectfully.

“She said it twice?’ Laurie said. “Charles told 
her to say it twice!’
“What happened to Charles?” my husband 
asked.
“Nothing,” Laurie said. “He was passing out 
the crayons.”

Monday morning Charles abandoned the 
little girl and said the evil word himself  three 
or four times, getting his mouth washed out 
with soap each time. He also threw chalk.

My husband came to the door with me that 
evening as I set out for the P.T.A. meeting. 

“Invite her over for a cup of  tea after the 
meeting,” he said. “I want to get a look at her.”
“If  only she’s there,” I said prayerfully.

“She’ll be there,” my husband said. “I don’t 
see how they could hold a P.T.A. meeting 
without Charles’s mother”

At the meeting I sat restlessly, scanning each 
comfortable matronly face, trying to 
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determine which one hid the secret of  Charles. None of  them looked to me haggard 
enough. No one stood up in the meeting and apologized for the way her son had been 
acting. No one mentioned Charles.

After the meeting I identified and sought out Laurie’s kindergarten teacher. She had 
a plate with a cup of  tea and a piece of  chocolate cake; I had a plate with a cup of  
tea and a piece of  marshmallow cake. We manoeuvred up to one another cautiously, 
and smiled.

“I’ve been so anxious to meet you,” I said. “I’m Laurie’s mother.”
“We’re all so interested in Laurie,” she said.

“Well, he certainly likes kindergarten,” I said. “He talks about it all the time.”
“We had a little trouble adjusting, the first week or so,” she said primly, “but now 

he’s a fine little helper. With occasional lapses, of  course.”
“Laurie usually adjusts quickly,” I said. “I suppose this time it’s Charles’s influence”.

“Charles?”
“Yes,” I said, laughing, “you must have your hands full in that kindergarten, with 

Charles.”
“Charles?” she said. “We don’t have any Charles in the kindergarten.”
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4. Instructions to My Mother – Marilyn Dumont

Never list the troubles of  my eight brothers and sisters 
before hearing mine

Simply nod your head and say “uh huh,”
say “I hear you,” a lot

and the rest of  the time say nothing

When I am sick,
don’t list your ailments
before I tell you mine. Instead
ask if  I need a blanket and a book
and let me eat ice cream bars dipped in dark chocolate.

Never call
the names of  all my sisters 

before calling mine.

When I doubt my creativity,
avoid listing the talents of  my siblings first.
Instead dig out my 10th grade sketch book and
homesick letters to you and
tell me they are remarkable and
that they make you cry.

And never tell me
I’m “getting grey,”
but that I am wise in skin,
sturdy-minded in bone and
beautywise in the ways of  old women.
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UNIT 3

THEME:  Our Community: What Matters In My World

General Introduction for the Thematic Unit: 
We started the term off  by having you look at yourself  as an individual.  In the second 
unit, we challenge you to look at yourself  as a member of  a family.  This unit introduces 
you to a larger unit – the world community.  Where do we as young people in Bhutan 
fit into the modern world and how are your lives in Bhutan shaped by what happens 
in other parts of  the world?  How is life in other parts of  the world affected by what 
we do here in Bhutan?

The selections in this unit challenge you to look at the global community of  which 
we are part.  The selections address many global issues that students in other parts of  
the world grapple with, as well.  Can one person make a difference?  Starfish maintains 
that yes, one person can make a difference. This leads nicely into the next selection, 
which asks you to look at the needs of  others as being greater than your own needs.   
Many people your age often complain about the number of  rules they must adhere 
to.  In the short story One Day a Stranger Came you may come to the realization that 
rules are a part of  our lives long after we leave the confines of  our families and the 
halls of  our schools.  

You will learn that being part of  a global community brings responsibilities and perhaps 
you will see that many of  the values we hold dear here in Bhutan are values that are 
revered the world over.  Just as we strive for happiness and peace, you will see that 
people in all countries long for peace.  Many argue that this peace can be achieved 
by learning about and respecting other cultures.  We don’t have to look beyond our 
borders to see other cultures as many culturally diverse groups, like the Lhops, exist 
within our borders.  As the world becomes smaller through electronic communication 
among people and nations, you will discover, by reading the selections in this unit, that 
we are all part of  this global community we call Earth.

Main Texts:
1. Starfish- Anonymous      Anecdote
2. One Day A Stranger Came by Naomi Wakan  Short Story
3. Peace Train by Cat Stevens    Song Lyric
4. Untrodden World of  Lhops by John Chiramal          Essay

Supplementary Readings:
      1.   The Blanket by Floyd Dell    Story 
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Main Texts

1. Starfish - Anonymous 

Genre: Anecdote

Rationale:
Sometimes we believe that we are small and powerless – especially when we are young. We believe that 
we cannot make a difference and as a result sometimes we don’t even try. In this short anecdote we 
meet a young person, just like you, who tries to save the lives of  living things. He refuses to give up. 
He believes that he can make a difference in the world – and he does.

As the old man walked down a Spanish beach at dawn, he saw ahead of  him what he 
thought to be a dancer. A young man was running across the sand rhythmically, bending 
down to pick up a stranded starfish and throw it far into the sea. The old man gazed 
in wonder as the young man again and again threw the small starfish from the sand 
to the water. The old man approached him and asked why he spent so much energy 
doing what seemed a waste of  time. The young man explained that the stranded starfish 
would die if  left until the morning sun.
“But there must be thousands of  miles of  beach and millions of  starfish. How can 
your efforts make any difference?”
The young man looked down at the small starfish in his hand and as he threw it to 
safety in the sea, said, “It makes a difference to this one.”

Make connection

1. What did the old man see as he walked down the beach? 
2. What was the young man doing? 
3. How does the young man answer the last question of  the old man?
4. What kind of  a person do you think is the young man?
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2. One Day A Stranger Came - Naomi Wakan 

Genre: Short Story

Rationale:
Rules are a necessary part of  our communities, they outline the way that things are or should be done. 
They tell us what we can and cannot do. Rules can be good things but sometimes they can change how 
we live and how we see our world. Here is a short story that asks us to think about what happens 
when new rules enter our lives.

Think about your experiences
Have you ever had rules or expectations placed upon you that you felt were unfair? How did you feel? 
What did you do? As you read, find out how these families designed solutions to help them follow rules 
that they felt were unfair.

Once upon a time there were three friends, John, Ivan, and Giovanni. Their farms all 
butted up to each other like this.

Their lands had been worked by their families for many generations. Each farm had a 
farmhouse, a barn, and a chicken run, but they all shared the water, which came down 
from the mountains in a winding brook. They also shared a duck pond. “How could 
they share a duck pond?” you will ask. Well, if  you think about it, sharing things isn’t 
that difficult.

“Spring is here,” the children would shout, when the snow had melted and the soil 
had warmed up, and John, Ivan, and Giovanni ploughed their fields. Their wives, Sally, 
Helen, and Rosi, sowed the vegetable and herb gardens near their farmhouses. When 
the planting was done, all the families sat down to a big party and everyone wished 
for a good year’s harvest.

As spring turned to summer, the children weeded the fields. When the corn was ready, 
everyone helped harvest it. When fall came around, the families harvested potatoes 
and later carrots and onions, so that by winter everyone had a good store of  food. 
They all joined in preparing corn roasts, preserving, and, best of  all, Thanksgiving 
dinner. In fact, any event on the farms turned into a party since the families enjoyed 
being together so much.

In winter the snow was too deep for the children to go to school, so they went to each 
farm in turn. At John and Sally’s the children learned to make baskets and hats using 
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rushes from the edge of  the duck pond. Helen taught them how to spin and weave 
using wool from the family’s sheep. And Rosi showed the children how to make pottery 
using clay from the banks of  the brook that flowed into the pond.

“Times are good,” said the friends, “how fortunate we are!” But when bad luck did 
come around, such as when Rosi and Giovanni’s youngest child lay in bed very pale 
and silent for many days, that was when the families helped each other a lot.

One day in early spring, when the men were having lunch down by the duck pond, 
an important-looking stranger rode up on a horse. He handed each of  them a notice, 
and he announced that Berland, Monland, and Talland had decided to make their 
boundaries very clear in order to stop the fighting between their countries. John and 
Ivan and Giovanni looked bewildered. “What fighting?” they wondered. They had 
been friends for so long that they had completely forgotten that each of  their farms 
was in a different country.

“That means,” said the stranger, in a serious and solemn voice, “that because you each 
live in a different country, you must look at this map and build fences to mark the 
boundaries.”

John, Ivan, and Giovanni scratched their heads and were very upset.

“But how can we divide the brook that we share?” they all said together. “That’s for 
you to figure out,” the stranger said in a severe voice. Then he turned his horse and 
galloped off.

John, Ivan, and Giovanni called their 
families together to announce the 
bad news. Everyone cried.

“Let’s just not do it,” said the 
children, but their parents were 
worried. Eventually Rosi spoke up 
and said as cheerfully as she could, 
“We’ve stood together through 
good times and bad times and this 
is not going to part us. We have to 
make fences, but we can put gates 
in, can’t we? That way we can visit 
as usual.”
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They helped each other make the fences and everyone built big gates in each fence. 
Sally, with her beautiful handwriting, painted “Welcome” on each sign. Then she hung 
a sign over each family’s gate. Now they still visited and helped one another, although 
maybe just a bit less than before.

Later that year, the stranger returned to inspect the fences. He was fairly satisfied with 
what the families had done, but he had some new rules to announce.

“Each of  your countries has its own form of  education,” he began pompously. “Since 
the children live so far from the schools, and they cannot attend during the winter, each 
family will be sent lessons, and because each country has its own lessons, the children 
must study separately.”

“This will make things more difficult for the children,” said John to the stranger. “When 
they learn together, they help each other out...”

“That idea is of  no consequence to the authorities,” said the stranger, unmoved. “These 
are the rules and you had better follow them.” And before anyone could move, he 
was gone.

“Let’s study together anyway,” said the children. But the parents were too worried to 
let them.

That winter was certainly different from others. Susan and Tom studied in their own 
home, as did Dimitri and Sonya, and Guido and Alberto. Soon the children were playing 
on their own, too. Having to go through gates seemed to make everything different. 
For the first time that anyone could remember, the families’ holiday party was not so 
joyous. Everyone tried hard to have a good time, but they remembered the fences 
dividing their farms, and things just weren’t the same.

In spring, when the snow started to melt, the stranger came to discuss the watering of  
the fields. “Since the brook runs through Ivan’s property,” the stranger declared, ‘John 
and Giovanni will have to pay money to him for using his water...” Ivan shook his fist 
in protest, but the stranger continued, “and Ivan will have to pay some of  the money 
to his government.” The families could hardly believe their ears when they heard the 
news, and Ivan felt very ashamed when his old friends came to pay him. For while 
there was always plenty of  food on the farms, money was scarce.

That year the families didn’t plant their crops together, nor did they weed together. 
They were all terribly upset that things had got to such a sad state. But they were also 
angry with themselves and each other because no one had done anything earlier. John 
and Sally said cross words to Ivan and Helen, and Ivan shouted at Giovanni and Rosi, 
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who in turn called angrily across the fence to John and Sally.

How could old friends fight like this?

They were standing outside 
one afternoon, arguing, when 
suddenly Sonya appeared. She 
climbed up into the apple tree.

“Stop it,” she called to everyone. 
“Stop fighting like that.”

The families were very surprised, 
and they quieted down and 
listened to her.

“Don’t you remember,” she began, “don’t you remember the great corn roasts we used 
to have? And when we all used to jump in the duck pond to cool off? And we had the 
best parties ... and I had lots of  friends? Now no one plays with anyone else because 
the man from the government told us to put up these fences and not be friends. I hate 
it being like this and I want it to stop now!”

She stomped very hard on the branch and slipped. Everyone rushed forward to catch 
her.

Helen, her mother, took her in her arms and called out, “Neighbours, we have work 
to do, and there’s no time to lose!”

They all followed Helen into the house and sat down around the large kitchen table, 
just like in the old days, and Ivan began:

“Well, Sonya is right for sure, because 
none of  us like the fences that separate 
us ... and you all know how I feel about 
the money I have to take from you for 
the water....”

“Yes, yes,” everyone nodded.

“The fences we can put up with, 
but you paying me for the water just 
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doesn’t feel right. It comes down from the mountain as a gift to all of  us. Sometimes 
I wish we could stop it up there....”

“How about making it into a fountain at the bottom of  the cliffs?” shouted Tom. 
“Then the water would splash and dribble all over the place and not just run through 
Ivan’s land!” He threw his arms around, pretending to be a fountain.

“Well, how about that!” cried John, his face breaking into a smile.

The parents started to laugh, just in little embarrassed chuckles at first. It seemed as 
though it had been a long time since they had laughed together. Soon, the chuckles 
became giggles and hoots and they began to slap each other happily on the shoulders.

When silence finally settled, Rosi asked thoughtfully, “Would a fountain really work...?” 
“Well, now, it sounds a little wild,” said Giovanni, “but who knows? Tom might have 
something there. Best thing is that we’ll be working together again. That way we’ll 
come up with an answer for sure. Tell you what though, we’d all think better with 
some food in front of  us.”

Everybody smiled and nodded in agreement.

Ivan sat down in the corner and started to write a letter to the authorities explaining 
that because the families wouldn’t be using the brook as a source of  water anymore, 
they wouldn’t be paying any money in future.

Meanwhile everyone else began to help prepare a meal. They all felt like singing as 
they worked together and the children skipped and danced as they set the big table.

Then the three families sat down to eat, happy that they were friends once more, and 
they promised each other never to let fences come between them again.

Make connection

1. What two words can you use to describe the mood in the beginning of  the story?
2. Which events or actions show that the three families lived like one big family? 
3. What is the conflict in the story? 
4. How does Sonya help in solving the conflict? 
5. Write down some rules we have that do not promote happiness?
6. What lesson(s) does this short story teach you? 
7. Which character did you like the best? Why? 
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3. Peace Train - Cat Stevens

Genre: Song Lyric

Rationale:
When a poem is set to music we call it a song or lyric. This next reading is a song written by someone 
who uses a train to represent something more than just an engine that pulls a series of  cars on a 
track! Trains are powerful machines. They are steady, strong, and travel with tremendous force in 
one direction. When you read this lyric think about what the momentum of  the train is and what 
direction it’s headed in! 

Now I’ve been happy lately, thinking about the good things to come 
And I believe it could be, something good has begun

Oh I’ve been smiling lately, dreaming about the world as one 
And I believe it could be, some day it’s going to come

Cause out on the edge of  darkness, there rides a peace train 
Oh peace train take this country, come take me home again

Now I’ve been smiling lately, thinking about the good things to come 
And I believe it could be, something good has begun

Oh peace train sounding louder 
Glide on the peace train 
Come on now peace train 
Yes, peace train holy roller

Everyone jump upon the peace train 
Come on now peace train

Get your bags together, go bring your good friends too 
Cause it’s getting nearer, it soon will be with you

Now come and join the living, it’s not so far from you 
And it’s getting nearer, soon it will all be true

Now I’ve been crying lately, thinking about the world as it is 
Why must we go on hating, why can’t we live in bliss

Cause out on the edge of  darkness, there rides a peace train 
Oh peace train take this country, come take me home again
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Make connection

1. Who do you think is the speaker in the poem?
2. What do you think makes him speak these words? 
3. At the end of  the lyric where does the poet wish the peace train to take him?
4. What does the lyric remind you of?
5. What did you think about while listening to it?
6. What is the speaker’s hope? 
7.  What lessons do you get from this poem?
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4. Untrodden World of Lhops – John Chiramal 

Genre: Essay

Rationale:
Bhutan is a magical kingdom of  many wondrous sights and landscapes. People from all over the world 
come to our country to marvel at the beauty of  our nation. Yet some of  the most unique features of  
Bhutan are not mountains or river valleys – our greatest natural resource is our people. Here is an 
essay that introduces us to one of  the most unique cultures within our national family – follow your 
reading to the southern region of  our kingdom – welcome to the untroddened world of  Lhops. 

Hidden in the folds of  undulating   hills    of  Dorokha 
geog (block) of  Samtse, the south western district of  
Bhutan, the four villages of  Lotokuchu, Samlung, Tsehblung 
and Satakha are home to Lhops or Doyas, one of  the 
many smaller groups which form one percent of  the 
total population of  Bhutan. These are aborig ines of  
Bhutan who have not adopted Buddhism but adhere to 
some from of  ancient animistic religion. Access to these 
villages is very difficult as the Dorokha valley is bounded 
by forbidding ridges with steep drops to the Am Mo Chhu. Cut off  as they are from the 
mainland, Lhops still cling to their primitive lifestyle. It is believed that these original 
inhabitants of  the geog (block) are not in a hurry to leave their hideway - they have 
deliberately kept themselves aloof. Their physical and cultural isolation is reflected in 
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their personality -they are not 
just shy but are scared of  
strangers. Even today at the 
approach of  a newcomer, 
women hide themselves, 
men stop whatever they are 
doing to look on anxiously 
at the strangers and children 
run away.

   Lhops who comprise fifty 
percent of  the 4,000 odd 
farmers of  Dorokha block, 
practise shifting cultivation 
with maize as their main crop 
and a few basic vegetables 
added to it. Of  late they have 
taken to cultivation of  cash crops mainly mandarin and cardamom. Some of  the Lhops 
even own vast estates comprising mandarin orchards and cardamom plantations. Even 
with such vast acquisitions, they have the lowest income in the geog (block). With neither 
savings nor material wealth, their houses are devoid of  creature comforts. However, 
the Lhops are quite content with their lot, their philosophy being “You don’t need 
surplus to live, just enough to feed yourselves and the family.”

In autumn, the Lhop villages look beautiful with fruit - laden mandarin trees spraying 
the landscape with shades of  orange and gold. The winter is a rewarding period for 
them for it is the time of  harvest of  the cash crops mandarin and cardamom - their 
chief  source of  income. Men, women and children pluck the mandarins and pack 
them with care into dokhas (cane baskets). With the annual produce on their backs, 
the entire community heads down for the throbbing urban trading center - the Samtse 
market - their window to the world.

The eight hour long serpentine and arduous road to Samtse fords the Damdhum-
Chamurchi river 24 times and rises and falls over five steep ridges. In summer the wet 
path swarming with leeches is slippery. During monsoons, the swollen rapids claim 
many a life. But the Lhops- all weather regular travellers on this route remain unruffled 
and their advice to the would-be trekkers is “The best way to keep your shoes dry is 
to take them off.”

An average Lhop has a stout frame held up by muscular legs. As a community they 
are known for their blunt ways and uncomplicated lives. They have two key words in 
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their vocabulary: “Yes” and “No”. They are honest to the core and are quite obstinate. 
A popular saying in the hills goes “Never lie to a Doya”.

Lhops are streeped in tradition handed down through generations. Their faith 
characterised by lay culture includes a firm belief  in Zhabdrung Ngawang Namgyal whom 
they know as Zhaddrung Chhennmo and who to them was a religious monarch.

Love and marriage are ruled by the heart. Lhop boys and girls choose their own 
partners. “We dress in our best and venture all the way to Samtse to look for Lhop 
boys from other villages” said one girl. “And naturally boys are on the same mission.” 
Once a girl finds her match, she lets her parents know by setting up a separate place to 
sleep under the extended roof  of  the house. This symbolises that the girl is no longer a 
child and that she has found her man. Thus the son-in-law moves in unceremoniously 
and with a minimum fuss.

Lhops do not marry members of  other ethnic groups. The few who do, do so at 
the risk of  ostracism. “Marriage sustains the continuity of  our lineage,” says one of  
them. “If  we marry within our community, we remain true to ourselves and do not 
provoke our deities.”

Lhop widows, whose husbands die of  unnatural causes are not permitted to remarry, 
visit other people’s houses and cut their hair for nine years. Widowers who lose their 
wives likewise, mourn in similar fashion for eight years. The whole community mourns 
the death of  a boy for six days and that of  a girl for five days. Such practices, they 
believe, are necessary for the society to appease the souls of  the departed.

The Lhops inter their dead in wooden coffins in foetal position wrapped in white 
cloth and bamboo mat. To prepare the person for the “journey” after death worldly 
goods like farming tools, utensils, clothes and shoes are placed in the grave. Cereals 
and cotton seeds are scattered over the graves to “give a man an honest start in 
the next world.” Oxen and cows are sacrificed to provide the dead men or women 
companionship in the other world.
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Though the Lhops have a language, 
they have no script. Their oral history 
is embellished with folk tales. The old 
folks enthral the kids sitting around 
them with stories of  war, drought, 
famine and flood which Lhops have 
faced. Accounts of  the origins of  
the Lhops start with a single couple 
who weathered a natural calamity that 
wiped out the entire community.

In a unique break from conventional Bhutanese society, the maternal uncle is the 
head of  a Lhop family. He has total control over day-to-day activities of  the family 
and is responsible for the rearing of  the children who also inherit his property. Such 
extended families sometime comprise 70 to 80 members.

Though the Lhops would like to retain their traditional way of  life, wind of  
modernisation has blown in this rural society. This is most evident in Satakha, the most 
advanced village of  the region where traditional huts are being gradually replaced by 
two storeyed stone houses, old cooking vessels are replaced by hissing pressure cookers 
and calm of  the countryside is pierced by blazing transistors. Men and women have 
discarded their traditional attire, the kasha and wear gho and kira.

Samtse boasts of  a health center, water supply scheme, a primary school, a teacher 
training institute and a factory which produces druk brand of  jams and tinned fruit. The 
King has promised in the outlay of  the Eighth Plan, a motorable road and economic 
incentives. The Lhop look upon these developments and their impact on their close-
knit society and age-old culture with mingled emotions. 

Make connection

1. Who is the head of  the family of  the Lhops? 
2. What type of  cultivation do the Lhops practice? 
3. What are some of  the changes brought about by modernization in the lives of  

Lhops?
4. Can you name other community in Bhutan who are also unique? 
5. Can you distinguish at least three differences between your way of  life and that 

practiced by Lhops?
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Supplementary Reading

1.  The Blanket - Floyd Dell

Petey hadn’t really believed that Dad would be doing it—sending Granddad away. 
“Away” was what they were all calling it. Not until now could he believe it of  Dad.

But here was the blanket that Dad had that day bought for him, and in the morning 
he’d be going away. And this was the last evening they’d be having together. Dad was 
off  seeing that girl he was to marry. He’d not be back till late, and they could sit up 
and talk.

It was a fine September night, with a thin white moon riding high over the gully. When 
they’d washed up the supper dishes they went out on the shanty porch, the old man 
and the bit of  a boy, taking their chairs. “I’ll get me fiddle,” said the old man, “and 
play ye some of  the old tunes.” But instead of  the fiddle he brought out the blanket. 
It was a big double blanket, red, with black cross stripes.

“Now, isn’t that a fine blanket!” said the old man, smoothing it over his knees. “And 
isn’t your father a kind man to be giving the old fellow a blanket like that to go away 
with? It cost something, it did—look at the wool of  it! And warm it will be these cold 
winter nights to come. There’ll be few blankets there the equal of  this one!”

It was like Granddad to be saying that. He was trying to make it easier. He’d pretended 
all along it was he that was wanting to go away to the great brick building—the 
government place, where he’d be with so many other old fellows having the best of  
everything. . . . But Petey hadn’t believed Dad would really do it, until this night when 
he brought home the blanket.

“Oh, yes, it’s a fine blanket,” said Petey, and got up and went into the shanty. He wasn’t 
the kind to cry, and, besides, he was too old for that, being eleven. He’d just come in 
to fetch Granddad’s fiddle.

The blanket slid to the floor as the old man took the fiddle and stood up. It was the last 
night they’d be having together. There wasn’t any need to say, “Play all the old tunes.” 
Granddad tuned up for a minute, and then said, “This is one you’ll like to remember.”
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The thin moon was high overhead, and there was a gentle breeze playing down the gully. 
He’d never be hearing Granddad play like this again. It was as well Dad was moving 
into that new house, away from here. He’d not want, Petey wouldn’t, to sit here on the 
old porch of  fine evenings, with Granddad gone.

The tune changed. “Here’s something gayer.” Petey sat and stared out over the gully. Dad 
would marry that girl. Yes, that girl who’d kissed him and slobbered over him, saying 
she’d try to be a good mother to him, and all. . . . His chair creaked as he involuntarily 
gave his body a painful twist.

The tune stopped suddenly, and Granddad said: “It’s a poor tune, except to be dancing 
to.” And then: “It’s a fine girl your father’s going to marry. He’ll be feeling young again, 
with a pretty wife like that. And what would an old fellow like me be doing around 
their house, getting in the way, an old nuisance, what with my talk of  aches and pains! 
And then there’ll be babies coming, and I’d not want to be there to hear them crying 
at all hours. It’s best that I take myself  off, like I’m doing. One more tune or two, and 
then we’ll be going to bed to get some sleep against the morning, when I’ll pack up 
my fine blanket and take my leave. Listen to this, will you? It’s a bit sad, but a fine tune 
for a night like this.”

They didn’t hear the two people coming down the gully path, Dad and the pretty girl 
with the hard, bright face like a china doll’s. But they heard her laugh, right by the porch, 
and the tune stopped on a wrong, high, startled note. Dad didn’t say anything, but the 
girl came forward and spoke to Granddad prettily: “I’ll not be seeing you leave in the 
morning, so I came over to say goodbye.”

“It’s kind of  you,” said Granddad, with his eyes cast down; and then, seeing the blanket 
at his feet, he stopped to pick it up. “And will you look at this,” said in embarrassment, 
“the fine blanket my son has given me to go away with!”

“Yes,” she said, “it’s a fine blanket.” She felt of  the wool, and repeated in surprise, 
“A fine blanket—I’ll say it is!” She turned to Dad, and said to him coldly, “It cost 
something, that.”

He cleared his throat, and said defensively. “I wanted him to have the best...”
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The girl stood there, still intent on the blanket. “It’s double, too,” she said reproachfully 
to Dad.

“Yes,” said Granddad, “it’s double—a fine blanket for an old fellow to be going away 
with.”

The boy went abruptly into the shanty. He was looking for something. He could hear 
that girl reproaching Dad, and Dad becoming angry in his slow way. And now she was 
suddenly going away in a huff.. .As Petey came out, she turned and called back, “All 
the same, he doesn’t need a double blanket!” And she ran up the gully path.

Dad was looking after her uncertainly.

“Oh, she’s right,” said the boy coldly. “Here, Dad”— and he held out a pair of  scissors. 
“Cut the blanket in two.”

Both of  them stared at the boy, startled. “Cut it in two, I tell you, Dad!” he cried out. 
“And keep the other half!”

“That’s not a bad idea,” said Granddad gently. “I don’t need so much of  a blanket.”

“Yes,” said the boy harshly, “a single blanket’s enough for an old man when he’s sent 
away. We’ll save the other half, Dad; it will come in handy later.”

“Now what do you mean by that?” asked Dad.

“I mean,” said the boy slowly, “that I’ll give it to you, Dad—when you’re old and I’m 
sending you—away.”

There was a silence, and then Dad went over to Granddad and stood before him, not 
speaking. But Granddad understood, for he put out a hand and laid it on Pad’s shoulder. 
Petey was watching them. And he heard Granddad whisper, “It’s all right, son—I knew 
you didn’t mean it....” And then Petey cried.

But it didn’t matter—because they were all three crying together.
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UNIT 4

THEME: Our Global Community: Living Together

General Introduction for the Thematic Unit:
What matters in a global community?  Are there things that people all over the world 
are concerned about?  Yes.  All countries are concerned about the ability of  our planet 
to sustain life.  Industrialized nations are polluting the environment and using up natural 
resources such as oil, natural gas, and minerals.  What do we owe the generations that 
will follow us?  In what shape will we leave the world for those who will inhabit it after 
us?  How long will the planet be able to sustain life for its inhabitants?  All of  these 
questions are ethical ones and ones we need to consider.

One of  the greatest challenges for all inhabitants of  this planet is pollution.  In Bhutan, 
we can be proud that we are not contributing to global industrial pollution as we are 
not an industrialized nation.  Yet when we look around, we see that we are indeed 
polluting our environment.  Have you noticed the amount of  litter that abounds in 
our streams and rivers, on our streets and country roads and yes, even on the trails 
that lead to some of  our sacred sites and monuments?   This is indeed pollution.  We 
need to acknowledge the litter problem in our country and work together to alleviate 
this situation in our kingdom.  

Some countries have adopted slogans to increase awareness among the population about 
environmental problems in their homelands.  One such slogan is “Think globally, 
act locally”.  This slogan can be applied to us, as well. Think of  our waterways for a 
moment.  If  we pollute our streams, the polluted water is carried beyond our borders 
and contributes to the pollution in another country, such as India.  In this way, we 
contribute to global pollution.

Pollution is one of  the ethical dilemmas we face as members of  the global community.  
As you read the following selections, you will be challenged to think about these issues 
and come up with some local solutions.
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Main Texts:
1. The Cherry Tree by Ruskin Bond                              Short Story
2. Tell the World: A Young Environmentalist Speaks Out  

by Severn Cullis-Suzuki      Speech  

Supplementary Readings:
1. Earth by Oliver Herford     Poem
2. Haikus - Anonymous      Poem
3. Golden Langur by John M Chiramal    Non-fiction
4. My Friend the Mouse by Robert Fontaine   Short Story
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1. The Cherry Tree – Ruskin Bond

Genre: Short Story

Rationale:
Tree-ring dating, or dendrochronology, is the study of  the chronological sequence of  annual growth 
rings in trees. In other words, it’s a way to find out how old an individual tree is (all you need to do 
is count the number of  rings). Determining age is not quite that easy with human beings. We don’t 
have anything to count with the exception of  birthdays! 

Perhaps, if  you have lived in one place for a very long time, you have measured your growth with that 
of  another living thing. Maybe you were born on or near the same date as a puppy, calf, or other 
domesticated animal near your home. Or maybe, just like the central character of  this story, your 
growth is measured with that of  a tree that was planted on or near your birthday. Read this simple 
story that parallels the growth of  a boy with that of  a cherry tree.  

One day, when Rakesh was six, he walked home from the Mussoorie bazaar eating 
cherries. They were a little sweet, a little sour; small, bright red cherries, which had 
come all the way from the Kashmir Valley.

Here in the Himalayan foothills where Rakesh lived, there were not many fruit trees. 
The soil was stony, and the dry cold winds stunted the growth of  most plants. But on 
the more sheltered slopes there were forests of  oak and deodar.

Rakesh lived with his grandfather on the outskirts of  Mussoorie, just where the 
forest began. His father and mother lived in a small village fifty miles away, where they 
grew maize and rice and barley in narrow terraced fields on the lower slopes of  the 
mountain. But there were no schools in the village, and Rakesh’s parents were keen 
that he should go to school. As soon as he was of  school-going age, they sent him to 
stay with his grandfather in Mussoorie.

He had a little cottage outside the town.
 
Rakesh was on his way home from school when he bought the cherries. He paid fifty 
paise for the bunch. It took him about half-an-hour to walk home, and by the time he 
reached the cottage there were only three cherries left.

‘Have a cherry, Grandfather,’ he said, as soon as he saw his grandfather in the garden.

Grandfather took one cherry and Rakesh promptly ate the other two. He kept the last 
seed in this mouth for some time, rolling it round and round on his tongue until the 
entire taste had gone. Then he placed the seed on the palm of  his hand and studied it.
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‘Are cherry seeds lucky?’ asked Rakesh. 

‘Of  course.’
‘Then I’ll keep it.’ 

‘Nothing is lucky if  you put it away. If  you want luck, you must put it to some use.

‘What can I do with a seed?’

‘Plant it.’

So Rakesh found a small space and began to dig up a flowerbed.

‘Hey, not there,’ said Grandfather. ‘I’ve sown mustard in that bed. Plant it in that shady 
corner, where it won’t be disturbed.’ 

Rakesh went to a corner of  the garden where the earth was soft and yielding. He did 
not have to dig. He pressed the seed into the soil with his thumb and it went right in.

Then he had his lunch, and ran off  to play cricket with his friends, and forgot all about 
the cherry seed.

When it was winter in the hills, a cold wind blew down from the snows and went 
whoo-whoo-whoo in the deodar trees, and the garden was dry and bare. In the evenings 
Grandfather and Rakesh sat over a charcoal fire, and Grandfather told Rakesh stories—
stories about people who turned into animals, and ghosts who lived in trees, and beans 
that jumped and stones that wept—and in turn Rakesh would read to him from the 
newspaper, Grandfather’s eyesight being rather weak. Rakesh found the newspaper 
very dull—
especially after the stories—but Grandfather wanted all the news...

They knew it was spring when the wild duck flew north again, to Siberia. Early in the 
morning, when he got up to chop wood and light a fire, Rakesh saw the V-shaped 
formation 
streaming northward, the calls of  the birds carrying clearly through the thin mountain 
air.

One morning in the garden he bent to pick up what he thought was a small twig and 
found to his surprise that it was well rooted. He stared at it for a moment, then ran to 
fetch Grandfather, calling, ‘Dada, come and look, the cherry tree has come up!’

‘What cherry tree?’ asked Grandfather, who had forgotten about it. ‘The seed we 
planted last year—look, it’s come up!
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Rakesh went down on his haunches, while Grandfather bent almost double and peered 
down at the tiny tree. It was about four inches high.

‘Yes, it’s a cherry tree,’ said Grandfather. ‘You should water it now and then.’

Rakesh ran indoors and came back with a bucket of  water.

‘Don’t drown it!’ said Grandfather.

Rakesh gave it a sprinkling and circled it with pebbles.

‘What are the pebbles for?” asked Grandfather.

‘For privacy,’ said Rakesh.

He looked at the tree every morning but it did not seem to be growing very fast, So he 
stopped looking at it except quickly, out of  the corner of  his eye. And, after a week or 
two, when he allowed himself  to look at it properly, he found that it had grown—at 
least an inch!

That year the monsoon rains came early and Rakesh plodded to and from school in 
raincoat and gumboots. Ferns sprang from the trunks of  trees, strange-looking lilies 
came up in the long grass, and even when it wasn’t raining the trees dripped and mist 
came curling up the valley. The cherry tree grew quickly in this season.

It was about two feet high when a goat entered the garden and ate all the leaves. Only 
the main stem and two thin branches remained.

‘Never mind,’ said Grandfather, seeing that Rakesh was upset. ‘It will grow again, 
cherry trees are tough.’

Towards the end of  the rainy season new leaves appeared on the tree. Then a woman 
cutting grass scrambled down the hillside, her scythe swishing through the heavy 
monsoon foliage. She did not try to avoid the tree: one sweep and the cherry tree was 
cut in two.

When Grandfather saw what had happened, he went after the woman and scolded her; 
but the damage could not be repaired.

‘Maybe it will die now,’ said Rakesh.

‘Maybe,’ said Grandfather.

Reprint 2022



53

But the cherry tree had no intention of  dying.

By the time summer came round again, it had sent out several new shoots with tender 
green leaves. Rakesh had grown taller too. He was eight now, a sturdy boy with curly 
black hair and deep black eyes. ‘Blackberry eyes,’ Grandfather called them.

That monsoon Rakesh went home to his village, to help his father and mother with the 
planting and ploughing and sowing. He was thinner but stronger when he came back 
to Grandfather’s house at the end of  the rain, to find that the cherry tree had grown 
another foot. It was now up to his chest.

Even when there was rain, Rakesh would sometimes water the tree. He wanted it to 
know that he was there.

One day he found a bright green praying-mantis perched on a branch, peering at him 
with bulging eyes. Rakesh let it remain there; it was the cherry tree’s first visitor.

The next visitor was a hairy caterpillar, who started making a meal of  the leaves. Rakesh 
removed it quickly and dropped it on a heap of  dry leaves.

‘Come back when you’re a butterfly,’ he said.

Winter came early. The cherry tree bent low with the weight of  snow. Field-mice 
sought shelter in the roof  of  the cottage. The road from the valley was blocked, and 
for several days there was no newspaper, and this made Grandfather quite grumpy. 
His stories began to have unhappy endings.

In February it was Rakesh’s birthday. He was nine—and the tree was four, but almost 
as tall as Rakesh.

One morning, when the sun came out, Grandfather came into the garden to ‘let some 
warmth get into my bones,’ as he put it. He stopped in front of  the cherry tree, stared 
at it for a few moments, and then called out, ‘Rakesh! Come and look! Come quickly 
before it falls!’

Rakesh and Grandfather gazed at the tree as though it had performed a miracle. There 
was a pale pink blossom at the end of  a branch.

The following year there were more blossoms. And suddenly the tree was taller than 
Rakesh, even though it was less than half  his age. And then it was taller than 
Grandfather, who was older than some of  the oak trees.
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But Rakesh had grown too. He could run and jump and climb trees as well as most 
boys, and he read a lot of  books although he still liked listening to Grandfather’s tales.

In the cherry tree; bees came to feed on the nectar in the blossoms, and tiny birds 
pecked at the blossoms and broke them off. But the tree kept blossoming right through 
the spring, and there were always more blossoms than birds.

That summer there were small cherries on the tree. Rakesh tasted one and spat it out.

‘It’s too sour,’ he said.

‘They’ll be better next year,’ said Grandfather.

But the birds liked them—especially the bigger birds such as the bulbuls and scarlet 
minivets—and they flitted in and out of  the foliage, feasting on the cherries.

On a warm sunny afternoon, when even the bees looked sleepy, Rakesh was looking 
for Grandfather without finding him in any of  his favourite places around the house. 
Then he looked out of  the bedroom window and saw Grandfather reclining on a cane 
chair under the cherry tree.

‘There’s just the right amount of  shade here,’ said Grandfather. ‘And I like looking at 
the leaves.’

‘They’re pretty leaves,’ said Rakesh. ‘And they are always ready to dance. If  there’s breeze.’

After Grandfather had come indoors, Rakesh went into the garden and lay down on 
the grass beneath the tree. He gazed up through the leaves at the great blue sky; and 
turning on his side, he could see the mountain striding away into the clouds. He was still 
lying beneath the tree when the evening shadows crept across the garden Grandfather 
came back and sat down beside Rakesh, and they waited in silence until the stars came 
out and the nightjar began to call. In the forest below, the crickets and cicadas began 
tuning up; and suddenly the trees were full of  the sound of  insects.

‘There are so many trees in the forest,’ said Rakesh. ‘What’s so special about this tree? 
Why do we like it so much?

‘We planted it ourselves,’ said Grandfather. That’s why it’s special.’

‘Just one small seed,’ said Rakesh, and he touched the smooth bark of  the tree that 
had grown. He ran his hand along the trunk of  the tree and put his finger to the tip 
of  a leaf. ‘I wonder,’ he whispered. ‘Is this what it feels to be God?’
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Make connection

1. Who are the characters in the story? 
2. How are they related? Why are they living together? 
3. From where does the boy get the cherry? 
4. What happens to the cherry seed at the end of  the story? Does any character in 

this short story remind you of  someone you know? Detail your answer with ex-
amples from the story. 

5. Does any incident or action in this story remind you of  your own life or something 
that happen to you? 

6. In the conclusion of  the story the boy says, ‘I wonder . . . is this what it feels to 
be God?’ Why do you think the boy makes this statement? 

7. What similarities and differences do you find between the tree and the boy? 
8. Do you like this story? Why or why not?

Reprint 2022



56

2. Tell the World: A Young Environmentalist Speaks Out 
        – Severn Cullis-Suzuki

Genre: Speech

Rationale:
This essay is a speech made by Severn Cullis Suzuki during the United Nations Conference on 
Environment and Development in Brazil. What is happening in the world today that makes you 
sad or afraid? As you read this speech, pause at paragraphs where Suzuki speaks about her fears 
and concerns. Think whether they are also your own fears and concerns. You will also come across 
sections where she blames the adults for creating problems. Is she right in blaming the adults? Is what 
she talks about also true to Bhutan? How? Look carefully on how Suzuki uses words to make her 
speech strong and effective.

Hello, I’m Severn Suzuki speaking on behalf  of  ECO, the 
Environmental Children’s Organization. We’re a group of  
twelve and thirteen-year-olds from Canada trying to make 
a difference. We raised all the money ourselves to come 
six thousand miles to tell you adults you must change your 
ways.

Coming up here today, I have no hidden agenda. I am 
fighting for my future. Losing my future is not like losing 
an election or a few points on the stock market.

I am here to speak for all future generations. I am here 
to speak on behalf  of  the starving children around the 
world whose cries go unheard. I am here to speak for the 
countless animals dying across this planet because they 
have nowhere left to go.

I am afraid to go out in the sun now because of  the holes 
in the ozone. I am afraid to breathe the air because I 
don’t know what chemicals are in it. I used to go fishing 
in Vancouver with my dad until, just a few years ago, we 

found the fish full of  cancers. And now we hear about animals and plants becoming 
extinct every day — vanishing forever. 

In my life, I have dreamt of  seeing great herds of  wild animals, jungles and rainforests 
full of  birds and butterflies, but now I wonder if  they will even exist for my children 
to see. Did you have to worry about these things when you were my age?

Seven Cullis-Suzuki 
at UNCED plenary in 
Rio in 1992
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All this is happening 
before our eyes and yet 
we act as if  we have all 
the time we want and all 
the solutions. I’m only 
a child and I don’t have 
all the solutions, but 
I want you to realize, 
neither do you!

You don’t know how 
to fix the holes in our 
ozone layer.

You don’t know how to bring salmon back to a dead 
stream.

You don’t know how to bring back an animal now extinct.
And you can’t bring back the forests that once grew where 
there is now a desert.

If  you don’t know how to fix it, please stop breaking it!

Here you may be delegates of  your governments, businesspeople, 
organizers, reporters or politicians. But really you are mothers 
and fathers, sisters and brothers, aunts and uncles. And each 
of  you is somebody’s child.

I’m only a child, yet I know we are all part of  a family, five 
billion strong — in fact, thirty million species strong — and 
borders and governments will never change that. I’m only a 
child, yet I know we are all in this together and should act as 
one single world toward one single goal. In my anger I am not 
blind, and in my fear I’m not afraid to tell the world how I feel.

In my country we make so much waste. We buy and throw away, 
buy and throw away. And yet northern countries will not share 

with the needy. Even when we have more than enough, we are afraid to lose some of  
our wealth, afraid to let go.

In Canada, we live a privileged life with plenty of  food, water, and shelter. We have 
watches, bicycles, computers, and television sets — the list could go on for days.
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Two days ago here in Brazil, we were shocked when we spent time with some children 
living on the streets. And this is what one child told us: “I wish I was rich. And if  I 
were, I would give all the street children food, clothes, medicine, shelter, and love and 
affection.” If  a child on the street who has nothing is willing to share, why are we who 
have everything still so greedy?

I can’t stop thinking that these children are my own age, and that it makes a tremendous 
difference where you are born. I could be one of  those children living in the favelas 
of  Rio, I could be a child starving in Somalia, a victim of  war in the Middle East, or 
a beggar in India.

I’m only a child, yet I know if  all the money spent on war was spent on ending poverty 
and finding environmental answers, what a wonderful place this Earth would be.

At school, even in kindergarten, you teach us how to behave in the world. You teach us:

not to fight with others
to work things out
to respect others
to clean up our mess
not to hurt other creatures
to share, not be greedy

Then why do you go out and do the things you tell us not to do? 

Do not forget why you are attending these conferences, who you are doing this for — 
we are your own children. You are deciding what kind of  world we will grow up in.

Parents should be able to comfort their children by saying, 

“Everything’s going to be all right;” “We’re doing the best we can;” and “It’s not the 
end of  the world.” But I don’t think you can say that to us anymore. Are we even on 
your list of  priorities?

My dad always says, “You are what you do, not what you say.”

Well, what you do makes me cry at night.

You grownups say you love us. I challenge you, please, make your actions reflect your 
words.

Thank you for listening.
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Make connection

1. What feelings did you have as you read this speech? Which part caused you to 
react most strongly? 

2. What methods or ways does Suzuki use to appeal to and affect her audience? 
3. What impact do you think the speech had on the audience? How do you think 

they responded? Give reasons for your answer. 
4. What did you learn about Suzuki from reading her speech? Give evidence for each 

quality you identify. 
5. According to you what arguments or information do you think, Suzuki should 

have added to her speech?
6. What have you, on your own, done to protect the environment? What else can 

you do?

Reprint 2022



60

Supplementary Reading

1. Earth - Oliver Herford  

If  this little world tonight 
 Suddenly should fall through space
In a hissing, headlong flight, 
 Shrivelling from off  its face,
As it falls into the, sun,
 In an instant every trace
Of  the little crawling things-

Ants, philosophers, and lice,
Cattle, cockroaches, and kings, 

Beggars, millionaires, and mice,
Men and maggots all as one
As it falls into the sun. . .
Who can say but at the same 

Instant from some planet far
A child may watch us and exclaim: 

“See the pretty shooting star!”
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2. Haikus

Oh do not swat them...
Unhappy flies
Forever

Wringing their thin hands
      - Issa

Swallow in the dusk…
Spare my littler 
Buzzing friends
Among the flowers

   - Basho

Mirror-pond of  stars...
Suddenly a summer
Shower Dimples the water
                                                    - Sora

See the-morning breeze
Ruffling his so
Silky hair... 
Cool caterpillar 

            - Buson

Too curious flower 
Watching us pass, 
Met death...
Our hungry donkey

- Basho
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3. The Golden Langur - the last of the lot – John M Chiramal

The golden langur, whose existence was not known even to the scientific community till 
the 20[th century, is found only in Bhutan in the region bounded by the rivers Sankosh 
and Manas and the Black Mountain range.

In 1907, reports of  the existence of  a cream colour langur came in from the east bank 
of  the Sankosh river near the Indo-Bhutan border. But it was only in 1953, a tea-planter 
naturalist came forward with the real evidence of  a golden langur.

Similar to the hanuman langur, in size and shape, the golden langur is called raksha in 
Khemkha, the local dialect of  the Black Mountain Reserve Area. Its distinctive features 
are a golden coat which vary with season and region and a long tail with a tassel. In 
winter, it looks a lot more golden than it does in summer when its coat looks almost 
white or creamish. The golden langurs found in the north have a lighter skin than 
those of  the south. In winter, the golden langurs migrate from the high altitude areas 
of  Mangde chu near Kungarabten in Trongsa to the Manas basin in the south.

The golden langur is a highly arboreal 
species descending to the ground 
only during the early hours of  the 
morning or late in the evening to 
drink water from a river or a stream. 
It lives in dense tropical forests and 
is a vegetarian. Being a shy animal, 
it leaps from tree to tree at the 
approach of  humans. A troop of  
golden langurs can have as many as 
40 members and their movements 
are controlled by a dominant male 

A troop of  golden langurs  can 
have as many as 40 members 
and their movments are 
controlled by a dominant male 
who maintains a large harem
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who maintains a large harem. Other 
males are driven out from the troop 
who then form an all-male troop. 
Young golden langurs make a shrill, 
nervous whistling sound before 
jumping, but otherwise they move 
and feed themselves in relative 
silence.

The golden langur’s social behaviour 
pattern is largely determined by mating systems which peak in winter months of  
November and December. The offsprings are born after a gestation period of  six 
months during summer when the trees are laden with leaves.

As the diet pattern of  the golden langurs is not easy to follow in the zoos, it is difficult 
to keep them in captivity. They have a specially adapted stomach which allows them to 
digest leaves of  broad-leaf  trees which they favour over those of  the leguminous family.

During a recently conducted census, carried out by the National Environment 
Commission, in the Mangde Chu valley of  central Bhutan, 127 golden langurs in 19 
troops were sighted along a 39-km stretch. Estimated density for the sample has worked 
out to two langurs per square kilometer.

The biggest threat to the golden langurs, according to the report by Tashi Wangchuk, 
a member of  the census team, is the unsustainable logging practice of  “rolling” logs 
down steep slopes on to the road.

Also, it was noticed by the team that the golden langurs’ supposedly arboreal habits 
notwithstanding, they did frequent the ground as they were seen at salt licks and by 
streams.—
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4. My Friend, The Mouse - Robert Fontaine

I made a friend of  a mouse. I had never known a mouse before, and this new 
comradeship taught me a sad lesson in love and loyalty.

Sometimes I took shortbreads to be kept under my pillow and munch while I read 
fairy tales. This was forbidden, but I knew that Maman expected me to do it anyway, 
and that her only interest in the matter was keeping her conscience and record clear. 
So I disregarded the injunction. The Mouse, I soon discovered, was gnawing on the 
shortbreads while I slept. I caught him in the act one morning. Fortunately, Maman had 
not yet had time to teach me to fear mice. I wished him to remain with me so that I 
might have him for a pet. Fervently I asked the Lord to make it so that no one would 
see The Mouse and set a trap. 

But Papa entered my room one night and saw The Mouse. ‘Hein?’ he said as a gray 
streak flashed across the room. ‘What was that?’

‘Qu’est-ce que c’est?’  I asked naively.

‘What was that which just now appeared and disappeared?’

‘Me, I saw nothing. You promised to fix my skates.’

My father frowned and sat down slowly on the bed. But in a moment he suddenly 
arose with a bad light in his eyes. He was, I could see, no longer a good, kind man with 
music in his heart; he was now a fierce hunter. He had discovered the doorway to The 
Mouse’s home. It was a very small hole near a corner.

‘Oho!’ he shouted like a savage.

‘Is something the matter?’ I inquired.

‘Aha!’ Papa exclaimed. He kneeled down and peeked into The Mouse’s home.

‘Don’t let him kill The Mouse,’ I demanded silently of  the Lord. ‘Fair is fair. I have 
learned already twice the number of  Bible verse I am supposed to learn and You have 
hardly noticed me at all. Papa is Papa and I love and respect him, but You know and I 
know The Mouse is my friend.’ This was the first time I had ever given the Lord orders, 
and I was not so sure I had used the most politic method.

I tried to engage my father in conversation. ‘What do you think I learned in school 
today?’ I asked eagerly. My father replied without looking up, ‘Very little, no doubt. 
And that little of  more harm than good,’
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I tried hard to think of  something else to talk about when suddenly Papa jumped up, 
holding his nose, and cried ‘Nom d’un nom!’ The Mouse apparently had scratched Papa’s 
long nose. I could not help but laugh. ‘You, too, would be angry if  someone stuck his 
nose in your house,’ I said.

Papa rubbed his nose and came back to the bed, a little confused. He began to repair my 
skating boot, and I sighed happily, thinking that he had abandoned his wild-game hunt.

Perhaps he had, but The Mouse had not given up Papa.

Foolish Mouse! As soon as my father became comfortably seated on the bed, The 
Mouse walked right out. Not only did he walk out; he stood up on two legs and looked 
my father calmly in the eye. It was as if  he wished to say, ‘Look here, I did not mean 
to hurt your nose. It was an accident. The Boy and I are friends.
 It is not easy to find a true friend in this world. For a small boy it is difficult; for a 
mouse it is almost impossible. Can we not talk this over, man to man?’

Alas, my poor father, who understood so many lovely things so well, did not understand 
The Mouse. He saw only a wild animal and lunged for it. The Mouse, who apparently 
knew something of  human nature, was intelligent enough to disappear. The next day 
there was a trap with some cheese. I stole the cheese in the name of  my friendship 
with The Mouse. I could not do otherwise.

The following day, Papa, seeing neither cheese nor mouse, remarked pointedly, ‘Aha! 
What a remarkable mouse it is we have here, eh? He eats the cheese and yet he does 
not spring the trap!’

I rolled my eyes and tried to look as much as possible like a cherub in the Sunday-
school pictures. ‘Such a thing is possible— for a very smart mouse.’

Papa looked me in the eye. ‘It is not possible,’ he said firmly. ‘But what is most possible 
is that a small boy with a vacant head is removing the cheese from the trap.’

‘What small boy would do such a thing?’ I inquired,

‘You will find him in the mirror,’ said Papa.

He then forbade me to touch the cheese. It was a direct command of  the first degree 
and had to be obeyed.

Once more I prayed for The Mouse. ‘Dear Lord, I saved The Mouse once. What I can 
do, certainly You can do. If  the worst comes to the worst, remove The Mouse from 
the temptation of  the cheese. Lead him not into temptation, but deliver him from the 
evil trap.’
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Nevertheless, I awaited, with terror in my heart, the end of  mon ami, my proven friend. 
I opened the subject with Maman. ‘If  you have a friend whose loyalty is proven, you 
stand by this friend when others wish him harm. N’est-ce pas?’

My mother was working a large gourd into one of  Papa’s socks. ‘Mais oui,’ she replied.

‘Aha!’ I shouted triumphantly. ‘Then why do we have to catch The Mouse?’

My mother opened her eyes wide and stood up quickly. ‘Mouse?’ she repeated nervously. 
‘What mouse? Where is The Mouse?’

Papa sipped his wine and put down his newspaper. He looked at me across the room 
with a wise smile. I could see I had made a fatal strategic error. Maman was afraid of  
mice.

‘The Boy,’ my father said quietly, ‘has in his room a mouse. They are friends, these two. 
So the Boy claims. The Mouse has said nothing.’

‘Set the trap!’ cried Maman. ‘Set the trap!’

‘The trap was set,’ my father explained patiently, ‘but The Mouse removed the cheese 
without springing the trap.’

‘C’est impossible!’ my mother said. She turned to me. ‘I forbid you to remove the cheese. 
You understand?’

‘I will not remove the cheese,’ I promised sadly. ‘But it is only a coward who stands 
still while his best friend is killed with low tricks.’

‘Listen to him sing!’ Papa exclaimed, a little upset.

‘Maman herself  has said this is one of  the things one does not do,’ I argued.

‘But a mouse,’ my mother countered, ‘is different.’ 

‘A friend is a friend,’ I said. ‘At least, if  you wish to fight my friend you could fight 
fair—not with traps.’

‘Ho! Name of  a thousand and one names!’ Papa cried. ‘Shall I make a tail for myself  
and get down on my hands and knees and bite The Mouse with my teeth?’

Papa went upstairs and set the trap with an unfairly large and unusually attractive piece 
of  cheese.

I sighed. I could see it was no use. The Mouse could be saved now only by the good 
Lord.
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When I awakened in the morning the cheese was still there. I jumped out of  bed, 
kneeled down and told the Lord: ‘Merci bien Monsieu!’  Then I dressed and bounded 
joyfully down to breakfast, humming gaily. I ate my oatmeal in bliss. Just as I had 
finished, there was a 
scampering above us.

‘Is that,’ Papa asked, ‘perhaps The Mouse?’ 

I held my breath and prayed one more time. Maman was busy making toast and said 
nothing. In a few moments there was the sound of  scampering again. This time it 
seemed very close.

‘Does The Mouse know even the way downstairs?’ Papa asked in surprise.

I did not answer him. I busied myself  putting jam on my toast. Halfway through the 
toast I felt as if  something soft had touched my feet. I looked down. There was The 
Mouse, reeling, wobbling, struggling toward my feet.

When he saw my friend, my father stood up hastily. I do not know what he intended 
to do—perhaps protect Maman. It does not matter. In a few seconds The Mouse rolled 
over at my feet, dead. He did not die, however, before he had said something to me 
with his eyes.

My father rushed upstairs and came back exclaiming, ‘Astonishing! The cheese was 
removed from the trap. One imagines the trap then sprang and struck The Mouse in 
the jaw. Imagine it, this is a mouse who has died from a punch in the jaw!’

The wonder of  it did not impress me. I knew The Mouse was a brave one. But I did not 
know about myself, for, with his eyes, The Mouse seemed to have said to me, ‘Look, I 
was your friend and you have killed me. But here is the wonder—I am still your friend. 
See, I come to die at your feet and to forgive you. It is easy to love those who are kind 
to you; it is a terrible but necessary thing to love those who have betrayed you.’

Ah, perhaps The Mouse did not mean anything of  the sort. Maybe it was my own 
heart speaking, learning, growing up. 

‘Papa? I asked quietly, ‘is there a heaven for The Mouse?’ ‘Yes, yes,’ Papa said unhappily, 
‘there is for everyone a heaven.  Maman who had been white and silent through the 
tragedy, now spoke meekly, ‘After this, let us get a large cat, so that such matters will 
be out of  our hands.’
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UNIT 5

THEME: Reaching Beyond: Courage and Heroism

General Introduction for the Thematic Unit: 
Back in Class V you were asked to define hero.  Do you remember the definition you 
came up with?  Has your definition changed any since then? Are there heroes inside all 
of  us and do some people just face opportunities where their heroism shines through?  
Or do people have such strong beliefs that they persevere until they reach their goals?  
Is this what makes them heroes?  Heroes are always interesting to read about as they 
make us think about what we would do in their situations.  

In this unit you will read about characters – some real, some imaginary – who are 
regarded as heroes by many people.  As you read you will be asked to consider your 
definition of  heroism and perhaps be challenged about your definition.  Be prepared 
to read, discuss and enjoy.

Main Texts:
1. Lochinvar by Sir Walter Scott                                              Ballad

  
Supplementary Readings:

1. The Rose that Grew from Concrete by Tupac Shakur Poem
2. The Zah Collector and the Migoi by Kunzang Choden Short Story
3.   SOS: Wilderness Survival – Anonymous   Non-fiction 
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1. Lochinvar - Sir Walter Scott

Genre: Ballad

Rationale: 
Lochinvar is a fascinating poem with some interesting viewpoints on relationships. The traditional 
form, style and subject matter mask an intricate set of  power struggles and battles of  will. It also 
shows the value of  action and the results of  passivity. As you read listen to the internal music of  
this famous ballad.

O, young Lochinvar is come out of  the west, 
Through all the wide Border his steed was the best, 
And save his good broad-sword he weapons had none; 
He rode all unarmed, and he rode all alone. 
So faithful in love, and so dauntless in war, 
There never was knight like the young Lochinvar.

He stayed not for brake, and he stopped not for stone, 
He swam the Eske river were ford there was none;

But, ere he alighted at Netherby gate, 
The bride had consented, the gallant came late: 
For a laggard in love, and a dastard in war, 
Was to wed the fair Ellen of  brave Lochinvar.

So boldly he entered the Netherby hall,
Among bride’s-men and kinsmen, and brothers and all:
Then spoke the bride’s father, his hand on his sword
(For the poor craven bridegroom said never a word),
“O come ye in peace here, or come ye in war,
Or to dance at our bridal, young Lord Lochinvar?”

“I long wooed your daughter, my suit you denied; — 
Love swells like the Solway, but ebbs like its tide— 
And now I am come, with this lost love of  mine, 
To lead but one measure, drink one cup of  wine. 
There are maidens in Scotland more lovely by far, 
That would gladly be bride to the young Lochinvar.”

Reprint 2022



70

The bride kissed the goblet; the knight took it up, 
He quaffed off  the wine, and he threw down the cup, 
She looked down to blush, and she looked up to sigh, 
With a smile on her lips and a tear in her eye. 
He took her soft hand, ere her mother could bar, — 
“Now tread me a measure!” said young Lochinvar.

So stately his form, and so lovely her face,
That never a hall such a galliard did grace;
While her mother did fret, and her father did fume,
And the bridegroom stood dangling his bonnet and plume;
And the bride-maidens whispered, ‘“Twere better by far
To have matched our fair cousin with young Lochinvar.”

One touch to her hand, and one word in her ear,
When they reached the hall-door, and the charger stood near;

So light to the croupe the fair lady he swung,
So light to the saddle before her he sprung!
“She is won! we are gone, over bank, bush, and scaur;
They’ll have fleet steeds that follow,” quoth young Lochinvar.

There was mounting ‘mong Graemes of  the Netherby clan;
Forsters, Fenwicks, and Musgraves, they rode and they ran;
There was racing, and chasing, on Cannobie Lee,
But the lost bride of  Netherby ne’er did they see.
So daring in love, and so dauntless in war,
Have ye e’er heard of  gallant like young Lochinvar?

Make connection

1. Try and read the poem in regular beat (rhythm)
2.  How does this poem make you feel about Lochinvar? Why? 
3. What were the words and/or phrases that evoked strong emotions in you? Discuss 

why they had such an effect. 
4. In your opinion which stanza reveals Lochinvar as a hero? Explain why you feel 

this way.
5. Which features of  a ballad do you find in this poem?
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Supplementary Reading

1. The Rose That Grew From Concrete - Tupac Shakur

 Did u hear about the rose that grew from a crack
   in the concrete 
 Proving nature’s laws wrong it learned to walk
   without having feet 
 Funny it seems but by keeping its dreams
   it learned to breathe fresh air
 Long live the rose that grew from concrete
 When no one else even cared!
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2. The Zah Collector and the Migoi -Kunzang Choden

Dangbo..o..o Dingbo..o..o 
many years ago there was a man. 
Nobody really knew where he 
came from but everybody knew 
that he used to wander in the wild 
mountains of  Bhutan and collect 
zah. He would collect as many 
as he could get and then go to 
Wongker in the Lhunsti district 
and sell them to a master wood-
turner who turned these shapeless 
and ugly fungal growths of  wood 
into beautiful and priceless zahphi 
cups and bowls. He had been to all the mountains over the years searching out and 
collecting zah.  Like a hunter seeking out an animal he had sought out zah, and like a 
hunter thrilled at the final kill, he too could feel a thrill each time he carved out a burl 
from a tree.

Now it happened that he was on Sibshiri mountain in the Tang valley of  Bumthang.  
He had with him his bags of  food provisions and his precious bundle of  zah which he 
had carefully carved out from the trees. Besides his axe and knife he had a matchlock, 
for life in the remote forest among the wild animals was dangerous.

It was winter, and it was bitterly cold. The fresh soft snow that fell continuously 
made walking impossible. With every step he would sink into it up to his waist. So he 
had taken shelter in a cave and he was getting restless as the ground continued to lie 
under a thick blanket of  snow. All he could do was to wait for a change in the weather. 
For most of  the day he sat in the cave warming himself  by a fire and smoking his 
gangza or pipe. 

It was on such a day that there was a terrible blizzard, worse than any he had ever 
before experienced. The snowflakes fell out of  the dark sky without a break, the wind 
roared and howled and swayed the trees mercilessly as if  it would break them or blow 
them away. This continued for a long time. Suddenly the zah collector heard a terrible 
wailing, more piercing than the roar of  the wind. The wailing which seemed to be full 
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of  pain and anguish sounded as if  it were coming closer to him. While he strained his 
ears to listen to the sound more carefully, for each wail was followed by a long period 
of  silence, a waft of  the most foul smell reached his nostrils. He held his breath, for 
the smell was so strong that he grew dizzy with it. He kept his eyes focused on the wide 
entrance of  the cave and thought hopelessly of  the impossibility of  protecting himself. 
Then suddenly he saw a dark shadow fall across the space in front of  him and wafts 
of  the foul smell reached him even more strongly now. As he sat there defenseless, 
he could hear the loud thumping of  his own heart and his chest felt constricted. 
Impulsively he stood up suddenly.  Perhaps he thought he could run away before the 
mysterious enemy came to him. He felt light headed, and the next moment his knees 
gave way and he crumpled on the floor of  the cave, unconscious.

 
He was not sure how long he had lain in this state, but when he opened his eyes the 
huge entrance of  the cave seemed partially blocked and streaks of  faint light came into 
the cave around an enormous object that sat before him looking at him curiously with 
its beady eyes. He knew at once that this must be what the old timers had warned him 
against, a migoi. He studied this creature as it sat there in front of  him. It was at least 
three times the length of  an average man and about the breadth of  a huge yak. Its 
body was covered with brown and black fur which was long in some places and short 
in others. Its feet and hands resembled those of  a large monkey, its beady blue-black 
eyes were fixed on him. By now the smell had filled the cave and the zah collector’s 
lungs were about to burst as he tried to control his breath.

Neither of  them moved. They just sat there facing each other. The creature seemed to 
scrutinize the man, whose mind had now gone blank. After a long time, in a moment 
of  restless uncertainty he took his gangza, filled it with tobacco, and lit it. The creature 
watched him quizzically. He had smoked a puff  or two when the creature gestured for 
it. The man suddenly had an idea which he thought might be his only way to escape 
from certain death. With slow but deliberate movements he reached for his matchlock, 
all the time keeping his eyes fixed on the strange creature. He then filled it with gun 
powder as he had filled his pipe with tobacco and handed it to the migoi, which reached 
out and grasped it with hands as skillful as human hands. With the same proficiency 
this creature thrust the barrel of  the gun into its mouth. The man then withdrew a 
burning piece of  wood from the fire and lit the gun as the creature greedily sucked 
at it. Suddenly there was a flash of  sparks and a muffled bang and the creature fell 
backwards. The man took one deep breath and ran to the entrance of  the cave, and 
took one last look at the enormous thing which lay there like a huge pile of  manure in 
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the cave. He thought the head was severed from the body, but he could not be certain 
for he did not pause to take a second look. It did not even occur to him to check 
the hollow in its back in which it allegedly carried away human children whom it had 
stolen. He trudged through the snowstorm, stumbling and falling, without direction; 
he moved on, simply glad to be out of  the cave and the danger. He did not know how 
long he traveled or even how he traveled but he reached the village of  Tachiling which 
is nearly at the bottom of  the Sibshiri, like a feverish man in delirium. The people took 
him in and sat him next to the fire. It was only after they had fed and nourished him 
with hot rich meals, together with strong ara warmed with butter and eggs, that he was 
finally able to tell them of  his encounter with a migoi.

It is commonly believed that during unusually heavy snow the abominable snowman 
is driven down to lower altitudes. It is at such times that encounters with this otherwise 
elusive creature are experienced.
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3. S O S! Wilderness Survival
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UNIT 6

THEME: Reaching Beyond: Media & Communication

General Introduction for the Thematic Unit:
In Class 5 you learned about some aspects of  communication and how some kinds of  
media, such as television, work.  Media, such as television, is becoming commonplace in 
our kingdom yet as recently as 1999, television was unknown to the people of  Bhutan.

Like any innovation, television has positive and negative aspects.  In this unit you 
will be asked to consider the good things television can offer as well to consider the 
concerns some people have as television becomes more and more part of  the lives 
of  our citizens. 
What is your opinion of  television?  Are you discriminating in your television habits?  
Do you believe everything you see and hear on television?  How do you decide what is 
true and what is not true?  How can you become an intelligent user of  this technology?

As you read through the selections in this unit, look critically at the ideas presented by 
the authors.  Be ready to support your own views on this and other media.  In the end, 
it is you who must decide how much you will let media influence what you think and do.

Main Texts:
1. TV Conquers Remote Bhutan – 
                        by Geeta Pandey BBC News, Thimphu    Essay

Supplementary Readings:
1. A Major in Television & A Minor in Knowledge 
  by David Suzuki- genetics and TV journalist   Non-fiction
2. The Forever Flavour File: 
        The Making of  a TV Commercial by Harold Eastman Essay
3. A Writer’s Education by Jean Little              Essay
4. Teevee by Eve Merriam     Poem
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Main Texts

1. TV Conquers Remote Bhutan - Geeta Pandey BBC News, 
       Thimphu Last Updated: Thursday, 10 March, 2005, 08:38 GMT 

Genre: Essay

Rationale:
The word television refers to a telecommunication system for broadcasting and receiving moving pictures 
and sound over a distance. The word is derived from mixed Latin and Greek roots, meaning “far 
seeing” (Greek “tele,” meaning far, and Latin “visus,” meaning seeing). Television, however, means 
much more than just electronics and technology. Television has far reaching social implications. This 
essay discusses the effect of  television on Bhutan and how its influence over the lives of  our citizens 
has just begun.

When television arrived in Bhutan in 
June 1999, the remote Himalayan kingdom was 
immediately hooked on its charms.

This was not surprising considering that Bhutan offers very 
little in terms of  entertainment.

Residents of  the capital, Thimphu, now say they are glued to 
the telly for several hours a day. Long-running and popular 
Indian soap opera beamed from across the border are hot 
favourites. Thimphu residents animatedly discuss the serials 
and follow the fortunes of  their characters.

Addicted

One of  the viewers is Choki Wangmo. She and her three children cannot take their 
eyes off  a Hindi soap on the television set in their tiny living room. 

Her 13-year-old daughter, Ugyen Choki, says she never misses the serial Kasauti Zindagi 
Ki (The Measure of  Life), broadcast four days a week.

“It is so interesting. I watch it regularly,” she says.

When the lead characters in the soap have a tiff, Ugyen says she feels very sad.

Her brother, Ugyen Dorji is also addicted to television.

“My sleep is reduced because of  TV. I know it affects my studies,” he says.

The Wangmo family is
glued to television
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“I cannot concentrate and even in the classroom I keep 
thinking about what will happen in the story tomorrow.”

While Choki Wangmo prefers Bhutanese programmes, her 
children watch a lot of  English and Hindi shows.

Cartoons and football matches are also a big hit with the 
children.

Television dominates family discussions these days, says 
Choki Wangmo. 

“The children go out and play less. Even conversation at 
home veers around television,” she says.

Vulnerable

Bhutan has no film industry to speak of  and the state run Bhutan Broadcasting Service 
only provides TV programming four hours a day. But cable provides more than 40  
channels – many feature the hugely popular and colourful Indian soaps.

Kinley Dorji, editor of  Kuensel, Bhutan’s only newspaper, says television is “splitting” 
Bhutanese society.

“Bhutan’s story has always been one of  survival. In the past the threat has been political.

“With changing times the threats have also changed. Now we have TV and other forces 
that are splitting society,” he says.

Mr. Dorji says young viewers are particularly vulnerable. 
There is concern about how TV is affecting Bhutanese 
society.

“The most popular programmes are the wrestling 
entertainment. When TV first came in, students wrote to 
us saying they were shocked. They could not 
imagine why these big men were throwing each other around 
and fighting.”

Mr. Dorji says his paper received letters from 
children and carried reports saying how these 
wrestling sequences were simulated.
“But very quickly the kids started doing it themselves.

“With changing times 
the threats have also 
changed. Now we have TV 
and other forces that are 
splitting society”
Kinley Dorji
Newspaper editor

There is concern about how 
TV is affecting Bhutanese 
society.

Reprint 2022



81

“We received a report that in one school in central Bhutan 
a student broke his arm because his friend threw him on 
the ground, emulating these wrestlers.”

Scapegoat

But many say the television is not the bane of  Bhutanese 
society.

Dorji Ohm, who works with a Thimphu-based NGO, 
Youth Development Fund, says TV is being made a 
scapegoat for Bhutan’s problems.

“In fact, most TV programmes are safe,” she says.

Most agree that people are watching too much television.

The government is working on a law to set and monitor programme standards.

But Communication and Information Minister Leki Dorji says there is only so much 
the government can   do.      

“You cannot stop anything coming from abroad. Internet’s spreading fast. There’s 
audio and TV available on the net,” he says.

“So it’s the responsibility of  the parents to advise their children what to watch, when 
to watch and how much to watch.”

Back at the Wangmo household, all eyes are still on the TV. 

Choki Wangmo admits family life can come second to television.

“We eat dinner while watching TV and if  we talk during a show, the children scold 
us. They say they can’t follow the dialogue.”

Make connection

1. Guess what this essay is about by reading the title? 
2. What do you think is the meaning of  the word ‘remote’? 
3. Do you think watching TV is breaking up the families? Why or why not?
4. Write some of  the good things you could be doing instead of  spending time 

watching the TV.

Dorji Ohm says television is
not harming Bhutanese
society
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Supplementary Reading

1. A Major in Television & A Minor in Knowledge - David Suzuki
             (An essay by geneticist and TV journalist) 

When I was five years old, my parents never worried that I was watching too much 
television, because there wasn’t any.

One day in the late forties, the boy next door declined my invitation to go to the movies 
because his family was saving up to buy a television set. I laughed at his silly dream.

However, by the fifties, our neighbors’ prescience was proven and I visited them to 
gaze in envy and awe at the black and white shadows flitting through a dense screen 
of  electronic “snow.”

The entire history of  television has taken place during my life, and it is an appropriate 
symbol for technologies—the automobile, the telephone, nuclear power, the pill, 
computers—that have transformed our lives.

Television spread with lightning speed and plays a prominent role in our perceptions.

It is said the average Canadian watches six to eight hours a day, while in most cities cable 
makes more than twenty channels accessible almost around the clock. Dishes capture 
signals directly from satellites and provide an extensive menu of  choices. Television 
is the major way people learn about the world. It shapes their ideas and values from 
infancy. Yet we seldom ask what the long-term effects of  television have been on society.

Television is a medium of  the visual. Pictures can be worth a thousand words. The 
ability to juxtapose images, speed up or slow down, or explore otherwise inaccessible 
phenomena or events cannot be matched by any other medium. Thus, TV is most 
powerful when it brings pictures of  prehistoric coelocanths, a sprouting seed or a fetus 
in utero. But far too often its potential is wasted on the sensational or trivial.

The dependence on visual images imposes serious constraints on TV programs, and 
this can be seen in comparison with radio. The entire range of  ideas and discoveries in 
science, for example, can be explored on radio, which requires the listener’s imagination. 
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The scope is considerably narrower with television, so that areas such as mathematics, 
geology, molecular biology and astronomy, to name a few, are seldom covered.

The media do not reflect reality but create it. And because television has become the 
dominant medium, it is important to be aware of  this. Decisions on the priorities of  
programming and the subjects of  news reports are made by people at various levels of  
production. Because everyone looks at the world through the lenses of  his or her own 
heredity and experience, those decisions will be expressions of  the socio-economic, 
ethnic, religious, and psychological backgrounds of  the people making them.

Other considerations also determine whether an event is ever reported—whether 
there is a camera crew available, the time of  day, ambient light, facilities for editing 
raw footage, the number of  other reports on the news schedule.

And how are reports presented? Entire events involving perhaps dozens of  speakers 
may be encapsulated in a twenty-second report. In thirty minutes, we are presented with 
news of  the entire world packaged in segments ranging from fifteen to 120 seconds. An 
“in-depth” report refers to a two- to four-minute piece. (Any savvy politician knows 
the value of  a short, snappy answer and the best time to call a press conference.)

Even documentaries must compete for the attention and then the memory of  viewers 
watching programs in blocks of  time during which they are confronted with a numbing 
array of  choices and interspersed commercials. What is ultimately retained from an 
evening of  television viewing may be snippets whose source is unclear. As host of  
“The Nature of  Things” on CBC television, I am frequently given credit for reports 
that were 
broadcast on other shows.

Television is a powerful invention whose potential to entertain, inform and educate is 
too often squandered in the interest of  profit, glibness and conformity. For viewers 
who use the technology selectively and sparingly, it can fulfil much of  its promise. But 
what kind of  minds and society have been created as a result of  this technology? We 
have to ask this question and seek serious answers.
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2. The Forever Flavour File: The Making of a TV Commercial - Harold     
   Eastman

Forever Flavour is Born

Continental Confectioneries’ problems began six months ago.
As one of  the biggest candy manufacturers in Canada, the company had the market 

for bubble gum all sewn up and was working on a sugarless gum.
Then, without warning, Continental’s biggest competitor, Crandall Candies, 

introduced ‘The Big Chew,” a sugarless gum designed to appeal to young teenagers. 
It was an instant hit.

Immediately, the Product Development Department at Continental began to work 
around the clock to finish their sugarless gum. After four months of  frantic testing, 
they had a product that could compete with “The Big Chew.”

They called it “Forever Flavour.”
Now the challenge was to sell the new gum to the teen market. To do the job, the 

company turned to the advertising agency it had been using for all its other products: 
Lowell Lampman Leggett (known in the advertising business as LL&L).

So begins The Forever Flavour File. The file consists largely of  communication between 
four key individuals at LL&L:

SANDY BERKOWITZ - CREATIVE DIRECTOR. 

An ad agency’s creative director supervises all of  the agency’s artists and writers.

RUTH ANNWONG - ART DIRECTOR. The art director determines what a 
commercial or print ad will look like.

TERRY BONNER - WRITER. Writers write the words (“copy”) for print ads and 
the scripts for television commercials. Terry is Ruth Ann’s partner. Together, they 
are the “creative team” on the project.

CATHY WOYCHESKO - ACCOUNT SUPERVISOR. The role of  an account 
supervisor in an ad agency is to maintain regular contact between the agency and 
its clients, and to make sure the agency is meeting the client’s needs. Cathy is the 
account supervisor in charge of  the work LL&L does for Continental.
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Things get rolling when Sandy sends a 
memo to her creative team

 LL & L
                                                                       OCTOBER 18

RUTH/TERRY,
I D’D LIKE YOU TO TACKLE THIS NEW PROJECT FOR CONTINENTAL. 

THE CLIENT WANTS THE SPOT FOR JANUARY.

ATTACHED IS A BRIEF FROM CATHY. SHE THINKS THE CONSUMER 

GROUP WE ARE TARGETING IS LOOKING FOR LONG –LASTING 

FLOVOUR IN THE GUM THEY BUY.
ANYWAY, READ OVER CATHY’S BRIEF AND I’LL SET UP A MEETING 

FOR THE FOUR OF US TI TALK IT OVER.
                                                                                        SANDY
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    Ruth Ann and Terry brainstorm the Forever Fla-
vour theme. Some of the proposed ads are great, 
some not-so-hot, but the important thing at this 
stage is to have a lot of ideas to play with. Sandy 
puts her comments on their memo.

LL & L          
November 4

Sandy,

                      Cathy wants a meeting ASAP to discuss how things are going on 

the creative for              Forever Flavour.                     Here’s a quick summary of the ideas Terry and I have had so far. 

What do you             think? We can talk tomorrow.
            Music video.—“Never ending music. Never ending taste.”Good!

            Kid chewing a piece of gum. Next shot, the kid is old and grey, and still 

chewing the  
             same               piece of gum – “Forever lasts a long, long time.”I like it!

           Dracula presents gum. – “Forever is a long, long time. I should know.”
Get Serious.

           Wires running into Forever package, attached to detonator plunger like 

dynamite. –   
          “Power-packed flavour.”-off strategy.

The point isn’t how strong the flavour is,                                        But how long it lasts.            Direct comparison with Big Chew. Animator of two pieces of gum 

stretching out…

                                                                                 …over
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MEETING THE CLIENT

          Our team at LL& L holds a meeting to discuss Ter-

ry and Ruth’s ideas for the forever Flavour ad. The ideas 

they choose must be good enough to appeal to Continental 

Confectioneries. They will present their ideas at a meeting 

with Continental’s president, John 

Menoudakis.

LL & L

DATE: November 8

TO:             Ruth Wong

                    
Terry Bonner

                    
Sandy Berkowtz

FROM:       Cathy Woychesko

RE:              Forever Flavour Project

              Just a quick memo to summarize the decisions we reached 

in out meeting yesterday.

              
             On the “Growing Old” storyboard you presented, we agreed 

that shots of the product should appear earlier in the spot and that 

the phrase “longer lasting flavour” should be used in the copy.

               It was also agreed that we would work up storyboards for 

the “Music Video” idea and “Comparison” as well. This will give 

us three finished boards to present to the client.

               A reminder of the presentation meeting date: next Thurs-

day, November 14. Continental’s president, John Menoudakis, will 

be there. I suggest that I begin by reviewing the research. Sandy 

can follow with a summary of how we approached the problem, 

and then Ruth and Terry can present the three boards.

               See you Thursday.

Cathy
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Continental

Confectioneries

Limited

November 18

Ms. Catherine Woychesko

Lowell Lampman legget Advertising

1158 Front Street, Ste. 1409

Vancouver

Dear Catherine,

         After our meeting last Thursday, I felt I had to write to you to express my 

great satisfaction with the work your firm has done so far on our Forever Flavour 

project.

         All three of the concepts presented were strong, and the choice was difficult. 

I feel certain, however, as I indicated in the meeting, that “Music Video” is most 

in tune with our young target market.

          It is unusual, as I am sure you know, for a commercial concept to receive 

approval on its first presentation. I feel, however, that the “Music Video” concept 

is at the stage where we can move directly ahead to production.

          Please pass on my thanks to Ruth and Terry, both of whom have done such 

outstanding work.

Sincerely,

John Mendoudakis

President

         The music video gets the go ahead! LL&L have 
sold their idea to Continental. 

LL & L
Ruth & Terry,              Thought you’d like 

                      to see this.
                              Cathy
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Malcolm Taylor

Production

December 19

Ms. Ruth Ann Wong

Lowell Lampman Leggett Advertising

1158 Front Street, Ste 1409

Vancover, B. C.

Dear Ruth,

           Thanks for the opportunity to quote on the Forever Flavour spot.

I’ve had a close look at the “Music Video” storyboard along with my cam-

eraman, Fred Hagerman, and we’re very excited about the project.

         We’d like to suggest an approach we think would add excitement and 

interest to the spot without actually changing the basic concept.

          Instead of shooting the video in the normal way, we propose that we 

give simple video cameras to several young teenagers, and then film them 

as they film the rock band. The footage they shoot would be cut together 

with ours for the final commercial.

          Talk to you after Christmas.

Regards,

Malcolm Taylor

LL& L
Sandy Berkowtz
Creative Designer

RUTH AND TERRY,
         THANKS FOR SHOWING THIS TO ME. 

I LOVE THE IDEA.
          TERRY, LET ME HEAR THE FIRST 

VERSION OF THE TRACK AS SOON AS IT 

COMES IN FROM THE SOUND STUDIO.

                  SANJOY

Sounds AlrightProduction……………………………….                                             January 16Terry:
         We were working on the Forever Flavour track 

with the board last night and the lead singer came up 
with a neat little twist to the melody.       It means the third last line changes (to “longer 

lasting, lasting yeah, longer lasting flavour”) but I 
know you’ll love it. There’s a tape in the envelope. 

Have a listen and give me a call.            We’ll be in good shape for shooting on the 
23rd.

                         Trish

HIRING THE TALENT

The people who actually make a television commercial are almost never on an ad agency’s 
staff. Instead, the agency hires a film production company to do the work.

Here’s how it happens. The agency starts by selecting several companies with a film 
director* on staff  whose style is suited to the commercial. Each of  the companies is then 
asked to “quote”— indicate how much they would charge for that director’s services, and for 
all the other services.

Once the production company is chosen, it takes charge of  the details, hiring the 
specialists needed to make the commercial, such as the set designer, camera operator, and 
actors.

The ad agency also hires a sound studio to write the music for the commercial (if  required) 
and to mix music and sound effects for the finished sound track.
----------------------------------------------------------------------------------
*  film director: the person who has overall responsibility for the creative side of rehearsing and shooting a film needed to complete 

the project. Then the agency makes its choice, usually based on cost.
**  sound studio: like the film production company, the sound studio has all the people and equipment to do the music and sound for 

the commercial
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      There’s some last minute sus-
pense and late nights before the 
creative team is sure of the ad’s 
success! Continental Confection-
eries’ Forever Flavour problems are 
over.

LL & L

Cathy,

     It’
s 1.ooam and I’m pooped! But 

I wanted to leave you this note.

 You looked worried at the shoot 

today. DON’T BE. I know things 

seemed a little
 confused, but that’s 

how Malcolm works.

   Don’t forget to bring the gum 

packs for the pack shots tomorrow 

morning coops, this morning. See 

you in at 8.00. Ruth P.S. This is 

copying to be a winner. I c
an feel 

it! LL & L
Sandy,

         By the time we came back from 
the editor, you were gone. Here’s a dub 
of the rough cut.                                                 TERRYLIKE IT? IT’S TERRIFIC.WHEN CAN WE SHOW A FINISHED 

VERSION TO CONTINENTAL? CATHY’S 
BEEN CALLING ME EVERY HALF – HOUR!

            SANDY  
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LL & L
DATE:       February 7
TO:            All Staff
FROM:      Cathy Woychesko, Accounting SectionRE:            Forever Flavour Project

This is to inform everyone that once again LL & L has scored a major success!

Yesterday, we presented our new “ Music Video “ spot for Forever Fla-vour sugarless gum to Continental Confectioneries.

The client was delighted.

Congratulations are especially due to Ruth Ann Wong and Terry Bon-ner, and of course to our creative director, Sandy Berkowitz, for pulling off an outstanding job – and putting up with me!

Let’s get together in the board room at the end of business hours to-day.
We’ll show the spot and then do some celebrating.

Cathy Woychesko

                                                                                                        G  O  O  D       B  O  O  K  S

Messages                                                                                                      
       Minerva Program/CLAIRE MACKAY
Alan and Naomi/MYRON LEVOY                                  Minerva was good with computers, and the 
Ever since she was the horror-stricken witness       school even gives her a job updating school  
of her father’s death, Naomi will only talk to            records. When she is accused of falsifying 
a puppet that Alan brings when he visits. Will         some marks, she is banned from using the
substituting a real person for the puppet work?     school computers. Minerva must expose the
                                                                                                 real culprit, and clear her name
.                                                                                                                                                     

The Tomorrow City/MONICA HUGHES                        Hey World, Here I Am/JEAN LITTLE
The master computer was designed to serve          This poetry collection shows both the funny 
And protect the citizens of a great Canadian            and the serious side of adolescence through  
city. It co-ordinates essential services, but can 
it the eyes of 13-year-old Kate Bloomfield.               Alexander Graham Bell/ A.ROY PETRIE
dictate and brainwash too? Only Caro and              This extraordinary story of Alexander Graham
David can discover its real powers, and only            Bell describes his invention of the telephone                               
they can challenge it.                                                       and his lesser-known accomplishments in      
                                                                                                 aviation.                                                              
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3. A Writer’s Education - Jean Little

 Jean Little, the Canadian writer, describes in her autobiography Little by Little how she 
first discovered the power of  language and her own power over words.

In the fall I went into Miss Ibbotson’s class. We had to learn about decimals and 
percents. I disliked that year in school till the day Miss Ibbotson’ started us writing 
journals.

When she passed out the notebooks, they did not look special. They had blue 
paper covers and lined pages with a thin red margin. I could not see those faint lines 
when I was writing.

“For the last half  hour, every day this month,” Miss Ibbotson told us, “you will keep 
a diary. You will write in them what happened in your life that day and how you felt.”

She talked on for a few minutes, but I was not listening. I could hardly wait to begin.
That first afternoon, I did write down what had actually happened in my life that 

day. I may even have stuck to the truth till page three or four. But long before the first 
week was up, I had begun fancying things up a little.

My real life was simply too dull to be worth recording.
I began stealing ideas from a book we had at home called Boyhood Stories of  Famous 

Men. In the book one boy saved the day by carving a lion out of  butter to be used as 
a decoration for the King’s table. Another made his own paints by crushing berries 
and boiling roots, and little Wolfgang Mozart and his big sister went to perform on 
the harpsichord before the child Marie Antoinette. The book went on to explain how 
each boy later became famous.

I liked the story about the young Mozart best. What drew me to it was his older 
sister. She was shown in the illustration, standing behind Wolfgang and the pretty little 
princess. I knew exactly how she must be feeling. She, too, was a gifted musician, but 
her little brother was the hero of  the story. It never said what happened to her. 

In my journal, I had myself  carving wonderful animals, playing the piano 
brilliantly before I was five and making my own paints.
One day’s entry read like this:
Last night, a famous artist came to have supper at our house. Mother took him down to the cellar. 

The great painter stopped dead in his tracks and pointed to our cellar walls.
“Madam,” he cried, “whoever painted these magnificent murals on your walls?”
Mother stared at the wondrous paintings.
“I have no idea,” she said in a bewildered voice. She turned to her children.
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“Children,” she said, “have you any idea who 
painted these magnificent murals?” The other 
children shook their heads.
“As a matter of  fact” I said, “I painted them.”

“But you had no paints!” Mother cried.
“I know,” I said modestly, “but I so longed 

to paint that I boiled roots and squeezed berries 
and made my own paints.”

The great artist patted my head.
“Madam,” he said, with tears in his eyes, 
“someday this little girl of  yours will be world 
famous as an artist.”

Each afternoon when the bell rang and Miss Ibbotson told us to put the books away, 
I emerged from my fantasy life reluctantly. All day I looked forward to three-fifteen.

Then one afternoon, instead of  telling us to put our books away, Miss Ibbotson 
told us to hand them in.

I was horrified. It had never crossed my mind that Miss Ibbotson planned to read 
our journals. I thought diaries were private.

The teacher was going to read all those stories. What if  she called my mother and 
asked her for the name of  the famous artist?

For days after, whenever the phone rang, I braced myself. But Miss Ibbotson did 
not call.

Then she gave our diaries back. Before she let us have them, she stood and glared 
at us.

“I have never, in my whole life, read such rubbish,” she growled. Then, in a high-
pitched, mimicking voice, she pretended to read from one.

‘Today is Monday. I got up at seven-thirty. I got dressed. I had breakfast. I went to 
school. We had arithmetic. We had spelling. We had recess...”

She pretended to turn a page. She squeaked on.
‘Today is Tuesday. I got up at seven-thirty. I got dressed. I had breakfast. I went to 

school. We had arithmetic. We had spelling...”
We sat and stared at her. Wasn’t that what she had wanted? She had told us to tell 

about our lives, hadn’t she? Well, what she had just read out was how our lives went.
“I have never been more bored,” declared our teacher. Then she looked at me. I 

shrank down in my seat.
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“The only diary that I enjoyed reading was Jean Little’s,” Miss Ibbotson said slowly 
and distinctly. “Hers was at least entertaining. I shall never assign journal writing to a 
class again. Sylvia, pass out the books.”

I sat there dazed. She had liked it. Not only that, she had liked it best. Yet mine 
had been a bunch of  lies almost from start to finish.

As my journal smacked down on the lid of  my desk and I caught the baleful look 
on Sylvia’s face, I knew the teacher had not 
helped me in my search for friends. But I 
didn’t care. I wanted to hug my blue book. 
I had entertained Miss Ibbotson. That was 
far more important than being good at 
decimals and percents.

Real writers kept diaries. I would 
become a writer.

As I walked home, I thought about 
books I might write. Perhaps I should write 
one called “Girlhood Stories of  Famous 
Women.” No. I wanted instead to tell about 
the big sisters who stood at the back of  the 
picture and had to put up with famous little 
brothers. I knew how they felt.

From Little by Little: A Writer’s Education by 
Jean Little

AUTHOR PROFILE
Even without a guide dog to lead the way and a talking computer to help her compose, 
chances are good that Jean Little would still have found a way to be independent.

Born with only 10% normal vision, Little had the kind of  childhood that teaches 
enough strength and self-reliance to last a lifetime. In the face of  rejection by her 
insensitive schoolmates, Little retreated to her own secret places in the sanctuary of  
books. Her vision meant she could read only with difficulty, but books became her 
world.

Much later, when she discovered that there were no books that portrayed handicapped 
children realistically, Little began work on a book of  her own. Mine for Keeps, the story 
of  a young handicapped girl, won the Little, Brown Canadian Children’s Book Award 
and launched her career as a world-renowned author of  

literature for young adults.
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Thirteen books and numerous awards later, 
Little’s career nearly came to an end. The earlier 
removal of  her left eye had barely slowed her 
down, but when Little developed glaucoma in 
her right eye as well, she thought writing had 
become impossible.

‘That was a very bad time,” she says of  the 
eight years it took her to write another book. “I 
did stop writing for a while—I just didn’t know 
how to do it.” But then she began to devise 
ingenious ways of  using a typewriter and tape 
recorder to get her stories onto the paper that 
she could barely see. Frustrated and exhausted, 
Little finally abandoned the typewriter, dictating 
Mama’s Going to Buy You a 

Mockingbird onto 97 tape cassettes.
A special contact lens preserved Little’s 

remaining sight, but with only 5% vision left, 
she welcomed the arrival of  Zephyr, a golden 

Labrador guide dog, and SAM, a Synthetic 
Audio (“talking”) Microcomputer. While Zephyr helped Little to go out into the world, 
SAM helped her to write about it by reading back to her whatever she had typed. “It’s 
made me more independent than I ever was—even when I could see much better,” 
she says. “I’m just like any writer.”
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4. Teevee – Eve Merriam 

In the house
of  Mr. and Mrs. Spouse
he and she
would watch teevee
and never a word 
between them spoken
until the day
the set was broken.

Then “How do you do?”
said he to she, 
“I don’t believe
that we’ve met yet.
Spouse is my name.
What’s yours?” he asked.

“Why, mine’s the same!” 
said she to he,
“Do you suppose that we could be—?”
But the set came suddenly right about, 
and so they never did find out.

Eve Merriam was born in Philadelphia, U.S.A., in 1916. She has done all kinds of  writing but 
likes poetry best because, as she says, “it is the most immediate and richest form of  communication.” 
Merriam believes that she is a very lucky person because her main pleasure is also her job—writing. 
Among her books of  poetry are Catch a Little Rhyme, The Inner City Mother Goose, and Inde-
pendent Voices.
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Annual Timetable for the English Curriculum: Class VII & VIII.

This document assumes a school year with 150 teaching days exclusive of  holidays and 
examination time. For classes VII and VIII, it assumes the school year divided into two terms 
of  fifteen weeks each, and that each week will have 6 periods of  40 minutes for teaching 
English. Therefore, classes VII and VIII will have 180 periods in a year.

Time Allocation:

Reading & Literature  67 periods
Writing    41 periods
Language   41 periods
Listening & Speaking  31 periods
TOTAL    180 periods.

Suggestive Plan: 

Term 1.

Week Monday Tuesday Wednesday Thursday Friday

1 Reading & 
Literature

Reading & 
Literature

Reading & 
Literature Writing Language Language

2 ,, ,, Writing ,, Listening & 
Speaking ,,

3 ,, ,, ,, ,, ,, ,,
4 ,, ,, ,, ,, ,, ,,

5 ,, ,, Reading & 
Literature ,, Language ,,

6 ,, ,, ,, ,, Listening & 
Speaking ,,

7 ,, ,, Writing ,, ,, ,,
8 ,, ,, ,, ,, ,, ,,
9 ,, ,, ,, ,, ,, ,,
10 ,, ,, ,, ,, ,, ,,

11 ,, ,, ,, Listening & 
Speaking ,, ,,

12 ,, ,, ,, ,, ,, ,,
13 ,, ,, ,, Language ,, ,,
14 ,, ,, ,, ,, ,, ,,
15 ,, ,, ,, ,, ,, ,,
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Term 2

Week Monday Tuesday Wednesday Thursday Friday

16 Reading & 
Literature

Reading & 
Literature

Reading & 
Literature Writing Language Language

17 ,, ,, Writing ,, Listening & 
Speaking ,,

18 ,, ,, ,, ,, ,, ,,
19 ,, ,, ,, ,, ,, ,,

20 ,, ,, Reading & 
Literature ,, Language ,,

21 ,, ,, ,, ,, Listening & 
Speaking ,,

22 ,, ,, Writing ,, ,, ,,
23 ,, ,, ,, ,, ,, ,,
24 ,, ,, ,, ,, ,, ,,
25 ,, ,, ,, ,, ,, ,,

26 ,, ,, ,,
Listening 
& Speak-

ing
,, ,,

27 ,, ,, ,, ,, ,, ,,
28 ,, ,, ,, Language ,, ,,
29 ,, ,, ,, ,, ,, ,,
30 ,, ,, ,, ,, ,, ,,

Note: Library Period, which is ONE period per week, is NOT included in the plan.
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CLASS VII
PAPER I: LANGUAGE AND WRITING
In Paper I the assessment will consist of  Listening & Speaking strand and Written 
Examination. 

The Listening and Speaking Strand can be assessed through activities like: Listening 
skills exercises, Reports, Debates, Extempore speeches, Presentations and Book talk

Listening and Speaking will be assessed out of  30 marks for classes VII and VIII. This 
mark will be added to the CA marks. 

Listening & Speaking 30%
• Listening skills excercises
• Reports
• Debates
• Extempore speeches
• Presentation of their written pieces
• Book talk

The questions for the Written Examination are divided into Two Papers: Paper I and 
Paper II. 

Paper I consists of  Language and Writing Strands. The time allotted for the written 
examination is as given below:

Time: 2 Hours Writing and 15 Minutes for reading 
Weighting:  100 Marks (60 Marks for Writing and 40 Marks for Language and
Grammar)
Question Format: 

The Paper will have Two Sections A and B.

SECTION A
Section A is for Writing and will test students’ writing skills through Extended 
Response Questions (ERQ). It will be worth 60 marks.
This section is further divided into two questions:
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Question 1: 
Will require students to write a descriptive essay from the choices provided. It will be 
worth 40 marks.
Question 2: 
Will require students to write a friendly letter. Marks will be awarded to correct layout, 
spelling, message or meanings conveyed to the intended audience. It will be worth 20 
marks.

SECTION B
Section is B for Language and will test students’ language skills through Short 
Answer Questions (SAQ). It will be worth 40 marks
Question 1: 
This will require students to summarise a given passage. It will be worth 15 marks. 
Question 2: 
There will be questions on grammar which will require students to correct, rewrite, 
edit, and complete sentences and so on. This will carry 25 marks.

Examination weighting for:
Writing:
Essay               40% 
Letter Writing               20%

Language:
Summarization    15%
Grammar Structure        25%

Term One Term Two
Classes

VII & VIII
Continuous 
Assessment

Mid-term
Examination

Continuous 
Assessment

Annual
Examination

Total

Listening & 
Speaking 15%

35% Listening & 
Speaking 15%

35% 100%

Note:
For classes VII to VIII schools will conduct Paper I exam out of  100 % in both - Term 
One and Term Two examinations. The marks will then be converted to 35% each 
for the Two Term exams which will be added up to make it 70%. The Continuous 
Assessment for Listening and Speaking strand out of  30% will then be added to the 
annual examination marks to make it 100%.
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PAPER II: READING AND LITERATURE
In Paper II the assessment will consist of  Reading Portfolio and the Written 
Examinations.  
The Reading Portfolio includes - Reading Record for books read, critical responses, 
text talk or book talk, and book reviews by the students on teacher’s guidance based 
on the criteria. 
The Writing Portfolio includes - Journal writing for books read and best written pieces 
selected by the students on teacher’s guidance, based on good writing criteria.

The portfolio is to be maintained for each student and must be assessed and awarded 
marks as part of  Continuous Assessment (CA). The reading portfolio carries 15%, 
writing portfolio carries 15% and the written examinations (mid-term and annual exams 
will be worth 35% each) are out of  70%.

Reading Portfolio : 10% Writing Portfolio : 10%
• Record of reading
• Critical response to books read
• Text talk or book talk

• Best pieces of writing selected by the 
students

• Best pieces selected by the teache
• Journal writing for books read
• The process of work
• The number and types of genre

Paper II is the written examinations on the Reading & Literature Strand. The time 
allotted for the written examination is as given below:

Time: 2 Hours Writing and 15 minutes for reading
Weighting: 100 marks: 
Short Story – 35 marks
 Essay – 35 marks
Poetry – 30 marks

In paper II Questions will be divided into THREE SECTIONS- Short Story, 
Essay, and Poetry
In each Section there will be two sets of  questions of  which either set I or set II to be 
attempted. However students must attempt at least one set II (Extended Response) 
questions from any of  the four sections.
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Assessment Scheme and Question Pattern:
Section A: Short Stories
Set I: 35 marks
Multiple Choice Question – 15 marks
Short Answer Response Question –Four Questions: 5+5+5+5=20 marks
Set II: 35 marks
Extended Response Question – Five Questions: 7+7+7+7+7= 35 marks
Note: In section A questions will be set on seen texts.

Section B: Essay
Set I:35 marks
Multiple Choice Question – 15 marks
Short Answer Response Question – Four Questions: 5+5+5+5=20 marks
Set II: 35 marks
Extended Response Question – Five Questions: 7+7+7+7+7= 35 marks
Note: In section B questions will be set on unseen texts.

Section C: Poetry
Set I: 30 marks
Multiple Choice Question – 10 marks
Short Answer Response Question – Four Questions: 5+5+5+5=20 marks
Set II: 30 marks
Extended Response Question – Three questions: 30 marks
Note: In section C questions will be set on unseen texts.

In each GENRE, the questions will test the students’ ability to:
•	 understand the text
•	 explain part of  the text in their own word
•	 give relevant interpretations of  the contents in their own words
•	 identify elements, point of  view, themes, ideas, and
•	 analyse, synthesize, evaluate the texts and apply the ideas.
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Term One Term Two

Classes 
VII & VIII

Continuous 
Assessment

Examination Continuous 
Assessment

Trial
Examination

Total

Reading
Portfolio 7.5%

Reading
Portfolio 7.5%

Writing
Portfolio 7.5%

Writing
Portfolio 7.5%

Total 15% 35% 15% 35% 100%

Note:
For classes VII to VIII schools will conduct Paper II exam out of  100 % in both - 
Term One and Term Two examinations. The marks will then be converted to 35% 
each for the Two Term exams which will be added up to make it 70%. The Continuous 
Assessment for writing will of  15% and for reading portfolio of  15% which will then 
be added to the annual examination marks to make it 100%.

TEXTS FOR STUDY
Short Stories (20 periods)
1. The Girl Who Couldn’t See Herself  - Leena Dhingra    
2.  Somebody’s Son - Richard Pindell
3.  One day A stranger Came - Naomi Wakan  
4.  The Cherry Tree - Ruskin Bond
5.  A Bouquet of  Love - Ruskin Bond
6.  The Dauntless Girl - Kevin Crossley Holland (Ed)    
7.  Like Two Feet of  a Traveller - Dorji Penjore 

Essays (20 periods)
1.  Identity: Youth Hot Line - Bruce Vichert & Dr. Graham Cotter 
2.  I Have Been Here Before – Ashi Dorji Wangmo Wangchuck, Queen of  Bhutan 
3.  Dear Mother - Sylvia Martin 
4.  Twin Telepathy - Jay Ingram 
5.  More Than Meets I - Tshering Gyeltshen
6.  People from Mars – Helna
7.  Untrodden World of  Lhops - John Michael Chiramal
8.  Tell the World: A Young Environmentalist Speaks Out - Severn Cullis-Suzuki
9.  A Courageous Policy - Kinley Dorji 
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10.  The Journey of  Charles Wayo - Charles L. Sanders
11.  TV Conquers Remote Bhutan - Geeta Pandey BBC News March 10, 2005
12.  “Go for it!” - Rachel Zimmerman

Poems (18 periods)
1.  Unfolding Bud - Naoshi Koriyama    
2.  I’m Nobody - Emily Dickinson
3.  Be Proud of  Who You Are - Lawrence B. Hookimaw              
4.  To My Son - Helen Fogwill Porter
5.  Girl’s Eye-view of  Relatives -Phyllis McGinley 
6.  Starfish – Anonymous
7.  Peace Train - Cat Stevens
8.  Teach Me - Wayne Burtch
9.  To Look at Anything – John Moffitt
10.  Rural Dumpheap - Melville Cane
11.  The Ballad of  Babara Allen - Anonymous
12.  To You - Langston Hughes
13.  Lochinvar - Sir Walter Scott 
14.  The Harvest Song - Tshering C Dorji
15.  Television’s Child - Glen Kirkland     
   
Textbooks and References for Classes VII and VIII
1. Robin,S.D,Bailey,S.D, Cruchley,H.D and Wood,B.L  Bridges 1 1985 Prentice-Hall 

Canada Inc., ISBN : 0-13-081944-1
2. Niles,O.S,Deffenbaugh,S.A, Hynes-Berry,M,Lamberg,W.J, Savage,R.C Skills for 

Reading E 1984 Scott,Foresman and Company USA
3. Niles,O.S,Deffenbaugh,S.A, Hynes-Berry,M,Lamberg,W.J, Savage,R.C Teacher’s 

Edition Skills for Reading E 1984 Scott,Foresman and Company USA
4. McCarthy,M & O’Dell,F English Vocabulary in Use Upper- intermediateCambridge 

University press ISBN : 0-521-01633-9
5. Amin,A,Eravelly,R &Ibrahim,F.J Grammar Builder 1,2,3,4&5 2004 Cambridge 

university press 
8. Littell,Joy ed. Building English Skills  Red Level 1984 McDougal,Littell & Company  

Irwin Publishing Canada
9. Doff, Adrian and Jones, Christopher; Language in use ( the whole set) Cambridge 

university press 2004, Published in south Asia by Foundation books Pvt. Ltd. ISBN 
81-7596-219-4

10. McCarthy,M & O’Dell,F English Phrasal verbs in use Cambridge university Press 
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2004 Replica Press Pvt. Ltd. ISBN 0-521-60566-0
11. McCarthy,M & O’Dell,F English Idioms in use Cambridge university Press 2002 

Replica Press Pvt. Ltd. ISBN 0-521-54087-9 
12. Cambridge International Dictionary of  Idioms Cambridge University Press 1998 

ISBN 0-521-68598-2
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Appendix A: Reading Strategies

Secondary Reading Strategies
Reading is the process of  constructing meaning through the dynamic interaction among: 
• the reader’s existing knowledge, 
• the information suggested by the written language, and 
• the context of  the reading situation. 

Four general purposes of  reading are: 
• to gain information 
• to perform a task 
• to experience and enjoy literature 
•  to form opinions 

Critical Reading
Critical reading means learning to look through texts rather than at them; it 
means reading beyond and beneath surface meanings to the assumptions, arguments, 
and strategies behind them. Critical reading means learning about how texts work: 
how they make their meaning, how they appeal to your emotions and intellect, how 
they present arguments that are explicit and implicit; how they reason with readers 
and manipulate them.

To be a critical reader, you need to learn how to “slow down” your reading. Slowing 
down your reading doesn’t mean you ought to read more slowly; it means that you 
need to read in such a way that you learn to be aware of a text’s various parts 
and processes. Running your eye over the words on the page it is easy to think of  any 
piece of  writing as a smooth and solid object. But all writing — whether a short story 
by a famous writer or a paper by one of  your classmates — is the result of  a process 
and the product of  a context. Both the process and context that produce a piece of  
writing are reflected in various ways in a text’s parts and layers. When you learn to 
slow down your reading you will be able to see that all writing is made up of  parts and 
layers that come together in the writing process to make something that seems whole.

Critical Reading Classroom Environment
For active, critical reading to occur, teachers must create an atmosphere which fosters 
inquiry. Students must be encouraged to question, to make predictions, and to organize 
ideas which support value judgments. Two techniques for developing these kinds of  
critical reading skills include problem solving and learning to reason through 
reading. Flynn (1989) describes an instructional model for problem solving which 
promotes analysis, synthesis, and evaluation of  ideas. She states that, “When we ask 
students to analyze we expect them to clarify information by examining the component 
parts. Synthesis involves combining relevant parts into a coherent whole, and evaluation 
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includes setting up standards and then judging against them to verify the reasonableness 
of  ideas.”

Beck (1989) adopts a similar perspective, using the term “reasoning” to imply higher 
order thinking skills. Comprehension requires inferencing, which plays a central role 
in reasoning and problem solving. For Beck, children’s literature has the potential to 
engage students in reasoning activities.

When literature is approached from a problem solving perspective, students are 
asked to evaluate evidence, draw conclusions, make inferences, and develop a line of  
thinking (Riecken and Miller, 1990). According to Flynn (1989), children are capable 
of  solving problems at all ages and need to be encouraged to do so at every grade 
level. (See, for example, “Using Fairy Tales” 1991 for young children; Anton 1990 
for elementary children; Johannessen 1989 for middle school children.) Teachers may 
want to experiment with a particular children’s book and plan a lesson which places 
reasoning at the center of  instruction.

Wilson (1988) suggests that teachers re-think the way they teach reading and look 
critically at their own teaching/thinking processes. She cautions against skills lessons 
that are repackaged in the name of  critical thinking but which are only renamed 
worksheets. She points out that teaching students to read, write, and think critically is 
a dramatic shift from what has generally taken place in most classrooms.

According to Wilson, critical literacy advocates the use of  strategies and techniques 
like formulating questions prior to, during, and after reading; responding to the text 
in terms of  the student’s own values; anticipating texts, and acknowledging when and 
how reader expectations are aroused and fulfilled; and responding to texts through 
a variety of  writing activities which ask readers to go beyond what they have read to 
experience the text in personal ways.

Critical Reading Strategies
Mastering these strategies will not make the critical reading process an easy one, it 
can make reading much more satisfying and productive and thus help students handle 
difficult material well and with confidence. 

Fundamental to each of  these strategies is annotating directly on the page: underlining 
key words, phrases, or sentences; writing comments or questions in the margins; 
bracketing important sections of  the text; constructing ideas with lines or arrows; 
numbering related points in sequence; and making note of  anything that strikes you 
as interesting, important, or questionable. 
Previewing: Learning about a text before really reading it. Previewing enables readers 
to get a sense of  what the text is about and how it is organized before reading it closely. 
This simple strategy includes seeing what you can learn from the headnotes or other 
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introductory material, skimming to get an overview of  the content and organization, 
and identifying the rhetorical situation. 

Contextualizing: Placing a text in its historical, biographical, and cultural contexts. 
When you read a text, you read it through the lens of  your own experience. Your 
understanding of  the words on the page and their significance is informed by what you 
have come to know and value from living in a particular time and place. But the texts 
you read were all written in the past, sometimes in a radically different time and place. 
To read critically, you need to contextualize, to recognize the differences between your 
contemporary values and attitudes and those represented in the text. 

Questioning to understand and remember: Asking questions about the content. 
As students, you are accustomed to teachers asking you questions about your reading. 
These questions are designed to help you understand a reading and respond to it more 
fully, and often this technique works. When you need to understand and use new 
information though it is most beneficial if  you write the questions, as you read the text 
for the first time. With this strategy, you can write questions any time, but in difficult 
academic readings, you will understand the material better and remember it longer if  
you write a question for every paragraph or brief  section. Each question should focus 
on a main idea, not on illustrations or details, and each should be expressed in your 
own words, not just copied from parts of  the paragraph. 

Reflecting on challenges to your beliefs and values: Examining your personal 
responses. The reading that you do for this class might challenge your attitudes, your 
unconsciously held beliefs, or your positions on current issues. As you read a text for 
the first time, mark an X in the margin at each point where you feel a personal challenge 
to your attitudes, beliefs, or status. Make a brief  note in the margin about what you 
feel or about what in the text created the challenge. Now look again at the places you 
marked in the text where you felt personally challenged. What patterns do you see? 

Outlining and summarizing: Identifying the main ideas and restating them in 
your own words. Outlining and summarizing are especially helpful strategies for 
understanding the content and structure of  a reading selection. Whereas outlining 
reveals the basic structure of  the text, summarizing synopsizes a selection’s main 
argument in brief. Outlining may be part of  the annotating process, or it may be done 
separately (as it is in this class). The key to both outlining and summarizing is being 
able to distinguish between the main ideas and the supporting ideas and examples. The 
main ideas form the backbone, the strand that hold the various parts and pieces of  
the text together. Outlining the main ideas helps you to discover this structure. When 
you make an outline, don’t use the text’s exact words. 

Summarizing begins with outlining, but instead of  merely listing the main ideas, a 
summary recomposes them to form a new text. Whereas outlining depends on a close 
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analysis of  each paragraph, summarizing also requires creative synthesis. Putting ideas 
together again — in your own words and in a condensed form — shows how reading 
critically can lead to deeper understanding of  any text. 

Evaluating an argument: Testing the logic of  a text as well as its credibility and 
emotional impact. All writers make assertions that want you to accept as true. As a 
critical reader, you should not accept anything on face value but to recognize every 
assertion as an argument that must be carefully evaluated. An argument has two essential 
parts: a claim and support. The claim asserts a conclusion — an idea, an opinion, a 
judgment, or a point of  view — that the writer wants you to accept. The support 
includes reasons (shared beliefs, assumptions, and values) and evidence (facts, examples, 
statistics, and authorities) that give readers the basis for accepting the conclusion. When 
you assess an argument, you are concerned with the process of  reasoning as well as 
its truthfulness (these are not the same thing). At the most basic level, in order for 
an argument to be acceptable, the support must be appropriate to the claim and the 
statements must be consistent with one another. 

Comparing and contrasting related readings: Exploring likenesses and differences 
between texts to understand them better. Many of  the authors we read are concerned 
with the same issues or questions, but approach how to discuss them in different ways. 
Fitting a text into an ongoing dialectic helps increase understanding of  why an author 
approached a particular issue or question in the way he or she did. 

THE STUDENT ROLE 
Critical thinking implies that a reader is actively and constructively engaged in the 
process of  reading. The reader is continually negotiating what s/he knows with what 
s/he is trying to make sense of. The role of  background knowledge and the student’s 
ability to draw upon it are essential to critical thinking/learning.

It is not an easy task to incorporate higher level thinking skills into the classroom, but 
it is a necessary one. For students to participate in the society in which they live, they 
must have experiences which prepare them for life. In order to become critical thinkers, 
it is essential that students learn to value their own thinking, to compare their thinking 
and their interpretations with others, and to revise or reject parts of  that process when 
it is appropriate.

A classroom environment which is student-centred fosters student participation in the 
learning process. Learning that is both personal and collaborative encourages critical 
thinking. Students who are reading, writing, discussing, and interacting with a variety 
of  learning materials in a variety of  ways are more likely to become critical thinkers.
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THE TEACHER’S ROLE
Teachers who encourage pre-reading discussions to help readers activate prior 
knowledge or fill in gaps in background knowledge set the stage for critical reading. 
They help students identify purposes for reading, formulate hypotheses, and test the 
accuracy of  their hypotheses throughout the reading process. In addition, asking 
students to examine their own reading and learning processes creates the awareness 
necessary for critical reading.

Post-reading activities that extend texts provide an opportunity for teachers to 
check for learning. Transforming ideas from reading into artwork, poetry, etc. is an 
evaluative, interpretive act that reveals the student’s level of  understanding. Critical 
readers are active readers. They question, confirm, and judge what they read 
throughout the reading process. Students engaged in such activities are likely to become 
critical thinkers and learners.

How Do I Sharpen My Critical Reading Strategies? 
Reading critically does not mean that you are criticizing the writer’s message but rather 
that you are assessing the validity and reliability of the writer’s material. Critical 
readers are also aware that they bring their beliefs, values, experiences, and prior 
knowledge to the reading process. Critical readers ask questions about themselves, 
the writer, and the writing. Below is a set of  questions to sharpen your critical reading 
strategies. 

Menu of Critical Reading Questions
1.  Reader’s Background and Value Assumptions 
• What do I know about the topic? 
• What are my beliefs and values regarding the topic? 
• What is my purpose for reading this material? 

2.  Writer’s Background and Value Assumptions 
• What is the writer’s background? 
• How might it affect the writer’s approach to the topic and the selection and 

interpretation of  the evidence presented? 
• What are the writer’s value assumptions regarding this topic? 

3.  Writer’s Argument, Conclusion, and Evidence 
• What is the topic of  the writer’s argument? 
• What is the writer’s conclusion? 
• How has the writer limited the scope of  the argument through definitions of  key 

terms and the use of  qualifying words and phrases? 

4.  Writer’s Use of Evidence to Support the Conclusion 
• Are there any logical fallacies? 
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• What sort of  evidence does the writer use to support the conclusion(s)? 
• Does the evidence offer adequate support for the writer’s conclusion? 
• Are the sources creditable? 
• If  the writer uses research studies as evidence, does the research satisfy these 

conditions: 
• Is it timely? 
• Is the sample group representative of  the target population? 
• Who conducted the research? What was the purpose of  the research? 
• Has the research been replicated? 
• Are the statistical findings and writer’s conclusion focused on the same topic? 
• Do the graphic illustrations represent the data in a truthful manner? 
• Do the various physical dimensions of  the graphic accurately portray the numerical 

relationships? 
• What is the source of  the data in the illustration? 
• Are the statistical findings and the writer’s conclusion focused on the same topic? 

5.  Reader’s Reaction to the Reading
• Do I accept the writer’s evidence as reliable and valid support of  the conclusion? 
• To what degree do I accept the conclusion? 
• How does the conclusion relate to what I already know and believe about the topic? 
• How has the writer’s argument changed my views on this topic?

Here are some strategies that may be used:

1. Take inventory of what you will be reading.
Think about what you already know about the subject. Write down some notes on 
these thoughts. Look over the material you are reading - look for key words and phrases 
that may be in italics or boldface. Look for any graphs, captions, pictures or other 
graphics. See if  there is a summary at the end or a set of  comprehension questions. 
Most textbooks have summaries and questions. These can be very helpful to guide your 
reading. You should always read the summary and the questions before you read the 
text. These will give you a good idea of  what to look for when you read. Remember: 
not everything in the text is equally important: read for the main ideas. 

2. See the forest, not the trees!
There is an English idiom that says, “You can’t see the forest for the trees.” This means 
that a person cannot see the overall picture or idea because she/he is concentrating on 
the details too much. When you are reading, don’t try to understand every word - get 
the overall idea. 

3. Don’t just read —WRITE!
Take notes while you are reading. Sometimes notes can be words and phrases that 
help you remember main ideas. However, you can also draw pictures or diagrams of  
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key ideas. It’s like drawing a map with roads connecting different cities or locations. If  
each location is an idea, connect them together in your notes. 
4. If at first you don’t succeed, try, try again.
If  possible, read the text more than once. 

5. Don’t be afraid to make guesses.
Try to guess at meaning by looking at the context. The sentences and words immediately 
before and after the point you are reading can give you good ideas. 

6. Try to analyze the text.
Look for the introduction and conclusion. Look for the topic sentences in each 
paragraph. 

7. Make connections.
Try to make connections between main ideas and supporting details. Well-written texts 
will attempt to make connections of  their ideas in a logical way. 

8. Summarize & Paraphrase.
When you have finished reading a paragraph or a portion of  the text, stop and try to 
summarize in your own words what you have read. You can do this in your notes or 
you can explain it orally to someone else. 

9. Talk with your friends.
Discuss what you have read with others who have also read the same text. 

SQ3R....for students & teachers

When you read, it is important to have a strategy or a plan for reading effectively. If  
you do not have a plan, you may be easily distracted or may not focus on the right 
things in the text. As a result, when you are finished reading, you may not understand 
very much of  what you have read. Also, you may not have developed your English 
very much, either.

When you read, you must be actively involved in the reading process in order to 
understand most effectively. The SQ3R method is one way to help you do this.

How does the SQ3R method work?

Survey
Survey means to scan the main parts of  the text you are going to read. This includes 
looking at the title, headings of  paragraphs, introduction and conclusion, first lines 
of  each paragraph, and any extra information that may be presented in boxes on the 
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page. Doing this gives you some basic understanding of  what the text is about and 
helps you know what to expect when you read in more detail. 

Question
Questions are very helpful when you read a text. Most of  the time, people read first, 
and then look at questions at the end of  the text. However, this is not the best way to 
read. If  possible, read the questions provided for you FIRST. This will help you know 
what specific information to look for. Questions (those that are provided with text and 
those provided by your teacher) are designed to focus on the main points. Therefore, 
if  you read to answer these questions, you will be focusing on the main points in the 
text. This helps you read with a goal in mind - answering specific questions. 

3 R’s

Read
Once you have some idea of  what the text is about and what the main points might 
be, start reading. Do not be afraid if  the text has many words you cannot understand. 
Just read!
 
Follow these suggestions: 
• Do not use your dictionary the first time through the text. 
• Try to understand as much as you can from the context. 
• Take notes as you go. 
• Make a note of  places that you do not understand, or words that are unclear. 
• Go through the text a second time. 
• Try to answer the questions.

Recite
Studies have suggested that students remember 80% of  what they learn, if  they repeat 
the information verbally. If  they do not repeat verbally, they often forget 80%. Writing 
down the answers to questions from the text and saying these answers will help you 
remember the information. One good way to do this is to discuss the information 
with a friend or classmate, or with the professor. Try to summarize the main points 
you have learned from the reading and add to your knowledge from the comments 
and responses of  the person you are talking with. 

Review
Review means to go over something again. In order to remember information, you 
cannot simply memorize it one day and then put it aside. After you have read and 
discussed and studied your information, it is important to review your notes again a 
few days or weeks later. This will help you keep the information fresh in your mind. 
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Strategies for Teaching Reading Strategies

Modes of Reading
Different modes of  reading offer varying levels of  support for students, from having 
the teacher read the entire text aloud to having students read the text independently. It is 
frequently appropriate to combine several modes of  reading at once. The combination 
provides a scaffold for learning that gradually releases responsibility to the students 
and helps them to become more proficient readers. Different combinations are used 
to meet the differing needs of  students in relation to the materials they are reading.

Reading Aloud
The teacher reads aloud from a text that is too challenging for the students to read and 
comprehend alone. Usually the students do not have a copy of  the text. The teacher 
may complete the text in one reading or may continue reading a longer text over a 
period of  time. Reading aloud is used to develop background information, to make 
connections across texts, or for enjoyment.

Teacher-Directed Interactive Reading
Using grade level materials which may include magazine or newspaper articles, poems, 
charts, or other forms of  print, the teacher provides direct, supported reading of  text 
to the whole class. The text is read in a variety of  ways. 
• The teacher introduces the text and sets a purpose for independent, silent reading 

of  a part or all of  the text.
• The teacher reads the text or part of  the text aloud while students follow the 

reading in their own texts. The teacher pauses for predictions, clarifications, and 
questions. A summary of  what was read is developed orally or in writing with the 
class.

• Students are paired for buddy reading of  the text.
• Small groups of  students read the text together using reciprocal teaching strategies.
• The teacher reads the text aloud to a small group of  students while the rest of  the 

class reads the selection independently, with a buddy, or in a small group.
• Groups of  students or the whole class may read the text together as a choral reading 

activity.

Guided Reading
The teacher provides small group instruction using materials at the instructional level 
of  the group. The teacher supports the development of  effective reading strategies for 
processing new texts at increasingly challenging levels of  difficulty. This progression 
of  difficulty must be in increments small enough to allow the reader to bridge the 
gap without being frustrated. Therefore, the best materials for guided reading are sets 
of  books that have the progression built in. For elementary school students whose 
instructional reading level is close to grade level, the grade level basal may be used to 
provide guided reading instruction.
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During Guided Reading, the teacher works with a small group of  students who use 
similar reading processes and are able to read similar levels of  text with support. The 
teacher introduces a text to this small group and works briefly with individuals in 
the group as each student reads to him/herself. The teacher may select one or two 
reading strategies to present to the group following the reading and may have students 
participate in extension activities. Basic to Guided Reading is that the text is one that 
offers the reader a minimum of  new concepts to learn so that students can read the text 
with the strategies they currently have, but it provides an opportunity for new learning.

Structured Independent Reading
Students build reading fluency, practice strategic reading skills, and increase their 
vocabularies by spending sustained periods of  in-class time engaged in independent 
reading. Books may be self-selected or teacher assigned, but is at the students’ 
independent reading levels. Time for this fluency practice must be built into the school 
day and must include a daily homework assignment.

Students in Pre-primary should spend a minimum of  15 minutes each day in 
developmentally appropriate independent reading behavior. Students in grades 1-12 
must spend 30 minutes each day on in-class independent reading. All students, 
PP-12, must read 30 minutes each night as daily reading homework. Activities 
which support and strengthen independent reading include:
• drawing a picture of  a favorite part of  the book; 
• discussing the book/chapter read with a partner or a small group; 
• keeping a record or log of  each book completed; 
• writing a brief  summary of  the content; 
• making a personal response to the reading in a log or journal; 
• writing dialogue journals to the teacher about the independent reading material; 

and/or 
• taking the Accelerated Reader test.

Working With Words
Students receive daily explicit, systematic instruction in one or more of  the following 
as appropriate:
• phonemic awareness, students are taught the sounds of  the language; 
• phonics instruction, students receive instruction in letter/sound matching; 
• blending and segmenting sounds, and decoding; 
• graphophonic instruction, students learn to use letter/sound correspondence to 

write; 
• syntactic, students learn word patterns and spelling, prefixes, suffixes, root words, 

etymologies; and 
• vocabulary, students learn word meanings, analogies, usage, and cognates. 
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Reciprocal Teaching
Students are taught to become strategic readers through an active dialogue with 
a teacher/leader and other students. Working in small groups, students practice the 
following critical reading strategies:
• making predictions based on titles, captions, pictures, prior knowledge, etc.; 
• formulating good questions based on the text (e.g., writing test questions); 
• seeking clarification of  words, phrases, or concepts not understood; 
• summarizing, getting the main idea; and 
• forming visual images while reading. 

Questions and Discussion
Critical to reading comprehension is the ability to ask and answer higher order thinking 
questions about text and to defend or challenge answers using information and details 
from the text to support positions. Students at all levels and in all subject areas must 
have daily opportunities to raise questions to be used in group discussions about 
texts. Student-generated questions should be used to formulate teacher-made tests.

Read and Retell
Retellings are powerful tools because they serve authentic instructional and assessment 
purposes. Students retell, orally or in writing, narrative or expository text. In the retelling, 
they use the same form, style, and language of  the original text. This strategy aids 
comprehension of  text, expands vocabulary, and provides good models for students 
to transfer to their personal writing. Retellings provide insights into the thinking, 
organization, and comprehension levels of  the readers. In primary grades students 
may use drawings in combination with oral retelling.

Learning to Write, Writing to Learn
Writing and reading are reciprocal skills which strongly support one another. It is 
important that students receive daily instruction in effective writing and that they use 
writing to demonstrate what they have learned. Writing is thinking made visible. It 
supports students in learning to construct meaning and become proficient readers. It 
involves many activities including:
• exploring different modes of  writing; 
• mini-lessons that include modeling; and 
• engaging students in meaningful interactions with text. 
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Appendix B: Glossary

Acronym: a word made from the first letters or syllables of  a series of  words. Some 
acronyms are written as ordinary words, such as radar (radio detection and aranging); 
and others are sets of  initials, such as UNICEF (United Nations International Children’s 
Emergency Fund)

Allegory: An allegory is a simple story, such as a fable or parable, whose major purpose 
is to teach a moral lesson. An allegory can always be read on two levels – one literal, 
the other symbolic. The underlying meaning can be parallel to, but different from, the 
surface meaning.

Allusion: An allusion, in a literary work, is a reference to another literary work, or a 
person, place, event, or object from history, literature, or mythology.

Antagonist: The antagonist in a literary work is the primary person in opposition to 
the hero or protagonist.

Apostrophe: The apostrophe is a figure of  speech consisting of  words addressing an 
inanimate object, abstract idea, or deceased individual as though that object, idea, or 
person were alive; also, words addressing an absent person as though s/he were present.
Ballad: is a story in a song, usually a narrative song or poem. Any form of  story may 
be told as a ballad, ranging from accounts of  historical events to fairy tales in verse 
form. It is usually with foreshortened alternating four- and three-stress lines (‘ballad 
meter’) and simple repeating rhymes, and often with a refrain.

If  it is based on political or religious themes, a ballad may then be a version of  a hymn. 
Ballads should not be confused with the ballade, a 14th and 15th century French verse 
form. Traditional Poetic Form

1)  Normally a short narrative arranged into four line stanzas with a memorable meter.

2)  Typical ballad meter is a first and third line with four stresses (iambic tetrameter) 
and then a second and fourth line with three stresses (iambic trimeter).

3)  The rhyme scheme is typically abab or abcb.

4)  Often uses colloquialisms to enhance the story telling (and sometimes to fudge 
the rhyme scheme).

Literary ballads
Literary ballads are those composed and written formally. The form, with its 
connotations of  simple folkloric authenticity, became popular with the rise of  
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Romanticism in the later 18th century.
http://www.google.com/search?hl=en&q=ballad&btnG=Google+Search 

Bias: An underlying preference or prejudice for or against a particular idea, value, or 
group of  people, that makes it difficult or impossible to judge fairly in a particular 
situation.

Character: Refers to (i) an individual in a story, narrative, poem, or play, and (ii) the 
qualities of  the individual. The latter are usually revealed through dialogue, description, 
and action. Characters can be further divided into:
• Dynamic/Round Character – a complex, three dimensional character who 

undergoes a significant and permanent change in personality or beliefs.
• Stock/Flat Character – a type of  character who the audience will immediately 

recognize and who serves a familiar function. These characters do not show any 
growth in the course of  the story.

Choral reading: reading together in chorus.  Children are often assigned parts, which 
they practice several times.

Climax: the point in the plot where something is solved, accomplished or achieved. 

Complex sentence: a sentence that has one main clause and one or more subordinate 
clauses.  Its arrangement allows the writer to emphasize one main idea and to indicate 
the close relationship of  the secondary ideas to it. Example: The little girl hid behind 
the trees until the train of  packhorses had passed.   (Subordinate clause is in italics.)

Compound sentence: a sentence made up of  two or more independent statements, 
questions or commands.  Its arrangement enables the writer to show the relationship 
(equality or contrast) of  two main ideas. Example:  We all arrived on time but we were 
cold and wet.

Compound word: a word that is made up of  two or more parts that are words 
themselves. Example: highway, whatsoever

Colloquial Language: Words, phrases, and expressions used in everyday conversation; 
it is relaxed and informal rather than literary and formal.

Comic Strip: A sequence of  drawings (cartoons) that tell a humorous story. 

Conflict: A struggle between opposing characters, forces or emotions, usually 
between the protagonist and someone (sometimes between the protagonist and his/
her emotions) or something else.
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Context: The situation or background information relevant to understand a word, idea, 
character, or incident in a text. It could refer to the surrounding event(s) or information 
in the text, the background of  the writer, or the social situation in which the text was 
written. As well, the context the reader brings to a text affects how a piece of  writing 
is received and experienced.

Dramatic Irony: A type of  situational irony contrasting what a character perceives, 
and what the audience and one or more of  the characters know to be true.

Dramatic Monologue:  A poem in which a single speaker who is not the poet utters 
the entire poem at a critical moment. The speaker has a listener within the poem, but 
we too are his/her listener, and we learn about the speaker’s character from what the 
speaker says. In fact, the speaker may reveal unintentionally certain aspects of  his/her 
character. Robert Browning perfected this form. (source: Abrams glossary)

Diorama: a three-dimensional scale model of  a landscape typically showing a scene 
from a story.  In school settings dioramas are often used to have students respond to 
a story.  Dioramas have a backdrop drawn by the student and miniature figures (often 
toy figures that the students have) to represent the characters in a particular scene from 
the story.  Dioramas are usually contained in a shoe box or other small box.

Direct speech: reporting the exact words of  the speaker.  Direct speech can be 
identified 
by the use of  quotation marks (“ “), also referred to as inverted commas. Example:  
When Yeshey came in he said, “It’s not raining now.” 

Echo reading: the teacher reads a line or short section of  a poem and the children 
read it 
back, becoming the echo.  As the children echo read, they try to match the teacher’s 
expression and phrasing.

Ethic: [ethics: plural] A set of  principles that people use to decide what is right and 
what is wrong. 

Epilogue: A closing or concluding section of  a text.

Epistolary: [adj.] Relating to the writing of  letters. An epistolary story consists of  a 
series of  letters written by the characters in the story.
Expository: Expository essays require that the writer give information, explain the 
topic or define something. To accomplish that, they are best developed by the use of  
facts and statistical information, cause and effect relationships, or examples. Since they 
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are factual, they are written without emotion and usually written in the third person. 
That means that the use of  the pronoun “ I “ is not usually found within the essay.

Fact and opinion: A fact is something that is known to be true or real; something that 
exists or has happened.  An opinion is information based on what a person believes, 
rather than on what can be shown to be true or real. Fact: Bhutan is a small country in 
Asia. Opinion: Bhutan is a good place to live.

Fantasy:  story about the nonexistent or unreal in which the action may depend on 
magic    
or the supernatural.  The writer of  fantasy creates another world for characters and 
readers, asking that the readers believe this other world could and does exist within 
the framework of  the story.

Flashback: A device that shifts the narrative from the present to the past, usually to 
reveal a change in character or illustrate an important point.

Folktale: a story passed down from one generation to the next by word of  mouth.  
The folktale usually has a progressive plot with lively action.  The characters are usually 
flat – bad ones and good ones.  The conflict is usually between people or personified 
animals in person-versus-person conflict.  Good triumphs over            evil.                  

Free verse: a type of  non-rhyming poetry.  It usually has rhythm, although the rhythm is
not always patterned or consistent.  Typically not popular with children until they gain 
some background with poetry.  

Foreshadowing: It refers to plot technique in which a writer plants clues that hints at 
what is going to happen later in the plot. Foreshadowing is used to arouse the readers’ 
curiosity, build suspense, and help prepare the reader to accept events that occur later 
in the story. 

Genre: A type of  class of  literary texts [e.g. Short stories] within which there are 
categories of  forms [e.g. realistic fiction, science fiction, fantasy]. 

Graphic organizers: visual representations of  information through charts, webs and 
diagrams.  Word webs, Venn diagrams, and comparison charts are common graphic 
organizers used at this level.

Guided reading:  a strategy used by teachers to guide students – whether whole 
group, small group, or individual – through an activity designed to help them apply 
their word identification and comprehension strategies.  
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hyperbole: a figure of  speech  that uses exaggeration or overstatement for effect.

Image: a mental picture created with words.

Indirect speech:  reporting what the speaker said without reporting his/her exact 
words. Example:  Yeshey said that it was not raining when he came in.

Inner dialogue: the dialogue that goes on constantly in the mind.  In literature, the 
author often shows what the character is thinking through the use of  inner dialogue.

Interview: a meeting or conversation in which one person asks another person 
questions in order to get information.

Irony: It occurs when a statement or situation means something different from (or 
even the opposite of) what is expected. See also Dramatic Irony.

Jargon: language used by a particular group that may be meaningless to those outside 
the group.

Metaphor and Simile 
Metaphor and simile are special ways of  writing, describing things (often abstract 
ideas) more powerfully by referring to other (often concrete) things. What is a simile? 
In a simile the connection is made using a word such as ‘like’ or ‘as’. For example, The 
athlete ran like a greyhound, and Her eyes are as blue as the morning sky.  

What is a metaphor? Metaphors are more indirect. A metaphor allows you to associate 
something that you are describing with something well-known. For example, expressions 
such as, I can’t swallow that suggestion, That argument smells fishy and Could we chew 
over these ideas together? are all based on the metaphor ‘ideas are food’.   

Mixed metaphors: When two different metaphors are used in the same expression 
we call them mixed metaphors, and consider them to be clumsy, for example, They 
were talking behind my back right under my nose. 

Overused metaphors: Sometimes, metaphors are used so frequently that people no 
longer consider them  forceful, for example, She is a pillar of  the community 
is used so often that the metaphor ‘people are buildings’ is not really noticeable any 
more. (Chambers Teachers’ Resources © Chambers Harrap Publishers Ltd 2004 www.
chambers.co.uk)

Monologue: A monologue is a speech by one person directly addressing an audience. 
In a monologue, the actor need not be alone, however, none of  the supporting casts 
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speak. When the actor is alone and thinking out loud this is a soliloquy, not a monologue. 
There are two basic types of  monologues:
• Exterior/Dramatic Monologue – this is where the actor speaks to another 

person who is not in the performance space or to the audience.
• Interior Monologue – this is where the actor speaks as if  to himself/herself. 

It is introspective and reveals the inner motives to the audience.

Mood: the feeling that a piece of  writing gives the reader.  The mood may be dark 
and serious or light and comic.

Narrator: The storyteller in narrative writing; a function of  the point of view. A 
narrator may use first person narration or a more objective third person style such 
as omniscient narration or limited omniscient narration. [see point of view].
Ode: An ode is a poem that is written for an occasion or on a particular subject. 
They are usually dignified and more serious as a form than other forms of  poetry. 
Unfortunatly, today’s society has distinctly less respect for propriety, morality, and 
dignity. Modern odes include sarcastic poems about various subjects, including velcro 
and vegetables. There are several versions and differing opinions on what the rhyme 
form for an ode should be.

An Ode is a poem praising and glorifying a person, place or thing. 

http://library.thinkquest.org/3721/poems/forms/ode.html

pantomime: a technique through which the story is conveyed solely through gestures, 
facial expressions, or other body language.  This strategy is most effective with short 
stories that students know well.

personification: a figure of  speech in which the writer gives human qualities to 
inanimate objects.  

plot: the sequence of  events in a story that show the characters in action.  The plot 
starts with the identification of  the problem.  This problem leads to a series of  events 
(rising action) to explain and solve the problem.  The story rises to a peak (climax) and 
then the story concludes with the solving of  the problem (resolution).

Point of view: The perspective from which a story is told. First person point of 
view is limited.
• First person involved can be seen in Woman Unknown. Leaving has a first person 

observer point of view. Bluffing has a third person limited narrator. The 
Elephant has a third person omniscient narrator.
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prefix: a group of  letters put before a word to change the meaning. Example:   
  unknown (The prefix un, meaning not, changes the meaning of  “known” to 
“not known.”)

principal clause: the part of  a longer sentence that has a subject and a predicate 
and makes complete sense when standing alone.  It is, therefore, a sentence. Example:  
Although it rained for two days, we had school as usual. (Principal clause is in italics.)

Prologue: Opening or introductory section of  a text.

Protagonist: Primary character in a text.

readers’ theatre: an informal performance activity where students read from  scripts 
that have been adapted from literature.  Lines are not memorized and costumes are 
kept to a minimum.  Little staging occurs.

realistic fiction:  stories that could possibly happen set in a real place and time.  
Realistic fiction has no elements of  magic or the supernatural.

rhythm: the pattern of  stressed and unstressed syllables in language.  If  the rhythm 
is set to a more regular pattern, as it often is in poetry, we speak of  meter. 

Satire: A literary work that criticizes/ridicules human follies, institutions, government 
by depicting it in a humorous, sarcastic, or scornful way. The purpose of  satire is often 
to teach a lesson or encourage change.

Science Fiction: Modern science fiction is the only form of  literature that consistently 
considers the nature of  the changes that face us, the possible consequences, and the 
possible solutions.  That branch of  literature which is concerned with the impact of  
scientific advance upon human beings.  (1952) Isaac Asimov

Sentence Fragment: It is a sentence that is missing either a verb or a subject. E.g. 
“always having to sit here alone.”

sequel: a complete story that continues from where an earlier story ended. Example: 
The River by Gary Paulsen is a sequel to his novel Hatchet.  Both novels are centered 
around the same character, Brian, who is stranded in the wilderness in northern Canada.

setting: when and where a story takes place.  A story can have an integral setting – when 
the action, character or theme are influenced by the time and place where the story 
happened – or a background setting – where the time and place of  the story are not 
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specific and have little bearing on the action of  the story.  Hatchet  by Gary Paulsen is 
an example of  an integrated setting as the hardships that Brian faced in the northern 
Canadian wilderness could not have happened anywhere else. Winnie-the-Pooh by 
A. A. Milne is an example of  a backdrop setting since the action occurs on the bank 
of  a stream, or by a big oak tree with a honeybee hive.  This location could easily be 
England or America and the location does not influence the story in a significant way. 

Simile:  See “Metaphor and Simile”.

simile: a figure of  speech where a comparison between two unlike things is made 
with the use of  like or as.  

slang: a type of  language that is more relaxed than standard language.  Slang uses new 
or made-up words and expressions that are humourous, exaggerated, impolite etc.

situational humour: humour based on a situation that the author has experienced. 

speaker: the perspective taken by a poet in a poem.  The speaker in the poem is not 
necessarily the same the poet.  In All the Places to Love by Patricia MacLachlan, for 
example, the speaker is a young boy, who lives with his extended family, not MacLachlan, 
the poet, who is an adult female.

stanza: a group of  lines that form one part of  a poem or song.

story map: a graphic organizer that helps students focus their attention on the elements 
that all good stories share.  

subordinate clause: part of  a sentence with a subject and a predicate but does not 
make sense by itself.  Example: Although it rained steadily for two days, we had school as 
usual. (Subordinate clause is in italics.)  

subtitle: an explanatory or alternate title.  Subtitles are often used in non-fiction 
writing to organize the article into specific parts.  Subtitles can help the reader find 
information quickly.
suffix: a word ending that changes or adds to the meaning of  the root word. Painter,  
painting, and painted are formed by adding suffixes to the word paint.
theme: the underlying meaning of  the story: what the author wants us to learn about 
life or society. 

Sonnet
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A lyric poem of  fourteen lines, following one or another of  several set rhyme-schemes. 
Critics of  the sonnet have recognized varying classifications, but to all essential purposes 
two types only need be discussed Sonnet- A Sonnet is a poem consisting of  14 lines 
(iambic pentameter) with a particular rhyming scheme.
 The two characteristic sonnet types are the Italian (Petrarchan) and the English 
(Shakespearean). The first, the Italian form, is distinguished by its bipartite division into 
the octave and the sestet: the octave consisting of  a first division of  eight lines rhyming 
abbaabba 
and the sestet, or second division, consisting of  six lines rhyming 
cdecde, cdccdc, or cdedce. 
On this twofold division of  the Italian sonnet Charles Gayley notes: “The octave 
bears the burden; a doubt, a problem, a reflection, a query, an historical statement, a 
cry of  indignation or desire, a Vision of  the ideaL The sestet eases the load, resolves 
the problem or doubt, answers the query, solaces the yearning, realizes the vision.” 
Again it might be said that the octave presents the narrative, states the proposition or 
raises a question; the sestet drives home the narrative by making an abstract comment, 
applies the proposition, or solves the problem. So much for the strict interpretation 
of  the Italian form; as a matter of  fact English poets have varied these items greatly. 
The octave and sestet division is not always kept; the rhyme-scheme is often varied, 
but within limits—no Italian sonnet properly allowing more than five rhymes. Iambic 
pentameter is essentially the meter, but here again certain poets have experimented 
with hexameter and other meters. 
The English (Shakespearean) sonnet, on the other hand, is so different from the Italian 
(though it grew from that form) as to permit of  a separate classification. Instead of  
the octave and sestet divisions, this sonnet characteristically embodies four divisions: 
three quatrains (each with a rhyme-scheme of  its own) and a rhymed couplet. Thus 
the typical rhyme-scheme for the English sonnet is
abab cdcd efef gg. 

The couplet at the end is usually a commentary on the foregoing, an epigrammatic 
close. The Spenserian sonnet combines the Italian and the Shakespearean forms, using 
three quatrains and a couplet but employing linking rhymes between the quatrains, thus 
abab bcbc cdcd ee. 
Certain qualities common to the sonnet as a form should be noted. Its definite 
restrictions make it a challenge to the artistry of  the poet and call for all the technical 
skill at the poet’s command. The more or less set rhyme patterns occurring regularly 
within the short space of  fourteen lines afford a pleasant effect on the ear of  the 
reader, and can create truly musical effects. The rigidity of  the form precludes a too 
great economy or too great prodigality of  words. Emphasis is placed on exactness and 
perfection of  expression. 
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The sonnet as a form developed in Italy probably in the thirteenth century. Petrarch, 
in the fourteenth century, raised the sonnet to its greatest Italian perfection and so 
gave it, for English readers, his own name. 

The form was introduced into England by Thomas Wyatt, who translated Petrarchan 
sonnets and left over thirty examples of  his own in English. Surrey, an associate, shares 
with Wyatt the credit for introducing the form to England and is important as an early 
modifier of  the Italian form. Gradually the Italian sonnet pattern was changed and 
since Shakespeare attained fame for the greatest poems of  this modified type his name 
has often been given to the English form. 

Among the most famous sonneteers in England have been Shakespeare, Milton, 
Wordsworth, and D. G. Rossetti. Longfellow, Jones Very, G. H. Boker, and E. A. 
Robinson are generally credited with writing some of  the best sonnets in America. 
With the interest in this poetic form, certain poets following the example of  Petrarch 
have written a series of  sonnets linked one to the other and dealing with some unified 
subject. Such series are called sonnet sequences. 

Some of  the most famous sonnet sequences in English literature are those by 
Shakespeare (154 in the group), Sidney’s Astrophel and Stella, Spenser’s Amoretti, Rossetti’s 
House of  Life, and Mrs. Browning’s Sonnets from the Portuguese. William Ellery Leonard, 
Elinor Wylie, Edna St. Vincent Millay, and W. H. Auden have done distinguished work 
in the sonnet and the sonnet sequence in this century. The brevity of  the form favors 
concentrated expression of  idea or passion. 

A Sonnet is a poem consisting of  14 lines (iambic pentameter) with a particular rhyming 
scheme.

http://www.google.com/search?hl=en&lr=&q=sonnet&btnG=Search

Stereotype: It is an over simplified picture, usually of  a group of  people, giving them 
all a set of  characteristics, without consideration for individual differences, often 
reflecting some bias.

Stream of Consciousness: A continuous flow of  a person’s thought process without 
any special consideration for sentence structure or organization.
Symbol: A person, place, or thing that stands for both itself  and for something beyond 
itself. The symbolic meaning of  a work is developed through the symbols that the 
author includes.

Theme: A statement of  the central idea of  a work usually implied rather than directly 
stated.
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tone: tells how the author feels about his or her subject.  Words express the writer’s 
attitude towards his of  her work, subject, and readers.

Vignette: A short but interesting piece of  writing or section of  a film/novel.
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Appendix C: Bloom’s Taxonomy *  

Bloom’s Taxonomy
Benjamin Bloom created this taxonomy for categorizing level of  abstraction of  
questions that commonly occur in educational settings. The taxonomy provides a useful 
structure in which to categorize test questions, since professors will characteristically 
ask questions within particular levels, and if  you can determine the levels of  questions 
that will appear on your exams, you will be able to study using appropriate strategies.

Competence
Skills Demonstrated

Knowledge
•  observation and recall of  information
•  knowledge of  dates, events, places
•  knowledge of  major ideas
•  mastery of  subject matter
•  Question Cues: list, define, tell, describe, identify, show, label, collect, examine, 

tabulate, quote, name, who, when, where, etc.

Comprehension
•  understanding information
•  grasp meaning
•  translate knowledge into new context
•  interpret facts, compare, contrast
•  order, group, infer causes
•  predict consequences
•  Question Cues:  summarize, describe, interpret, contrast, predict, associate, 

distinguish, estimate, differentiate, discuss, extend

Application
•  use information
•  use methods, concepts, theories in new situations
•  solve problems using required skills or knowledge
•  Questions Cues: apply, demonstrate, calculate, complete, illustrate, show, solve, 

examine, modify, relate, change, classify, experiment, discover
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Analysis
•  seeing patterns
•  organisation of  parts
•  recognition of  hidden meanings
•  identification of  components
•  Question Cues: analyze, separate, order, explain, connect, classify, arrange, divide, 

compare, select, explain, infer

Synthesis
•  use old ideas to create new ones
•  generalize from given facts
•  relate knowledge from several areas
•  predict, draw conclusions
•  Question Cues: combine, integrate, modify, rearrange, substitute, plan, create, 

design, invent, what if ? compose, formulate, prepare, generalize, rewrite

Evaluation
•  compare and discriminate between ideas
•  assess value of  theories, presentations
•  make choices based on reasoned argument
•  verify value of  evidence
•   recognize subjectivity
•  Question Cues:  assess, decide, rank, grade, test, measure, recommend, convince, 

select, judge, explain, discriminate, support, conclude, compare, summarize
• Adapted from: Bloom, B.S. (Ed.) (1956) Taxonomy of  educational objectives: The 

classification of  educational goals: Handbook I, cognitive domain. New York ; 
Toronto: Longmans, Green.
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Appendix D: A Portfolio

A Portfolio: What is it?
A Portfolio is a collection of  many types of  materials selected with the input from 
both student and teacher input, designed to demonstrate progress and growth in 
students‘ work, understanding, problem-solving processes and attitudes. It is therefore 
a continuous collection of  evidence of  student progress, selected and commented by 
the student and/or teacher for assessment purposes. Through the maintenance of  
Portfolios, students are expected to develop all the following domains of  learning.

Cognitive abilities 
In schools, teachers focus mainly on the knowledge and comprehension aspects of  
learning. Through Portfolios they try to lead the students to higher thinking skills and 
to self-reflection.

Behavioural skills 
The student will become aware of  processes, products and work habits.

Attitudes and values 
The student will be able to see his or her characteristics like motivation, risk-taking, 
flexibility, responsibility, perseverance etc.

Types of Portfolios
Most common types of  Portfolios are Progress (Working) Portfolio, Special Project 
Portfolio and Showcase Portfolio

Progress (Working) Portfolio
It shows a student’s progress on a skill over a certain time period. The student collects all 
work samples related to the concept or skill being mastered which shows the progression 
from the beginning to the best finished product improved over time. This helps the 
student in continuous formative assessment, so for CA the schools are encouraged to 
develop and use Progress Portfolio.

Special Project Portfolio
In a special project Portfolio, students can document the progress from start to finish 
by collecting examples of  work related to the project. This is a good Portfolio starting 
point because it can be done without any long term commitment. The student must 
reflect on the project.
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Showcase Portfolio
It is the best representative of  a student’s work file for a given time period. A student 
selects works that he or she feels are the best. The student is also able to select work 
and improve it to create a better sample. This motivates the student to create very 
good projects.

What is it used for?
Portfolio assessment:
• Provides an opportunity for the student to exhibit what has been accomplished 

and to demonstrate his or her strengths as well as weaknesses
• Enables the student to be reflective about his or her work and knowledge
• Encourages teacher-student conference
• Helps communicate to parents what has been learned
• Provides multiple opportunities for observation and assessment as it is on-going
• Provides information about a student to subsequent teachers
• Promotes student responsibility
• Encourages Peer Assessment which provides peer feedback;
• Makes students become aware of  performance, process, products and work habits.

Planning for Portfolio Assessment:
The following questions can be used as guidelines while planning for Portfolio 
Assessment:
• What are the benefits of  Portfolio Assessment?
• How could you make the collection of  students’ works a feasible practice in 

classroom?
• Who will be the audience for the Portfolios? Students? Parents? Administrators? 

Others?
• What will be the purpose of  the Portfolio?
• Who will select the samples of  work to be placed in the Portfolio?
• How will the work be placed in the Portfolio?
• What will the Portfolios in your classroom look like? 
• What will they include?
• Where will they be stored?
• What role will student and teacher play in evaluating the Portfolio? 
• How will you use reflections in the Portfolio process?
• How will they be graded or evaluated?
• Will the Portfolios be passed on at the end of  the year? 
• Who maintains ownership?
• How will you incorporate evidence of  learner outcomes into the Portfolio?
• What is the implementation plan? 
• What is your goal for one year? two? Five
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How is it used?
• Decide who will play the major role in determining what to be included in a 

Portfolio – students, teachers or both in consultation.
• Decide the type of  samples of  work to be included: typical for the student 

or typical for the topic or some of  each type. The samples may vary from a 
satisfactory one to the best.

• Decide the overall limit of  the amount of  materials to be included: How many? 
By which month?

• Start making the collection of  work samples of  students right from the early 
stage in the course starting from basic work to more advanced and improved 
items.

• Continue examining the contents of  the Portfolios and decide if  any item 
should be replaced.

• File or put the work samples in an envelope, a carton or a box for others to be 
accessible to them and store them in such a way that students will also have 
an access to them whenever they want.

• Let the student analyse and reflect about the topic he or she has learnt/liked/
disliked using some of  the questions given in the book review form.

• Use the Portfolio for discussion and reporting to the students, parents and 
guardians.

• Retain in the class the original or a copy of  typical/exemplary Portfolio items 
with the student’s permission, so that you can use them as examples for future 
classes.

Points to remember while developing Portfolios:
• Start with fewer materials to work with, continue to modify and improve the 

Portfolio over the year.
• The Portfolio is a file containing a teacher selected input as well as student 

selected input.
• The materials in the Portfolio may include samples of:
 – Reading records
 – Journals
 – Pieces of  writing 
• Review Portfolios from time to time with the student.
• Use two types of  self-assessment:
 – The student writes notes to comment on the specific entries.
 – A form developed by the teacher can be completed and attached to each 

entry.
• Consider the following points while assessing Portfolios: 
 – Amount of  information included 
 – Quality and variety of  pieces included
 – Growth in performance and apparent changes in attitude or behavior
 – Quality and depth of  self  reflections assessed
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• Allow students to review their Portfolios and write an evaluative summary 
• Conduct an evaluative conference with each student. Together review the 

Portfolio and the student’s self-evaluative comments and summary. The teacher 
shares his or her assessment of  the Portfolio. It is also possible that student 
and teacher discuss the next course of  action: What goals the student should 
focus on next and how he or she should go about achieving those goals. 

• Write a narrative summary of  the conference and instructional strategies for 
the student.
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Appendix E:  Kinds of Essays

Expository Essay and Prompts
Expository essays require that the writer give information, explain the topic or define 
something. To accomplish that, they are best developed by the use of  facts and statistical 
information, cause and effect relationships, or examples. Since they are factual, they 
are written without emotion and usually written in the third person. That means that 
the use of  the pronoun “I” is not usually found within the essay. Expository essays 
also have a distinct format:
• The thesis statement must be defined and narrow enough to be supported within 

the essay. 
• Each supporting paragraph must have a distinct controlling topic and all other 

sentences must factually relate directly to it. The transition words or phrases are 
important as they help the reader follow along and reinforce the logic. 

• Finally, the conclusion paragraph should originally restate the thesis and the 
main supporting ideas. Finish with a statement that reinforces your position in a 
meaningful and memorable way. 

• Never introduce new material in the conclusion. 

Here are some expository prompts that have some additional guidance provided for 
development: 
• Voting is an Important Act of  Citizenship 
• An Interesting Book or TV Show 
• Colonial Ingenuity 
• Important Guest 
• Important Invention 

Descriptive Essay:
A descriptive essay describes a thing. So now you know everything about writing a 
descriptive essay.  Not likely!  What’s wrong with that sentence is it tells instead of  shows. 

Let me try again: All essays “describe”, but a “descriptive essay” focuses on a physical 
description of  a topic in order to make a point.  

Generally, this essay form begins with a vivid introduction of  the topic, a collection 
of  images and metaphors that catch the reader’s attention by appealing to his senses. 
The reader sees and feels the experience of  standing in a field of  new mown hay, of  
the terror of  the slow, clacking ascent to the top of  a roller coaster, of  the painful 
loneliness learning by the finely tuned, exquisite cell phone that glitters in the moonlight, 
but never rings.
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The concept of  writing in a way that shows rather than tells quite naturally comes in play 
in this essay form.  Describing your kid brother by writing “He was sick.” does not 
have the impact of  “Jeremy’s face suddenly turned an ugly shade of  pale grey. His eyes 
turned yellow as he bolted from his chair, gagging convulsively, a horrid, green-brown 
eruption of  vomit flowed with each gurgling cough.”  Yeah! Now I’m showing!! Stuck 
for an idea? How about:
• Describe an object that has lots of  meaning for you: your car,  your guitar, your 

pet cat.  etc
• Describe a place that has lots of  meaning for you: looking into the Grand Canyon, a 

city or home from your past.  
• Describe a person who has some special meaning for you: family 

member, lover, enemy, leader, boss.

Narrative Essay and Prompts
When you write a narrative essay, you are telling a story. Narrative essays are told from 
a defined point of  view, often the author’s, so there is feeling as well as specific and 
often sensory details provided to get the reader involved in the elements and sequence 
of  the story. The verbs are vivid and precise. The narrative essay makes a point and 
that point is often defined in the opening sentence, but can also be found as the last 
sentence in the opening paragraph. (For test taking purposes, it can be wise to put it 
first so that the person grading does not miss it.

Since a narrative relies on personal experiences, it often is in the form of  a story. When 
the writer uses this technique, he or she must be sure to include all the conventions of  
storytelling: plot, character, setting, climax, and ending. It is usually filled with details 
that are carefully selected to explain, support, or embellish the story. All of  the details 
relate to the main point the writer is attempting to make.
To summarize, the narrative essay:
• is told from a particular point of  view 
• makes and supports a point 
• is filled with precise detail 
• uses vivid verbs and modifiers 
• uses conflict and sequence as does any story 
• may use dialogue 

Here are some narrative choices that have some additional guidance provided for 
development: 

• Everyone has been Scared Sometime 
• The Day I felt So Proud 
• Someone in My Family Deserves an Award 
• Favourite Gathering
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Persuasive Essay and Prompts
Persuasive writing attempts to convince the reader that the point of  view or course 
of  action recommended by the writer is valid. To accomplish this, the writer must 
develop a limited topic which is well defined and debatable, that  has more than one 
side. It is important that the author understands other sides of  the position so that 
the strongest information to counter the others can be presented. In the essay, only 
one side of  the issue is presented. Like all kinds of  five paragraph essays, there is a 
specific format to be followed. 
• The topic sentence cannot be a fact as facts cannot be debated. It should be a 

statement of  position. That position must be clear and direct. This statement directs 
the readers to follow along with your logic towards the specific stated conclusion 
that you want them to support. Do not make it personal so do not use personal 
pronouns. Make it definitive. 

• Then, in the same introductory paragraph, state the three best reasons that you 
have to support your position as the remainder of  the opening paragraph. These 
reasons become the topics of  each of  the three supporting paragraphs. Again, be 
sure they are able to be supported with additional separate facts. 

• In the body of  the essay, the writer uses specific evidence, examples, and statistics 
and not broad generalizations or personal opinions to persuade the reader that 
the stated position is a valid one. Each topic sentence for the support paragraphs 
have been introduced in the beginning paragraph. Each additional sentence must 
closely relate to the topic and the sentence that came before it. This way, the logic 
of  the argument is easy to follow. 

• Be sure to use adequate transitions between paragraphs as they make it easy for 
the reader to follow the logic of  the presentation. 

• As one closes the essay, it is most important to clearly redefine the topic and restate 
the most compelling evidence cited in original form. Remember, this is the last 
chance to remind the reader and convince him/her to accept the writer’s position. 

• Do not introduce new material in the conclusion.

Here are some persuasive prompt choices that have some guidance provided for 
development: 
• Someone in My Family Deserves an Award 
• Media Violence has a Negative Effect 
• School Uniforms 
• Lengthening the School Day 
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Appendix F: Working With Words

Students receive daily explicit, systematic instruction in one or more of  the following 
as appropriate:
• phonemic awareness, students are taught the sounds of  the language; 
• phonics instruction, students receive instruction in letter/sound matching; 
• blending and segmenting sounds, and decoding; 
• graphophonic instruction, students learn to use letter/sound correspondence to 

write; 
• syntactic, students learn word patterns and spelling, prefixes, suffixes, root words, 

etymologies; and 
• vocabulary, students learn word meanings, analogies, usage, and cognates. 

Vocabulary Knowledge

Overview
All readers encounter words they do not know; strong readers have strategies for 
figuring out what to do with them; they use any or all of  the following strategies when 
they encounter an unknown word: 
• Skip it and read on
• Re-read
• Think about what they are reading
• Sound it out to see if  it is a word they know
• Look at the headings and subheadings of  the text
• Guess at what type of  word would go there, such as a noun or an adjective
• Associate the parts of  the word (prefixes, root words, suffixes) with words they 

know

Contextual Redefinition is a strategy that helps students acquire the ability to use context 
and structural analysis to figure out the meanings of  unknown words. One important 
element in this strategy is the teacher modelling or thinking out loud about how to 
figure out the meaning of  the word. This can be done by sharing the associations that 
come to mind when using structural analysis.

Structural or morphemic analysis simply means using the prefixes, root words, and 
suffixes to associate with other meaningful word parts. Putting context together with 
structural analysis is a very powerful strategy for figuring out the meanings of  unknown 
words.
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The Strategy in Action
Students should complete the following steps to practice the strategy. 

Step 1: Identify Unfamiliar Words. 
Step 2: Guess Word Meanings. 
Step 3: Refine Guesses. 

Step 4: Verify Meanings. Direct students to look the word up in the dictionary or 
glossary to verify the meaning of  the word. 

Step 5: Read the Text. 

Step 6: Confirm the Meaning of the Word with the Context Given in the Text.
By this time, students should have seen this word in context a number of  times and 
be able to confirm the correct meaning of  the word as used in the text.

Chunking and Questioning Aloud Strategy
Chunking is the grouping of  words in a sentence into short meaningful phrases (usually 
three to five words). This process prevents word-by-word reading, which can cause lack 
of  comprehension, since students forget the beginning of  a sentence before they get 
to the end (Casteel, 1988). Smith (1982) assessed chunking as the largest meaningful 
combination of  units that can be placed in short-term memory. Studies indicate that 
the presentation of  “chunked” material separated into meaningful related groups of  
words improves the comprehension of  some readers, most noticeably those readers 
who are classified as poor or low-ability readers (Casteel, 1989).

• Chunking is a procedure of  breaking up reading material into manageable sections. 
Before reading a “chunk” students are given a statement of  purpose, which guides 
them to look for something specific in the text. This process is repeated until 
students complete the passage.

• For checking comprehension: once students have read a passage they are asked to 
close their books and pretend they are teachers. They are to ask questions relating 
to what they have read. After a while, the teacher reverses the roles having students 
answer comprehension questions (Bondaza, 1998).

• Excessive chunking (chunk’s chunks) may hinder text comprehension. A misapplied 
segmentation strategy causes slower reading (Keenan, 1984). 

• Extreme variability in line length may slow reading by disrupting the rhythm of  
eye movements (Keenan, 1984).
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• A related technique – Read Cover Recite Check (RCRC): The advantages of  reading 
aloud to students: reluctant readers might be “turned on” to reading, students 
may be exposed to literature beyond their reading ability, aural exposure to more 
complex patterns prepares listeners to predict these structures in future experiences, 
listening comprehension is developed, and vocabulary is increased (Shoop, 1987).

• Developing comprehension through questioning in a teacher-question, student-
response format. Neither literal (focused on details) nor affective (focused on 
attitudes) questions are sufficient.

• Questioning prior to reading aloud (prior knowledge aids).
• The reciprocal questioning procedure: students are asked to listen and to formulate 

questions they can ask the teacher.
• Students are asked to develop their own questions about the text. The teacher can 

provide exemplary questions, if  necessary.
• Questioning the author: reminding students that what they read is just someone 

else’s ideas written down. Sometimes what authors have in their minds does not 
come through clearly as they write about it. Generating questions and answering 
them. A more advanced comprehension checks (Chatel, 2002).  

 http://education.umn.edu/NCEO
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Appendix G:  Business Letter

IN SEARCH OF A LOST ART: HOW TO WRITE A BUSINESS LETTER

EACH YEAR I SEE THOUSANDS OF LETTERS. Many are written to me to ask 
the Academy for something as simple as a publication or to seek employment. Many 
more are written in support of  someone applying for some honor or award. Although 
most of  these letters should follow the format of  a standard business letter, many of  
them only vaguely resemble what is expected. Many are missing one or more of  the 
following elements considered essential for standard business letters: letterhead (or 
heading with a typed name, address and phone number), date, inside address, salutation 
with proper punctuation (a colon :), body (text), complimentary closing with proper 
punctuation (a comma ,), signature, and a typed name. 

The layout of  the letters, that is, their visual appeal and balance is even worse. 

I have been prompted to prepare this guide out of  total frustration after seeing a 
continuing decline in the art of  writing a business letter. Actually THE LETTERS 
which compelled me to write this guide were received from high school teachers of  
English, journalism, mathematics, and science and from a business person who wrote 
in support of  students applying to become a member of  Ohio’s Space Scientists of  
Tomorrow. Variously missing from their letters were headings, dates, inside addresses, 
salutations and complimentary closings. And the forms were disheveled. 

I have always thought that letter writing was taught in elementary school and reinforced 
by practice through ALL grades, including college. Frankly, in terms of  form, often I 
am unable to distinguish any discernible differences between letters written by students, 
their teachers and by many other professionals. 

I’ll admit that, in general, letters from businesses and government, while often wordy and 
vague, are usually in proper form, probably because of  the communication standards 
imposed by employers. 

Apparently, for many, the art of  writing a standard business letter has been lost. Thus, on 
the back I have outlined what are considered essential elements for a standard business 
letter. Use this guide yourself. Copy it for your friends. Give it to every teacher and 
student you meet. Maybe, together, we can resurrect the lost art of  writing a business 
letter. 
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See Parts of a Business Letter 

LYNN E. ELFNER

Chief  Executive Officer

The Ohio Academy of  Science

November 1993 

Back to Ohio Academy of  Science

© 1996 - 2002 Linda C. Joseph 
All Rights Reserved

Indented Form
                                          5 Hill Street
                                          Madison, Wisconsin 53700
     
                                          15 March 2005

     Ms. Helen Jones
     President
     Jones, Jones & Jones
     123 International Lane
     Boston, Massachusetts 01234 

     Dear Ms. Jones:

          Ah, business letter format—there are block formats, and indented formats, 
and modified block formats . . . and who knows what others.  To simplify matters, 
we’re demonstrating the indented format on this page, one of  the two most common 
formats.  For authoritative advice about all the variations, we highly recommend The 
Gregg Reference Manual, 9th ed. (New York: McGraw-Hill, 2001), a great reference tool 
for workplace communications.  There seems to be no consensus about such fine points 
as whether to skip a line after your return address and before the date: some guidelines 
suggest that you do; others do not.  Let’s hope that your business letter succeeds no 
matter which choice you make! If  you are using the indented form, place your address 
at the top, with the left edge of  the address aligned with the center of  the page. Skip 
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a line and type the date so that it lines up underneath your address.  Type the inside 
address and salutation flush left; the salutation should be followed by a colon. For 
formal letters, avoid abbreviations.
Indent the first line of  each paragraph one-half  inch. Skip lines between paragraphs.
Instead of  placing the closing and signature lines flush left, type them in the center, even 
with the address and date above, as illustrated here. Now doesn’t that look professional?

                                          Sincerely,                                   

                                             John Doe

The Block Form
5 Hill Street
Madison, Wisconsin 53700

March 15, 2005

Ms. Helen Jones
President
Jones, Jones & Jones
123 International Lane
Boston, Massachusetts 01234 

Dear Ms. Jones:

Ah, business letter format-there are block formats, and indented formats, and modified 
block formats . . . and who knows what others.  To simplify matters, we’re demonstrating 
the block format on this page, one of  the two most common formats.  For authoritative 
advice about all the variations, we highly recommend The Gregg Reference Manual, 9th ed. 
(New York: McGraw-Hill, 2001), a great reference tool for workplace communications.  
There seems to be no consensus about such fine points as whether to skip a line after 
your return  address and before the date: some guidelines suggest that you do; others 
do not.  Let’s hope that your business letter succeeds no matter which choice 
you make!
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When you use the block form to write a business letter, all the information is typed 
flush left, with one-inch margins all around. First provide yourown address, then skip 
a line and provide the date, then skip one more line and provide the inside address 
of  the party to whom the letter is addressed. If  you are using letterhead that already 
provides your address, do not retype that information; just begin with the date.  For 
formal letters, avoid abbreviations where possible.

Skip another line before the salutation, which should be followed by a colon. Then 
write the body of  your letter as illustrated here, with no indentation at the beginnings 
of  paragraphs. Skip lines between paragraphs.
  
After writing the body of  the letter, type the closing, followed by a comma, leave 3 
blank lines, then type your name and title (if  applicable), all flush left. Sign the letter 
in the blank space above your typed name. Now doesn’t that look professional?

Sincerely,
   
  
  
John Doe

Administrative Assistant
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Appendix H:  Acknowledgments

The Curriculum and Professional Support Division (CAPSD) is a non-profit government 
organisation under the Ministry of  Education, Royal Government of  Bhutan. CAPSD 
is primarily responsible for developing curriculum materials, providing professional 
development services to the teachers, and publishing school curriculum materials. The 
materials that are developed at the CAPSD are solely for educational purposes and are 
distributed free of  cost to all the children studying in Bhutan.

CAPSD has made every effort to trace the ownership of  copyrighted material to 
obtain permission for reprints. Information that would enable CAPSD to correct any 
reference or credit in future editions would be greatly appreciated. 

Reading & Literature Texts for Class VII
1. Unfolding Bud, Naoshi Koriyama, Reflection on a gift of  Watermelon Pickle:-

Compiled by Stephen Dunning, Edward Lueders, Hugh Smith 1966 by Scott, 
Foresman & Co.

2. I’m Nobody, Emily Dickinson,  Heroic Adventure Anthology,Prentice Hall 
Canada Inc. 1993.

3. Youth Hot line, Bruce Vichert & Dr. Graham Cotter, Context 2,4.Nelson Canada 
1984.

4. Be Proud of  Who You Are, Lawrence B. Hookimaw, Handshaking, Gage Pub-
lishing Ltd. 1981.

5. The Girl Who Couldn’t See Herself, Leena Dhingra, The Issues Future, Macgraw 
Hill Ryerson Ltd.1994.

6. Advice to a Girl, Sara Teasdale, Exploring Literature,Ginn Literature series,Ginn 
& Company l981.

7. Anger, Donna Douglas, Relating Magazine Multi Source.
8. To My Son, Helen Fogwill Porter, Nelson English: Literature and Media-10, 

Nelson Thomas Learning 2001.
9. Somebody’s Son, Richard Pindell,  Journeys,Delta Reading and Literature, Har-

court Brace, Jovanovich,lnc.
10. Dear Mother, Sylvia Martin, Context 2 Childhood, Nelson Canada l984.
11. Girl’s Eye-view of  Relatives, Phyllis McGinley, Sights and Sounds, MacMillan of  

Canada 1973.
12. Twin Telepathy, Jay Ingram, In Context Anthology I, Nelson Canada 1990.
13. If  I Fail, Tupac Shakur, The Rose That Grew From Concrete.
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14. What is a Grandmother?, Patricia Murphy, Context 1, Nelson Canada 1984.
15. Charles, Shirley Jackson, Responding to Reading, Wesley Canada Ltd.
16. Instructions to My Mother, Marilyn Dumont, Sight Lines 9, Prentice Hall Canada 

l999.
17. Starfish, Anonymous, Future Issues by Jon H. Althouse, McGraw-Hill Ryerson 

Ltd. 1994.
18. More Than Meets The I, Tshering Gyeltshen, Kuensel.
19. One Day A stranger Came, Naomi Wakan, Nelson Language Arts, ITP Nelson 

1998.
20. Peace Train, Cat Stevens, Potential Middle School Poems.
21. People From Mars, Helena Norberg-Hodge, Global Issues,McGraw Hill Ryerson 

Ltd.1993.
22. Untrodden World of  Lhops, John Michael Chiramal, Tashi Delek Vol. VIE No.3, 

Durga das Publications July-Sept. 2003.
23. Teach Me, Wayne Burtch, Truth and Fantasy by Kenneth J.Weber Homar Hogan, 

Methuen Publications 1972.
24. The Blanket, Floyd Dell, What’s Fair Multi source, Prentice Hall Canada 1993.
25. To Look at Anything, John Moffitt, Exploring Literature Ginn Literature Serie 

1986,1984,1981, by Ginn & Company.
26. The Cherry Tree, Ruskin Bond, Ruskin Bond’s Himalayan Tales, Ruskin Bond 

2003.
27. Tell The World: A Young Environmentalist Speaks Out, Severn  Cullis-Suzuki, 

Defining Moments.
28. Rural Dumpheap, Melville Cane, Reading Literature, Ginn Lit. Series.
29. A Courageous Policy, Kinley Dorji, Kuensel Issue 1/5/1999.
30. A Bouquet of  Love, Ruskin Bond, Ruskin Bond’s Himalayan Tales, Ruskin Bond 

2003.
31. The Ballad of  Barbara Allen, Anonymous, Internet.
32. To You, Langston Hughes, Nelson Language:Choosing Peace, 1998 ITP Nelson.
33. Earth, Oliver Herford, Reflection on a gift of  Watermelon Pickle:Compiled by 

Stephen Dunning, Edward Lueders, Hugh Smith.1966 by Scott,Foresman & Co.
34. Haiku, Truth and Fantasy by Kenneth J.Weber Homar, Methuen Publication 

1972.
35. The Golden Langur-the last of  the lot, John M Chiramal, Tashi Delek.
36. My Friend, The Mouse, Robert Fontaine, Rupa Book of  Heartwarming Stories, 

Ruskin Bond 2005.
37. Lochinvar, Sir Walter Scott, Poetry Booklet for class 7&8.
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38. The Harvest Song, Tshering C Dorji, Kuensel.
39. The Journey of  Charles Wayo, Charles L. Sanders, In Context Anthology I,Nelson 

Canada 1990.
40. The Dauntless Girl, Kevin Crossley-Holland, Scary Stories, MacMillan.
41. The Rose That Grew From Concrete, Tupac Shakur, Poetry consideration-Middle 

School.
42. The Zah Collector and the Migoi, Kuenzang Chhoden, Tashi Delek Sept-Oct 

2000.
43. SOS! Wilderness Survival, Anonymous, Context, Nelson Canada 1984.
44. Television’s Child, Glen Kirkland, Between the lines 12, 2002 by Nelson, A di-

vision on Thomson Canada Ltd.
45. TV conquers remote Bhutan, Geeta Pandey, BBC News, March 10,2005.
46. Like two feet of  a Traveller, Dorji Penjore, Tashi Delek, July-Aug 1999.
47. “Go For it!”, Rachel Zimmerman, Creative Magazine Multi Source, Prentice Hall 

Canada Inc.1993.
48. A Major in Television & A Minor in Knowledge, David Suzuki, Media and Com-

munication Anthology, 1993 Prentice Hall Canada.
49. The Forever Flavour File: The Making of  a TV Commercial, Harold Eastman, 

In Context Anthology I, Nelson Canada 1990.
50. A Writer’s Education, Jean Little, In Context Anthology I, Nelson Canada 1990.
51. Teevee, Eve Merriam, Thresholds-I Out and About, Academic Press Canada 

1982.

Language and Grammar for Class VII

Textbooks and References 
1. Robin,S.D,Bailey,S.D, Cruchley,H.D and Wood,B.L  Bridges 1 1985 Prentice-Hall 

Canada Inc., ISBN : 0-13-081944-1
2. Niles,O.S,Deffenbaugh,S.A, Hynes-Berry,M,Lamberg,W.J, Savage,R.C Skills for 

Reading E 1984 Scott,Foresman and Company USA
3. Niles,O.S,Deffenbaugh,S.A, Hynes-Berry,M,Lamberg,W.J, Savage,R.C Teacher’s 

Edition Skills for Reading E 1984 Scott,Foresman and Company USA 
4. McCarthy,M & O’Dell,F English Vocabulary in Use Upper- intermediateCam-

bridge University press ISBN : 0-521-01633-9
5. Amin,A,Eravelly,R &Ibrahim,F.J Grammar Builder 1,2,3,4&5 2004 Cambridge 

university press 
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8. Littell,Joy ed. Building English Skills  Red Level 1984 McDougal,Littell & Com-
pany  Irwin Publishing Canada

9. Doff, Adrian and Jones, Christopher; Language in use ( the whole set) Cambridge 
university press 2004, Published in south Asia by Foundation books Pvt. Ltd. 
ISBN 81-7596-219-4

10. McCarthy,M & O’Dell,F English Phrasal verbs in use Cambridge university Press 
2004 Replica Press Pvt. Ltd. ISBN 0-521-60566-0

11. McCarthy,M & O’Dell,F English Idioms in use Cambridge university Press 2002 
Replica Press Pvt. Ltd. ISBN 0-521-54087-9 

12. Cambridge International Dictionary of  Idioms Cambridge University Press 1998 
ISBN 0-521-68598-2
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